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Introduction
It is the author’s experience, based on over 20 year’s involvement in teaching police
education and training (Dean, 1995) that one of the essential learning shifts that must take
place in order for police practitioners to make the transition from a ‘training’ mindset to
an ‘educational’ perspective is the development of critical thinking skills.


This paper presents the lessons learnt in making this transitional journey from training
to education using as a case study specially-designed corporate program on ‘International
Policing’ for the Singapore Police Force.

 Initially my police training experience was as a human relations lecturer for 6 years at the
Queensland Police Academy in Brisbane, Australia. I taught a range of subjects like interpersonal
communication skills, interviewing skills, and police psychology as well as specialists training
courses in hostage negotiations, domestic violence interventions, and offender/criminal profiling.
From the Police Academy I moved into the higher education domain as a Senior lecturer in the
School of Justice Studies within the Law Faculty at the Queensland University of Technology. I
was a founding member of the Justice Studies team which developed a three year undergraduate
degree with a specific focus on police education and the wider law enforcement and intelligence
security fields.
 The concept was conceived and designed by the current author and co-developed with the assistance of a colleague, Dr. Mark Craig, who also teaches in the program along with the current
author.
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Initially the paper provides a brief overview
of the ‘International Policing’ course that
was specifically developed for the Singapore
Police, as well as the structural elements of
the program. This will be followed by a
discussion of how the essential element of
‘critical thinking’ is interwoven throughout
the course at both the ‘content’ level of
learning materials and the ‘process’ level
of teaching. Finally, the paper concludes
with documented student evaluations of the
course that highlights the individual paths
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President’s Message
As I said at the awards luncheon in Baltimore, encouraging Lara Moriarty to run for president was
both one of the best and one of the dumbest things I ever did. Laura accomplished a lot for ACJS in her term
as president, including putting on one of the best annual meetings we have had in years. That makes for a very
difficult act to follow, though. Hopefully, what I plan to achieve in my term as president will be as beneficial to
the Academy and to the field as Laura’s accomplishments. I have three major goals for my term as president:
students, international members, and the annual meeting.
The first goal of my presidency is getting more students involved in service and earlier in their careers.
Students are the future of this discipline. If we do not get students and young faculty involved in the discipline
earlier in their careers, we may see serious problems for the professional organizations. To accomplish this goal,
I have placed doctoral students on every committee and hope to increase the involvement of masters and doctoral students at the annual meeting.
Second, I want to expand the reach of criminology and criminal justice (and ACJS) to the international
community. New professional organizations are being developed every day around the world. These fledgling
organizations represent powerful opportunities to expand criminology and criminal justice to these new populations. To accomplish this goal, I will be traveling to several international conferences and events, and I have
pledged the support of ACJS to help organizations worldwide start or develop a professional presence in their
countries.
Finally, I want to put on the highest quality and most academic meeting ACJS has ever had. Many of
you have heard me talking about the “feature panels” at the meeting in Seattle. My goal, and the goal of Craig
Hemmens the Program Chair, is to put together a set of panels that anyone in any part of criminology and
criminal justice will think “I have to see that panel.” All participants in each of these panels have committed to
writing a paper before the conference and to have something new or special to say. Seattle promises to be a tremendous conference, and I hope to have the right people, who have something to say, and will say it well such
that it will have people excited about making the trip.
I will address each of these in more detail in messages to come, but I wanted to give you an idea of my
plans for this year. If you have suggestions for these areas, or if you think there are other issues facing the discipline or ACJS that I have not covered, please feel free to contact me.
I want to end with a statement about being active in ACJS. I know many schools place professional service a distant last in the requirements for tenure, promotion, and merit. And when we all have much more to do
than we can deal with, it is easy to keep pushing service to the back burner. We are all citizens of this discipline,
however; and citizenship comes with a demand that we give back to the discipline. For whatever warped reason,
I knew I wanted to be president of ACJS when I was in my doctoral program. I told people back then my plans
and what I wanted to do to add my part to the history of ACJS and criminology/criminal justice. Although my
plan took a few years longer than I expected, I was able to accomplish what I wanted. I have contributed to several ACJS and ASC committees and sections/divisions, I have been an editor of three international journals, and
I have served as several officers of ACJS. I tell you this not to detail my accomplishments but to hopefully demonstrate the value of having a plan for professional service in your career. It is important to the discipline that
everyone finds a place where they can contribute professional service. If journal articles and publishing are your
forte, you should consider serving as a reviewer for journals and eventually becoming an editor. If you have
more of a teaching focus, there are many committees and other outlets for service that need good teaching expertise. Or if you want to contribute directly to the profession by becoming an officer in one of the professional
organizations, get a plan. Start looking to serve in state or regional organizations, find someone who has been a
president of ACJS and use him or her as a mentor, figure out what you want to do to better the field. Whatever
it is, determine a path and begin your service. As almost every candidate statement says, “it is an honor to be
chosen”, but it is a duty to serve.
Jeff Walker
President
Academy of Criminal Justice Sciences
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From the National Office
ACJS Standing Committees
Chairs 2006-2007
Jay S. Berman – Co-Chair, Academic Review (Baccalaureate
and Graduate Degrees)
New Jersey City University
Criminal Justice Department
2039 Kennedy Boulevard
Jersey City, NJ 07305-1597
201-200-3492
FAX: 201-200-3482
jberman@NJCU.edu
David Owens – Co-Chair, Academic Review (Associate Degrees)
Onondaga Community College
Criminal Justice Department
4941 Onondaga Road
Syracuse, NY 13215-2099
(315) 498-2670
FAX: (315) 498-2522
OWENSD@mail.sunyocc.edu
Alex del Carmen – Affirmative
Action
University of Texas at Arlington
Department of Criminology and
Criminal Justice
Box 19595
Arlington, TX 76019-0595
(817) 272-2498
FAX: (817) 272-5673
adelcarmen@uta.edu
Peter Kraska – Awards
Eastern Kentucky University
Department of Police Studies
521 Lancaster Avenue
Stratton 467
Richmond, KY 40475
(859) 622-2011
FAX: (859) 622-8259
peter.kraska@eku.edu
W. Wesley Johnson – Budget,
Finance, and Audit
Sam Houston State University
College of Criminal Justice
Huntsville, TX 73341-2296
(936) 294-1640
FAX: (936) 294-1653
icc_wwj@shsu.edu

R. Alan Thompson – Constitution
and By-laws
Old Dominion University
Sociology and Criminal Justice
Batten Arts and Letters Building,
#734
Norfolk, VA 23529
(757) 683-3810
rathomps@odu.edu
John Fuller – Membership
The University of West Georgia
Department of Sociology and
Criminology
Carrollton, GA 30118
(678) 839-6328
FAX: (678) 839-6505
jfuller@westga.edu
Laura J. Moriarty – Nominations
and Elections
Virginia Commonwealth University
Office of the Provost
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Boise State University
Department of Criminal Justice
Administration
1910 University Drive
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Corrections
Occasionally during the course of publication misprints occur. We would like to extend our apologies to Wes
Johnson. Dr. Johnson was the author of the memorium for Terry Wells in the February issue of ACJS Today.

Coming Soon!

New Researcher Highlights: If you are an new researcher or know a new researcher tell them to
submit their writing.

PhD Forum: Share the results of your dissertation by submitting your abstract.

Reader Questions: Have questions? Ask the experts!
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Professional Profile: ACJS’s First Female President
Revisiting Dorothy Bracey

D

orothy Bracey has had an
illustrious career in academia. She states that she
always knew she wanted to work in
the academy and her career path has
been a natural progression. Bracey
first became interested in social
science while in high school. She
attended the College of William and
Mary and graduated Phi Beta Kappa
with an A.B. in Sociology and Anthropology in 1962. Bracey would
go on to get her Ph.D. in Social Anthropology at Harvard University in
1967 and her Master of Studies in
Law at Yale Law School in 1977.
Bracey has enjoyed a teaching career of more than 30 years at City
University of New York and she was
there at the inception of their world
renowned criminal justice program.
During her long career in academia
she has taught numerous courses
including Anthropology of Law,
Ethical Issues, Police in Social Order
and Comparative Criminal Justice.
In addition to teaching, Bracey has
served as a departmental chair, Director of the Criminal Justice Center
and Acting Executive Officer for
City University’s Criminal Justice
Ph.D. program.

Current Position: Faculty Emeritus John Jay College of Criminal
Justice
Birthplace: Queens County, New York
Current Residence: Santa Fe, New Mexico
Education: A.B. Sociology and Anthropology, Ph.D. Social Anthropology, Master of Studies in Law
First Job: Babysitting
Best Advice Received: From her father, “Make every liability an
asset.”
Your Motivation: Terror of boredom
Career Advice for Students: Decide your own priorities—you
might not be able to work on everything at one time.
Before I die I want to… “I did it all but I would like to travel
more.”
If I could have done anything else for a living…write a cookbook
Family: son, Hugh, daughter Jean and partner Tom
Bracey’s research interests span
across the globe to rural Hong Kong
and many of her other studies have
explored Native Americans, cross
cultural issues and policing. Recently she published Exploring Law and
Culture a book that examines law
from an anthropological perspective.
Bracey has also been recognized
for her hard work and dedication as
the recipient of the G.O.W. Mueller
Award from ACJS, Person of the Year
Award by the American Academy for
Professional Law Enforcement and a
certificate for Exemplary Public Service from former Governor Cuomo
of New York.
Dorothy Bracey also holds the
honor of being ACJS’s first female
president. Former ACJS President,
Donald Riddle, suggested that Bracey get involved in the organization.

She followed his advice and served
as the editor of ACJS Today. Eventually Bracey’s service extended to
Secretary, Treasurer, Second Vice
President and in 1984 President. She
served a one-year term as President
and continues strong ties with the
organization even today. As of 2003,
Bracey retired from the university
but she is Professor Emeritus. She
plans to continue her research and
writing, traveling and exploring other
cultures. Bracey is also vice-chair of
the Museum of New Mexico Foundation where she heads the Office of
Planned Giving.
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Continued from page 1

students take on the journey from police
training to police education.

nic (TP), a local educational Institution
in Singapore, some four years later in
1997 about the possibility of developing
a program of study for serving police
officers who were already studying,
part-time, a range of police related
subjects at TP.

Program Development: A Case
Study in Relational Continuity
The path that leads to the development of
new course initiatives is often the result of
several factors that serendipitously come
together in a moment of time and sometimes after an extended period of lead time
has passed. This was the situation with the
eventual development and delivery of the
‘International Policing’ course for the Singapore Police Force (SPF). Some of the key
factors that contributed to the establishment
of the course are itemised in the following
section.

