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In the mid- to late-1980s, many of my peers and I actively developed our quantitative skills while enrolled in the Ph.D. program in
criminology at Florida State University (FSU). We completed all or
nearly all of the statistics courses offered by our department, and
then looked elsewhere to further our knowledge. Many of us opted
for the sequence of statistics courses offered by the Department of
Sociology at FSU, and some of us enrolled in courses offered by
other departments, e.g., Psychology and Education. Word spread
quickly when one of us discovered yet another course on multiple
regression diagnostics. We held informal discussions of statistical problems and developed ways by which these problems might
be solved. At times these discussions were characterized by a
good-natured collective competition as we strove to be the first to
locate the answer. Some of us became obsessed with statistical
knowledge as we learned to challenge and critique criminological
literature. I like to believe that these interactions led to a knowledge base that provided us with valuable quantitative skills, preparing us for the academic job market that we would one day enter.
I received a Ph.D. in 1989, and distinctly recall the job market at that
time. Although substantive areas were important, job criteria in
academia tended to focus on quantitative skills and the ability to
teach courses on either research methodology or statistics. In one
sense then, the focus within our department at FSU in the mid- and
late-1980s (and perhaps beyond that era) was driven by the wider
job market at the time.

ACJS National Office
Contact Information:

During graduate study at FSU, I recall the time when the department decided to offer a course on qualitative methods. I enrolled,
not out of interest but because I was approaching my final year and
had exhausted the list of course offerings. I distinctly recall the
boredom that I felt. During the course lectures I kept wondering
about just how the material would be of any assistance to me. I
approached the readings with skepticism because I had already
made up my mind: I had no interest whatsoever in using qualitative
research and decided that this methodological approach would provide no benefit to me whatsoever. In fact, at times I not only dismissed, but silently mocked qualitative studies and the researchers
who conducted them. I missed a tremendous opportunity to learn
more.
In the early stages of my academic career, I never once thought
about using qualitative methods to investigate sociological or criminological phenomena. I taught courses on statistics and methods
at three universities, at both the undergraduate and graduate levels, and always emphasized the "text book line" to students, i.e.,
that the choice of methodology must be guided largely by the research question. With my own research, however, I violated this
rule time and time again. In hindsight, I was guilty of practicing and
promoting "the law of the instrument" (Kaplan, 1964:28-29): "Give
a small boy a hammer, and he will find that everything he encounters needs pounding." I
continued on page 3
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Since I wrote my last message to you, tragedy has struck America. The face of criminal
justice practice has been forever changed.
Our hearts go out to all those who have experienced this tragedy directly. However, all
of us have been affected. We must each
cope in our own way. I pray that you will
have the strength and wisdom to deal with
our changed society and to assist those around
you to deal with it in a positive manner.
To the business of ACJS ... All ACJS members for 200 1 should receive a ballot by mail
in December. We have an excellent slate of
candidates. We also have a Constitutional
Amendment to delete the Intemational Committee from the list of ACJS Standing Committees. If this amendment is passed, the
International Section will take on the responsibilities that were held by the Committee.
Please review the materials included with the
ballot. Note that you need to postmark your
ballot by January 25, 2002.
ACJS now has the capability of sending
e-mail messages to the membership on important issues. This enables us to get information to you in a timely manner. We must
have correct e-rnail addresses for this to be
effective. Please keep the ACJS National Office
apprised of your correct e-mail address.
The Academy of Crimina 1Justice Sciences
is a dynamic institution. It is made up of
diverse individuals with diverse opinions.
Our common value is the commitment to improving criminal justice education, research
and practice. One way that you can contribute to that effort is by writing up your favorite class assignments and submitting them
to the ACJS Publications Committee Chair,
Steve Cox. This committee is putting together a new publication, ACJS Criminal Justice Education: "Recipes for Successful
Teaching." Information about this project
and an example for submitting can be found
at: http://www.acjs.org/newyage_5.htmin
the forum section of the ACJS Home Page.
Please write up your favorite assignments
and submit them today.
Since my installation as President of ACJS,
I have had the pleasure of attending all five
regional meetings-the
Northeast in June;
Southern in September; and the Midwest,
Southwest, and West and Pacific in October. This travel was very enjoyable and professionally stimulating. New and renewed
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friendships and an opportunity to attend
conferences while representing ACJS made
all the time away from home worth it. Part of
my message to the regions follows.
What is ACJS? It is not an amorphous
entity without a face. It is not some institution without a soul. It is many individuals
just like you and me who care deeply about
criminal justice education, research, and practice. It is volunteers who are willing to take
on the challenge of service and leadership.
It is an entity that will go on after you and I
retire. It is individuals who are willing to
make a difference by belonging to a professional organization that is dedicated to improving criminal justice education.
What is the role of A CJS in criminal justice
education? ACJS is the organization that
speaks for criminal justice education. Sometimes we have led; sometimes we have followed. But we only have three choicesLead, Follow or Get Out of the Way. My
choice is for us to Lead! We currently provide leadership through the ACJS Minimum
Standards for Criminal Justice Education and
through the Academic Review Committee and
its work.
Many (maybe most) of us who are involved
as Criminal Justice Program Directors and
Chairs are frustrated with the lack of our resources and "positions" in the University
vis-a-vis other academic
disciplines.
Throughout the country the status issue for
criminal justice is still a matter of serious discussion. We must quit talking and do something about it. It is my belief that this has
become a self-fulfilling prophecy. We need
to get over it and get on with it. If we want to
be full players in the academic arena, we must
act the part and accept nothing less. We must
be excited about our future and proud of our
progression as a field. Let what we do speak
