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From the Editor

Welcome to the TENTH issue of Questions.

There is something very gratifying about reading submissions from all 
across the world, talking with others who are interested in philosophy with 
young people, and learning so much about what different methods are used 

in the various approaches we all take.

This issue contains some very interesting articles, several photos, work by 
pre-college philosophers, and those who work with pre-college students. I would be 
particularly interested to hear how you use the Questions, and what you think we can 
do to improve it as we move into our second decade.

Please keep in touch via mail, email, or Facebook.

Best,

Rory 

Philosophy For Young People No. 10, Winter 2010

?

After regular philosophy sessions throughout the school year, in April a class of 
fifth grade students at Methow Valley Elementary School in Winthrop, Washington, 
was asked:

What do you think is the most important question in philosophy?

Throughout this issue you will see their questions to ponder. Enjoy!
Why is there always light at the end of the tunnel?

Photo by Wendy Turgeon

New Research on Programs for 
Classroom Discussion

Maughn Gregory
A recent issue of the International Journal of Educational Research (Vol. 
47) includes a summary report of a major evaluation study of nine differ-
ent educational programs for small-group discussion, including Philosophy 
for Children. “What the discourse tells us: Talk and indicators of high-level 

comprehension” (372–391), describes one phase of a three-year project funded by 
the US Department of Education and conducted by four researchers from Ohio State 
University (Anna O. Soter, Ian A. Wilkinson, Lucila Rudge and Kristin Reninger) and 
two from Pennsylvania State University (Karen Murphy and Margaret Edwards). The 
nine classroom discussion programs they evaluated were selected on the basis of (1) 
being centered around literary texts and (2) having “a recognized and published track 
record of research and scholarship” (373). The researchers requested four typical, 
complete transcripts of actual classroom discussions from each of the nine programs. 
The IAPC provided transcripts from its Philosophy in Schools program conducted in 
schools near Montclair State University.

The researchers grouped the nine programs into three categories, based on the 
kind of “stance toward a text” the programs encourage:

 Three programs – Grand Conversations, Book Club and Literature Circles—take 
the “expressive stance,” which encourages students to talk about their personal 
reactions to the text, giving “prominence to the reader’s affective response” (374).

 Three other programs—Instructional Conversations, Questioning the Author and 
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Correction:
Stephanie D’costa was the author of “Adventures with the Wonderful Mr. Potato 
Head.” Her name was unfortunately truncated in the last issue. 

Junior Great Books—take the “efferent stance,” encouraging students to raise 
questions about the meaning of the text and to work out careful interpretations, 
by which they “acquir[e] information from the text” (374–375).

 Three other programs—Collaborative Reasoning, Philosophy for Children and 
Paedia Seminars—take the “critical-analytic stance,” which encourages students 
to “interrogate or query the text in search of the underlying arguments, as-
sumptions, worldviews, or beliefs” (375–376, 378).

Of course, all three of these attitudes or approaches to a story come up in most 
classroom discussions, whether about a history book, a news article, a film, a 
scientific report or a piece of poetry or literary fiction. But this distinction of three 
different ways to discuss a text is an interesting and instructive part of the report.

The purpose of the evaluation study was to find out to what extent these 
nine programs use “discourse features” that have been shown in previous 
research to characterize quality discussions, in terms of “high-level thinking and 
comprehension” (372). The first task of the researchers, therefore, was to examine 
the research literature on classroom discussion and to pull from those studies a 
list of features associated with the highest-quality discussions. For this evaluation 
study they used the five “discourse features” they took to be the most important 
(see below). Next, the researchers created a system to identify or “code” these 
five features in the discussion transcripts they had requested from each program. 
The researchers evaluated Philosophy for Children very highly on each of the 
five discourse features: 

1. Teachers’ and students’ use of authentic questions, uptake and ques-
tions that elicited high-level thinking (generalization, analysis and 
speculation). The data showed that all of the programs used these kinds of 
questions and uptake (taking up something that has already been said rather 
than saying something unrelated to what has been said), but that in programs 
taking the “efferent stance” these questions were mostly asked by teachers. In 
P4C the incidence of these questions was both high and nearly equally divided 
between teachers and students.

2. Teachers’ and students’ use of questions that elicited extra-textual con-
nections (affective, intertextual, and shared knowledge). P4C students 
had the highest incidence of making connections of shared knowledge, and 
P4C discussions elicited more affective responses than any other program.

3. Students’ elaborated explanations. Students in the critical-analytic ap-
proaches gave more elaborated explanations than students in the other 
approaches, students in Philosophy for Children and Paedia Seminar discus-
sions gave the longest elaborated explanations, and P4C students gave more 
of these than students in any other program.

4. Students’ exploratory talk. Episodes of exploratory talk were most frequent 
(though not the longest) in Philosophy for Children, Paedia Seminar and Book 
Club.

5. Use of “reasoning words” such as “because,” “so,” “if,” “I think,” “dis/
agree,” in contexts of verbal reasoning. The highest percentage of these 
words used in contexts of reasoning occurred in Philosophy for Children and 
Grand Conversations.

In addition to looking for evidence of these five discourse features, the re-
searchers counted the number and length of turns in each transcript, and found 
that students in the “expressive” programs contributed to the discussions more than 
teachers, that teachers in the “efferent” programs contributed more than students, 

(continued from previous page)
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(continued on next page)

Kelly Hickey here draws on Aristotelian theory and applies it to the 1993 film 
Groundhog Day, which has become something of a popular cult film (if such a 
thing could be said.)

In the Harold Ramis film, we find Bill Murray’s character (Phil) repeating over 
and over Groundhog Day in Punxsutawney, PA. Awakening each day to discover 
that he has to relive it yet again, and is the only person aware that this has all 
happened before. He tries unsuccessfully to change anything, do anything, find a 
way out of this apparently eternal time loop. Through the process he repeatedly 
(and unsuccessfully) tries to woo Andie MacDowell (Rita).

While other commentators have drawn out the Buddhist intonations of the 
film, or drawn parallels to existential angst (after all, Nietzsche did think about 
eternal recurance . . . ), Hickey here draws different lessons.

Aristotelian Morality and 
Groundhogs: The Moral Evolution 
of Phil Connors

Kelly Hickey
According to Aristotle the highest of all practical good is happiness. He claimed 
the only people who can truly experience happiness are virtuous people, and 
men’s conception of happiness can be read in the lives that they lead (1095b15). 
Aristotle believed that virtue does not come to us by nature, but rather nature 
gives us the capacity to receive virtues and to perfect that capacity through habit. 
In doing good things, we become good, and in doing bad things we become 
bad. It is our decision which path to follow, depending on our own preferences 
and our behavior in particular circumstances (1103a25). Moreover, in order to 
become good, one has to develop two conspicuous types of life: the political and 
the life of thought (1096a5). Only by developing a moral compass for ourselves 
and following it by choice and habit can we become happy. 

The 1993 film Groundhog Day follows one man’s journey to find happiness. In 
the film, Phil Connors, a rude and cynical weatherman from Pittsburgh, finds himself 
reliving the same day over and over. Phil goes from one iteration of the day to the 
next, trying to discover happiness, and is eventually transformed through practice 
and experience into a virtuous and loving man. Therefore, the film Groundhog Day 
serves as an excellent illustration of Aristotle’s ethics as Phil portrays Aristotle’s views 
on virtuous character, living well, moral development, and friendship. 

As Phil experiences “the heaviest weight,” living Groundhog Day over and 
over, he is able to morally develop his rude, arrogant, and cynical self into what 
Aristotle would recognize as a virtuous character. Phil begins his moral journey as a 
mean and lonely weatherman, unable to appreciate himself enough to appreciate 
others. He seeks happiness by exploiting his own “superiority” and “attractiveness” 
and by pursuing his own selfish interests, such as comforts, pleasure, fame, and 
wealth. He refers to himself as “the talent” and claims that a very important station 
is looking at him for a better job. He rejects any kindness or friendliness offered 
to him and often offends those trying to help him. Even before he leaves the inn 
he is staying at in Punxsutawney on his first Groundhog Day, he is snappy and 
rude to a friendly man on the stairs and is sarcastic and nasty toward the owner 
of the inn. As he walks down the street, he meets a homeless man, whom he 
ignores, and Ned (a high school acquaintance), who he completely rejects and 
tries to avoid. Even when Rita, his new producer, attempts to be kind and asks 
him to dinner, he claims he would rather be alone. Phil also sees the worst in 
every situation. He is upset about being in Punxsutawney in the first place and 

What is everything?

and that in the “critical-analytic” programs (including P4C), teachers’ turns were 
fewer but longer than student turns, and longer than teacher turns in the other 
approaches. The researchers interpret these results to mean that students have 
the greatest control over expressive discussions, that teachers have the greatest 
control in efferent stance discussions, and that teachers and students share control 
over critical-analytic discussions. This interpretation is consistent with the data on 
reasoning moves mentioned above, and with one other finding: that students ask 
more questions than teachers in expressive discussions, that teachers ask more 
questions than students in efferent discussions, and that teachers and students 
share questions in critical-analytic discussions (383).

The researchers concluded that the critical-analytic programs—“especially 
Philosophy for Children and Collaborative Reasoning”—provided the richest op-
portunities for individual and collective reasoning, due to the way teachers in these 
programs “model and scaffold students’ talk” (389). The “pedagogical principles” 
identified by these researchers as “essential to fostering a culture of dialogic 
inquiry in the classroom,” (376) will be familiar to P4C practitioners: “productive 
discussions are structured and focused yet not dominated by the teacher. They . . . 
occur where students hold the floor for extended periods of time, where students 
are prompted to discuss texts through open-ended or authentic questions, and 
where discussion incorporates a high degree of uptake. [A]lso . . . a certain amount 
of modeling and scaffolding on the part of the teacher is necessary to prompt 
elaborated forms of individual reasoning from students” (389).

Those of us who hold classroom discussions about any kind of text would 
do well to consider what approach to the text we are asking our students to 
take, and what we are doing to help our students have insightful, well-reasoned, 
collaborative discussions. “What the discourse tells us” is an important source of 
ideas to consider about the ends and the means of these discussions.

Call for Submissions
Questions publishes philosophical work by and for young people, including 

stories, essays, poems, photographs and drawings, etc. In addition, articles 
related to doing philosophy with young people, reviews of books and materials 
useful for doing the same, lesson plans (include description or transcripts of 
student responses), classic thought experiments redefined / modified for modern 
audience interests and demographics, transcripts of philosophy discussions, 
photographs of classroom discussions, and more are sought.

Images, whether photographs, drawings, paintings, et al. should be sent as 
uncompressed TIFF files (with at least 300 dpi resolution.) Written submissions 
should be sent in Word, WordPerfect, or Rich Text File formats (as .doc, .wpd, 
or .rtf). Scholarly articles should conform to the Chicago Manual of Style for 
textual and citation manners; please use endnotes rather than footnotes. 