•

Key Factors
•

•

•

The School of Justice Studies with its
diverse range of police-focused units
(subjects) was already ‘know’ to the
Singapore Police Force prior to any
negotiations. The current author had
undertaken a study tour of the AsiaPacific region several years earlier in
1993 and while visiting the Singapore
Police was invited by the then Superintendent of the Police Academy to
deliver a guest lecture on the Australian
police perspective on domestic violence
(Dean, 1992) as well as provide an overview of the Justice Studies Program.
Intermittent correspondence was maintained with the Superintendent of the
Singapore Police Academy and other
members of the SPF whom the current
author met on the study tour on a range
of educational (Dean and Thorne, 1993)
and professional issues (Grant and
Dean, 1999) since that time.
The School of Justice Studies was approached by the Singapore Police Force
in conjunction with Temasek Polytech-

•

The staff expertise in Justice Studies at
that time was such that we, as a School,
were able to design a range of units
which ‘culturally fitted’ the educational
and training needs of the SPF very well.
In that, both the current author, Dr.
Dean, and another staff member, Dr.
Craig, had traveled extensive in Asia,
and were closely connected with various police and security agencies in China, like the Ministry of Public Security,
Hong Kong Police, and the Philippines
Police. Moreover, Dr. Craig’s doctorial
qualification was specifically focused
on the Chinese underworld and triads.
Hence, at the level of cultural awareness
and cultural content the School of
Justice Studies had the right mix at the
right time of staff expertise to design
and teach a highly relevant, credible,
and specialised course of study on
‘International Policing’ within and
sensitized to an Asian context.

•

Negotiations continued with various
visits by the then Dean of the Law
Faculty, in April 1998 followed by then
Head of School of Justice Studies, in
May 1998, to the Singapore Police and
Temasek Polytechnic (TP) as the feeder
institution for police students to obtain
advance standing into the proposed
‘International Policing’ course.

•

It was not until end of 2000, that the first
pipeline of police students would be
eligible to enrol after completing their
Temasek Polytechnic studies.

•

In February 2001 representatives of the
Singapore Police Force and Temasek
Polytechnic visited the School of Justice
Studies in the Faculty of Law at QUT
to negotiate a new specifically designed
corporate program of study that would
function as the final year of the Justice
Studies Degree.

The final arrangement was for serving
SPF officers who completed two specified
diploma courses offered by TP received
advanced standing into this corporate program. QUT confers the degree of Bachelor
of Justice Studies (International Policing)
upon all students who successfully complete this corporate program of study. The
first cohort of 24 SPF officers began in July
2001. The ‘International Policing’ course
corporate program is now in its fifth year
of operation.
Conceptually, the interesting lesson to be
explicated from this brief overview of the
background development of this corporate program is illustrated in the graphic
below:
Graphic 1: Relational Continuity
Model [Page 17]

The graphic highlights the essential elements in the development of international
activities like the SPF program. Initially
staff that go on professional development
leave or a study tour or attend conferences or
obtain scholarships need to have a ‘proactive
outlook’ which sees the potential opportunities that exist with the various ‘professional
connections’ they make while undertaking
such activities in different contexts.
Moreover, with regard to making ‘professional connections’ with police organisations it is often not enough just to have a
‘proactive outlook’ staff must also have a
high degree of professional credibility or as
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a police would phrase it ‘street cred’. That
is, practical expertise which demonstrates to
police that you know what you are talking
about. Police are trained to be highly skeptical and suspicious of people until proven
otherwise.
As the thick black line indicates on the
graphic some of these ‘professional connections’ go on to form the basis of a ‘relational
network’ which if maintained over time
deepens into an ongoing ‘commitment’ to
work together on a range of international
projects that may involve targeted activities
in teaching, research or service.
The key lesson of this model is the forming,
nurturing and maintaining of a relational
continuity with other institutions by staff
that are committed to a proactive outlook
over the longer term with like minded people
in other agencies. Persistence over time is
the key. The benefits of such continuity
prove that the race is not always won by
the swift.

Designing ‘Knowledge
Interconnectivity’ into the
Course
The design of the year long course was
conceived of by the current author as needing to be based around five broad areas of
knowledge to do with ‘Crimes’, ‘Offenders’, ‘Victims’, and ‘Investigators’ with
‘Research’ central to all of the other four
knowledge areas. The rationale for focusing
on these five knowledge areas in particular
is that street police deal on a daily basis with
crimes, offenders, victims, and investigators to get the job done. Moreover, if street
police are to improve on their performance
they must know how to capture the benefits
of what they do well through being able to



research in a scholarly way.

•

The unit on ‘Investigative Thinking’
relates to the knowledge basis of
‘Investigators’ and encapsulates material that focuses on the way investigator/detectives in all parts of the world
think with similar cognitive styles when
engaged in solving crimes.

•

The knowledge area of ‘Research’
includes two interlinked units on ‘Justice Research Methodologies’ and a
‘Police Research Project’. Together
these two
units lay a foundation for
police to engage in empirical research
that will assist them to extract and
make sense of crime-related knowledge
from disciplines like c r i m i n o l o g y,
psychology, sociology, and other justice-related areas. Furthermore, any
higher education degree to be regarded
as such must contain some ‘research’
focused units to ensure academic
standards of scholarship and quality
knowledge discovery are maintained
and passed on to future generations.

Knowledge Areas
Each knowledge area constitutes the basis
for one or more of the 6 units that comprise this program of study on ‘International Policing’. The six units are:
JSZ 101 – Global Crime Trends
JSZ 102 – Offender Profiling
JSZ 203 – Asian Economic Crime
JSZ 204 – Justice Research Methodologies
JSZ 305 – Investigative Thinking
JSZ 306 – Police Research Project
The graphic below illustrates the inter-connected nature of the concept for this course
in relation to the five central knowledge areas around which the course was designed.
Graphic 2: Visual Map of the
Interconnectivity of Units within
Course [Page 17]
As can be seen on the graphic, each knowledge area constitutes the basis for one or
more of the 6 units that comprise this program of study on ‘International Policing’.
The rationale for each of the units within
these knowledge areas is briefly summmarise below as illustrated on the visual
map of graphic 2.
•

•

Units that relate to the ‘Crime’ knowledge area include material on ‘Global
Crime Trends’ in keeping with the international focus of the course as well as
particular regional material on ‘Asian
Economic Crime’.
Material that relates to the knowledge
area of ‘Offenders’ & ‘Victims’ is
contained in the unit on ‘Offender Profiling’ since knowledge about victims
in both national and international
contexts also informs police about
important
aspects of offenders, locally and globally.

The lesson that is emphasized via this course
design is that policing by its very nature is
an applied profession. Hence, any knowledge offered has to be practical if police are
to see its value. Laycock (2001:3) makes
essentially the same point when she states
that academic research to be useful to the
police must “…generate knowledge of what
works, where and why”.

Designing ‘Critical Thinking’
into the Course Structure
A review of the literature on critical thinking reveals that while critical thinking is a
much espoused goal of higher education
(Burbach, Matkin, and Susan, 2004) it is
neither well understood (Paul, 2005; Tapper,
2005, Kuhn and Dean, 2004; Herreid, 2004;
Barnett, 1997) nor practiced (Lauer, 2005;
Barnes, 2005).
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In fact, Barnes (2005: 12) in a wide ranging
review of critical thinking in community colleges bluntly reports that “college teaching
primarily involves information transfer, not
critical thinking.” Moreover, as Sternberg
(2004:197) sagely notes critical thinking is
often nothing more than a ‘current faddish
emphasis’ in higher education.
Part of the problem with understanding
‘critical thinking’ is one of definition.
Sharma and Hannafin (2004: 181) point out
the variation in conceptualizations as some
researchers conceive of critical thinking
primarily as a set of ‘skills’ like spotting
assumptions, examining premises, forming
conclusions, and so forth. Whilst others see
critical thinking as some sort of ideal state to
reach through progressive development up a
hierarchy of successive higher-order stages
of analysis, synthesis, and evaluation. This
view is firmly rooted on the hugely influential taxonomy of Bloom (1956) which has
been described as one of the most significant
educational monographs of the past halfcentury (Lauer, 2005).
Whereas, researchers like Paul (2005), (Elder, 2004), (Gong, 2005), argue that critical thinking must be understood as a more
‘substantive’ concept rather than just being
narrowly conceived of as ‘skills’ or ‘stages’.
Paul (2205:28) a prolific researcher on the
substantive nature of critical thinking makes
a cogent argument that critical thinking is the
“art of thinking about thinking”. The notion
of critical thinking is similar in substance to
the concept of ‘metacognition’ in cognitive
psychology (Kuhn and Dean, 2004).
The art part of such thinking involves thinking in an “intellectually disciplined manner” (Paul, 2005:28). By this Paul means
making explicit the universal elements of
thought underlie all thinking and learning.
The structure of these elements can be represented as a chain of reasoning as follows:
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Whenever we think, we think for a purpose
- from within a point of view - that is based
on assumptions - which lead to implications
and consequences – and we use data, facts,
and experiences – to make inferences and
judgments – which in turn are based on
concepts and theories – that we attempt to
use to answer a question or solve a problem
or resolve an issue.
Of course such a universal reasoning structure does not guarantee a universally good
outcome. As Paul (2005, 29) again makes
clear we must “internalize fundamental intellectual standards” of thinking that display
Clarity and Accuracy of thought, that has
Precision and Relevance, as well as Depth
and Breadth, and which possesses Logic and
Significance.
Furthermore, Paul asserts that what must
go hand-in-hand with such ‘intellectual
standards’ are the ‘intellectual traits’ or attributes of integrity, humility, fair-mindedness,
perseverance, confidence in reason, courage,
empathy, and autonomy (2005:33).
However, in spite of these definitional difficulties with the educational domain there
are some areas of overlap and general agreement according to Sharma and Hannafin
(2004: 181) that:
“Critical thinking is a higher order
skill associated with the ability to
think rationally, to evaluate actions
and beliefs according to certain criteria, and to correct actions or beliefs
based on such evaluation (Ennis,
1985a; Glaser, 1985; Lipman, 1988;
Paul, 1990). Although definitions
vary, the teaching of critical thinking skills is mostly associated with
teaching how to think as opposed to
what to think (Beyer, 1995; Ennis,
1985a).”
What this review of the literature makes
abundantly clear is that the teaching and imparting of critical thinking however defined
should not be seen as either simple or easy to

do. Therefore, the next section looks at the
design considerations of the ‘International
Policing’ course in the light of this review.
Course Design Considerations
There were several design factors and/or
constraints to be considered in relation to
how to structure a program of study like
this ‘International Policing’ course in such
a manner as to ensure that the course structure supported critical thinking rather than
impeded it. Some of the more salient constraints to be overcome were as follows:
•

Firstly, it had to be offered ‘offshore’
from Australia to serving police in
Singapore.