for who we are. We must continue to improve and challenge our present. ACJS is
made up of individual members. We must
take responsibility for our own criminal justice programs. We have had individual effort on the part of courageous leaders in the
past. However, we have not had significant
institutionalized effort.
I have become convinced that criminal justice education needs an institutional effort
for improvement with ACJS taking the leadership "point." We handle knowledge of the
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field well through our Journals but other areas need work. To that end I established
three ad hoc Committees: Assessment, NonTraditional Learning Standards, and Accreditation Exploration.
The Assessment Committee is continuing to gather information regarding the types
of assessment undertaken in criminal justice around the country. If you have not yet
contributed to this exploratory study, please
go to the assessment page to find out more:
http://www.acjs.org/assessment.htm
The Non-Traditional Learning Standards
Committee has completed its work. This
committee was tasked to examine the Standards for N on- Traditional Learning adopted
by the Northeast Association of Criminal
Justice Educators in June 2001. The Committee recommended and the ACJS Executive Board concurred that there is no need
for ACJS to create or adopt a set of standards on non-traditional learning at this time.
The ACJS Minimum Standards say: "All
criminal justice programs should be held to
the specific standards delineated by the regional accreditation authority for the institution to which they belong." In the past 18
months or so the regional accrediting bodies for higher education have jointly adopted
standards for both distance and electronic
education. Those standards sufficiently
flesh out the issues that are important and
applicable to the field of criminal justice.
The ACJS Minimum Standards are available on the ACJS Home Page: http://
www.acjs.org. The ACJS Handbook for Program Review and Academic Standards is
available through the Assessment button at
the ACJS Home Page. We hope the addition
of these to the web site will be helpful to
you and your programs.
There will be two roundtables on accreditation at the annual meeting in Anaheim. I
will talk more about the important issue of
accreditation in the President's Message in
the January/Feburary 2002 issue of ACJS
Today. Hope you have made your travel
plans for Anaheim. Looking forward to seeing you all there.
Respectfully,
Mittie D. Southerland
ACJS President 2001-2002
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Within several academic departments in velop considerable knowledge of qualitative methods. I was frightened that we
which criminologists work, many faculty
would "get it wrong," that because of our
members are described according to their
lack of expertise with qualitative methods
methodological preference-be it quantitative or qualitative. As graduate students at we would err in our sampling, our analyses,
our findings, and worse yet, the implicaFSU, we clearly were able to identify those
tions of those findings. However, I viewed
criminologists whom we perceived to be
"quantitative." We made references such as, the research opportunity as an important
one. Government here had never funded a
"He's qualitative," or "She's quantitative,"
qualitative study on drug use and studies
as if the preferred choice of methodology
into Ecstasy use were seriously lacking, so
served as a defining characteristic of the
I began to review various studies that had
individual. These descriptions are consisused qualitative methodologies.
tent with the observations made by Kaplan
In the planning stages of our Ecstasy
(1964): When a criminologist is described
as "quantitative," that portrayal suggests
study, we were blessed with the visiting
that she chooses the particular approach
professorship
of Dr. Peter Conrad, of
time and time again, regardless of the reBrandeis University. We met with Peter
search question. I suppose it is possible that
before the study commenced and also dureach research question in which a criminoloing his subsequent visits to Ireland. He
gist is interested, calls for a quantitative
suggested some excellent reading material
approach to be used. Possible-but
not
and I began to play the role of student once
likely. One might also argue that quantitaagain. In hindsight, I know that I have never
tive approaches are more practical, simply
worked with such diligence as I did on the
because they often involve less time and
Ecstasy study. The benefits of using a qualifewer resources
than qualitative
aptative approach (in this instance, in-depth
proaches. Clearly, the time to undertake our
interviews and observations in club setprofessional responsibilities is very limited
tings), however, were far-reaching. A quanas we involve ourselves in research, teachtitative approach could have never provided
ing and administrative tasks. Further, we
us with thorough descriptions of the "nonoften struggle when faced with the complexilinear" sequence of drug use patterns and
ties of balancing work with family life and
the
multidimensional reasons for desisting
personal interests. Simply stated, quantitafrom
drug use. Nor would a quantitative aptive methods might fit better with the comproach
have been able to reveal the relaplexities of our lives. What, however, are
tionship
between Ecstasy use and Cathothe implications for criminological scientific
lic-Protestant
interactions in an extremely
inquiry?
divided
society.'
In 1996, I moved to Ireland and have
Shortly after the Ecstasy study comworked in the School of Sociology and Social Policy at Queen's University, Belfast,
menced, I became involved in a second
since that time. I entered the European doqualitative study-one that explored heroin
main of academia and found myself in the use in a culture where heroin is highly stigmidst of what I perceived
to be a matized, and where users fear not only the
"resocialization" of particular academic val- police, but paramilitaries' and community
ues, one being, a greater institutional and
vigilantes as well. Those two qualitative
disciplinary appreciation of qualitative restudies have taught me valuable research
search. Shortly after I arrived, my colleague,
lessons about the benefits of this methodDr. Kieran McEvoy, and I obtained governological approach. Moreover, my [limited]
ment funding to examine the lifestyles and
involvement with qualitative research has
patterns of drug taking among Ecstasy us. led to considerable reflection about how my
ers. The funders made it clear that they were
previous quantitative studies might have
interested in a qualitative approach, and
been improved had I combined that metheven I knew that the factors that they wanted
odology with or substituted it for a qualitaus to investigate could never be uncovered
tive approach. That reflection and a few of
through a quantitative methodology. I was
those lessons are illustrated here. In the
greatly concerned, for a qualitative approach
meant that I could no longer rely on my sta- paragraphs that follow, I focus on issues
tistical skills, and that I would have to de- relating to interview setting, rapport with
respondents, and measurement.