Be sure to include contact information with your submissions. A 
copyright release is needed for publication. All submissions should go to 
QuestionsJournal@gmail.com

Submissions for the next issue should be received by May 31, 2011.
After initial review and editing, they will be blindly reviewed and selected by 
the larger editorial board.

Obituary for Matthew Lipmann
Matthew Lipmann of Montclaire State and a central figure in pre-college phi-
losophy passed away 12/26/2010 at his home in West Orange, NJ. Lipmann 
established the Institute for Advancement of Philosophy for Children in 1972 
when he moved to Montclaire from Columbia. His many books, articles, and 
mentoring of others in the movements which together are pre-college philoso-
phy will serve as an enduring legacy of his spirit and wisdom. 
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How can something come from nothing? How did the world begin?

believes he is above this kind of a story, and when a blizzard comes, he acts as if 
it is the end of the world. For Phil, even doing his job seems like a chore. Phil is 
therefore incapable of happiness in the beginning of the film. However, as Aristotle 
claimed, evil in its nature is infinite, so for Phil, the heaviest weight was beneficial 
because it allowed him to challenge this principle, develop his own moral code, 
and thus discover happiness as he relives each day throughout the film (1106a8). 

In the second stage of Phil’s moral development, as he starts to relive the day, 
Phil realizes the benefit of his situation and his ability to do virtually anything he 
wants without consequence. In this stage, Phil exploits his ability to seek pleasure. 
Aristotle would therefore see him as an ordinary or vulgar person because he 
equates pleasure with happiness and seeks a life of enjoyment (1095b16). Plea-
sure makes us do what is base and pain makes us abstain from what is noble, so 
seeking pleasure would obstruct Phil’s ability to become a more virtuous person 
(1104b9). In his first rebellion and attempt at seeking pleasure, Phil takes-out two 
drunken men and rides with them on the train tracks, taunting the police and 
mockingly claiming, “You make choices and you live with them.” He then goes on 
to be inappropriate to the man in the hallways, and keeps knocking-out Ned. He 
even goes to the movies dressed like the Lone Ranger, symbolizing his inability 
to have any real friends. He steals money, which, according to Aristotle, is not the 
key to happiness, for money is useful merely as a means to an end for something 
else (1096a7). He takes advantage of women like an attractive woman named 
Nancy and his producer Rita by finding out their likes and dislikes in order to create 
fake interests and set-up dates. By creating a false virtuous persona and claiming 
that he likes to “say a little prayer and drink to world peace,” and by memorizing 
poems, he attempts to take advantage of Rita. 

Even with all of his tricks, however, he is unable to win over Rita because 
she can see right through him. He uses Rita for love and for pleasure, only so that 
he can gain something for himself, a trait of a bad friend according to Aristotle 
(1155b30). Only “good” people can be friends with each other because if one 
person in the relationship only cares about him or herself, he or she is not really a 
friend (1157a18). Because this practice was one of the beginning stages of his moral 
development, Phil was comparable to Aristotle’s perception of youth. Aristotle 
claimed that young people are, “prone to erotic passion, since this mostly follows 
feelings, and is caused by pleasure; that is why they love and quickly stop, often 
changing in a single day” (1156b1). He claimed loving is a feeling and friendship 
is a state, something Phil would soon figure out himself (1157b29). 

Phil’s problem with virtues in this stage, according to Aristotle, is that he is 
not acting in accordance with right reason. He manipulates people and situations 
and creates a false persona in order to reap rewards. Phil did not find the mean 
of virtue, because he did not evaluate his situation or look to the intermediate to 
judge virtue by his own standards; his actions, like theft, and taking advantage of 
people, are, according to Aristotle, intrinsically wicked (1107b10). Phil’s weakness, 
like so many other people’s weaknesses, was his tendency to follow his feelings of 
pleasure rather than discover what was beneficial to others (1104b31). As Aristotle 
said so clearly, we must beware of pleasure (1104b35), and love, for a soulless 
thing, like pleasure, cannot possibly lead to friendship (1155b27).

In his next stage of moral development, Phil enters a depression because 
of his emptiness and unhappiness. Because he finds no tangible rewards in his 
attempts to find pleasure and because he finds himself without any friends, Phil 
attempts suicide dozens of times and even attempts to steal the groundhog as an 
act of defiance. It is only after countless attempted suicides that Phil realizes he 
needs to turn his situation around. He tries confiding in Rita and begins to discover 
the true meaning of friendship. She makes him want to be a better person and he 

realizes how much he really cares for her. “I don’t deserve someone like you,” Phil 
tells Rita the day he decides to tell her his secret. He knows she is morally superior 
to him and that the only way he can deserve her is by becoming moral himself. It 
is only then that Phil turns his life around. Rita thus becomes Phil’s mentor, guiding 
him in his moral development and helping him become the best man he can be. 

For Aristotle, in order to become a morally upright person and to experience 
friendship and happiness, one must forget oneself and take part in something big-
ger. As Aristotle claims, “The function of man then is activity of soul in accordance 
with reason, or not apart from reason,” (1098a8). For Phil, this revelation came 
in the form of studying poetry, playing the piano, and making ice sculptures. By 
partaking in these activities of the soul in accordance with reason and moreover 
virtue, and making these activities part of his way of life, Phil was able to develop 
his life of thought and transcend himself (1102a5). By knowing himself, he was 
able to focus on others and thus develop friendships and virtues.

As Phil realizes the true benefit of reliving each day, he is finally able to tran-
scend himself and help others. Instead of ignoring the homeless man, he attempts 
to save him and when the old man dies, he cannot accept that he cannot help. 
His reaction to the old man’s death helps demonstrate Aristotle’s conclusion that 
the pleasure or pain that accompanies actions tests one’s moral state (1099a10). 
His reaction thus shows a transformation in moral state, because before that time, 
Phil did not even pay attention to the old man. Phil is also less rude to Larry and 
Rita and genuinely wants to be kind to them. He is finally cordial to the man on 
the stairs and gives up on trying to be the center of attention. It is clear through 
his actions that Phil’s moral transformation is finally climaxing at this point and 
that he is finally discovering what it means to be a good person. 

In this stage of moral development, Phil has developed not only his life of 
thought, but also his political life, as he begins to identify happiness with honor, 
the general end of political life (1097b5). He discovers in this stage that virtue 
and excellence are beyond the body and in the soul, and the only way to achieve 
this inner transformation is to cultivate both his intellectual and moral capacities 
(1103a15). Phil had already developed intellectual skills through his dedication 
to poetry, piano, and the arts. Until this time, however, virtue had been lacking 
in Phil’s life, and it was only by habit that he eventually acquired such a moral 
compass (1103a17). He had to adopt the right attitude toward pleasures and pain 
and deliberately choose to do what was good and noble for its own sake in order 
to discover such moral virtues (1102b25). In discovering the mean of a virtue, one 
must consider that deficiency and excess are both equally flawed, as demonstrated 
by Phil’s earlier attempts at being “virtuous.” Therefore, the mean of a virtue is 
the middle ground or the most appropriate virtue applicable. In this stage of his 
moral development, Phil realizes that thinking and philosophizing about virtue do 
no more than thinking about playing the piano. He had to act to become virtuous 
(1105b9). In finding this balance, Phil had to consider that the mean is relative to 
each person, and therefore had to discover the mean himself (1106b36). Finding 
this mean is extremely difficult for Phil, as it is for anyone else, because it requires 
abstinence from the things to which one is most inclined. We are more inclined 
to pleasure than to pain, and we are more prone to self-indulgence than selfless-
ness (1107b4). In resisting these inclinations we come closer to discovering the 
moral mean, and therefore becoming moral ourselves, just as Phil discovers as 
he transforms himself though his acts.

In addition to developing his intellectual and moral self, Phil finally realizes 
how to become a better friend. In order to become a good friend, according to 
Aristotle, individuals must be good themselves (1156b9). Because Phil was finally 

Which came first, the chicken or the egg?
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Tiffani Lewis here presents a humorous 
examination of how philosophy can, 
well, go wrong. Perhaps it is not best 
to start out with the “heavy” questions 
like what the meaning of life is. 
(The cat also reminds me of Ludwig 
Wittgenstein’s remark that if a lion 
could speak we would not understand 
him.) Be that as it may, we would love 
to get more philosophically oriented 
drawings, pictures, collages, or other 
visual art work.

What is nothing? What is the purpose of life?

developing morally, he had the capacity to be good himself and find similar virtue 
in the people in the town, especially Rita. Like moral development, friendships take 
time to develop, and in this stage, Phil uses his time wisely to know Rita beyond 
simple acquaintance (1156b24). He is also useful to Rita and the others and 
strengthens their friendships in small ways, like treating them to coffee (1156b24). 
Phil thus demonstrates Aristotle’s principle that when a good person becomes a 
friend, he becomes good for his friend (1157b33). The only challenge for Phil at 
this stage is the distance between him and Rita because she could not consciously 
relive the days with him. However, he is still able to keep the relationship because, 
“distance does not dissolve the friendship unconditionally, but only its activity” 
(1157b1). Therefore, through Phil’s moral development and effort, he is able to 
find true friendship and love climaxing in his final Groundhog Day.

After presumably decades of experiencing Groundhog Day, Phil is able 
to perfect his morals and talents, culminating in his final Groundhog Day. Phil 
makes his newscast poetic and beautiful and politely rejects Rita’s invitation to 
lunch, claiming he has to run some errands. During this time, he saves a boy 
falling out of a tree, helps old ladies with their flat tire, saves a choking man and 
a young couple’s marriage, and buys insurance from Ned. Rita finds him at the 
community party where he is playing the piano with the band and conversing 
with all the townspeople who he has helped. Instead of being cocky and ego-
tistical, Phil is modest about all of his good deeds, and claims it was nothing. 
Because of his transformation, and because friendship is reciprocated goodwill, 
Rita buys him at the auction and his romantic and humble side is revealed as 
he sculpts a beautiful portrait of Rita (1155b34). He finally discovers happiness 
and discovers how much he really loves Rita. The next morning, he wakes up to 
a new day and a new life.

Phil’s final Groundhog Day helps illustrate Aristotle’s views on ends, or good 
deeds to be accomplished. For Aristotle, the highest good is clearly something 
final and the most final is that which is never used as a mean to something else. 

Happiness, as Phil finally discovers, is an end in itself. When someone finds hap-
piness, he desires nothing more, making happiness truly self-sufficient (1097a15). 
The final day also helps illustrate Aristotle’s view that one cannot perform just and 
temperate acts simply to be just or temperate. The doer must know what he is 
doing, deliberately choose to do the act and do it for its own sake as a part of his 
own firm and immutable character (105a30). On his final day, Phil feels emotions 
at the right times, for the right reasons, towards the right people, and in the right 
manner, finally discovering the mean (1106b36). Phil relives the day over and over 
before this last day because he needed to find such a particular mean. The difficulty 
of finding the mean in any case is why goodness is rare, praiseworthy and noble. It 
takes time and effort and self-knowledge to become a truly moral person (1106b30). 