•

Secondly, the structure had to be flexible enough to delivered six units,
part-time, over a one year time frame
as requested by the SPF.

•

Thirdly, the teaching and assessment
had to be both ‘in tune’ with the culturally different learning styles of Asian
institutions (Maizey, 2001) and yet at
the same time ‘transcend’ them in order
to develop the critical thinking ability
deemed so fundamental the western
university education system.

In relation to the first factor/constraint
– that of ‘offshore’ delivery – this could be
seen as easily solved by just offering the
unit material ‘online’ via the internet.
Whilst there are many examples of such
‘online’ courses being successfully run using entirely ‘web-based’ structures, this was
not seen as appropriate in the context of this
program. For one thing, there is the cultural
aspect to consider and how well a particular
student’s understanding of written English
would be if they had to do this specialised
course completely online.
Also, there is considerable debate within
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academia about the quality and value to
students of offering any course completely
‘online’ without having to add on special
tutorials, chat forums, and so forth to try and
build in meaningful alternatives to make up
for the lack of face-to-face interaction.
Hence, with these considerations and others
in mind, the design of this ‘offshore’ International Policing course is a combination of
‘online’ and ‘intensive’ modes of delivery.
The ‘online’ mode delivered the bulk of the
‘content material’ for each of the six units
during the first six weeks of the course. This
weekly ‘online’ format for the first six weeks
is designed in such a way as to be more than
just a content delivery system. For as Lauer
(2005:34)) points out delivering ‘content
material’ either online or in a lecture has
to be more than just a way of transferring
factual knowledge to students. He argues
that content material can be used to teach
students to think critically by engaging them
in what he terms ‘inquiry-based learning’,
where students are encouraged to reflect on,
question and evaluate information. This
type of learning is according to AhernRindell (1999) a form of ‘active learning
pedagogy’. Hence, the online weekly content requires students to respond in writing
to a set of questions which requires them
to progressive deepen their understanding
of the content material. This questioning
strategy is in line with Bloom’s higher-order
critical thinking skills taxonomy and is similar in structure to the work reported by Chin
(2004) whereby students are questioned in
ways that encourage higher levels of thinking operations.
The ‘intensive’ mode of delivery consisted
of the 7th week of the course being used
to provide further ‘content material’ of
deeper conceptual/theoretical significance
via face-to-face teaching and interaction
on site in Singapore by QUT lecturing
staff from Australia as well as carrying out



both formative and summative assessment
activities.
Graphic 3 below provides an example of
the unit JSZ 102: Offender Profiling to
show how the course content is structured
in relation to these online and intensive
delivery modes.
Graphic 3: Structure of Website
‘Home Page’ for a Unit [Page 17]
The ‘online’ work for the last six weeks of
‘Project Work’ was student-directed. In that
there was no delivery by the staff of any
more content for a unit but rather students
set their own pace in accessing through the
QUT library internet-based system a range
of materials (scholarly articles, research
findings, government reports, etc.) in order
to complete the project work assignment
on time for submission of this final item of
assessment in week 13.
As can be seen on graphic 3, the Home Page
for all six units contains a wide range of
resources to assist students to successfully
complete the unit. In particular the ‘learning
packages’ section is further divided into a
section for Articles and one for Software.
The Articles section contains information
on the importance of critical thinking in
academic scholarship as well as articles on
assignment writing and referencing styles.
The Software section contains presentations
on how to write a literature review and
the Endnote software for keeping track of
references.
With regard to the second factor/constraint
– that of teaching six units, part-time, over
one year – this was solved by departing from
the usual two semesters per year system

 An adapted copy of Bloom’s Taxonomy of

critical thinking skills is inserted in this article
for students to print out an keep as a reference
guide.

of Australian universities. Hence, the
‘International Policing’ course is designed
on a one year ‘trimester’ system in which
two units are taught in parallel in each of
three semesters, with each semester being of
13 weeks duration. The teaching schedule
is generally as follows:
Semester 1 - August, September, October
for Units - JSZ101 & JSZ102
Semester 2 - December, January, February
for Units - JSZ305 & JSZ204
Semester 3 – April, May, June for Units
– JSZ203 & JSZ306
The third factor/constraint – that of teaching,
learning and assessment methods – required
considerable more reflection to both remain
culturally in tune yet transformative in the
sense of developing critical thinking abilities in students.
The structural aspect of the ‘teaching-learning-assessment’ design for the course has
already been shown on graphic 3 above.
That is, the three inter-linked building blocks
of a weekly workbook, an intensive week, and
the final six weeks of project work. Each
of these building blocks will be briefly commented on further below.
The first teaching & learning block consists
of 6 weeks of ‘online’ work in the form
of weekly activities to be completed from
the content material supplied in a Weekly
Workbook that students download from each
unit’s home page at the course website.
The second teaching & learning block
comprises a Week of Intensive Teaching
& Assessment in Singapore (7th week) by
QUT lecturing staff. This is the value-added
dimension to the program which has proven
to be so essential in not only ensuring a depth
of cultural understanding by students of the
material and assessment requirements but
also maintaining a high level of academic
standards and quality teaching.
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The third teaching & learning block consists
of another 6 week period where students
complete a Project Work activity/assignment
during that time. The project work is designed to deliver not only a substantial piece
of academic work but also a police-specific
outcome that is relevant to their work context as police officers in Singapore.

point can be ironed out prior to the end of
the semester.

Given these range of factors/constraints to
be considered in relation to the delivery of
this type of course program the lessons to
be kept in mind can be summed up in two
words – flexibility and sophistication.

The process aspect of the ‘teaching-learning-assessment’ design for the course is
also indicated on Diagram 1. That is, details
about the process of teaching and assessment
are included below each of the three building
blocks - the weekly workbook, the intensive
week, and the project work.

That is, the structure of the course has to
be flexible enough to accommodate the
constraints involved while at the same time
reflect a level of sophistication in its delivery
that is simple and effective, particularly in
relation to developing and deepening critical thinking skills. The final model that was
developed by the current author is shown in
the diagram below.
Diagram 1 depicts the semester structure of
these three inter-linked ‘teaching & learning’ building blocks. The same structure is
followed for all six units in all of the three
semesters for the course.
Diagram 1:
Structure of the ‘T& L’ Building
Blocks used in each Semester of
Course [Page 17]
As can be seen on the diagram the program
of study incorporates four (4) locally delivered tutorials spread over each semester.
All tutorials are held at the Police Academy complex on set evenings during the
prescribed weeks. Three of the tutorials are
allocated to the first 6 week block as students
need extra support at the beginning of a unit
to get an adequate understanding of the
material as quickly as possible.
The fourth tutorial occurs in week 10 and
is used to ensure that students are ‘on track’
with submitting their project work on time.
Any difficulties faced by students at this

Each tutorial is of three (3) hours duration for each of the two (2) units taught in
parallel per semester. Local tutors are used
under the guidance of a QUT appointed local
Academic Coordinator.

However, the next diagram, 2, also developed by the current author clearly sets out in
a more sophisticated manner the educational
framework and pedagogy which underpins
the design and delivery of this course for
the SPF.
Diagram 2:
Design of Teaching & Learning in SPF
Program [Page 17]
Furthermore, diagram 2 is used to assist
students understanding of where they are
going and the processes used to get them
there. As can be seen, it illustrates in a
more expanded view the teaching forms,
learning processes, and assessment methods
used in this program of study to develop a
progression of capabilities in relation to the
types of attitudes, cognitive abilities, communication and relationships skills required
by graduates.
A close look and sustained reflection on this
diagram will reveal a well-grounded educational pedagogy based on ‘active learning’
principles (Robinson, 2000; Tremblay and
Downey, 2004). It has been established for
some time through educational research as
Robinson (2000:65) points out that:
“.. the attention span of the typical undergraduate student lasts
about 10-15 minutes, after which

time boredom and fatigue sets in
(Bonwell and Sutherland, 1996;
Browne et al. 1995; Watson et al.
1996). More importantly, student
retention of knowledge and student
performance declines significantly
after this period (Bonwell and
Sutherland, 1996; Misale et al.
1996; Nance and Nance, 1990; Poppenhagen et al. 1982).”
In contrast active learning strategies increase
knowledge retention, student interest and
attention as well as making learning more
fun (Robinson, ibid). Hence, as can be seen
on diagram 2 the underlying ‘active learning’ approach seeks to move the learner
from the need for didactic instruction to a
more facilitated guidance under the watchful eye of the lecturer in order to make the
transition to self-directed lifelong learning.
Various sets of skills at attitudinal, cognitive,
communicational and relational levels are
clustered around establishing a knowledge
base, engaging in reflective practice and
developing the higher order skills of critical thinking.

Embedding Critical
Thinking into Teaching &
Learning
The development of critical thinking skills
is however more than a matter of structure.
No matter how well structured a program of
study is, structure alone does not guarantee
good outcomes. It is the quality of teaching
and student engagement in the learning process that very much determines the educational outcomes of any course of study. As
Black (2005:42) notes one of the key factors
necessary for programs to succeed is “high
teacher quality” along with making sure
the program has sufficient administrative
support as well as consistent implementation and a classroom climate that is “open,
stimulating, and supportive.”
Therefore, the emphasis throughout all of
the six units that constitute the ‘International Policing’ course is on ensuring that
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the teaching is of high quality. In the context
of this policing program ‘quality’ can be
understood as translating to teaching which
is relevant and comprehendible. If those two
conditions - relevance and comprehension
-are met it is more likely that students will
be motivated to ‘engage’ in the learning
process in a meaningful way which in turn
fosters critical thinking (Van Gelder, 2005;
Paul, 2005; Elder, 2004).

this way “ They (students) must learn, not
merely to read and remember the ideas and
thoughts of others, but to formulate questions within the subject themselves, reason
through those questions, and come up with
logical answers to those questions.” Van
Gelder (2005:43) makes essentially the same
point in a somewhat more blunt manner,
“Unless the students are actively doing the
thinking, they will never improve.”

Relevance and comprehension have both
‘content’ and ‘process’ dimensions to them.
These dimensions are briefly discussed in
relation to the embedding of critical thinking
within the ‘International Policing’ course for
Singapore police officers in the following
sections.

Therefore, there is a balance to be maintained between having teaching materials
(content) so well laid out that students need
put in only minimal effort to understand
the connections and making sure that the
complexity of the material does not overwhelm them. The same issue holds true
for achieving a structural balance between
a formal lecturing approach to the content
and a more informal mentoring type delivery of the content. As Black (2005:43)
emphasizes teachers need to “find a balance
between too much classroom structure or
too little classroom structure. Either one
of these extremes, Rodd says, can “prevent
development of higher-order critical and
creative thinking skills.”