The Importance

ofInterview

Settings

Several studies in criminology and criminal justice rely on interviews as the primary
method of data collection.
A number of
these interviews are "structured" in their
format, yielding quantitative data, and these
data have helped to shape the direction of
our discipline for some time. I wonder, however, whether quantitative research that is
based on structured interviews might overlook the importance of the "interview setting." My use of the concept, "interview setting," includes the physical surroundings
in which the interview takes place, as well as
the interviewer characteristics, the dynamics of the interactions between interviewer
and respondent, and the trust and rapport
that might be developed during the interviews. These issues are critical because the
accuracy of findings hinges on good measurement, and people's responses to questions can be affected by interview settings.
In fact, "findings" can depend greatly on
how respondents perceive the "interview
setting." I suggest that interview settings
are particularly important in the field of criminology and crirninaljustice. After all, many
of the people whom we study, are members
of "hidden" populations or are people who
are legally described as "deviant."
Interviewer effects and rapport. One
quantitative study in which I was involved
sought to examine the effects of interviewer
traits on the validity of self-reported drug
use among arrestees.
In that analysis of
Drug Use Forecasting (DUF) data (now
ADAM), we were for the most part very limited in estimating these interviewer traits, as
the data that were available included only
the age, gender, and ethnicity of the interviewers involved. We found that in general,
these three interviewer traits had few statistically significant effects on self-reported
drug use among arrestees, even when the
various dyads (e.g., African-American interviewer and African-American respondent)
were examined. However, we were unable to
capture from those data, various other traits
of the interviewers, such as demeanor and
non-verbal judgmental cues, and how these
traits might be perceived by the respondents.
By omitting these data, we, in fact, were assuming that these traits were randomly distributed across interviewers in 24 different
continued

on page 4
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are engaged in the collection of primary interview data, might also miss this opportunity if they rely solely on other interviewers
to collect the data. Participating in the interviewing process, although time-consuming, allows us to "better know" the data that
we utilize and the subtle nuances that affect
the data collection.

Measurement
Measures. Qualitative studies may produce important findings for improving the
validity of measures in quantitative studies
that involve structured questionnaires or
face-to-face interviews. For a study that
relied on in-depth interviews with heroin
users, I included a quantitative component
that addressed the respondents' experiences
with other drugs, e.g., age at onset, the
method of administering these other drugs,
etc. This component followed a lengthy
qualitative in-depth interview with respondents, during which considerable rapport
had been developed. In my attempt to measure "frequency of [drug] use" during the
six-month period prior to the interview, I
asked respondents to choose a response
category from a list of six possible outcomes, e.g., "daily," "less than once per
month." I chose these categories after my
review of drug use instruments that had
been used in several (U.S.) federally-funded
studies, conducted in various sites. In my
own study I observed that several respondents had substantial problems when addressing these questions, with their predetermined response categories. Some respondents reported that their drug use was so
sporadic that even estimates of their use
during the previous six months would be
incorrect. Other respondents noted that at
times they would binge for four to five days,
three to four weeks, but that there was no
consistent pattern to bingeing.
Rather,
bingeing was influenced more by the immediate social circumstances, the involvement
with particular friends, the availability of a
particular drug and one's personal funds.
How is it that quantitative data could capture these diverse patterns? What information is lost when we rely so greatly on predetermined response categories? Can we
safely assume that the same response categories should be used at various sites, and
with diverse sub-cultures within the same
site?

5
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Further illustration also comes from my
study of in-depth interviews with heroin
users. I had asked several respondents
about whether they had ever used the drug,
Ketamine.
In one interview, a male responded, "Probably. What is Ketamine?"
During this respondent's drug using "career," he had used nearly every drug that
was offered to him. He honestly believed
that he had at one time experimented with or
had tried Ketamine simply because "I've
tried everything else." Upon reflecting on
that interview, I thought a great deal about
the fictitious drug categories that various
survey researchers include on their instruments, in order to identify "liars." In fact
"liars" might not be "liars" at all; rather,
people who report using a fictitious drug
might instead (or also) represent "heavy"
users of drugs, or people who engaged in
the consumption of various mind-altering
substances.
Excluding these individuals
from the analyses on the basis that they intentionally falsified information might introduce a sampling bias. Qualitative research
is needed to uncover this possibility.
As researchers,
we make our own
choices, not only of what to study, whom to
exclude, how to measure, but also of what
to report. However, little [published] discussion has surfaced with regard to the decisions that a researcher makes when faced
with conflicting results produced by various equations from multivariate analyses. I
recall spending hours, if not days, trying to
determine just which equation I would use
for a particular analysis. In the end, I cannot recall if I relied on "what others had
found," the dominant theoretical perspective, or my own instincts, in making that
decision. I still do not know if my results
were correct. Throughout the years, I have
had discussions with several other colleagues who have faced similar dilemmas.
At times, the exclusion of missing data or
the creation of dummy variables to account
for those data, produce major differences in
the results that are produced by equations.
One might argue that a particular theoretical
perspective should guide the decision about
which. equation to utilize, but what if there
are competing theoretical frameworks? Or,
what if the dominating theoretical perspective, in reality, does not apply to the particular sample in question?
Qualitative data
could greatly assist with this decisionmaking.

Final Thoughts
By no means do I claim expertise in qualitative research. I find it much more difficult
to analyze qualitative data compared to
quantitative.
I also struggle with writing
the results generated from these data. I have
experienced frustration with reviewers' [lack
of] knowledge about qualitative methodologies. In response to a recent paper, one reviewer noted our fairly large sample (N=98)
and then called for significance testing to
examine differences between groups of Ecstasy users. I am not certain as to whether
s/he overlooked the nonrandom sampling
strategy that we had utilized or whether the
reviewer lacked knowledge about the appropriate use of inferential statistics. In any
event, the editor agreed with the reviewer's
request. I often revisit the classic literature
-literature that still influences the field. I
engage in considerable reflection. I am a
student, a learner still of this approach and
all that it entails. I have developed, however, considerable respect for this methodology and the ways that it can enhance my
work. I will have difficulty when I return to
the numbers.
So where does this leave us? Defensive
about our preferred methodological
approaches?
Perhaps so, as our careers to
date are in some ways banking on the credibility of those preferences. My objective
here is not to fuel some "qualitative versus
quantitative" debate." Such a debate has
no relevance in true scientific inquiry.
Rather, I wish to encourage those criminologists who, without fail, continue to utilize
quantitative approaches regardless of the
research question of interest, to simply be
more reflective of those decisions. We need
to avoid the "trained incapacity" to which
Kaplan (1964: 29) referred: " ... the more we
know how to do something, the harder it is
to do it differently ... "
I now am more critical about whether
quantitative data can really explain, for example, emerging trends in crime and criminality. Can those data capture the detailed
social, political and economic contexts of
various criminological phenomena? Also,
several criminologists remain greatly concerned with the relationship between the
race of defendants and criminal justice decision-making. Reviewing those studies, I
continued