Phil discovers during his moral transformation, “For though the good of an 
individual by himself is something worth working for, to ensure the good of a nation 
or state is nobler and more divine,” (1094b8). Phil started out as a mean, stubborn, 
rude weatherman, but repeating Groundhog Day gave him the opportunity to 
change. It was a long and brutal process, especially because he was not able to 
develop his morals like anyone else can during childhood, but through practice and 
habit, he was able to develop new and improved moral standards and eventually 
find happiness (1104b11). He has to find his own personal balance between his 
sensual, political, and intellectual lives in order to become the virtuous person he 
always had the capacity to be (1109a19). Along the way, he was able to discover 
the importance of friendship, a crucial ingredient for happiness in anyone’s life 
(1155a1). In the end, like any virtuous person, he discovers the importance of 
community and earns praise for his virtues. Finally, Phil discovers Aristotle’s most 
important lesson in morality; our most important responsibility is to keep a certain 
character in our activities and discover for ourselves what it means to be moral 
(1109b21). As the film Groundhog Day clearly illustrates, the only way to truly 
discover happiness is to become a virtuous person, live well, develop and discover 
your own moral compass, and share your happiness with the people you love.



6

?
and student behavior in general. It found that “Programme implementation was 
associated with (i) increased use of open-ended questions by the teacher; (ii) 
increased participation of pupils in classroom discussion, and (iii) increased rational 
underpinning for pupil judgments, of both the position of others and their own 
position,” as well as “statistically significant pre-post gains” on such things as “pupil 
reasoned response to another’s view, and pupil reasoned support of own view.” 
This lead the researchers to conclude that, “Collaborative philosophical enquiry 
enhanced reciprocal communicative interaction in the classroom . . . in terms of 
both quantity and quality.”3

Such use of higher order, philosophical questioning to facilitate learning has 
been widely associated with higher student achievement.4 A second study, based 
on the same group, which focused on the cognitive effects of philosophical enquiry, 
found this to once again hold true. Standard cognitive abilities / achievement tests 
were administered before and after the 16 month trial. Students who collaboratively 
engaged in doing philosophy “showed significant standardized gains in verbal, 
non-verbal and quantitative aspects of reasoning, consistent across intervention 
schools,” as well as gender and socioeconomic class, while the control group “did 
not gain in any aspect.” This lead the researchers to conclude that, “Philosophical 
enquiry involving interactive dialogue led not only to significant gains in measured 

verbal cognitive ability but also generalization to non-verbal 
and quantitative reasoning ability, consistent across schools 
and largely irrespective of pupil gender and ability.”5 These 
findings, while impressive, are all the more impressive when 
we consider that they are, “from a large-scale field trial larger 
than those found in research studies in the literature.”6

In a follow-up study, two years later, researchers tested 
the duration of the cognitive gains mentioned above. They 
found that the test group maintained their gains in cognitive 
abilities, “even when pupils have not had any further experi-
ence of collaborative inquiry,”7 while the control group actually 
“showed an insignificant but persistent deterioration in scores 
from pre- to post-test to follow-up,” even after two further 
years of standard education.8 

The impressive pedagogical affects of collaborative philo-
sophical enquiry are not the only reasons to take notice; it also 
has a wide range of application and is inexpensive, making it 
both an implementable and sustainable method of improving 
student learning and achievement. While it has typically been 
initiated as a separate activity or course, philosophy can be 
incorporated into many academic subjects, even with young 
children, transforming the classroom into a community of en-
quiry.9 Furthermore, the previously mentioned studies provide 

evidence that it is possible to effectively improve the cognitive and behavioral 
development of students as young as 10, “across a whole school district through 
a relatively light intervention of 1 hour per week with normal class sizes (up to 
31) and pupil-teacher ratios.” The studies also “demonstrated that it was possible 
to deploy collaborative enquiry successfully within the normal constraints of local 
authority funding and staff development time.”10

There are, of course, several reported alternative methods for improving 
student intelligence and achievement.11 However, such techniques tend to be 
“intensive, long-lasting and costly”;12 often involving very low teacher/student 
ratios.13 Of course, this has important implications for cost effectiveness, resource 
allocation, and the ability for such techniques to be implemented or sustained in 
wide use. Thus, finding a technique, such as collaborative enquiry into philosophical 
concepts and issues, that can be utilized in normal sized classrooms, at affordable 
resource costs, is significant. 

These impressive results are beginning to move some educators to incor-
porate philosophy as a central part of their curriculum. For example, Clackman-
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Engaging in Philosophical 
Enquiry in the Classroom has 
Impressive Cognitive, Emotional 
and Behavioral Benefits

David Heise
Take a look at the charter for any public high school or the Mission State-
ment for any public university and you will find an invariable emphasis 
on the skills associated with critical thinking, communication, and moral 
reasoning as the cornerstones of good-citizenship, good thinking, and life-

long education. Educators and administrators are continually in search of the best 
ways to instill and retain these skills, often in the face of limited, if not dwindling, 
resources. Philosophers have long contended that studying and doing philosophy 
is a great way to improve logic based constructive and critical reasoning skills, 
problem-solving abilities, moral reasoning, and life-long learning skills. Now, two 
recent studies published in the British Journal of Educational Psychology, and a 
third in the International Journal of Thinking Skills and Creativity, suggest they 
may have been right all along. Those studies show that col-
laboratively exploring philosophical concepts and issues in 
the classroom is a highly effective way to improve students’ 
cognitive abilities (reasoning and judgment), IQ, success 
on achievement exams, emotional intelligence, interactive 
behavior, and quality of classroom discussion. Furthermore, 
a follow up study has shown that these gains have lasting 
effects, staying with students for years, even with no further 
emphasis on philosophical discussion in the classroom. 
Perhaps the best part, at least from the administrative per-
spective, is that improving these areas via the method of 
philosophical enquiry in the classroom is inexpensive and 
can be done in traditional sized classrooms, while other 
proven methods tend to be much more costly (requiring 
individualized or very small group treatment). 

All of this becomes even more promising, once one 
realizes that students as young as five have shown significant 
cognitive and behavioral improvement from doing philoso-
phy (more on that later). But first, let’s take look at what the 
studies show. 

A program based on a combination of Lipman’s 
‘Philosophy for Children’1 process and Cleghorn’s Thinking 
through Philosophy, was implemented in schools in the UK in order to test the 
effectiveness of collaborative philosophical enquiry as a cost effective method 
of improving students’ classroom participation and cognitive abilities. A key ele-
ment of the program is, “the emphasis on developing a community approach to 
‘enquiry’ in the classroom. The process is characterized by use of open-ended 
Socratic questioning by the teacher, which challenges students to think more 
independently and promotes reciprocal teacher-pupil and pupil-pupil dialogue.”2 

Randomly selected ten-year-olds were placed in groups that would engage 
in collaborative enquiry of philosophical concepts and issues for 1 hour per week 
over 16 months. They otherwise received a standard education. Some of the con-
cepts and issues explored were: What is truth?; What do we mean when we say 
something is true?; Is it better to tell the truth or tell lies?; What does it mean to be 
human; what is happiness? The test group included several classes spread across 
different schools, with different instructors facilitating the philosophical enquiry, 
and included gender and socioeconomic diversity. A control group followed a 
normal curriculum. Three recent studies report the results of the experiment.

One study focused on the affects on classroom discussion in particular, 

Looking at and looking through
Photo by Wendy Turgeon



7

?
nanshire Council (United Kingdom) introduced “thinking through philosophy” 
as part of its Curriculum for Excellence programme after seeing the research on 
philosophical enquiry’s affects on IQ and emotional intelligence.14 After good 
initial results, Clackmannanshire Council is now working to extend the approach 
into secondary and nursery schools, and the project seems to be meeting with 
success. For example, speaking about the seven-year-olds he teaches philosophy 
to, Pete Worley says, 

Posing philosophical questions like these encourages the children to 
think in a different way to the one they are used to . . . It’s opening 
up channels in the brain—teaching them to think for themselves by 
giving them the tools to do that. And they’re learning skills in how 
to discuss and argue with people—but constructively. And there is a 
maturity and a diplomacy in the way that these seven-year-olds tackle 
the puzzle, digging out the words to help them precis and understand 
what one another are saying. They don’t always get there—sometimes 
they lose their train of thought on the way and collapse in giggles—but 
they are enjoying trying.15

Gallions Primary School (London), trained some of their teachers to teach a 
philosophy course, which began in 2004, for students five-years-old and up. Five 
year-olds are asked to “ponder philosophical questions about life, death and God.” 
Again, the results have been impressive. Students have “shown marked improve-
ment in English, Reading and Writing,” as well as in reasoning and discussion skills. 
These results are all the more impressive due to the fact that those students largely 
have histories of behavioral problems. As Head teacher Paul Jackson noted, “Nearly 
all the children who came to our school did so because they had failed at their 
previous schools. They, and their parents, were disillusioned with the concept of 
education.” Teacher Lisa Naylor, who said she had faced a lot of disruption from 
students, many of whom had spent “several days a week in a Pupil Support Unit 
for behavioural issues,” noted that,” Within a few months, my class’s ability to 
listen and respond appropriately improved almost beyond belief. [They were] able 
to challenge each other’s ideas in an assertive and non-aggressive way. Original 
thoughts began to be expressed more in the sessions and the children began to 
demonstrate judgments based on reason.”16 

Collaborative philosophical enquiry may even be fruitful at still younger ages. 
In fact, children as young as four are being taught philosophy in nursery school. At 
that level, “Teachers use stimuli such as a story or picture to encourage learners 
to think about things at a deeper level. They ask children simple, open-ended 
questions such as “how do you know that? What shows that?”17 

The evidence seems clear—collaborative enquiry into philosophical concepts 
and issues is an excellent and cost effective way to improve: (i) students’ behavior 
and participation in classroom discussion—both quantitatively and qualitatively; 
(ii) students’ IQ, cognitive abilities (reasoning and judgment), and success on 
achievement exams; (iii) students’ reading and writing skills; and (iv) students’ 
self-esteem and emotional intelligence. 

As Dr Trickey, one of the collaborators on the studies, said: “It shows that 
the time children spend in exploring philosophical concepts through structured 
inter-active classroom practices such as the ‘Thinking Through Philosophy’ pro-
gramme, is a good long term investment for their future.”18 In a world in which the 
skills listed above are also central pillars of the civic virtues essential to a healthy 
democracy, it might also be a good long term investment for all of our futures.

These findings, coupled with the relative inexpensiveness of the method 
compared to other effective intervention techniques, would seem to beckon for 
a rethinking of the role philosophy might play in education, from elementary 
school through the university. 
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he suggested, “When someone cries you can know something is probably wrong 
just not exactly what is causing it.” This comment illustrated that the act of crying 
does not establish necessary or sufficient conditions for ascertaining the meaning 
of that particular behavior. Another student then pointed out that crying can mean 
two things: “If you are frowning sometimes it would mean that you were probably 
unhappy, but if you are smiling and crying it is because you are really happy.” This 
student brought to the groups’ attention how assumptions made about meaning 
in a pragmatic sense can be empirically justified and still false.