‘Content’ Side of Critical Thinking
The embedding of ‘content’ that fosters critical thinking is not only a matter of providing
relevant, up-to-date teaching materials and
resources for students but also depends to
a large extent on packaging the material
in an easily digestible and comprehendible
form that aids understanding without ‘spoon
feeding’ students because comprehension
requires some input from students.
In this regard, the important point by Elder
(2004:10) that “learning history is not to be
understood as memorizing someone else’s
thinking” is of crucial significance here. In
other words, ‘content’ is “information that
had been thought through and conceptualised (by someone else) and hence requires
thought (by students) to be understood”
(Elder, ibid). That is, the ‘content’ of history is historical thinking. Similarly, for
other subjects, the content of mathematics
is mathematical thinking. In relation to this
policing program of study the ‘content’ of
policing is police thinking.

This issue concerning the structural balance
of content delivery is particularly acute in
the 7th week of the International Policing
course program of study as this is when the
‘Intensive Week’ of teaching and assessment
is scheduled to occur in Singapore. The
great temptation with ‘intensive’ modes
of delivery is the tendency to ‘cram in’ a
semester load of work into five days. The
result of such over cramming of content is
frustration is both the teaching staff and the
students. The stress produced in students by
the overwhelming nature of this information
overload situation is often utter despair and
a dropping out of the course.

Hence, for ‘content’ to be meaningful and
useful to students they must be given the
responsibility to reason it through for themselves. Elder (ibid) sums up the situation

One of the ways this issue of maintaining a
structural balance for the content delivery
of the international policing program in
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Singapore was dealt with was to mirror
the cultural structure of the Singaporean
context. In Singapore making time to enjoy
‘food’, especially ‘street food’ sold in food
markets or hawker stalls is a very important
daily ritual. Singaporeans are hard working
and put in very long hours for six days of the
week. Sunday is reserved for family time.
Hence, during the working week ‘lunch
time’ takes on special significance and is
often a two hour affair where people catch
up with each other, develop mutual interests,
plan out work and other commitments.
Therefore, this culturally acceptable practice of having a two hour ‘lunch break’
was incorporated in the ‘Intensive Week’
structure of the International Policing course
program. During this time one-to-one and
small group informal mentoring takes place
with students. At the beginning of the
‘Intensive Week’ students are told to form
into 5 small groups of their choice and that
each group will have the task of organising
a ‘lunch time’ session at a different ‘hawker
stall’ venue on the day allocated to them.
The conditions of this exercise are that the
venue must be informal, low cost, and only
the members of the group for the day must
attend this ‘lunch time’ session with the lecturing staff. In these sessions, the lecturers
swap ‘war stories’ with students and embed
in a relaxed informal atmosphere, characterised by free flowing conversations, ‘case
studies’. According to Herreid (2004:14)
sharing case studies has enormous value
in teaching critical thinking as case studies
“show the messy, get-the-hands-dirty approach that is real science. Cases demand
skepticism, flexibility, and the ability to see
alternative approaches”.
The other students use this two hour break
to respond to urgent work demands or use
the time to complete assessment tasks and
further study. Such a break has proved to
be extremely beneficial for not only keeping
the student’s interest from dissipating over
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what would otherwise be an eight hour day
in the ‘classroom’, but also in reducing the
stress level of working police.
In this regard, it should be noted that all of
the students are full-time police officers,
with 8 to 15 years experience on average,
and while they are given time off to attend
the week intensive there are still some tasks
they must do on a daily basis. For example,
preparing a court brief, or court appearance,
attending to urgent paperwork for a crime,
or being called out to a serious crime scene
like a murder or rape.
‘Process’ Side of Critical Thinking
The ‘process’ of embedding critical thinking
in relation to relevance and comprehension
is very much dependent on teacher credibility and teaching style. This is particularly
the case when teaching police. Police are
good at spotting ‘bull-shitters’. Their job
depends on it. So unless a lecturer can demonstrate they have the ‘runs on the board’ to
know what they are talking about on a topic
then their credibility will be an issue that
plagues a course.
Being culturally aware and sensitive to cultural differences is an important aspect to
continually bear in mind throughout the process of teaching and learning. But it is also
true as Jones (2005:339) found in a study
involving the teaching of macroeconomics
to Chinese-speaking international students
that “although cultural and linguistic differences are important, the way in which a
subject and assessment task is presented has
a profound impact on learning.” In other
words, the process is just as important the
content in learning.
The process of teaching should not be narrowly or solely understood in ‘personality’
terms. The issue of teaching style allows
for more flexibility. There is no one style
of teaching or teacher personality that is the
best. It is a case of all roads should lead to
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Rome. That is, so long as whatever personal
style of teaching a lecturer uses facilitates
the process of engaging students in thinking things out for themselves by using the
critical thinking skills of comprehension, application, analysis, synthesis, and evaluation
then indeed the road will lead to Rome.
This is not an easy road for police to follow.
A particular roadblock that police have to a
greater extent than other types of students
is that the very nature of the training they
undertake to become a police officer is so
‘procedurally’ bound. This training method
discourages thinking for oneself in favour of
just following the ‘tried and true’ police procedures. So pervasive is this mindset that all
police services have what are called SOP’s
or similarly named procedural acronyms.
That is, SOP stands for ‘Standard Operating Procedure’ and these rules/guidelines
try to cover almost any situation a police
officer might come across in their daily
work. While SOP’s are a legal necessity and
are very functional in that sense, then also
have the downside of discouraging critical
thinking.
There is also a cultural factor in Asia that
makes instilling critical thinking skills a
difficult and often misunderstood road by
police in Singapore. That is, the Asian way
of teaching is very much based on memorization and rote learning for examinations.
Whist this is changing in the more educationally progressive institutions in Asia it is
still the dominant mindset for many Asian
students that learning is about memorizing
facts and reproducing them in exams. Such
an educational process is not highly conducive to developing a capacity to think critically about what one has memorized.
Hence, police students in Singapore have
two key influences to overcome one to do
with the larger Asian educational culture
of ‘memorization’ and one to do with the
specific police ‘procedural’ training culture,
before they are able to fully comprehend and

value the importance placed on the ability to
think critically about what they do and learn
in the context of the ‘International Policing’
course they are undertaking.
Therefore, it is no surprise to hear from the
various cohorts of serving police officers
who have done and/or doing units in this ‘International Policing’ course of study about
how hard they find it and how unsure they
are about what is required. Generally, this
fog of uncertainty and frustration lasts some
time. In fact, it is often the case that police
students will tell the lecturers that it was
not until they had done 2 or 3 units that the
‘penny dropped’ and they finally understood
and could appreciate fully what the teaching
style and all the activities have been about
– the inculcating of critical thinking.
One of the ways the current author accelerates the dropping of the ‘critical thinking
penny’ is through the extensive use of visual
thinking. This thinking modality is generally more easily accessible route way for
students than the formal cognitive operations directly involved in critical thinking.
Visual thinking provides an alternative path
for the use of critical and creative thinking
skills which students find both informative
and enjoyable.
Visual thinking is foundational to many
disciplines and takes many forms. It has
variously been referred to as diagrammatic,
pictorial, mental modeling, graphical ‘geometric-spatial’ reasoning, mind mapping,
concept mapping, argument maps, design
philosophy maps, and just plain visualization (Crowe and Laseau, 1984; English
1997; Gaines and Shaw, 2004; Van Gelder,
2005).
In the educational domain, ‘visualization’
is regarded as ‘a basic thinking mode’
(Williams, 1983). While, in information
technology, the field of cognitive
psychology, artificial intelligence and
computer sciences are leaping ahead
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in great strides on the springboard of
‘diagrammatic reasoning’ which is this
diverse field’s preferred term for their form
of ‘visual thinking’ which involves ‘mental
images’ and ‘externally drawn diagrams’
(Chandrasekaran, Glasgow, and Narayanan,
1995: xxii).
In the mathematical realm Wheatley
(1997:284) makes the point that “logical
reasoning is often dependent on prior imaging”. Wheatley states that mathematicians
who tend to have recourse to ‘imagery’
while solving problems are also ‘more
likely to arrive at a superior performance’.
Moreover, Presmeg (1997: 299-312) in her
research makes the claim that outstanding
mathematical talents are usually displayed
by people with a strong preference for ‘visualization’.
Furthermore, architecture, perhaps more
than other disciplines, is so clearly dependent of ‘visualization’ that architects have
created their own form and language for ‘visual thinking’ to suit their unique purposes
(Laseau,1975: 10).
A brief example of the use of visual thinking involves the ‘project work’ assignment
students undertake during the last 6 weeks
(weeks 8-13) for the unit JSZ 204: Justice
Research Methodologies. In this unit, students are given instruction on diagrammatic
reasoning and set the task of producing an
initial ‘bubble diagram’ of the concepts that
relate to their chosen research topic and a
final ‘bubble diagram’ that depicts their reasoning about how the concepts relate to and
inform the design of their research plan.
The benefits students derive from this type
of visualization activity are impressive
and will be touched on in the next section.
The following section seeks to assess the
impact of the teaching and learning generally which occurs over the six units of the
‘International Policing’ program of study
for SPF officers.