on page 6
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am reminded of the qualitative observational
study ofKalunta-Crumpton (1999: 125) who
noted that stereotypical images of some
black defendants in her study were notportrayed in official documents, but were "lifted
into visibility" through various courtroom
discourses. Quantitative studies that examine the relationships between race and
legal outcomes, rely on secondary data, and
find "no significant effects" might find otherwise if those studies were able to "capture" courtroom and other official discourses. Such data might best be collected
through observations in courtroom settings
or possibly, in-depth or semi-structured interviews with courtroom actors."
At times, colleagues from various departments have suggested that it is far more difficult to publish qualitative studies in the
"mainstream" criminology and criminal justice journals. Lacking empirical evidence
on this issue, I have no idea as to whether
this claim reflects truth. Although it does
appear that the "mainstream" journals contain far more articles that utilize quantitative
methodologies, I have no knowledge of the
number of submissions that involve papers
that incorporate a qualitative approach. In
any event, qualitative research has contributed greatly to our field. I am encouraged
by the recent works of several researchers
who have used these approaches to examine such issues as, the primary and secondary crime roles among women (Alarid,
Marquart, Burton, Cullen, and Cuvelier,
1996), graffiti and graffiti writers (Ferrell,
1998; 1996), criminal decision making
(Hochstetler, 2001), retaliation against offenders (Jacobs, 2000; Jacobs, Topalli, and
Wright, 2000), inmate "snitching" and prison
control (Marquart and Roebuck, 1985),
gangs (Hagedorn and Macon, 1988; Miller,
2001; Miller and Brunson, 2000; Miller and
Decker, 2001; Zatz and Portillos, 2000), police gang units (Katz, 2001), women's roles
in drug markets (Maher and Daly, 1996), and
gender and street robbery (Miller, 1998). Although some studies have relied on one
qualitative component (e.g., in-depth interviews), other research has drawn from two
or more qualitative approaches (see for example, Katz, 200 1,Riley, 2000). In some studies, respondents have been interviewed on
more than one occasion (Maher and Daly,
1996) and the authors noted how this approach yielded more accurate data. Some
research has utilized both qualitative and
quantitative data (Decker, 2000; Phillips and
Grattet, 2000; Popkin, Gwiasda, Rosenbaum,

Amendolia, Johnson, and Olson, 1999,
Tulloch, 2000, Wiegand, 1994), and other researchers who have used quantitative approaches have suggested that future research within a particular substantive area
should incorporate qualitative data (Bowling, 1993; Pino and Meier, 1999). Therehave
been very important edited books that have
been based on or address qualitative research in crime and deviance (Cromwell,
2002; Ferrell and Hamm, 1998, Miller and
Tewksbury, 2001). All of this work is important and we can learn from it.
We also might use illustrations from qualitative research to attract more undergraduate students to graduate study in criminology and criminal justice. From teaching undergraduate research methods, I have observed that students generally are very much
interested in research that has been based
on qualitative approaches (as a student, I
was an "outlier"). Their eyes and ears perk
up when I provide illustrations of criminological research that has relied on, for example, participant observation.
Descriptions of the elaboration model, t-tests, or
correlations generally invoke considerably
less interest among undergraduate students.
Should we not attempt to capitalize on students' interests in qualitative work in order
to attract them to our field?
A few criminology and criminal justice programs appear to have a number of faculty
scholars who have interests in qualitative
methods. Other programs appear to emphasize quantitative approaches only. How do
graduate students perceive this disparity,
and more important, how does the disparity
influence the subsequent research preferences of graduate students? Are we teaching them to pound with one hammer only?
Frank Hagan (2000: 7-8) reminds us of David
Bayley's speech at the ACJS meetings over
twenty years ago, in which Bayley called
for an end to "methodological narcissism,"
or "methods for methods' sake." The true
challenge is to develop expertise in both
qualitative and quantitative approaches, to
recognise the circumstances for which a particular tool would be most beneficial, and to
have the courage to utilize it.
Acknowledgments
I am grateful to Paul Cromwell, Frank
Hagan, Bruce Jacobs, and Laura Myers for
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Endnotes
I like to believe that Abraham Kaplan used
gender-neutral language, and that his publisher changed it.
2The island ofIreland has experienced several eras of political conflict over the last
800 years. Extreme political violence has
characterized Northern Ireland since 1969,
with the deaths of more than 3,200 people
and thousands of individuals injured and
imprisoned. Although the British-Irish dimension is extremely important in understanding the conflict, relationships between
Protestants and Catholics in the region have
been particularly strained. Many areas of
N. Ireland are highly segregated, with high
physical barriers separating Protestant and
Catholic neighborhoods. The vast majority
of schools are segregated as well, although
universities in Northem Ireland are now fully
integrated. Close friendship networks tend
to include members from only one religion,
particularly among children and adolescents.
3Paramilitary groups, for the most part, are
illegal in Northern Ireland. However, these
groups often hold responsibility for enforcing local norms, and for determining punishments for persons who violate these
norms.
"Drug researchers really should anticipate
this question.
5 A second and obvious lesson is that a researcher should never underestimate the
power of the inmate grapevine.
61 provided my home telephone number to
several study "recruiters" who were advised
to give out my number to potential respondents. This decision was a conscious one; I
was hoping that some respondents might
be more willing to be interviewed if they
knew that I had trusted them with my home
telephone number.
71 acknowledge the observation by Bruce
Jacobs who suggested this possibility.
8Additionally, Agar et al. (1998: 939) have
noted that "the debate is ambiguous as to
whether it refers to kinds of research or kinds
of methods or kinds of data" (emphasis in
original).
"Ulmer and Kramer (1996) used quantitative
data in their examination of sentencing disparity in Pennsylvania.
Qualitative data,
however, uncovered additional factors that
appeared to influence sentencing decisions
in that study. See also, Bynum and Paternoster (1984).
1
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Introduction
The conference presentation is generally
considered the first step toward achieving
publication. The purpose of the academic
conference is relatively straightforward.
Research findings are presented to an audience with the hope of generating feedback.
Reactions may be either positive or negative, but ultimately the presenter should incorporate any valuable suggestions into the
original product and submit this revised,
hopefully improved work to a formal outlet
for publication.
Both the presenters and
audience members, therefore, shoulder
equally important responsibilities.
The
former present their work, while the latter
critique it. These roles require, however, that
the presentation be at least comprehensible.
Unfortunately, this is not always the case.
Papers are often delivered in a manner that
should cause the presenters, their fellow
panel members, and the audience great embarrassment.
At the 2001 meetings of the Academy of
Criminal Justice Sciences (ACJS), the lead
author was directly involved in two panels
and had the opportunity to attend several
others. Given that ACJS is generally considered one of two major conferences devoted to the discipline of criminology and
criminal justice, the quality of presentations
was surprisingly inferior. Several of the more
shocking occurrences are described below.
One gentleman, the lead presenter on
a panel, had not prepared any visual
aids. His presentation consisted of
reading descriptive statistics directly
from an SPSS output file.
Another gentleman had also not prepared any visual aids. To atone for
this oversight, he borrowed overhead
slides from the previous presenter because he felt like "they would do just
as well." Needless to say, the slides
he "borrowed" were not as appropriate for his presentation as he had originally thought.