As the conversation developed, various other students noted that perhaps 
Trixie was able to communicate with her father, since “Maybe she was successful 
because she told her father that something was wrong, just not what.” What began 
as a simple attempt to figure out why Trixie’s father did not understand what was 
wrong, soon moved into a philosophical conversation about the form and function 
of behavior as a means of communication. The children provided various reasons 
to support the group’s collective argument that even when a context is provided, 
there are possible misinterpretations regarding emotions and behavior. This group 
provided a strong case for believing that different forms of communication serve 
to further the understanding of meaning, but that this can only be pragmatically 
successful if that form of communication has contextual significance for both 
parties communicating. Otherwise, the result is miscommunication and lack of 
understanding, like in the case of Trixie and her father.

After tackling the question as to why Trixie’s emotional reaction did not spark 
the necessary response from her father, one student posed the question, “Why 
didn’t Trixie’s father get why she was pointing? It is obvious that she was pointing 
to go back to the Laundromat.” Another student responded to this question about 
the issue of pointing and its intended reference by suggesting that what Trixie’s 
was trying to communicate was not that clear:

This time pointing could have meant more than one thing, going home 
or going back. Her father just thought that her pointing and saying 
‘Aggle flaggle klabble’ meant ‘we’re going home.’

This comment touched upon a philosophical topic concerning how signals are 
used. Some philosophers have argued that the content of the signal is interpreted 
to be whatever goal seems to be served by such pointing. In this case, the father 
merely misinterprets Trixie’s intended goal in pointing. The children then began 
to question: Why is what is being pointed at not always identified as the same 
thing among various individuals?

When we communicate with one another, we commonly use expressions 
which refer to a specific object by using ‘this’ or ‘that ’ combined with pointing. 
Individuals have reasons for pointing as they do because they want people to 
see, avoid, get, or perform some other action. As the children began to think 
about possible ways in which pointing can be confusing, they quickly realized 
the ambiguities of reference in communication and moved away from the story 
in order to begin making connections to their personal experiences. The group 
recognized that as a nonverbal form of communication, pointing can lack the 
clarity of meaning that words often can provide.

As the group discusses with each other how they can successfully understand 
pointing, one child recalled how “sometimes I point to things but people still don’t 
know what I am trying to say.” Here, the student was referring to meaning and 
was touching on the idea of context, as she made the conscious choice to use 
“what I am trying to say” and not “what I am pointing at.” For this student, in order 
for meaning to have pragmatic significance it required not only a referent in the 
form of an object, or as she says “things,” but also a common understanding by 
others, or as she says “people,” of the meaning that she has associated with the 
referent. This student’s example demonstrates the presupposition that meaning is 
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Discussing Language  
with Children

Ariel Sykes
Language is something that we all use, yet few reflect upon. How does language 
shape our thoughts? To what extent can we successfully communicate with oth-
ers? What does it mean to know a word? Can these types of questions really be 
presented through a children’s book? If so, can children really pick up on such 
philosophically thematic issues? My experience with engaging children in philo-
sophical discussions has led me to believe that children are capable of puzzling 
about just such philosophical issues. The following paper illustrates how a group 
of third grade students at Jackson Street Elementary School in Northampton, MA 
reflected on their notions of language and meaning after reading a story called 
Knuffle Bunny by Mo Willems.1

The children’s book Knuffle Bunny by Mo Willems introduces some prob-
lematic aspects of communication and provides a framework in which to discuss 
several questions concerning the philosophy of language.2 Trixie, a young girl 
who has not yet learned how to talk, goes on an errand with her father to the 
Laundromat. She brings along her favorite stuffed animal, Knuffle Bunny, who 
then gets left behind in the washing machine. On the way home, Trixie realizes 
this and turns to her father and says, “Aggle flaggle klabble!” Her father does not 
understand Trixie, even after she waves her hands, points, cries, and refuses to 
move. When Trixie and her father arrive at home, Trixie’s mother asks, “Where’s 
Knuffle Bunny?” The family runs back to the Laundromat and eventually finds 
Trixie’s beloved stuffed animal. Upon seeing her bunny, Trixie speaks her first 
words, “Knuffle Bunny.”

The idea that Trixie was unable to communicate to her father that she was 
missing her stuffed animal raises several interesting philosophical issues. Humans 
communicate in other ways besides words, such as through emotions, signals, and 
body language. Paul Grice labeled this idea of someone meaning something by a 
piece of behavior as a “pragmatic notion of meaning.”3 Since Grice, philosophers 
have been concerned with the usefulness and limits of such linguistic practices. 
While an action such as crying can be successful in communicating general unhappi-
ness, it is unable to communicate the cause or reason for the person’s unhappiness.

As this group of children began to wonder why Trixie’s attempts to use emo-
tions and signals to communicate with her father were unsuccessful, one student 
identified a limitation to the pragmatic notion of meaning proposed by Grice when 
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both pragmatic and coherent in terms of corroboration suggesting that meaning 
that is not merely subjective.

This observation prompted the group to think further about how they can 
avoid misunderstanding pointing. One student proposed that what the pointer is 
intending to refer to is what matters through his comment, “If I didn’t understand 
I would just ask you what you were pointing at until you named it or I named 
it.” With this statement, the child was taking an opposite stance to the previous 
student by assuming the pointer must externalize his internal determinations 
for his signals to be understood and to ensure a common understanding of the 
referent. This suggestion in many ways resembled Bach’s claim that the speaker’s 
intentions when using demonstrative reference is what ultimately determines 
the referent.4

The group of third graders continued to discuss what makes for successful 
communication, and suggest “you have to pay close attention and listen really 
carefully” while the speaker needs to “make sure to talk slow.” This concept of 
choosing your words carefully and speaking clearly is found in Locke’s Essay 
Concerning Human Understanding, where he suggested that there are ways to 
counteract the natural imperfections and the abuses of words.5 Locke argued that 
we should never use a word without having a clear idea of what it means and 
that we should assign words the same meaning that others assign them.6 The 
comment about needing to “listen really carefully” also points to the earlier theory 
discussed by the group about intention in signals. Here, the child seemed to sug-
gest that if a person fails to listen carefully, he may not pick up on some meaning 
in the statement. This position offers a different view of signals by proposing that 
perhaps sentences themselves can serve as signals that indicate assumptions which 
contextualize the implicit referents. If a statement that is clear can have implicit and 
explicit meanings, then this observation supports the previous student’s comment 
on the probability of understanding clear statements.

This discussion led to the group to consider how understanding is linked to 
knowing the meaning of the words used to communicate an intended message. 
To know a meaning of a word is problematic for philosophers, and St. Augustine 
has shown in his works how difficult it is to explain words by exhibiting the things 
they mean instead of simply repeating lexical referents.7 This philosophical ques-
tion about the meaning of words was brought up when the group of third graders 

choose to undertake the task of defining the meaning of ‘happy.’ One member of 
the group claimed, “Everyone knows the meaning of happy, because everyone 
feels happy at some point.” This position resembled that of Michael Dummett 
who held that there exists a conventional practice in which meaning is shared 
and communicable. The child appeared to also support the practice of socially 
constructing meaning as a convention, as her comment, “Everyone feels happy” 
implied that a shared experience defines meaning. This social construction of 
meaning is required to ensure successful communication; if such standards of 
use did not exist, we would not know that we all attach the same significance to 
our words.8 The student’s claim that “everyone knows the meaning of happy” 
said precisely this, that we do know that we all attach the same significance to 
our words. Dummett’s philosophical standpoint follows the ideas that Ludwig 
Wittgenstein presents in his Philosophical Investigations. For Wittgenstein, the 
meaning of a word was determined by its use.9 During the philosophy session, 
one student articulated a similar belief, recognizing the word “happy” is typically 
accompanied by particular patterns of behavior: “I know that someone is happy 
because that is what they say when they are excited and smiling.”

Locke explained that every idea, such as happiness, is derived from experi-
ence either by sensation or reflection.10 One student reflected Locke’s position 
that knowledge of an idea is based on experience when she asserted that she 
knows what the word “happy” means due to reflection and emotional sensation.

I know what happy means because I have been happy before. So I 
know what happy means to me; when I say happy I am comparing 
it to other times that I have felt the same way.

This view was also expressed by John Stuart Mill, who claimed that for meaning 
to have any significance for our thought and understanding we must explain it 
in terms of our experience. This student mirrored Mill’s view that meaning is 
understood in terms of words standing for sets of sense impressions when she 
said, “I have felt the same way.”11

This issue of how we understand happiness prompted a lively conversation 
among the children. At one point, one child asked: 

How do you know to use the word happy to describe that feeling 
though? If you are excited about something and like Jeyleene said 
you are happy, why not say you are excited?

This question transitioned the group into considering the issue of multiple mean-
ings of words. How the many ambiguities and flexibilities in meaning are overcome 
and exploited in fixing what speakers mean by their words on particular occasions 
has fueled this complex philosophical deliberation. The question that the student 
above posed points to one abuse of language that Locke identifies: the tendency 
for people to use words inconsistently.12 Another student attempted to answer 
this question by suggesting:

Maybe the different words we use for happy, like excited and things, 
all have different meanings, so that is why we have them, otherwise 
we wouldn’t be able to say what we really want to say or mean.

While this comment may appear to initially overlook what the student before 
was attempting to illustrate, that it is the variation of the usage of such words that 
confuses others, this statement actually offered an answer to the prior student’s 
question. The student suggested that because “excited” was not what was meant 
(it means something different than “happy”), this was why she didn’t say “excited” 
when describing her feelings in that particular situation. This student pointed out 
that within the context of “happiness” as commonly understood, there are also 
commonly understood degrees of happiness, “like excited and things.” Earlier 
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when another student asserted that, “everyone feels happy” she does not say, 
“everyone always feel happy in the same way,” because she realized that what 
people share is a variable experience, but one that is within a specific and com-
monly understood context. The determinant of understanding according to both 
students is common contextual understanding that is, as Locke also suggested, 
obtainable through consistency.

As the conversation unfolded, the children began to discuss issues of linguistic 
imperfection. Some students argued that many words can be used to communicate 
that you are happy, while others thought that each word was selected to convey 
a specific feeling associated with happiness.

Tazah: So does happy have two meanings then? Can it also mean you are 
excited?

Hannah: You can show that you are happy a lot of ways! Like I can say ‘I 
am happy’ or ‘I am excited’ or ‘I am in a good mood’ or I could 
just smile or laugh or something.

John:  You can pick whichever way you want to say it. It doesn’t matter.
Kinsey: I think it does matter which one you use. Say if you are happy, and 

there are all those ways of communicating you are happy. I think 
you choose depending on the different scenarios, whichever one 
is better. You choose the best word or combination of words and 
smiling to work best at communicating how you feel.