Evaluating Teaching and
Learning
There are a number of mechanisms and/or
measures that can be used to assess the
quality of the teaching and learning that
takes place throughout a course of study.
For example, the ‘International Policing’
program as a university-approved course
is subject to regular reviews and quality
assurance processes at QUT. The course
is independently audited every year by
another section of the University which is
responsible for ensuring that the academic
processes and rules set by the University
are followed.
Furthermore, the current author, as the
overall academic coordinator and manager
of the SPF program, instituted a course
review policy that requires a major review
of the content of each unit be undertaken by
teaching staff every two years to ensure that
relevant, up-to-date teaching and resource
material is integrated into the program.
Another quality assurance mechanism used
to assess the course is what is termed a
‘Student Evaluation of Unit’ (SEU) Questionnaire. An independent evaluation using
this University designed questionnaire of
the all of the units in the course for the 1st
cohort of students was undertaken in 2002.
All of the questions were designed without
any involvement from the staff teaching
these units.
Questionnaires were posted to all 21 students
who successfully completed the course and
the response rate was 95% to 100% for all
units, except one (JSZ 203) which had a 90%
response rate. The SEU questionnaires have
provision for both quantitative and qualitative responses. Hence, the breakdown of the
responses is in two parts.
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Student Responses
The quantitative results of these questionnaires are tabulated below for
the 6
units along with the initials (M.C. = Dr.
Mark Craig, G.D. = Dr. Geoff Dean) of the
staff member responsible for the teaching
and assessment of each specific unit.
Table 1:
‘International Policing’ Course
Quantitative Survey Results for 1st
Cohort [Page 18]
It is clearly apparent from this table that
there are very high ratings for all unitson
both ‘global’ and ‘specific’ measures. The
global score of between 4.5 and 4.8 across
the six units compares very favourable with
the University average scores of around 2.5
to 2.75 across all university units at that
time.
The only item to drop below a rating of 4
on this 5 point scale across must of the units
is number 8. This is understandable in that
this question is difficult if not impossible to
realistically answer by the student as it refers
to unit improvement attempts of a unit that
is being run for the very first time.
The qualitative results for the written responses are often more helpful in assessing
course quality assurance and unit improvement issues. The following transcribed
responses offer a selection of impressions
from various units by students.
They represent ‘typical’ responses to what
was written about most of the units. Space
does not permit a complete transcription of
all written responses. A few responses from
each of the three categories students
were asked to comment on are included
below in Table 2.
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Table 2:
‘International Policing’ Course
Qualitative Survey Results for 1st
Cohort [Page 18]
The comments above and similar responses
make it clearly evident that the quality of
the teaching staff and the course is highly
valued by the majority of the student in the
1st cohort. Furthermore, similar ‘informal’
responses have also been received by teaching staff from cohorts 2, 3, and 4.
Furthermore, the comment about ‘diagrams
and models’ and how they assist student
understanding is of particular importance in
relation to the development of critical thinking. This use of such visual thinking strategies in the International Policing program
has consistently found like other researchers
(Sharma and Hannafin, 2004; Nixon-Cobb,
2005; Philley, 2005; Van Gelder, 2005) that
helping students to visualise their thinking
is of significant value. As Nixon-Cobb
(2005:6) has found:
“One of the most effective ways to
teach critical thinking is to allow
students to envision what their
thinking looks like before and after
instruction. When students can
clearly see their thinking process,
it is much easier for them to transform illogical thinking into clear,
organized, and logical thinking.”
Police Force Responses
Another way of measuring the success of
a course is at the organizational level in
terms of the outcomes for students since
graduating. In this regard, it is interesting
to note that almost half of the first cohorts
of students have been promoted since
graduating from the degree program (personal communication from SPF manpower
division). Later cohorts have had similar
promotion rates.
Whilst it is not being claimed here that hav-
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ing a degree is the key or critical factor in
deciding promotion as clearly it cannot be as
this is only one of several other factors that
an organisation considers when promoting
staff. However, having a degree from a credible University is nonetheless an important
element that can make the difference in
giving a candidate a competitive edge in the
promotional stakes.
Such evaluative mechanisms provide the
evidence-based practice that documents
the high regard in which the ‘International
Policing’ course is held by students and
the police organisation. In particular the
SEU’s consistently demonstrate a very high
standard across units and cohorts for quality
teaching and delivery as well as highlighting the role that critical thinking plays in
educating police.

Conclusion
Police training and education while they can
be conceptualised as two sides of the same
coin also have distinct differences with regard to aims and approaches. This paper has
focused on one key difference that of the role
of critical thinking in assisting police practitioners to professionalize their occupation
by moving beyond a training model regime
to a higher education University model of
lifelong learning.
The lessons to be learnt in making this
transition from police training to police
education were drawn from the experience
of the current author in designing, co-developing, teaching in and managing a year long
purpose-built corporate program of study on
‘International Policing’ for the Singapore
Police Force.
Such lessons include the part that serendipity plays in the creation of new initiatives
and how vital it is for university staff to
be encouraged and supported to connect
in ‘real world’ ways with different cultures
and contexts over the longer term. The race

does not always go to the swift but often
requires the investment of persistence and
patience to nurture and maintain a relational
continuity.
Furthermore, the knowledge base of policing
is founded on pragmatics and as such the
design of police-specific units must reflect
the practical application of scholarly derived
knowledge blended with police ‘know how’
in local contexts.
In so far as the structural aspects of a course
of study is concerned, policing by its very
nature will always present the educator
with special and specific constraints about
how to achieve an optimal balance within
the ‘teaching-learning-assessment’ nexus.
As the SPF case study has shown different
contexts and cultures require more than
traditional responses. Solutions need to be
creative and flexible but always grounded
in a well conceived educational pedagogy
supported by evidence-based practices that
emphasize the development of the higher
order skills of critical thinking.
The final lesson is that such a ‘critical thinking’ road is not easy to achieve for either
the lecturers or the students in a policing
context. The case study described several
influences that work against a smooth transition from the procedural-based training
approach of police organisations to a more
self-directed critically reflective educational
practice. Such a transition does not imply
that training and education are in opposition
to each other but rather how to harness the
different strengths of both into the transformative power of learning.
The key ingredients in this transformative
enterprise rest heavily on the shoulders of
those who teach. It is the responsibility of
the educator to educate. Not only with credible words but also to model a passion for
learning and the different it can make.
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Graphic 1: Relational Continuity Model

Diagram 1:
Structure of the ‘T& L’ Building Blocks used in
each Semester of Course

Model of Relational Continuity
for the development of International Activities

Deepening
Commitment

Professional
Connections

Teaching
Research
Service

Semester Structure for ‘International Policing’ Course
Each of the 3 semesters are of 13 weeks duration
2 units per semester
taught in parallel

Units
1, 3, 5
Wk
1

Units
2, 4, 6
International
Activity

Proactive
Outlook
• PD Leave
• Study Tour
• Conference
• Scholarship

Relational
Network

Inter-linked
Building
Blocks

Tutorials at Police Academy
(3hrs X 3 wks in wks 2, 4, 6)

Week Intensive:
teaching
&
assessment

Wk
4

Wk 7:
Friday
to
Thurs

Wk
2

Wk
3:

via Course Website

Workbook Format for each week
1. Content Section
(written material & resources on a particular
topic in a unit)

2. Activity Section

© Dr. Geoff Dean

Graphic 2: Visual Map of the Interconnectivity of Units within Course

Wk
6

Weekly
Workbook
‘Online’ Delivery:

Time Line (months/years)

Wk
5

(exercise, series of activities or questions
on various content dimensions)

3. Response Section

( a pre-designed sheet on which students
record their answers for each weekly activity)

Tutorial at Police Academy
(3hrs in wk 10)

Wk
8

Wk
10

Wk
9

Wk
11

Wk
12

Intensive
Week
• Assessment of Workbooks
(individual response sheets marked
and formative feedback provided)

• 20 hrs of teaching input per unit
(deepening of unit content with a series of
focused activities, tasks, and exercises
designed to develop critical thinking skills)

Wk
13

Project
Work
Submission of Project Work
(electronic [soft] copy sent to
Unit Lecturer by end of wk 13
as well as a signed hard copy
handed in to the Police Academy
for posting to Unit Lecturer on
the due date ie. wk 13)

• Assessment of Presentations
(individual oral communication skills
evaluated in a team context)

• Project Work guidelines
(templates provided for how to structure
the type of project work required, eg.
case report, assignment, research plan, etc.)

‘Online Access’ to QUT Library facilities eg. extensive electronic database collection and resources for academic researching

Diagram 2:
Design of Teaching & Learning in SPF
Program
Teaching & Learning Design for developing Graduate Capabilities
Teaching Forms

Graphic 3: Structure of Website
‘Home Page’ for a Unit

Learning Processes

Written Material
Lectures

Didactic
Instruction

Skill Progression

Assessment Forms

Attitudinal Skills

Establishing a Knowledge Base

• Values an ethical orientation & complies with student conduct rules
• Adopts an inclusive perspective on differing views

Skill
Cluster:
Level 1

Cognitive Skills

• Basic level of IT literacy
• Follows study management plan
• Comprehends subject knowledge
• Able to research knowledge

Communication Skills

Knowledge -based
Workbooks
(20%)

• Basic level of written communication

provides a broad theoretical framework
for the generic application of core skills

Relational Skills
• Able to management time by completing tasks when due

Attitudinal Skills

Encouraging Reflective Practice
Seminars
Workshops

Facilitated
Guidance

• Engages in reflective practice by being self-aware & monitoring own progress
• Holds socially responsible attitudes to issues of community concern

Skill
Cluster:
Level 2

builds on theoretical framework to advance the specific
application of core skills in real world contexts

Self-directed
Learning

• Demonstrates critical analysis of knowledge base

Communication Skills

• Basic level of oral communication
• Basic level of visual communication
• Basic level of ability at oral presentations

Relational Skills

Individual
Presentations
(30%)

• Ability to work in a team
• Awareness & sensitivity towards cultural and socio-economic diversity

Attitudinal Skills

Empowering Skill Development
Student
Consultation

Cognitive Skills

• Demonstrates flexible and creative thinking in learning through project work
• Able to adapt to changing circumstances and incorporate new information
• Able to maintain positive motivation and initiative optimal performance

Skill
Cluster:
Level 3

fosters creative thinking to reflect, adapt and translate the use
of core skills to new and different circumstances and contexts

Cognitive Skills

Project Work:
[Assignments/
Reports]
(50%)
• Ability to persuasively communicate in assignments/reports etc.
• Demonstrates problem solving ability
• Basic level of ability to synthesise & integrate knowledge
• Able to use different reasoning modalities for learning

Communication Skills
Relational Skills

• Able to work independently at project work

Code Key :Skills in ‘italics’ = expected entry-level competencies

and

Skills in ‘bold’ = targeted skills taught & assessed
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Table 1:
‘International Policing’ Course Quantitative Survey Results for 1st Cohort

SEU Questions					
						
						
1. aims & objectives –clear			
2. unit content -assist learning			
3. teaching staff -professional manner		
4. unit organisation -supports learning 		
5. assessment methods -assist learning		
6. unit structure & delivery -helps learning 		
7. teaching & assessment -linked to objectives
8. unit improvement –attempts			
9. assessment methods -useful learning		
10. overall rating of unit (global measure) 		
11. assessment outcomes -appro. amount time
12. reading material -good 			
13. info access,retrieve, evaluate-assist learning
14. productive teams -encouraged 			
15. research skills –improved			
16. feedback comments & criticisms –helpful
17. reflective feedback -opportunities 		
18. questions & discussion –opportunities		
19. feedback -adequate & timely			
20. teaching staff -positive learning environment