One woman, who had undertaken a
rather sophisticated path analysis, presented pencil-drawn figures. Her findings
were virtually indistinguishable.
While the ability to present professionally is a skill developed over time, a reasonable individual should be able to discern,
well before a conference is convened, what
would make for a quality presentation. While
several works have addressed the art of presenting in non-academic venues (Turk, 1985;
Garrnston, 1993, 1994), to our know ledge no
comprehensive recommendations have been
made for academic conference presentations.
To that end, a model for a presentation is
offered below.

The Ideal Presentation- Content
There are two generally accepted formats
for presenting findings at an academic conference - overheads and power point slides.
While the latter is becoming increasingly
more popular, overheads are always appropriate. In the descriptions that follow, we
utilize the term "slide" to refer to the individual components of a presentation. Clearly,
however, substituting the term "overhead"
would have been equally appropriate.
Slide i-Title. The first slide of any presentation should provide the title of the work
being presented, in a larger font. In addition, all authors involved with the work, their
respective affiliations, and the name and date
of the conference should be identified. Identifying the venue is important if the presenter
needs to know, at a later date, when and
where the work was last presented.
Slide 2-Introduction.
The second slide
should provide, as thoroughly and concisely
as possible, an introduction to the topic
area. This slide is not meant to be an exhaustive literature review, but acknowledges
that current research is always the product
of work that came before it.
Slide 3-Limitations of Previous Research.
After a review of the literature, limitations

of previous research should be summarized.
This slide allows the audience to see what
gaps in knowledge still need to be filled.
Slide 4 - Research Question (s). The next
slide should
identify
the research
questionts) being addressed. This slide lays
the foundation for the remainder of the presentation and allows the audience to see the
exact question(s) being addressed. Please
note that time limits should preclude presenters from attempting to address too many issues at one time.
Slide 5-Methods. In this slide, data collection methods should be presented. There
are several pieces of information that should
be included. First, it is important to provide
the type of research undertaken (e.g., survey, content analysis, etc.). Second, the
population( s) under scrutiny should be identified. Third, the time frames of the collection should be noted. This allows the audience to deduce whether the findings are recent. Fmirth, any instruments that were used
should be summarized.
Slide 6-Data Analysis. The next slide
should describe the phases of data analysis. This slide bridges the front end of the
presentation (introduction/research
question/methods) to the back end (findings).
Rather than immediately overwhelming the
audience with tables and/or figures, this transitional slide provides a reprieve before the
meat of the presentation is presented.
Slide 7-Findings. Findings should be presented graphically to allow for easier reading by the audience. It is also important to
present as few numbers as possible without
detracting from the meaning of the results.
While the presenter knows a table or chart
flawlessly, the audience is seeing it for the
first time,
Slide 8-Highlights. The eighth slide should
provide highlights of any critical findings
noted in the tables. This slide is essential
because it recapitulates, in bullet form, the
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most important pieces of information that audience members should take from the presentation.
Slide 9-Limitations of Current Study. The
ninth slide should describe the limitations
of the current study. No research is perfect.
It is important to stress to the audience how
the current study could be improved.
Slide J 0 - Implications. The tenth slide
should identify any potential implications
for the current research. While the extent to
which a study could impact policy is dependent on the strength of the findings, it is
important to link the research to real-world
applications.
Slide J J -Future Research. The [mal slide
provides audience members a framework for
future research. They will hopefully take
with them ideas for building on the study
just presented.