Mairead: It is kind of like one big family of words that express a kind of feeling, 
but they all have slightly different meanings.

This short dialogue illustrated the variance of opinion surrounding the usage and 
effectiveness of words to convey exact meanings. In many ways what the children 
talked about parallels Locke’s views on linguistic imperfections: words sometimes 
do not excite in the hearer the same idea that the speaker is trying to convey.13 The 
different words individuals use for happy, which Mairead refered to as a “family 
of words,” mirrors what Aristotle called “connected meanings.” In her comment, 
Mairead also recognized that these words mean different things, or what Aristotle 
called plurality, through her statement, “they all have slightly different meanings.”14 
Mairead’s contribution in the dialogue above shares similarities with the Aristotelian 
perspective that the nature of meaning and the use of words have a plurality of 
distinct but connected meanings.

The various highlighted dialogues from the group of third graders at Jackson 
Street Elementary School in Northampton, MA demonstrate how children can 
engage in a philosophical inquiry on language. Within a forty minute discussion, 
the children were able to discuss the functions of language and how it some-
times can aid or hinder communication and understanding. The group explored 
their ideas about the form and function of 
language in a way that many philosophers 
have done throughout the decades. The 
children’s positions differed; a few students 
concluded internal and external compatibil-
ism concerning meaning as a way to ensure 
understanding while others expressed views 
that were in agreement with Locke, Grice or 
St. Augustine. Overall, it appeared that the 
children were compatibilists who believed 
that what was needed for understanding 
is some combination of the theories that 
incorporate both selfish and communal 
motivations in communication.
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Mendelson, M. “Saint Augustine.” Stanford Encyclopedia of Philosophy (2000). http://plato 

.stanford.edu/entries/augustine/.
Mill, J. S. A System of Logic: Ratiocinative and Inductive. New York: Longmans, Green, and Co., 1900.
Neale, S. “Paul Grice and the Philosophy of Language.” Linguistics and Philosophy (1992): 

509–559.
Perry, John. “Pragmatics,” Stanford Encyclopedia of Philosophy (2006). http://plato.stanford.

edu/entries/pragmatics/.
Pitt, D.“Mental Representation,” Stanford Encyclopedia 

of Philosophy (2004). http://plato.stanford.
edu/entries/mental-representation/.

Pusey, E. B. “The Confessions of Saint Augustine: Book 
.” The Internet Sacred Text Archive (2007). 
http://www.sacred-texts.com/chr/augconf/
aug01.htm.

Richter, D. J. “Ludwig Wittgenstein (1889–1951).” The 
Internet Encyclopedia of Philosophy (2006). 
http://www.iep.utm.edu/w/wittgens.htm#H6.

Rumfitt, I. “Meaning and Understanding.” Routledge 
Encyclopedia of Philosophy (1998). http://
www.rep.routledge.com/article/U022SECT1.

Smith, B. C. “Language, Social Nature.” Routledge 
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I think all philosophy questions are equally important

The Parthenon: if is it rebuilt, is it still the ancient Parthenon?

Photo by Wendy Turgeon

(continued from previous page)
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Szabo, Z. G.“ The Origin of Language: Condillac and Rousseau.” Routledge Encyclopedia of 

Philosophy (1998). http://www.rep.routledge.com/article/U037SECT6.
Vendler, Z. “Res Cogitans: An Essay in Rational Psychology.” The Philosophical Review (1976): 

216–224.
Willems, M. Knuffle Bunny: A Cautionary Tale. New York: Hyperion, 2004.

Book Reviews
Cooper, Sharon Katz. Aristotle: Philosopher, Teacher, and Scientist. 
Minneapolis: Compass Point Books, 2007. 111 pages.
Dell, Pamela. Socrates: Ancient Greek in Search of Truth. Minneapolis: 
Compass Point Books, 2007. 111 pages. 

“The word philosophy comes from two Greek words: philo, meaning ‘love,’ and 
sophia, meaning ‘wisdom.’ So philosophy really means ‘love of wisdom.’” From 
Compass Point Books Signature Lives series, Aristotle and Socrates play on kids’ 
natural curiosity to get them hooked into the lives and ideas of famous Greek 
philosophers.

These books are perfect for kids who love learning, love asking questions, 
and want to figure out more beyond the classroom. Aristotle and Socrates are 
jam-packed with color pictures, maps, and sidebars offering a wealth of information 
to young philosophers on anything from battles to beliefs. The font is large, the 
margins wide, and any student from 5th to 8th grade could explore the life and 
times of a couple of Ancient Greece’s most famous philosophers in an afternoon.

Life and times are a major focus of Aristotle and Socrates. Both books be-
gin with a “hook” chapter to draw the reader in. In Socrates, there is a focus on 
Socrates’ military experience. As the book trails through Socrates’ life, the author 
takes advantage of any time served to give the reader background on the wins 
and losses of the Peloponnesian War. In Aristotle, too, the author never omits 
major battles of the day. While it may seem a bit superfluous, this provides the 
historical background against which the philosophers did much of their “thinking 
about thinking” (to borrow a phrase from Aristotle), and creates a more engaging 
book for the target audience. 

In Socrates: Ancient Greek in Search of Truth, the author promotes curios-
ity as a tool for learning and discovery. “Question everything” seems the main 
idea. Socrates believed he lived to encourage people to examine their lives, and 
the author sets up and builds this in a way that young people can emulate. Dell 
does a nice job explaining both the questions Socrates asked, and their effect 
on the society of the day and philosophy in general. Almost as a caution to the 
over-curious student, though, the author focuses on how annoying other people 
in Athenian society perceived Socrates as being, and how this led to his eventual 
death sentence. The “cautionary tale” of a man who exposed the falsity of con-
temporary power and the repercussions of his actions might deter some students 
from curiosity. Overall, though, this book, like Socrates, encourages young people 
never to stop asking questions, and extols the value of a well-placed inquiry as 
the best tool a philosopher could have.

In Aristotle: Philosopher, Teacher and Scientist, the author’s natural bias as 
a science educator shows through. Most of Aristotle’s ideas in the book are in 
the context of his achievements as a scientist. Aristotle promotes a “discover-for-
yourself” method of science; easier, of course, when not much science had been 
discovered. Even so, the reader is left with an enthusiasm for investigation and 
discovery—as in science, though, not philosophy. However, the author argues that 
early science and philosophy were very similar both being based on curiosity and 
exploration of the world. For science, it is the natural world, and philosophy the 
intangible mental world. 

Socrates and Aristotle are perfect for kids hungry for knowledge. The books 
provide a great introduction to their subjects perfect for the suggested age range of 
5th to 8th grade. Even older students could find the balance of ideas, culture and 
history an amusing quick read to complement a more rigorous curriculum. Leave 
the books out in a classroom and their vibrant orange covers will draw the curious 
types the books hope to net. Or suggest Socrates to a student interested in ancient 
society as a way to connect philosophy to an existing interest. Or Aristotle for the 
budding scientist. Even the teachers could be interested in reading something as 
fun and light as Compass Points Books Signature Lives Series’ Aristotle or Socrates

Alexandra Johnson

Author Bios
Maughn Gregory, Ph.D., J.D. is Associate Professor of Educational Foundations at 
Montclair State University, where he also directs the Institute for the Advancement 
of Philosophy for Children. He publishes and teaches in the areas of Pragmatism, 
Philosophy for Children, Philosophy of Education, Gender and Education, and 
Critical Thinking.

Described by her senior English teacher as having a “passion for dialogue,” 
Alexandra Johnson loves questioning and discussing everything. She recently 
graduated from high school in Washington State and plans to study computer 
science at Carnegie Mellon University this fall.

David Heise is Assistant Professor of Philosophy at Humboldt State University and 
the author of articles on ethics, philosophy of law, and philosophy for children.

Kelly Hickey is a senior at Oak Park and River Forest High School in Oak Park, 
Illinois. She finds Aristotle, her favorite philosopher, touching and inspiring.

Ariel Sykes recently graduated cum laude from Mount Holyoke College with high 
honors in her major, Philosophy of Education. She will be serving as an AmeriCorps 
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Wendy C. Turgeon is an Associate Professor of Philosophy at St. Joseph’s College 
and works extensively in the areas of philosophy for children, medieval philosophy, 
and aesthetics. Her wit often comes out in photographs, including philosophical 
images of vegetables.

This photo by Frances Johnston is part of the extensive photo collections that 
the Library of Congress holds. The majority of the images, this one included, 
can be reused for free as long as acknowledgement is given.

This image from New York in 1922 is a fascinating one for me, and I 
think it could be an interesting starting off place for discussions on social 
justice, environmental ethics, aesthetics, gender roles, and more. Please 
think about this photo and send in your responses to it. We’ll run the best 
of the batch next issue!

Francis Johnston

City Experiment in Gardening New York
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Curriculum Vitae (Spring 2007) 

DAVID A. SHAPIRO 

Cascadia Community College 325-30th Ave. 
18345 Campus Way Seattle, WA 98122 
Bothell, WA 98011 (206)860-0925 
(425)352-8118 Seattle, WA 98195  
dshapiro@cascadia.ctc.edu 
 
EDUCATION 
University Washington, MA, Philosophy, 1996 
University of MN, BA, Philosophy, 1994 
 
AREAS OF SPECIALIZATION 
Philosophy with Children, Moral Education, Metaethics, Ethical Theory, Applied Ethics 
 
AREAS OF COMPETENCE 
Practical Reasoning, History of Ethics, Introduction to Philosophy, Business Ethics, 
Environmental Ethics, Medical Ethics, Philosophy in Literature, Aesthetics 
 
RELEVANT WORK EXPERIENCE 
Sept 2002- Present: Cascadia Community College, Bothell, WA, Founding Faculty in 

Philosophy and Foundations: Teach the full range of Philosophy classes 
including Intro, Moral Problems, Ethics, Business Ethics, Logic, Critical 
Thinking, and Philosophy of Human Rights 

Summer 1997-2002 University of Washington, Seattle, WA: Graduate Instructor: Taught 
range of Philosophy classes, including Intro to Ethics, Contemporary 
Moral Problems, Intro to Philosophy, Medical Ethics, Philosophy for 
Children, and Business Ethics 

Spring 1994-Present Puget Sound Area Schools: Philosophy for Children Instructor: Teach 
philosophy to pre-college students in classes from kindergarten to high-
school; have taught at more than a dozen Puget Sound area schools. 