Units & Scores on 5 point Scale
101
102
203
204
M.C.
G.D.
M.C.
G.D.
4.6
4.7
4.5
4.7
4.3
4.8
4.4
4.7
4.8
4.8
4.5
4.8
4.4
4.7
4.5
4.7
4.5
4.7
4.5
4.6
4.4
4.6
4.4
4.6
4.3
4.7
4.4
4.4
3.3
4.0
4.0
4.1
4.5
4.7
4.5
4.5
4.7
4.8
4.5
4.8
4.2
4.5
4.4
4.5
4.3
4.6
4.4
4.5
4.3
4.7
4.4
4.6
3.9
3.7
4.3
4.0
4.6
4.7
4.3
4.6
4.6
4.9
4.6
4.7
4.4
4.6
4.5
4.5
4.4
4.6
4.4
4.5
4.1
4.5
4.3
4.5
4.5
4.8
4.5
4.8

305
G.D.
4.7
4.6
4.8
4.6
4.7
4.5
4.6
4.1
4.5
4.7
4.5
4.5
4.5
4.1
4.6
4.7
4.6
4.6
4.5
4.7

306
M.C.
4.5
4.7
4.6
4.6
4.6
4.5
4.5
4.1
4.4
4.6
4.6
4.5
4.6
4.3
4.8
4.6
4.6
4.6
4.4
4.6

Table 2:
‘International Policing’ Course Qualitative Survey Results for 1st Cohort
Category 1:
Aspects which are done well and which should be continued.
“Doubts were cleared during the week intensive. Lecturer also gave a valuable consultation on the
project to each individual. Everyone is taken care of! “ (JSZ 204)
“Good clear explanations & ‘compression’ of lecture notes into easily understandable diagrams &
models. Lecturer was very creative & involved us in a lot of role playing & games.” (JSZ 305)
Category 2:
Aspects in need of improvement.
“Bring in more case studies” (JSZ 102)
“Too wide a project to choose.” (JSZ 204)
Category 3:
Other Comments.
“Good, well paced and organised.” (JSZ 102)
“Lecturer was very motivating and helpful. Helped me understand the course work tremendously.”
(JSZ 204)
“Very impressed with lecturer’s knowledge in law field and awed with his research work. Lecturer was
very entertaining and a source of inspiration.” (JSZ 305)
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Book Review
Patrick, Urey W & Hall, John C.; In Defense
of Self and Others...Issues, Facts & Fallacies- the Realities of Law Enforcement’s
Use of Deadly Force. Carolina Academic
Press, Durham, NC, 2005.
Reviewer: Kevin J. Nash
Virginia Commonwealth University

Many tactics
used in law enforcement receive the
predictable Monday
morning quarterbacking after they
have been utilized.
Perhaps none receives more scrutiny than when an
officer decides to
use deadly force.
All too often, the general public only sees
or hears details of deadly force incidents
from the news media or word of mouth.
When examining the use of deadly force it
is necessary to understand the factors, both
mental and physiological, that leads an officer or agent to escalate his or her response
to the lethal level. It is also necessary to
look at an incident through the eyes of the
officer or agent to determine exactly what
the progression of events was that led to the
use of deadly force. These are just a couple
of the issues addressed in Urey W. Patrick
and John C. Hall’s book In Defense of Self
and Others.
Patrick and Hall bring a somewhat
unique perspective to the subject matter.
They or both retired FBI agents with a
combined 57 years of experience. Patrick
spent 14 years at the FBI Academy, with
12 years in firearms training including time
as the Assistant Unit Chief. Hall not only
served as an agent, but was also a member
of the FBI SWAT team, a firearms instructor,
a legal instructor and was the Unit Chief of
the FBI’s Firearms Training Unit.
The authors begin the book by laying
the constitutional groundwork that is ever
present in law enforcement activities. This
includes an explanation of how the laws at
both the state and federal level are relevant

to actions taken by law enforcement personnel. The text includes information on
how the Fourth and Eighth Amendments
as well as the Due Process Clause relates
specifically to the use of deadly force. A
number of relevant court cases are also cited
to provide examples of instances that where
the constitutionality of an officers actions
were questioned.
After establishing the legal foundation
for the use of deadly force, the authors move
on to explain what occurs during a deadly
force encounter. Patrick and Hall suggest
breaking down a use of deadly force situation into factors. These factors include the
perception of danger, the imminent threat
of death or injury, the availability of lesser
means to stop a potential threat, and the
duration of the application of deadly force.
The chapters that follow go into greater
detail of how these factors are all closely
related and the role they play in a deadly
force situation.
The authors explain how wound ballistics is an essential part in the examination
of a deadly force incident. Their explanation
provides descriptions of differing ballistic
wounds, the velocities of bullets, and how
bullet wounds affect the human body. This
is an overall attempt to dispel the theory that
once a suspect is hit by a bullet he or she
is just supposed to stop carrying out their
perceived harmful behaviors.
Patrick and Hall also examine the practices and training of police departments
where it concerns firearms proficiency.
They do not believe that merely completing
a routine departmental qualification twice
a year is adequate training for situations
that an officer may encounter. They also
question the need for training in the “force
continuum” concepts. The force continuum
can be viewed as a stairway and each step
up that stairway represents and escalation in
the use of force. Generally, the lowest step
on the stairway is the mere presence of an
officer and the authority he represents. The
stairway then gradually increases to include
verbal commands, hands-on tactics, use of
pepper spray, use of a baton, eventually arriving at the use of deadly force. Their belief
is that teaching such a concept may lead an
officer to hesitate in his response to an escalation of violence against him which may

ultimately cost the officer his life. Suggestions are offered on what type of training is
better suited to prepare officers in the event
of a deadly force situation, including some
sort of judgment training that is as realistic
as possible.
The book goes on to describe the wide
range of physiological changes that occur
during a deadly force incident. These topics
include action/reaction times and a number
of symptoms that are indicative of “Fight or
Flight” syndrome. Some of the symptoms
the authors discuss include tunnel vision,
memory distortion, altered hearing and time
distortion. Post incident behaviors are also
discussed in an effort to show how a stressful
incident such as the use of deadly force can
alter an officer’s ability to recall details.
Parker and Hall also mention tactical
considerations as well as confrontations with
subjects who may be mentally ill or perhaps
is seeking to commit suicide by cop. The
suicide by cop theory and the explanation of
tactical considerations are further supported
by statistical evidence of deadly force situations in which the officer or subject or both
were injured or perhaps killed.
In the final chapters, Parker and Hall
explain the inherent risks involved in police
work and the need for officers to be able to
respond appropriately to threats whether
real or implied. They go on to offer that the
establishment of a response also lies within
procedures and policies created within individual law enforcement agencies. The book
closes with Patrick and Hall’s inclusion of
a large number of case studies that cover a
wide variety of incidents in which deadly
force was used by law enforcement.
In Defense of Self and Others…would
make a very good text in any number of
criminal justice related classes. A topic
seminar concentrated on the use of deadly
force would be the ideal setting. It could
also, however, be used in a policy and
procedures class or in a police administration class. After completing this book, a
reader should have a better understanding of
deadly force incidents and how they reach
that point.
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many. First in importance in his life,
of course, were his children, John,
In Memory
Tony, Kika, and his wife Csilla. Certainly, these few words cannot adToday, it is almost unimaginable to equately sum up the life of a person
think that in the 1960s there were few who, in his time with us, provided
women in policing and virtually no an immeasurable contribution to
minorities in the upper ranks of law his field and who also demonstrated
enforcement administration. At that what is important in life: duty, honor,
time Gordon was frequently criti- commitment and love. Gordon Misner
cized or ostracized by senior police exhibited all of these qualities. He
will be fondly remembered and dearly
The passing of officials and local government lead- missed.
Gordon Misner ers for his outspoken views about and
marks the end criticism of discriminatory practices. Richard H. Ward
of an era in criminal justice educa- In the wake of his passing, it is pertion: the field has lost yet another of haps ironic that he numbers among
the early pioneers who contributed his friends some, if not most, of the
greatly to the development of higher criminal justice and police leaders of
education for police officers. But his the past two decades who embraced
legacy extends beyond that of a for- and supported a quiet revolution in
T h e U n i v e rmer practitioner who chose to pursue police leadership.
sity of Texas
Dr. Misner’s academic career as
his doctorate in criminology from the
at BrownsUniversity of California at Berkeley, chair of departments at the Univerville and Texas
for he was also a champion of change sity of Missouri at St. Louis and the
Southmost Coland reform in a system beset by cor- University of Illinois at Chicago
lege has lost a
was marked by a continuing drive
ruption and excessive force.
good friend and a longtime faculty
to foster the development of a new
member.
I first met Dr. Misner in 1968 discipline in higher education that
Dr. William V. Wilkinson passed
when, as a NYC police detective; I had little support within the academic
away
on Monday, May 15 at Valley
community.
He
served
as
president
was part of a small group of officers
awarded a scholarship by the Depart- of the Academy of Criminal Justice Regional Medical Center.
ment of Justice to pursue a Master’s Sciences, and he was instrumental
Dr. Wilkinson was born August 6,
degree at UC-Berkeley, where Gor- in helping secure the first major fed- 1940, in Fort Worth, Texas, of Engdon was on the faculty and, indeed, eral grant to study the emergence of lish, Dutch, and Cherokee descent.
one of the architects of the program. criminal justice as a field of study. Dr. Wilkinson joined Pan American
He was also serving as a consultant He served as a mentor to many, many University in Edinburg in 1983. In
to several local and federal agencies young people, such as myself, who 1998, Dr. Wilkinson was awarded
during a period of domestic turmoil were beginning new careers in the a Fulbright Scholarship to live and
involving demonstrations against academic world. He also played a teach at the Universidad Autonima
the Vietnam War and the emerging key role in helping academic admin- de Mexico in Tampico, Tamaulipas;
civil rights movement. Gordon was istrators understand the importance Mexico.
one of a handful of academics in of research and education in criminal
Prior to his death, Dr. Wilkinson
criminal justice willing to be critical justice.
established
a memorial scholarship
Gordon was my dear friend, critiof law enforcement abuses, while,
to help criminal justice students atat the same time, recognizing that cal advisor, and steadfast supporter.
tending UTB/TSC. Memorials can
real change must come from within His acerbic wit, sense of humor,
be sent to The William Van Wilkinand that most police officers would passion for life, and love of family
son Memorial Scholarship Fund, c/o
embrace a reform movement if given and friends were endearing qualities
that made him loved and admired by of IBC Bank, 1600 FM 802.
the opportunity.
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In Memory
Dr. Wilkinson is survived by his
wife, Herlinda, his brother, George
Michael Wilkinson, his son, John
(Monica) Bergquist of Houston, Texas; his best friends, Dr. Joe Binder
and John and Dee Hewatt of Denver,
Colo. Also, his nephews and nieces:
Jackie, Monica, Johanna, Eric, John,
Jesse, Oneida, Gabriella, and Alondra Aguilar and Matthew Aaron and
Aimee Martinez all of Edinburg.