o

o
o
D

D

The Ideal Presentation-Style
The conference presentation can be a formidable assignment. Public speaking can
be difficult as presenters must be willing to
defend their work in front of a potentially
large audience of peers. There are, however,
steps that can be taken to make the task a
more professional one.
Stand up. Conference presentations
should not be delivered from a table.
While it may be more comfortable delivering a paper from a sitting position, resist the temptation.
o Introduce yourself and your affiliation.
While your name and affiliation will
likely appear in the program, the introduction is the most appropriate way to
start a presentation.
o Introduce any co-authors and their
affiliation(s). Co-authors mayor may
not be with you at the time of presentation. Acknowledging their contribution
to the research, and their presence in
the room, demonstrates that the work
was not accomplished alone.
Use handouts.
Audience members
should be provided with copies of the
slides before the start of the presentation. This will help audience members
follow the presentation, and will give
them something to take home should
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the research spark interest.
Speak slowly, clearly, and loudly. No
matter how original or groundbreaking
the study, it is useless to the audience if
it is not heard or understood. Remember, while the presenter is completely
familiar with the presentation, the audience is hearing it for the first time.
Maintain eye contact. Maintaining eye
contact with the audience demonstrates
that you are interested in having them
hear what you have to say.
Use a pointer. Using a pointer helps
navigate through charts, figures, and
tables.
Overhead v. multi-media. While a multimedia presentation can be more impressive than traditional overheads, presenting with this style is often dependent
on the capabilities of the conference
venue. Overhead slides can be just as
effective if organized correctly.
Adjust overheads. Before discussing
the contents of an overhead, turn to the
screen to confirm that it is positioned in
the right direction.
Do not block the screen. When using
overheads, be careful not to block the
screen. Stand next to the overhead machine, not behind it.
Practice. Deadlines for submitting presentation abstracts are typically several
months before the actual conference.
This should allow the presenter enough
time to prepare and practice the actual
presentation.
Being unfamiliar with
your own work is intolerable.
Do not memorize. The audience will
smell a novice if a presentation sounds
like it has been memorized. While related to a level of public speaking comfort, memorization can be disastrous if
the presenter stumbles over what is
supposed to be said. Know your study
thoroughly, but be prepared to improvise.
Professional attire. Jeans, sneakers,
sweaters, and other casual wear are unacceptable for an academic conference.
The fact that ACJS and the American
Society of Criminology (ASC) meetings
are held only one time a year suggests
their importance.
Observe the time limit. At ACJS and
ASC, the time limit is approximately 15
minutes per presentation. Observe it.
Remember, there are typically four to
five presenters on a 90-minute panel, and

D

D

the audience should have enough time
at the end of the session to ask questions. The final presenter should not
have to rush through a presentation because hislher co-panelists exceeded the
time limit.
Listen to the audience. As discussed
earlier, the purpose of the academic presentation is audience feedback. Record
any comments given by a member of
the audience.
Thank the audience. It is appropriate
to thank the audience at the end of the
presentation. This acknowledgment is
an excellent transition into the question
and answer segment.

Discussion
The format chosen for an academic conference presentation is often based on individual style. This individuality, however,
should not detract from what we feel are basic guidelines of professionalism. Academic
conferences are designed for presenting research and receiving feedback from peers.
If the presentation is incoherent, no feedback can or should be expected.
The idea for this article was born shortly
after the 2001 ACJS conference. We hope
that readers do not perceive our recommendations as supercilious, and we recognize
that the type of research undertaken may
dictate how the findings are presented. We
welcome additional suggestions. The more
readers discuss how academic presentations
should be delivered, the more successful the
conferences should become.
References
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AN UPDATE ON THE CODE
OF ETHICS OF ACJS

As the members of ACJS are no doubt
aware, the organization has recently promulgated and adopted a Code of Ethics. An ad
hoc committee was formed, in 1998, to develop an ethics code that would apply to the
members ofthe Academy. That committee,
headed by Richard Bennett of American
University, reviewed existing ethics codes
from a number of academic and professional
organizations, and used these existing ethics
codes as the basis for an ACJS Code of Ethics.
After much discussion within the committee and after soliciting input from the ACJS
membership, a Code of Ethics was presented,
in 1999, to the ACJS membership for a vote
on adoption. The Code of Ethics was
adopted by a vote of the ACJS membership.
The first Ethics Committee was established
at the ACJS Annual Meeting in New Orleans,
in March 2000. The committee is comprised
of seven members, who serve terms from one
to three years.
The current members of the Ethics Committee include Michael Caldero and Jody
Crowley (serving a term from March 2000March 2003); Ian McKenzie and Joy Pollock
(serving a term from March 2000-March
2002); Vernetta Young and Craig Hemmens
(serving a term from March 2001-March
2004); and Todd Clear (serving a term from
March 200 I-March 2002, as Immediate Past
President of ACJS). Craig Hemmens is the
Chair of the Ethics Committee. The Ethics
Committee is in the process of being formally
added to the list of Standing Committees of
the Academy of Criminal Justice Sciences.
I encourage the membership of ACJS to
review the Ethics Code, which is available
from ACJS. By joining (or renewing one's
membership) in ACJS, an individual agrees
to abide by the Code of Ethics. Thus it is
important that all members of the Academy
understand the language and intent of the
Code. The ACJS Code of Ethics provides
guidelines for member conduct in a number
of difficult aspects of professional life.
Hopefully, this Code of Ethics will be seen
as a form of assistance and information for
all the members of ACJS. If any member of
the Academy has any questions about the
Ethics Code, please feel free to contact me
(my e-mail address
is chemmenstg;
boisestate.edu), or any member of the Ethics Committee. I look forward to hearing
from you.
Craig Hemmens, J.D., Ph.D.
Boise State University

Sheldon, Randall G. (2001). Controlling the Dangerous Classes: A Critical Introduction
to the History of Criminal Justice, Boston: Allyn and Bacon.
Reviewer: MICHAEL J.
Marymount University