1996-present Education Director, Northwest Center for Philosophy for Children 
The NW Ctr. for Philosophy of Children is a non-profit organization that 
brings philosophy into the lives of children through schools, community 
forums, and social service groups.  As Education Director, I design and 
implement programs, curriculum models, and classroom activities to 
engage young students in philosophical discussions.  I also volunteer on 
the average of once a week doing philosophy with primary and secondary 
students in and around Seattle.  I have worked with kindergartners to 12th 
graders and find it both illuminating and humbling to my growth and 
development as a philosopher and a teacher. 
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PUBLICATIONS 
Claiming Your Place at the Fire, co-authored with Richard J. Leider, San Francisco: Berrett-

Koehler Publications, 2004). 
Whistle While You Work, co-authored with Richard J. Leider, San Francisco: Berrett-Koehler 

Publications, 2001). 
 “Some Alternatives to Reading in Philosophy for Children,” Analytic Teaching: The Community 

of Inquiry Journal, (Volume 21, No. 1, November 2000). 
“Action Learning & Moral Philosophy with Children,” Journal of Applied Philosophy, Spring 2000. 
Choosing the Right Thing to Do, (San Francisco: Berrett-Koehler Publications, 1999). 
Repacking Your Bags: Lighten Your Load for the Rest of Your Life, co-authored with Richard J. 

Leider, (San Francisco: Berrett-Koehler books, 1994). 

SELECTED PRESENTATIONS 
“Utilitarian Justification and the Patriot Act,” presented at Cascadia Community College Day of 
Learning, Seattle, WA,January 2006 
“Success: Staying and Leaving,” Faculty Speaker at Graduation Ceremony, Cascadia 
Community College, Spring 2005 
“Do You Reap What You Sow?” Great American Think-Off, New York Mills, MN, June 2004 
“Using Role Plays to Explore Topics in Applied Ethics,” Presented at the 13th Annual 
Association for Practical and Professional Ethics, San Antonio, TX, March 2004. 
“Feeling Bad for Good Reasons: Guilt, Shame, Empathy, and Moral Education,” Presented to the 
11th Annual Association for Practical and Professional Ethics, Cincinnati, OH, March 2002.  
“What Do Rights Look Like?: An Interactive Exploration into the Nature of Rights for Middle-
School and High-School Students.”  Presented to the 3rd Moral Education in a Diverse Society 
Conference, April, 2001. 
 “Strategies and Techniques for Teaching Ethics Across the Curriculum.”  A full-day workshop 
presented to the Tuskegee University National Center for Bioethics, August, 2000. 
“Some Alternatives to Reading in Philosophy for Children.” Presented to the 5th Meeting of the 
North American Association for the Community of Inquiry,” June 2000. 
“Action Learning and Moral Philosophy with Children.”  Presented to the Western Division 
APA, April, 2000. 
“Teaching Ethics from the Inside-Out: Some Strategies for Developing Moral Reasoning Skills 
in Middle-School Students.”  Presented to the 1999 Conference on the Social and Moral Fabric 
of School Life,” Edmonds, WA, October 1999.   
“Ethics Education in Elementary Schools: Using a Prisoner’s Dilemma Game to Teach the Value 
of Cooperation.”  Presented to the 8th Annual Association for Practical and Professional Ethics, 
Washington, DC, 1999.   
 “Normative ‘Oomph’ Without Non-Cognitivism: Allen Gibbard’s ‘Norm Expressivism’ and 
Secondary Quality Accounts of Moral Terms”  Presented to the American Philosophical 
Association Pacific Division Conference, 1997.   Won Graduate Student Travel Award. 
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TEACHING EXPERIENCE 
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NON-TEACHING WORK EXPERIENCE 
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CURRICULUM VITAE:  

BETSY NEWELL DECYK
bdecyk@csulb.edu

University Ombuds
Office of University Ombuds,CSULB Foundation, Suite 140

6300 State University Drive, Long Beach, CA 90815
562-985-2577 (direct line)

562-985-9001 (assistant); 562-985-9100 (fax)
November 2006-February 2007 - interim, part-time University Ombuds

March 1, 2007-present: appointment as fulltime UniversityOmbuds

Department of Philosophy
California State University, Long Beach

1250 Bellflower Boulevard, Long Beach, CA 90840-2408
phone: (562) 985-4346; fax: 562-985-4346 attn: Decyk

4837 Maytime Lane, Culver City, CA 90230, (310) 559-6080

Education:

B.A., Magna Cum Laude, in philosophy, Mount Holyoke College, South Hadley,    
           MA, June 1970.

M.A., philosophy, Claremont Graduate University, Claremont, CA, January, 1974.

Ph.D., philosophy, Claremont Graduate University, Claremont, CA,  January, 1981.

Dissertation:  Presupposition in Kant:  The Relation Between the Principles of Pure 
Understanding and Our Knowledge of Nature.  Committee:  Alfred R. Louch, Chair; Tad 
Beckman; Charles Young; Eleutherius Winance.

abstract:  An analogy with elements of Chomsky’s transformational grammar is used to 
explain the nature of the presupposition relationship which Kant envisioned between the 
principles of  pure understanding and science.

Certified Mediator, Los Angeles County Bar Association.

Areas of Specialization:
Kant; Descartes; the history of modern philosophy with respect to the developments in 
science and art in the 16th to 18th centuries; epistemology; critical reasoning and logic, 
philosophy in literature; teaching about teaching.

Areas of Competence:
Philosophy of science, some psychology/cognitive science, philosophy of language, 
ethics.

Related Areas of Interest:
Language and linguistics; psychology; philosophy in art, negotiation, literature, especially 
modern novels written by women and minority writers; philosophy in film.

Qualifying Examinations Passed, 1972-3, on: Plato, Kant, Descartes, Berkeley, 
Logic, Metaphysics and Epistemology, Ethics.



Primary Foreign Languages Studied:  Latin, German, French

Other Languages Studied:  Japanese, American Sign Language

Special Research Opportunities:

July, 2003: Oxford/ UC Berkeley Scholars’ Program.  “Christopher Wren and the 
Age of the Baroque.”  The tutor was Adrian Tinniswood, noted British architectural historian 
and author.  My tutorial project was on the (Wren-Hooke) Church of St. Stephen Walbrook. 
Grade on the project: A+.  The program was at Merton College, Oxford University, 
Oxford, England.

Winter Quarter, 2003.  English XL80- Major American Writers.  UCLA Extension.  
Instructor, Randy Fallows.

July, 2002.  Early Modern Thought, 1543-1789. International Society for Intellectual 
History, University of Sydney and University of New South Wales, Sydney, Australia. 

July,  2001. Oxford/ UC Berkeley Program. “Scientific Imagination: From Antiquity to 
Quantum Physics.”  The tutor was Willem D. Hackmann, Senior Assistant Keeper at the 
Museum of the History of Science and Fellow of Linacre College, Oxford University.  My 
project compared and contrasted the teaching science in the late 19th century with the 
teaching of science in the late 20th century. The grade on the project was A.  The program 
was at Merton College, Oxford University, Oxford, England. 

Summer, 1992. NEH Summer Seminar Fellowship. “Responsibility in the Real 
World” directed by Dr. Peter A. French, at Trinity University, San Antonio, TX.

Summer, 1988. NEH Summer Institute Fellowship. “The Intellectual World of 
Christopher Columbus”, directed by Dr. Delno West, at UCLA.

1990-91.  Sabbatical B (difference-in-pay leave).  The Intersection of Perspectival Art,
     Science and Philosophy in Descartes’ time.  My primary research was done at UCLA,
     but I also did research as follows:
    October, 1990.  Independent study, Perspective and 17th century Dutch art with Dr. 
          Samuel Edgerton, at Williams College, Williamstown, MA. 
     January, 1991. Video-making (video on examples), with Dr. Peter French, at Trinity

University, San Antonio, TX.
     May, 1991.  Independent study, 17th century Dutch art - Holland. 

Honors and Awards:

2005. The Nicholas Perkins Hardeman Academic Leadership Award. 
California State University, Long Beach.

2005.  Recognition by the Psychology Department and by the Philosophy 
Department. College of Liberal Arts, California State University, Long Beach.

2002.  Special Recognition by the Philosophy Department for development of a 
new capstone course on philosophy in literature.

2001.  Service Learning in the Curriculum (3 units for release time, fall 2001). To
develop Critical Thinking At Work -  a service learning course for the Psychology 
Department.



2001. Special Recognition by the Philosophy Department. College of Liberal Arts, 
California State University, Long Beach - for leadership in the American Association 
of Philosophy Teachers.

1999. Special Recognition by the Philosophy Department. College of Liberal Arts, 
California State University, Long Beach.

1998. Special Recognition by the Philosophy Department.  College of Liberal Arts, 
California State University, Long Beach.

1997. Special Recognition by the Philosophy Department. College of Liberal Arts, 
California State University, Long Beach.

1997. Award from the Teaching Projects Program for the proposal “Designing Critical 
Thinking for the New General Education”.  California State University, Long Beach.

1997.  APA Recognition of Teaching.  American Philosophical Association Central 
Division Meetings, Pittsburgh, PA.

1996. Performance Salary Step Increase.  California State University, Long Beach.

1996.  Award of Merit for “Service and Outstanding Leadership and Excellence
in Teaching Philosophy”.   Awarded at the American Association of Philosophy 
Teachers’ 11th International Workshop-Conference on Teaching Philosophy by 
Arnold Wilson representing the journal, Teaching Philosophy.

1996. Special Recognition by the Psychology Department. California State 
University, Long Beach.

1995.  Award from the CSULB Teaching Projects Program for the proposal, 
“Teaching Critical Thinking: The University and Before (the Relationship Between 
Teaching Critical Thinking at University Level and K-12)”.

1993:  Outstanding Faculty Woman, California Women in Higher Education, California 
State University, Long Beach.

1993: Promising Teacher, College of Liberal Arts Recognition Award, California State 
University, Long Beach.

1992: Volunteer of the Year Award, Community Mediation Program, Dispute 
Resolution Services.

1991:  Volunteer of the Year Award (West Los Angeles/Santa Monica), 
             Community Mediation Program, Los Angeles County Bar Association.

1990:  Special Recognition for Teaching, Student Philosophy Association, California 
State University, Long Beach.

1989:  Meritorious Performance and Professional Promise Award, California State 
University, Long Beach.  The MPPP award is given in recognition of an individual’s 
outstanding performance in the areas of teaching, other professional 
accomplishments, or service to the University.



1987: Meritorious Performance and Professional Promise Award, California State 
University, Long Beach.

1986:  Special Recognition for Teaching, Student Philosophy Association, California 
State University, Long Beach.

1982: 2nd place, Review of Metaphysics Dissertation Competition.

1970-73: NDEA Title IV Fellowship.

Publications:

Decyk, B.N. (2000) “Cartesian Imagination and  Perspectival Art,” Invited chapter for
Descartes’ Natural Philosophy, edited by Stephen Gaukroger, John Schuster,  and 

    John Sutton, London: Routledge.

Decyk, B.N.  (Fall, 1996). “Leonardo’s Workshop: The Fine Arts of Teaching 
     Philosophy”, The Presidential Address, the American Association of Philosophy
     Teachers’ 11th International Workshop-Conference, Norfolk, VA. and published
      in AAPT News, Vol. 19, No. 3.

Decyk, B. (March, 1995).   “A Message from the President...Cognitive Styles and Critical 
     Thinking,”  Newsletter, American Association of Philosophy Teachers.