Before joining Rutgers-Newark’s
School of Criminal Justice, he taught
at New York University School of
Law, West Virginia University and
the University of Washington.
Memorial Service
Information
Freda Adler and her family are
planning a memorial in his honor at
the United Nations Chapel (First Avenue at 44th Street, New York City),
on Sunday, June 4, from 2 - 4pm.
Excerpt from www.utb.edu
If you are in the New York area at
that time and would like to pay your
Gerhard Mueller, Global
respects, you are most welcome to
Law Scholar, 82
join his family, friends, and colleagues. The memorial service will
New York Times
be informal, allowing all to speak
Published: April 30, 2006
about Gerhard’s wonderful life. A
reception at One United Nations
Gerhard O. W. Mueller, an expert Plaza at 4 pm. will follow. For furin international law who held posts ther information, feel free to contact
with the United Nations, died on (lauferw@wharton.upenn.edu) or
April 20 at his second home, in So- by phone (917.257.0168) In an efnoma Beach, Calif. He was 82 and fort to help Freda with a headcount,
lived in New York.
she has asked that folks RSVP for
His death was announced on the reception to Bil Leipold (bleThursday by the Newark campus ipold@newark.rutgers.edu).
of Rutgers University, where Mr.
Mueller was a professor from 1974 Albert Reiss Dies
to 2005.
In addition to his teaching du- Criminologist Studied Citities, Mr. Mueller served as chief zens And Police
Albert J. Reiss, Jr., a prominent
of the U.N. Crime Prevention and
criminologist
known for his work
Criminal Justice Branch from 1974
to 1982, Rutgers said, and was ex- on the systematic observation of
ecutive secretary to the U.N. Con- police officers, died last week at 83.
gress for the Prevention of Crime He was an emeritus sociology proand Treatment of Offenders in 1975 fessor at Yale University. Lawrence
Sherman, a former student of Reiss
and 1980.
He also had roles with the U.N. and now director of the University
Social Development Division and of Pennsylvania’s Jerry Lee Center
of Criminology, noted that as a rethe U.N. Social Affairs Division.
Mr. Mueller studied law in his na- search director for President Lyndon
tive Germany and in Switzerland, Johnson’s Commission on Law
and earned degrees from the Uni- Enforcement and Administration of
Justice in 1966, Reiss “pioneered a
versity of Chicago and Columbia.

new method of studying violence by
direct observation in natural settings
using laboratory-like precision.” His
36 trained observers to recorded
the behavior of 11,255 citizens in
5,360 incidents, in about 10 percent
of which some level of violence
emerged. Reiss found that the risk
of violence depended heavily on
whether the police encounter was
“proactive” or “reactive.” Sherman
says that Reiss’s analysis of the
“distinction between reactive and
proactive police work helped shape
a revolution in police practices, in
which police leaders took control of
decisions to launch proactive strategies.”
Reiss received an Honorary LL.D.
from John Jay College in 1981. He
served as a consultant to the National
Advisory Commission on Civil Disorders. He was a past president of
the Society for the Study of Social
Problems and the American Society
of Criminology. Among his publications are “The Police and the Public;
Indicators of Crime and Criminal
Justice,” and “Understanding and
Preventing Violence.”
Memorial Service
Information
There will be a memorial service
at 11 a.m. this Saturday, May 6, in
Dwight Chapel at Yale. Donations
may be made for the Albert J. Reiss,
Jr. Award for Distinguished Scholarship in Crime, Law & Deviance,
to the American Sociological Association, 1307 New York Avenue,
N.W., Suite 700, Washington, D.C.
20005.
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ACJS Today Publication Dates

Your 2¢ Worth

February
June
October
December

Submission Deadlines
January 15th
May 15th
September 15th
November 15th

The editor will use her discretion to accept, reject or
postpone submissions received after the deadline.

Article Guidelines

Articles may vary in writing style (i.e. tone)
and length. Articles should be relevant to
the field of criminal justice, criminology,
law, sociology or related curriculum and interesting to our readership. Please include
your name, affiliation and email address,
which will be used as your biographical
information. Submission of an article to
ACJS Today implies that the article has not
been published elsewhere nor is it currently
under submission to another publication.
Minimum length: 700 words
Maximum length: 2000 words
Photos: jpeg or gif
Text format: Microsoft Word, RTF, TXT,
or ASCII
Citation Style: APA 5th Edition

Book Review Guidelines

Book reviews should provide a detailed description of the book to help the readership
determine how useful it will be for teaching particular courses. Please identify how
the book is applicable to criminal justice,
criminology, sociology and other related
curriculums. Also identify the course and
level of students for which the book will
be most useful. Submission of a review to
ACJS Today implies that the review has not
been published elsewhere nor is it currently
under submission to another publication.
Minimum length: 700 words
Maximum length: 1200 words
Photos: jpeg or gif
Text format: Microsoft Word, RTF, TXT,
or ASCII
Citation Style: APA 5th Edition
For more information go to http://www.acjs.org/
pubs/167_669_2918.cfm.

The subject of student writing skills was a hot topic at the Past President’s
Panel during the 2006 Annual meeting. As a result of this dialog, ACJS Today
emailed the following questions to the membership:
1. As class sizes get larger, what can faculty do to increase writing skills?
2. Do we only give lip service to writing?
3. Are a few writing-intensive courses really enough?
This is the first of a series of articles revealing some of what ACJS members
think. In responding to the first question, ACJS members empathized with the
increasing class sizes but they also responded with some very practical ideas
that can help in enhancing student writing skills. I hope that you will find some
of these suggestions helpful and plan on trying them in your own classes. Please
feel free to email acjstoday@vcu.edu if you have other suggestions.
•

Hand out writing assignments at the beginning of the semester and
give students most of semester to write. Break the assignment up into
several small writing assignments – outline, introduction, the body,
conclusion, references. This concept prevents procrastination and helps
students avoid plagiarism.

•

Institute “peer grading” or “peer review.” This practice allows fellow
students to proof papers. The instructor teaches students what to look
for and how to grade papers. This gives the student opportunities to
practice the skills of writing by grading someone else’s paper.

•

Grade harsher. Deduct points for grammar and spelling. This sends the
message that writing is important and valued by the university.

•

Provide students with information regarding writing labs and tutors at
the beginning of the semester.

•

Institute a Writing Across the Curriculum (WAC) program. WAC is a
program that brings various faculty members together in a commitment
to increase writing assignments for students. For more information go
to http://www.mala.bc.ca/www/wac/proj.htm or google ‘writing across
the curriculum’.

•

Instead of blaming the English department collaborate with them and
writing labs.

•

Assign writing assignments geared to the field. For example, writing
legal briefs, police reports, probation/parole reports etc.

•

Create writing guidelines for your department. Provide students with
the guidelines and stick to them. This provides consistency for writing
expectations throughout the program.

Got something to say...email
acjstoday@vcu.edu.
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Announcements
ing to pursue a terminal degree (Ph.
D.) in Criminal Justice or Criminology.

Steven
Barkan

professor of sociology at the University of Maine
was awarded the
2006 “Texty” Textbook Excellence
Award from the Text and Academic
Authors Association. His text “Criminology: A Sociological Understanding,
3/e” was chosen as the best textbook
published last year in the humanities
and social science field.

ACJS

Community College
& Minorities and Women
Sections were placed on probation
by the Executive Board during the 2006
annual meeting for not submitting the
proper reports and budgets.

Appalachian State
University in Boone, NC, an-

nounces a new graduate program
leading to a Master of Science in
Criminal Justice and Criminology
(MSCJ&C). The program is housed
in the Department of Political Science
and Criminal Justice. The MSCJ&C
is an interdisciplinary degree designed
to provide broad-based education for
individuals preparing for employment
in the field of criminal justice at the
managerial level; enhance the capabilities and performance of those individuals currently employed in the criminal
justice field, whether already in management, or seeking promotion; foster
pertinent research within the academic
disciplines of Criminal Justice and
Criminology; and provide a graduatelevel foundation for individuals wish-

For more information, please contact
the Program Director, Dr. Ken Mullen,
at mullenkl@appstate.edu, or visit our
web site, at: http://www.pscj.appstate.
edu/mscjc/

CRIMINAL JUSTICE
A N D B E H AV I O R :
AN INTERNATIONAL JOURNAL , the journal

of the American Association for Correctional and Forensic Psychology, is
seeking submissions for a special issue on new developments in police
training in homeland security and disaster
response. Please submit manuscripts both
electronically (in WORD) (to sshernoc@
norwich.edu) and in hard copy (Stan Shernock, Dept. of Justice Studies, Norwich
University, Northfield, Vermont 05663)
for this special edition to Dr. Stan Shernock by August 1st. Please use APA
format. For other questions regarding
format and submission requirements
and guidelines, please visit the journal’s
website at http://www.castleton.edu/cjb.

CALL FOR PAPERS
Criminal Justice Studies: A
Critical Journal of Crime,
Law and Society
Criminal Justice Studies: A Critical
Journal of Crime, Law and Society invites
contributions for a special issue on criminal
justice program assessment. Submissions
on a broad range of topics under the general
heading of criminal justice program assessment of student learning outcomes are
encouraged. The Journal regularly accepts,
and will also consider for this special issue,
literature reviews, research notes, resource
lists, assessment management systems, book

reviews, and summary reports of innovative
research projects. All submissions will be
peer-reviewed. Criminal Justice Studies is
published by Taylor and Francis Group. The
length of articles will vary based on the type
of submission. The length of most articles
is 30 pages double-spaced, including tables,
figures, and references. Book reviews and
research notes should be approximately half
this length. APA style should be used. Submission instructions to authors are posted
on the journal’s website. Submissions are
to be sent to either of the special guest editors: Barbara Peat, Indiana University South
Bend, School of Public and Environmental
Affairs, 1800 Mishawaka Ave., P. O. Box
7111, South Bend, IN 46634-7111 or Laura
Moriarty, Virginia Commonwealth University, Office of the Provost, 901 W. Franklin
Street, Ginter House, 100, P. O. Box 842527,
Richmond, VA 23284-2527. Deadline for
submission is August 15, 2006.