BOLTON

Over a hundred years ago, Leo Tolstoy, arguably one of the greatest writers of all time,
began Resurrection (J 899), his last major work, with a paragraph, I believe, which captures
the essence of Sheldon's seminal work on the history of criminal justice from the critical
perspective. Despite the development of industrialization in 19th century Russia, an encroachment which destroyed farmland and created dismal towns and cities, blackened by
coal dust and smoke, Tolstoy noted that the arrival of spring was still a time of joy and
rejuvenation, especially for animals, plants and children. But unfortunately some adults,
obsessed with other motivations, seemed oblivious to a world given to bring pleasure to all
creatures. What grown men and women considered important was not the wonderment of
a world that inclines the heart to peace, harmony, and concord. What they deemed sacred
was not the intrigue and promise brought by the new seasons. What these men and women
considered crucial to their happiness was unique to their species: The ruthless pursuit of
riches through exploitation and wielding of power over other people.
And so, interestingly enough, Sheldon introduces his chapters by outlining a system of
justice in America that perpetuates precisely the ill-willed avarice Tolstoy scorned. Created
by and for the rich, ours is a system oflaws articulated by powerful individuals to protect
wealth and control the poor, or "surplus population" as Marx characterized them, with
minimal inconvenience or cost. .Indeed, interpretation and application of law depends on
many factors: class and race the most telling. Lest there be doubt about the compelling
influence of class, the author suggests that the greater danger facing this country is not our
"rabble" or street thugs, but upper crust thieves who freely luxuriate in opulence derived
from corporate, professional and other forms of white collar crime, unhampered by anxiety
over investigation or arrest. Moreover, members ofthe ruling elite, preoccupied with their
own rapacious needs, care little, if at all, about the worsening plight of the underclasses.
Except for coverage in criminal justice and criminology texts, capitalism rarely reaches a
level of open debate as a contributor to American crime. Sheldon, borrowing from Reiman's
Pyrrhic Defeat Theory, asserts that there is a good reason for this: to deflect blame away
from the wealthy to the poor. Accordingly, Chapter One presents an overview by linking the
development of the criminal law with perpetuation of the class system throughout world
history. When considering the evolution of law, it is clear that the interests of profit-making
landlords and merchants in Athens, Rome, and England gradually affected a major change
on legislation; whereas dispute resolution heretofore had been largely a matter left to
individuals and their families, the interests of the wealthy altered jurisprudence, making the
state the new "offended party." Under the new system, equity, civility and fairness no
longer were paramount; profit and acquisition of private property now reined, calling into
question many of the devices used for conceptualizing social control. Consequently, for
criminal justice juniors and seniors desiring a grounding in the critical perspective's take on
the extent to which power-or lack thereof-plays in criminal justice, this chapter serves as an
excellent guide.
The middle chapters are devoted to revealing police, courts, and corrections not as
protectors or instruments for social justice, but tools of the rich, or "Guardians of the
Dollar." Students gain a different perspective, for example, by viewing the 14th Amendment
not as a legal mechanism designed to protect the poor, but simply a clever maneuver to
assure corporations due process in order to circumvent criminal prosecutions. Moreover,
that African Americans, particularly those possessing or dealing crack cocaine in the mid1980s and early 1990s would be arrested, prosecuted, and sent to prison in unprecedented
numbers is not surprising. Nor is it shocking that death penalty cases reflect disparate
numbers: whereas 82% of African American murderers with white victims are executed,
only 50% are put to death when the equation is reversed.
continued

on page 12
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continued from page 11