Decyk, B.  (1994).  “Appreciating a Situation,”  Journal of Social Philosophy, 
     Volume XXV, Number 2, Fall, 1994.

 Decyk, B. (1994).  “Using Examples to Teach Concepts,”  Changing College
Classrooms: New Teaching and Learning Strategies for an Increasingly Complex 
World, edited by Diane Halpern.  San Francisco: Jossey-Bass Publishers, 1994.

Decyk, B.  (Summer 1987).  “Solving by Resolving: Negotiation as Problem-
     Solving,”  The APA Newsletter on Teaching Philosophy.

Productions:

Decyk, B. (Summer, 1993).  Philosophy-Art Exhibit:  An exhibit of student art inspired 
     by readings in introductory philosophy, Santa Monica College.

Decyk, B., & French, P. A. (1991). “Exampling,”  an instructional video for students and 
     teachers to promote a more effective use of examples.



Professional Presentations and Contributions:

   National and International:
Note:  “AAPT” designates The American Association of Philosophy Teachers

                “APA”  designates The American Philosophical Assocation
                “CASTL”  designates the Carnegie Academy on the Scholarship of Teaching
                                    and Learning
                 “AAHE” designates The American Association of Higher Education

Decyk, B. N., (July, 2007, accepted) “Soundings: Using the results of student~faculty 
   conversations to understand the students’ experiences of multiple collaborative learning 
   projects”, International Society for the Scholarship of Teaching and Learning, Sydney, 
   Australia.

Schulman, S. and Decyk, B.N., (July, 2007, accepted). “SoTL Sonar: A
   workshop/discussion of projects and methodologies which listen to student voices to 
   locate learning,” International Society for the Scholarship of Teaching and Learning, 
   Sydney, Australia.

Hancock, N.S., Wager, J., Engelmann, D, Decyk, B. N., (April, 2007). “Open Forum: 
   Supporting the Teaching of Philosophy in two-Year and Four-Year Settings of Higher 
   Education.”  AAPT workshop, APA Central Division Meeting, Chicago, IL.

Benjamin, M. and Decyk, B. N., (August, 2006). Co-leaders, the APA/AAPT Graduate 
   Seminar, the 16th International Workshop Conference, American Association of 
   Philosophy Teachers, Washington and Jefferson College, Washington, PA.

Decyk, B. N. (August 2006). “Reality Education: Teaching Critical Thinking”.  The 16th 
   International Workshop Conference, American Association of Philosophy Teachers, 
   Washington and Jefferson College, Washington, PA.

Decyk, B.N., (April 2006).  Organizer (with Peter Asquith) and Chair, “Teaching Informal 
   Logic: Aligning Graduate Education with Hiring and Work Realities.  Co-sponsored by the 
   American Association of Philosophy Teachers, and the Association for Informal Logic and 
   Critical Thinking, and presented at the Central Division meeting of the American 
   Philosophical Association, Chicago, IL.

Decyk, B. N., (April 2006). The  final cluster poster, 2006 Carnegie Colloquium, Madison, 
   WI.

Werder, C., Decyk, B. N., and other cluster members (April 2006), “Inviting Students Into 
   the Learning Commons: Dialogue and Co-inquiry in SoTL.”  A panel presentation to the 
   2006 Carnegie Colloquium, Madison, WI.

Decyk, B. N.  and Palmer, D. “From Telescopic to Wide-Angle: Faculty and Student 
   Lenses Give New Insights on Collaborative Learning,” a roundtable at the 2006 
   Carnegie Colloquium, Madison, WI.

Decyk, B. N., (April 2006). The  final cluster poster, Carnegie Colloquium.

Decyk, B. N., (March 2006). Panelist, “Engaged Learning” co-sponsored by the American
   Association of Philosophy Teachers and the APA Committee on Teaching at the Pacific 
   Division of the American Philosophical Association, Portland, Oregon.



Decyk, B. N., (October 2005) participant in the Second International Society for the 
     Scholarship of Teaching and Learning (ISSOTL), Vancouver, B.C., Canada

Decyk, B. N., (July 2005). Participant in Cluster meetings, Carnegie Summer Academy, 
     Snowbird, UT.

Decyk, B. N., (July 2005). Participant in “Future discourse: Learning and Teaching 
    Philosophy,” University of Leeds, U.K.

Decyk, B. N., (April 2005). Organiser of the American Association of Philosophy Teachers’ 
    group meeting at the Central Division of the American Association, Chicago, IL.

Decyk, B. N., (March, 2005).  Chair, Colloquium on Philosophy of Literature, American 
     Philosophical Association Pacific Division meeting, San Francisco, CA.

Decyk, B. N., (March, 2005).  Organizer and Chair,  “Thinking Theater: Using Drama to 
     Teach Philosophy to High School Students,”  Special Session arranged jointly by the 
     American Association of Philosophy Teachers and the American Philosophical 
     Association’s Pre-College Committee, APA Pacific Division meeting, San Francisco, 
     CA. 

Decyk, B. N. cluster leader and presenter with Johnson, C.W., Carter, H., also presenting 
      (March, 2005). “Energizing Meaningful Learning (2):  Transformations Through Civic 
      Engagements”.  This poster will spotlight  the work of Dr. Corey W. Johnson and 
      Heather Carter (M.A. student) at the Carnegie/AAHE Poster Session, Atlanta, 
      Georgia. 

Decyk, B.N., cluster leader and presenter, with Johnson, C.W., Carter, H., Rivera, M.J., 
     also presenting (March, 2005).  “Energizing Meaningful Learning: Collaborative Projects 
     and Student -Faculty Co-Inquiry at California State University, Long Beach”.  A poster 
     presentation that featured the beginning work of our campus Carnegie group including 
     information about projects by Corey Johnson and Heather Carter, Carol Itatani and 
     Kristen Bender, Julie Rivera and Monica Schneider, and Betsy Decyk and Parvin 
     Shariat, 2005 Carnegie Colloquium on the Scholarship of Teaching and Learning, 
     Atlanta, Georgia.

Decyk, B. N. (August, 2004). “Wizard’s Logic: Critical Thinking as Defense Against the Dark 
     Arts”, American Association of Philosophy Teachers (AAPT)’s 15th International 
     Workshop Conference, University of Toledo, Toledo, OH.

Decyk, B. N. (April, 2004). panelist, “Creative Approaches to Critical Thinking”, AAPT
     Session of the American Philosophical Association (APA) Central Division meetings, 
     Chicago, IL.

Decyk, B. N.  and Rivera, M. J., (April, 2004). Poster Session - “Probing Our Pedagogical 
     Practices: A Case Study Approach”, Learning to Change Conference, American 
     Association of Higher Education (AAHE), San Diego, CA. 

Decyk, B.N., Rivera, M. J., Hoikkala, P., and Zambell,P.,  (April, 2004). 
     “Beyond the Solitude and Silence of Teaching: Building Bridges of Knowledge and 
     Communities of Equality”. 2004 Colloquium  hosted by the Carnegie Academy on the 
     Scholarship of Teaching and Learning (CASTL), San Diego, CA. 



Decyk, B. N. (March, 2004). Chair of AAPT Session. “Pedagogical and Ethical Issues in 
     Publishing Student Webpages”, panel, at the APA Pacific Division meeting, 
     Pasadena, CA. 

Decyk, B. N., (January, 2004).  “Illustrating Philosophy, Study 1: Robert Hooke and Rene 
     Descartes, 17th c. pen and ink”,  Hawaii International Conference on Arts and Humanities.
     Honolulu, HA.
Decyk, B. N., (March, 2003). Session Chair.  Informal Logic and Critical Thinking. APA 
     Pacific Division meetings, San Francisco, CA.

Decyk, B. N., (March, 2003).  Organizer and chair, AAPT session “Side Doors: New Ways 
     for Students to Enter Philosophy and Critical Thinking”,  at the APA Pacific Division 
     meeting, San Francisco, CA. 

Decyk, B. N. and Rivera, M. J., (March, 2003).   Poster session - “Active Learning for 
     Faculty”, Learning to Change Conference, American Association of Higher Education 
     (AAHE), Washington, D.C. 

Decyk, B. N.  and Rivera, M. J., (March, 2003). Poster session - “Learning Outside the 
     Box”.  2003 Colloquium for Change hosted by Carnegie Academy for the Scholarship 
     of  Teaching and Learning (CASTL), Washington, D.C.

Decyk, B.N., (August, 2002).  “SCUBA*: A New Alternative to ‘Sink or Swim’ 
     (*Strategic Collaboration in the Use of Brainstorming Activities).”  14th 
     International Workshop-Conference, American Association of Philosophy 
     Teachers, Thomas More College, Crestview Hills, KY.

Decyk, B. N., (July 2002).  Poster presentation - “The GLOBE Partnership - Service 
     Learning in a Critical Thinking Course”.  APA/AAPT Service Learning Workshop, 
     Thomas More College, Crestview Hills, KY.

Decyk, B. N., (May, 2002). “The Courage to Connect”.  A panel presentation with 
     Elizabeth Hoffman and Julie Rivera about the CSULB PEN Project.  Colloquium - for 
     Lecturers by Lecturers, CSU Pomona, CA

Decyk, B.N., (April, 2002).  Invited panelist. APA/AAPT  Teaching Workshop at the APA 
     Central Division meetings, Chicago, IL.  “The Career of Teaching Philosophy and 
     Teaching in our Philosophy Careers” - my particular presentation was on “Instructional 
     Leadership”. 

Decyk, B. N. (May, 2001). Chair and organizer.  APA/AAPT Teaching Workshop at the 
     APA Central Division meetings, Minneapolis, MN.

Decyk, B. N. (March, 2001). Chair and organizer. APA/AAPT Teaching Workshop at the 
     APA Pacific Division meetings, San Francisco, CA.

Decyk, B. N., (March,  2001).  Invited Speaker.  “Critical Thinking in Complex Situations:
     Applications to Environmental Studies.”  Fellows Program, Harvard School of Public 
     Health.  This meeting was held at the University of Connecticut, Storrs, CT. 

Decyk, B. N., (March,  2001).  Invited speaker.  “Curiouser and Curiouser: Philosophy as 
     Adventures in Wonder-land.”  George Sefler Memorial Lecture, Mansfield University, 
     Mansfield, PA. 



Decyk, B. N.  (December, 2000). “Consider the FACTS (Faculty Communities on 
     Teaching).”  Special Session arranged by the APA Teaching Committee, APA 
     Eastern Division meetings, New York, NY.

Decyk, B. N. (August, 2000). “Creating Faculty Communities for Teaching.”  The AAPT
      13th International Workshop/Conference on Teaching Philosophy, Alverno College,
       Milwaukee, WI.
Decyk, B. N.  (August, 2000).  “The Drama of Ideas: Teaching the History of Modern
     Philosophy Using a Theater Metaphor”, AAPT 13th International 
     Workshop/Conference on Teaching Philosophy, Alverno College, Milwaukee, WI.
     (hour and a half workshop version)

Decyk, B. N. (April, 2000).  “The Drama of Ideas: Teaching the History of Modern 
     Philosophy Using a Theater Metaphor”.  APA/AAPT Workshop on Teaching 
     Philosophy,  APA Central Division Meetings, Chicago, IL. (short version)

Decyk, B.N. (December, 1999). Invited Panelist, “The Healing Game (In Light of 
     School Violence Can Philosophy Play a Role In Helping Students Heal 
     Themselves and Prevent Violence?).”  AAPT Group session at the APA 
     Eastern Division Meetings, Boston, MA.