Contemporary Justice
Review
Call for Papers
“Unorthodox Criminologists and Their
Criminologies”
The editors of Contemporary Justice
Review are pleased to announce a Call
for Papers that would provide a portrait
of a contemporary person who through
her or his life challenged existing
definitions of crime, social harms, and
justice.
We would hope the articles would
weave in, whenever applicable, quotations or references from that person’s
writings, speeches, and actions illustrating how this “Unorthodox Criminologist” offered conceptions of harm and
well-being that varied from those of the
state, the market, the media, conven-
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Announcements
tional paradigms of criminology, and
the “managers” of primary social institutions. Of course we are interested in
as well the reactions of such institutions
to the actions of these “criminologists”
who challenged not only their practical
but also assumptive world.
In some instances it might be appropriate to compare the writings and other
actions of these criminologists to their
contemporary academic counterparts,
weighing in on the significance of each
for the well-being of individuals and
communities throughout the globe.
Among the personages who might be
written about are: Nelson Mandela, Jane
Addams, Aung San Suu Kyi, Russell
Means, Dorothy Day, Peter Kropotkin,
Rosa Parks, Gandhi, Noam Chomsky,
Howard Zinn, Cesar Chavez, Malcolm
X, Arundhati Roy, Philip and Daniel
Berrigan, Frank Tannenbaum, Angela
Davis, Denise Levertov, and Emma
Goldman. Clearly these are only a few
among many possibilities.
Ironically the works, actions, and
overall lives of such people rarely make
their way into conventional criminology,
criminal justice, and sociology courses
or texts, the choice more often than not
for academic perspectives that support
the opposite. In part, therefore, we
view these portraits as potential course
materials for teachers and students at
all levels of learning, the people chosen
for portraits serving as demonstration
projects for the lives of us all.
Those wishing to focus on a group
instead of an individual may do so by
highlighting the work, for example,
of Food Not Bombs, EarthFirst!, the
Catholic Worker, PETA, National Coalition for the Homeless, the Shakers, and
National Lawyers Guild. For those with
an interest in the media, it is possible to
provide an historical analysis of the origins, positions, and impact of alternative

media criminologies such as “Democracy Now,” Mother Jones Magazine,
Sojourners Magazine, The New York
Review of Books among others.
In each of the articles the editors will
look for how well authors have kept
center stage the stories of these persons
and groups and demonstrated how such
lives and actions show the human community ways to heal from and prevent
the damage we do when we show our
least favored selves to each other.
Titles and abstracts should be sent to
CJR Assistant Editor, Diane Simmons
Williams at <dsw27@earthlink.net> by
October 1, 2006. Inquiries about proposals might be made of Diane or CJR
Editor-in-Chief, Dennis Sullivan (dsullivan6@nycap.rr.com). Notification of
acceptance will be made by December
1, 2006. The finished essays should be
no more than 30 typed double-spaced
pages and will be due July 4, 2007 for
inclusion in upcoming issues of CJR.

Upcoming ACJS
Annual Meetings
44th Annual Meeting
March 13-17, 2007
Sheraton Seattle Hotel and Towers
1400 Sixth Avenue
Seattle, WA 98101
Phone: 206-621-9000
Fax: 206-621-8441

March 13-17, 2007
Sheraton Seattle Hotel and Towers
Seattle, Washington
March 11-15, 2008
Hilton Cincinnati Netherlands Plaza
and Hyatt Regency
Cincinnati, Ohio
March 10-14, 2009
Marriott Copley Place
Boston, Massachusetts
February 23-27, 2010
Town & Country Resort & Convention Center
San Diego, California
March 1-5, 2011
Sheraton Centre Toronto Hotel
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Ronrock Publishing
We are currently accepting author manuscript submissions in the
following areas:

Intro to Criminal Justice Administration
Intro to Corrections
Intro to Policing

We also have a strong interest in talking to authors in the process
or in the beginning stages of writing texts in the above areas.

Our business model is geared to offer authors well above industry
standard compensation.
           
For more information please call
208-338-1078
Or email us at
ronrockpublishing@yahoo.com

NEW!

from

LexisNexis® Anderson Publishing® Gould Publications

TM

Juvenile Justice:
An Introduction, 5th
John T. Whitehead
Steven P. Lab
Publication #04443

Restoring Justice, 3rd
Daniel W. Van Ness
Karen Heetderks Strong
Publication #04435

Coming Soon!

Crime Control,
Politics & Policy, 2nd

Family Violence
& Criminal Justice:

Peter J. Benekos

A Life-Course
Approach, 2nd

Alida V. Merlo
Publication #04426

Brian K. Payne
Randy R. Gainey
Publication #04480

To Order
Instructors considering any of our books for classroom adoption:
1-877-374-2919 or criminaljustice@lexisnexis.com
Order online at www.lexisnexis.com/anderson/criminaljustice

Civil Liability
in Criminal Justice, 4th
Darrell L. Ross
Publication #04446

anderson publishing
A member of the LexisNexis Group

P.O. Box 19265
Springfield, IL 62794-9265

Book Savings*
• Decker, Kathleen P.—FIT, UNFIT,
OR MISFIT? How To Perform
Fitness for Duty Evaluations in
Law Enforcement Professionals.
'06, 40 pp. (7 x 10), 3 il., 43 tables.
• Hendricks, James E. & Bryan D.
Byers—CRISIS INTERVENTION
IN CRIMINAL JUSTICE/SOCIAL
SERVICE. (4th Ed.) '06, 396 pp. (7
x 10), 4 tables.
• Paton, Douglas—DISASTER RESILIENCE: An Integrated Approach. '06, 306 pp. (7 x 10), 22 il., 9
tables.
• Rowe, Tina Lewis—A PREPARATION GUIDE FOR THE ASSESSMENT CENTER METHOD. '06,
248 pp. (7 x 10), (spiral) paper.
• Rivers, R.W.— EVIDENCE IN
TRAFFIC CRASH INVESTIGATION AND RECONSTRUCTION:
Identification, Interpretation, and
Analysis of Evidence, and the Traffic
Crash Investigation and Reconstruction Process. '06, 398 pp. (8 x 10),
212 pp., 13 tables.
• Sanders, William P.—LAW ENFORCEMENT FUNERAL MANUAL:
A Practical Guide for Law
Enforcement Agencies When Faced
With the Death of a Member of
Their Department. (2nd Ed.) '06,
122 pp. (7 x 10), 2 il.
• Williams, Howard E.—INVESTIGATING WHITE-COLLAR CRIME: Embezzlement and Financial
Fraud. (2nd Ed.) '06, 346 pp. (7 x
10), 31 tables.
• Woody, Robert Henley—SEARCH
AND SEIZURE: The Fourth Amendment for Law Enforcement
Officers. '06, 172 pp. (7 x 10).

5

Save 10% on 1 Book, Save 15% on 2 Books, Save 20% on 3 Books!

•Barker, Tom—POLICE
ETHICS: Crisis in Law
Enforcement. (2nd Ed.)
'06, 126 pp. (7 x 10), 1
table, $39.95, hard,
$24.95, paper.
• Miller, Laurence—PRACTICAL POLICE PSYCHOLOGY: Stress Management and Crisis
Intervention for Law
Enforcement. '06, 402
pp. (8 x 10).
• Rodgers, Bruce A.—
PSYCHOLOGICAL
ASPECTS OF POLICE
WORK: An Officer’s
Guide to Street Psychology. '06, 322 pp. (7 x
10).,$73.95, hard, $48.95,
paper.
• B e n d e r, L e w i s G . ,
Thomas J. Jurkanin, Vladimir A. Sergevnin, &
Jerry L. Dowling—
CRITICAL ISSUES IN
POLICE DISCIPLINE: Case Studies. '05,
156 pp. (7 x 10)., $38.95,
hard, $23.95, paper.
• Haggin, Daniel J.—ADVANCED DUI INVESTIGATION: A Training
and Reference Manual.
'05, 236 pp. (8 1/2 x 11),
10 il., $34.95, (spiral)
paper.
• Jurkanin, Thomas J.
and Terry G. Hillard—
CHICAGO POLICE:
An Inside View—The
Story of Superintendent
Terry G. Hillard. '06,
252 pp. (7 x 10)., $61.95,
hard, $39.95, paper.

• Minor, Kevin I., James B.
Wells, Kimberly Cobb,
Beverly Lawrence &
Terry C. Cox—TEST
VALIDITY IN JUSTICE
AND SAFETY TRAINING CONTEXTS: A
Study of Criterion-Referenced Assessment in a
Police Academy. '05, 194
pp. (7 x 10), 5 il., 31
tables, $49.95, hard, $29.95,
paper.
• Navarro, Joe—HUNTING
TERRORISTS: A Look
at the Psychopathology of Terror. '05, 122
pp. (7 x 10), $39.95, hard,
$24.95, paper.
• Payne, Brian K. & Randy
R. Gainey—DRUGS
AND POLICING: A
Scientific Perspective.
'05, 228 pp. (7 x 10), 28
il., 4 tables, $54.95, hard,
$34.95, paper.
• Schonely, Jack H.—
APPREHENDING
FLEEING SUSPECTS:
Suspect Tactics and Perimeter Containment.
'05, 128 pp. (6 x 9) 34 il.,
$21.95, paper.
• Slatkin, Arthur A.—
COMMUNICATION IN
CRISIS AND HOSTAGE
N E G O T I AT I O N S :
Practical Communication
Techniques, Stratagems,
and Strategies for Law
Enforcement, Corrections
and Emergency Service
Personnel in Managing
Critical Incidents. '05, 200
pp. (7 x 10), $37.95,
Spiral (paper).

EMAIL:
books@ccthomas.com

MAIL:
Charles C Thomas •
Publisher, Ltd.
P.O. Box 19265
or (217) 789-8980
Web: www.ccthomas.com
Springfield, IL 62794-9265
Complete catalog available at ccthomas.com • b o o ks@ccthomas.com

easy ways
to order!

PHONE:
1-800-258-8980

FA X

FAX:
(217) 789-9130

@

Books sent on approval • Shipping charges: $7.50 min. U.S. / Outside U.S., actual shipping fees will be charged • Prices subject to change without notice
*Savings include all titles shown here and on our web site. For a limited time only.

When ordering, please refer to promotional code ACJS0306 to receive your discount.

Theory
in
Action

Master of
Science in
Criminal
Justice

The Department of Criminal Justice at Fayetteville State University is proud to
announce our new Master of Science degree program in Criminal Justice. The
program consists of 33 semester hours, with both a thesis and a non-thesis option, and is
offered both on campus and online. Our curriculum serves the needs of:
•

Criminal justice professionals and researchers who want to advance in their careers.

•

Justice advocates who seek to improve the quality of justice in their communities.

•

Individuals who want to teach criminal justice at the high school or community college level.

•

Students who want a strong foundation for pursuing a doctoral degree in criminal justice.

For more information, contact:
Melissa H. Barlow, Ph.D.
Interim Department Chair
Phone: 910-672-1478
Email: mbarlow@uncfsu.edu
www.uncfsu.edu/crimjust
Send completed applications to:
Graduate Admissions Office
Fayetteville State University
1200 Murchison Road
Fayetteville, NC 28301- 4298
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