Though chapters on women and youth are included, blacks, more
than other minorities appear to be the "Dangerous Classes." Few
can deny that governmental racism reflects the historical dominance
of a legal profession made increasingly more foreboding by a network of early power brokers, largely white upper class men, spawned
from families of good breeding and Ivy League educations. Sheldon
cautions however, that like blacks, women and children, also chattel
of yesteryear, have struggled to fmd voice as "persons" in America's
vast arenas of public life. But even here, he is careful to note that as
difficult as it has been for other minorities to shed the shackles of
marginalization, for blacks that struggle has been longer and more
intensive, exacerbated by the uneven enforcement of legislative
changes-especially mandatory sentencing, habitual offender, and
"Three Strikes and You're Out" laws.
Rounding out his historical treatise on the sway capitalism holds
over the criminal justice system, the author uses the last chapter to
connect the two by describing how the burgeoning crime control
industry itself has become a major player in corporate profit. With
the decline of the military industrial complex, we are now fighting
internal enemies, many of whom, to no one's surprise, are people of
color. As a predictable consequence, the boom growth of prison
construction, private security, and "gated communities," has created a multi-billion dollar industry, one that would face great peril if
a significant drop in the national crime rate were suddenly to occur.
Regrettably, in the last chapter the author attempts a futuristic
glimpse into the new millennium, but it is here I see his thoroughness and objectivity waning. For example, in response to the fmal,
what I view as the payoff, question-"Where do we go from here?"Sheldon launches a brief philosophical discourse, extolling the virtues of spiritual awareness, peace seeking within oneself, and
noncoercive alternatives for dealing with injustices wrought by a
system rife with racial, gender and class bias. Asking, as he does,
"Is there anything I can do differently? Is there something wrong
with my attitudes, my beliefs, my actions that may contribute to the
problem?" may be soothing to the soul and ultimately emerge as the
sine qua non for peace on earth. But for selfish, coldly indifferent
entrepreneurs bent on ignoring or even subjugating others in order
to further their own material interests, I fear this approach may be
ineffectual and unnecessarily dismissive of stronger well-reasoned
forms of activism, such as aggressive enforcement and lengthier
prison sentences. After all, within the context in which the author
offers his spiritual advice, is it not the case that the philosophies
and views of the Eastern religions differ little from Western? As
Marx might put it: Do they (Eastern religions) also not fail in their
quest to deter the practices of unscrupulous capitalists and serve
merely as one more palliative, yet another opiate for the masses, an
admixture that eases symptoms but does nothing to treat the causes
of a dysfunctional system, a system that fosters inequality by warehousing the superfluous poor and keeping them enslaved in their
relegated social strata?
References
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Over the past several years, one of the courses that I have
taught on a regular basis has been research methods. While I enjoy
teaching the course, because of its perceived level of difficulty,
most students despise it before they even step foot in the class.
With this in mind, I have searched for the best supplemental texts to
complement a general criminal justice research methods text. In
recent years I have adopted several books from what, I believe, is
the most student-friendly series ofresearch methods supplemental
books available (Pyrczak Research Methods Series). This review
focuses on two books in the series, Writing Empirical Research
Reports, 3rd ed. (2000), and Evaluating Research in Academic Journals (1999).
The first of the two books, Writing Empirical Research Reports
(2000), provides a detailed description of how to write an empirical
research paper. The book is separated into 12 chapters, each addressing a different area of a research paper. Each chapter is clearly
presented and provides excellent guidelines and examples for students. The first two chapters provide students with a number of
useful guidelines for creating research hypotheses. Beneath each
guideline are well-thought-out examples, which contribute to the
student's understanding. Chapter Three details how to write effective research purposes, objectives, and questions, again presented
in a clear and effective manner. Chapter Four deals with an oftenneglected area of research papers, titles. Here there are eleven
useful guidelines for students. Two of these include, "A title should
indicate what was studied-not the results or conclusions of the
study" (Pyrczak and Bruce, 2000: 27), and "Avoid clever titles, especially if they fail to communicate important information about the
report" (Pyrczak and Bruce, 2000: 31).
Chapter Five addresses writing introductions and literature reviews. The authors point to sixteen guidelines for these sections of
research papers. Some of the useful guidelines presented are, "The
importance of a topic should be explicitly stated in introduction to
a term paper, thesis, or dissertation" (Pyrczak and Bruce, 2000: 35);
"The literature review should be presented in the form of an essaynot in the form of an annotated list" (Pyrczak and Bruce, 2000: 37);
and "The literature review should emphasize the findings of previous research-not just the research methodologies and names of
the variables studied" (Pyrczak and Bruce, 2000: 38). Chapter Six
presents a topic with which many students sometimes have difficulty, writing operational definitions. One useful guideline presented in the chapter is, "Operational definitions should be sufficiently specific so that another researcher can replicate a study
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with confidence that he or she is examining
the same variables under the same circumstances" (Pyrczak and Bruce, 2000: 52). Chapter Seven covers the writing of assumptions
and the differences between limitations and
delimitations.
The authors show how to
present these and their importance when
writing a research paper. Chapters Eight
through Ten discuss how to write sections
on methods, analysis and results, and discussion. Following the pattern established
in previous chapters, the authors outline
where each section should be placed in the
body of a research paper and then discuss
the suggested guidelines, which are often
followed by an initial example and an improved example to clarify the differences.
Chapter Eleven provides students with the
core elements of an abstract. Placing it after
a discussion of the various aspects of a paper, the authors reinforce that an abstract
should be the last written portion of a research paper. Understanding the distinct
differences between quantitative and qualitative research, the authors thoughtfully
devote Chapter Twelve to some additional
hints for those writing qualitative research
papers.
The text closes with three appendices.
The first provides a checklist of the guidelines for students to ensure they have covered their bases regarding the essentials of
empirical papers. The second presents a
reprint ofthe article, "Thinking Straight and
Writing that Way," by Ann Robinson, that
outlines how to evaluate research manuscripts. Though brief, this article will prove
useful to those preparing to write or evaluate research papers. The third appendix,
which provides a discussion of hypothesis
testing and significance testing, is an attempt
to simplify the thinking behind this aspect
of research methods. Again, though brief,
the discussion is useful at a basic level.
The second text, Evaluating Research
in Academic Journals (1999), lays out general criteria for reviewing social scientific
articles. This book takes much of the information from the first text reviewed and presents it in the format of guidelines for reviewing research articles. As with the other
text, this book is broken down into 12 chapters with three appendices. Though this text
differs in that there are more references to
specific research methods, the author takes
care in explaining all methods discussed
throughout the text.
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In general, Chapters Six through Nine and
Chapter Twelve represent expansions from
the earlier text. In these chapters Pyrczak
discusses how the reader should evaluate
samples, instrumentation, and experimental
procedures in scientific articles. These chapters reinforce what students learn in lectures
and in their primary course text, but they also
provide specific commentary on deficiencies
often found in such articles. Chapter Twelve,
"Putting it all together," poses several questions to help students determine the utility
of articles. Some of these include: "Have the
researchers selected an important problem?
Are the major methodological flaws unavoidable or forgivable? Is the research likely to
inspire additional research? Would you be
proud to have your name on the article as a
co-author?" (Pyrczak, 1999: 95-98). Though
many of these suggestions seem elementary,
for a student just beginning to write and
evaluate scientific papers, they represent
useful advice.
While the first text is suitable for any
undergraduate methods course, this text is
best suited for instructors who require students to read and provide detailed critiques
of crirninaljustice articles in upper-level undergraduate or graduate research methods.
Students headed for doctoral programs or
recent graduates of such programs might also
find it useful since it lays out the process of
reviewing articles, while at the same time
highlighting the pitfalls to avoid when writing research papers.
Although both texts are generic in their
disciplinary focus, they both make use of
numerous crirninaljustice examples. All in
all, they represent excellent "how to" books
and would serve as a useful complement to
any of the criminal justice research methods
texts currently on the market (i.e., Maxfield
& Babbie, 2001; Champion, 2000; Hagan,
2000; Neuman & Weigand, 2000), many of
which describe research methods and provide examples of their use but do not provide detailed steps and guidelines of how to
actually write or critique empirical research
papers (Servor, 2001).
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