Decyk, B. N. (October, 1999).  Report of the APA Committee on Pre-college Instruction 
     in Philosophy to the APA Executive Board.

Decyk, B. N. (May, 1999). Organizer, the fourth APA/AAPT Teaching Workshops at the 
     APA Central Division Meetings, New Orleans, LA.  Also, moderator with Robert 
     Timko of an open discussion, “The Design of the Undergraduate Major in 
     Philosophy.” 

Decyk, B. N. (May, 1999). Organizer and Chair.  “Reaching Out to High School 
     Students”.  A special session sponsored by the APA Committee on the Pre-college 
     Teaching of Philosophy, APA Central Division Meetings, New Orleans, LA.

Decyk, B. N (April, 1999). Chair (substituting for Louisa Moon) “New Approaches in 
     Introductory Textbooks.”  A special session sponsored by the APA Committee on 
     Philosophy in Two Year College and the American Association of Philosophy 
     Teachers, APA Pacific Division Meeting, Berkeley, CA.

Decyk, B. N. (April, 1999). Organizer and Chair of “Intersectional Identity and the 
     Authentic Self?  Opposites Attract”  sponsored by Society for Women in Philosophy
     at the APA Pacific Division Meeting, Berkeley, CA.  Speakers: Diana Tietjens 
     Meyers and Naomi Zack.

Decyk, B. N.  (December, 1998). Invited Panelist, “Teaching Philosophy to the Student 
     in the Millennium”, AAPT  Group session at the APA Eastern Division Meeting, 
     Washington, D.C.

Decyk, B.N. (August, 1998). “The Critique of Poor Memory,” 12th International
     Workshop/Conference, Mansfield University, Mansfield, PA.

Decyk, B. N. (August, 1998). “Optical Allusions and More! Developing the Context
     Around Early Modern Philosophy,” 12th International Workshop/Conference,
     Mansfield University, Mansfield, PA.



Decyk, B. N. (August, 1998).  Invited panelist in response to “Degrees of Shame:
     Part-time Faculty- Migrant Workers of the Information Economy.”  With Eric
     Hoffman, Executive Director of the APA and Arnold Wilson, University of
     Cincinnati.

Decyk, B.N. (May, 1998).  Organizer and Chair, Third APA/AAPT Teaching Workshops,
      held at the APA Central Division meetings, Chicago.
Decyk, B. N. (March, 1998). Organizer of “Feminism and Ecological Communities: an 
      Ethic of Flourishing,”  sponsored by SWIP Pacific at the APA Pacific Division 
      meetings, Los Angeles. Speakers: Christine Cuomo, Lorraine Code, Victoria 
      Davion, Kim Hall, and Naomi Zack.

Decyk, B. N. (March, 1998). Organizer and Chair,  “Philosophy Through the Ages,”
     sponsored jointly by the APA Committee on Pre-college Instruction in Philosophy 
     and the American Association of Philosophy Teachers at the APA Pacific Division
     meetings, Los Angeles.  Speaker: Laurie Shrage, CSU Pomona. 

Decyk, B. N. (December, 1997). Organizer and Chair, Special Session Arranged by 
     the APA Committee on Pre-College Instruction in Philosophy and the APA 
    Committee on Teaching Philosophy.  Topic:  Framing the Questions: Engaging 
     Students in Producing Philosophical Video.  Speakers: Hugh Taft-Morales and Ken 
     Knisely.  APA Eastern Division meetings, Philadelphia, PA.

Decyk, B.N. (April, 1997).  An organizer of the 2nd APA/AAPT  Teaching Workshops,
     The APA Central Division meetings, Pittsburgh, PA.

Decyk, B.N. (April, 1997).  Panelist, “Issues in the University: The Assessment of 
      Philosophy Programs and Student Success.”  APA/AAPT Pre-Conference 
      Workshops on Teaching, APA Central Division meetings, Pittsburgh, PA.

Decyk, B.N.  (March, 1997).  Organizer and Chair,  “Interactive Teaching.”  Sponsored 
      by the American Association of Philosophy Teachers, APA Pacific Division 
      meetings, Berkeley, CA.

Decyk, B.N. (December, 1996).  “Is Critical Thinking Domain-Specific?  A Summary of 
     Some of the Psychological Work on Transfer of Learning.”  Special Session 
     Arranged by the APA Committee on the Teaching of Philosophy.  APA Eastern
     Division meetings, Atlanta, Georgia.

Decyk, B. N.  (August, 1996). “Leonardo’s Workshop: The Fine Arts of Teaching 
     Philosophy.” The Presidential Address, American Association of Philosophy 
     Teachers’ 11th International Workshop/Conference on Teaching Philosophy, Old 
     Dominion University, Norfolk, VA

Decyk, B. N. (August, 1996).  “Reflective Practice.” The American Association of 
     Philosophy Teachers’ 11th International Workshop/Conference on Teaching
     Philosophy, Old Dominion University, Norfolk, VA.

Decyk, B. N. (April, 1996). A principal organizer of the APA/AAPT Pre-conference 
     Workshop on Teaching Philosophy. APA Central Division Meetings, Chicago.

Decyk, B. N. (April, 1996). “Introductory Ethics: Theory and Practice.”  APA/AAPT 
     Pre-conference Workshop on Teaching Philosophy.  APA Central Division Meeting, 
     Chicago.



Decyk, B. N. (April, 1996).  “Descartes’ Theory of the Imagination as Illustrated by 
     Concurrent Developments in Perspectival Art.”  Descartes’ Natural Philosophy: A 
     conference to commemorate the quarter centenary of Descartes’ birth.  Sydney, 
     Australia.

Decyk, B. & Roos, S.  (March, 1995).  Art and Philosophy: Insights from 
     Interdisciplinary  Interactions.  “Descartes: Imagination and Art.”   AAPT 
     meeting at the APA Pacific Division meetings.

Decyk, B. (August, 1994).  “Learning Alliances.”  10th International 
     Workshop/Conference on Teaching Philosophy,  American Association of 
     Philosophy Teachers, Montreal, Canada.

Decyk, B. (August, 1994). “Exploring Philosophy.”  10th International 
    Workshop/Conference on Teaching Philosophy, American Association of Philosophy 
    Teachers, Montreal, Canada.
Decyk, B. (August, 1992). “The Frontiers of Epistemology:  How Cooperative Learning 
    Encouraged Individual Creativity.” 9th International Workshop/Conference on 
    Teaching Philosophy, American Association of Philosophy Teachers, Burlington, VT.

Decyk, B. (August, 1992).  “Classroom Assessment Techniques.” 9th International 
    Workshop/Conference on Teaching Philosophy, the American Association of 
    Philosophy Teachers, Burlington, VT.

Decyk, B. (February, 1991).  “Descartes in Perspective:  Descartes’ Theory of the 
    Imagination Illustrated.”  Given at Trinity University, San Antonio, TX.

Decyk, B. (July, 1991).  “Using World Literature and Video to Explore the Multicultural 
    Dimensions of Philosophy.”  Given at the conference on Teaching Philosophy in a 
    Multicultural Context cosponsored by the American Association of Philosophy 
    Teachers and San Jose State University.

Decyk, B. (August, 1991).  “Exampling.”  A workshop to promote the better use of 
    examples in teaching critical thinking at the 11th  International Conference on 
    Critical Thinking at Sonoma State University.

Decyk, B. (August, 1990).  A series of three workshops on Christopher Columbus, the 
    Quincentenary and Philosophy Courses.  I.  Columbus and Critical Thinking; II. 
    Columbus: Ideas in Action; III. Columbus: The Basis of Interdisciplinary Courses.
    The 8th International Workshop/Conference on Teaching Philosophy, Indiana 
    University.

Decyk, B. (August, 1990).  “Examples.” The 8th International Workshop/Conference on 
    Teaching Philosophy, Indiana University.

Decyk, B. (August, 1988). “Using Analogies and Models to Explain Difficult 
    Philosophical Texts: Spinoza and Kant.”  The 7th International 
    Workshop/Conference on Teaching Philosophy sponsored by the American
    Association of Philosophy Teachers, Hampshire College, Amherst, MA.

Decyk, B. (April, 1988).  “From Examples to Exercises: Transfer-ability and Ownership.” 
    Conference ‘88 on Critical Thinking, Newport News, VA.



Decyk, B. N. (April, 1988).  Chair of Session 6,  The International Conference 
     Celebrating the 350th Anniversary of Descartes’ Discourse on Method, San Jose, 
     CA.

Decyk, B. (April, 1987).  “Principled Negotiation.”  Given at Conference ‘87 on Critical 
    Thinking, Newport News, VA.

Decyk, B. (February, 1987).  “Sentences and Science:  Presupposition in Kant.”  Given
    at the University of Scranton, Scranton Pennsylvania.  A second version was given 
    at Holy Cross College, Worcester, MA, in April, 1987.

Professional Presentations:

 Regional:

Decyk, B. N., (November, 2003).  “Critical Thinking from Across the Curriculum,” Teaching 
     Practica Series, Claremont Graduate University, Claremont, CA.

Decyk, B. N., (April, 2003). “Teaching Logic and Critical Thinking.” Teaching Practica Series, 
     Claremont Graduate University, Claremont, CA.

Decyk, B. N., (March 2003).  “Designing Opportunities for Critical Thinking”, CSU Regional 
     Symposium on University Teaching, CSU San Bernardino, San Bernardino, CA. 

Decyk, B.N., and Eldon, E., (March, 2003). “New Avenues for Critical Thinking”, CSU
     Regional Symposium on University Teaching, CSU San Bernardino, San Bernardino, 
     CA. 

Decyk, B. N., (October, 2000). Chair, and organizer, “Teaching Non-Western 
     Philosophy” (presenters: Zeuschner, Wang and Raghunath).  Fifth Annual
     Southern California Philosophy Conference, California State University,
     Long Beach.

Decyk, B. N. and Hoffman, E. (February, 2000). “Faculty Communities for 
     Teaching”,  Sixth CSU Regional Symposium of University Teaching, San Marcos, 
     CA.

Decyk, B. N., Hoffman, E.,  Reichard, G., and Hanley, G. (June, 1999).  Presentation of 
     our lecturer programs to representatives of CSU Pomona.

Decyk, B. N. (October, 1998). Invited Speaker,  The Teaching Practicum of the
     Philosophy Department, the Claremont Graduate School. 

Decyk, B. N & Nina Rosenstand (October, 1997). “I See What You Mean:  Teaching 
     Philosophy to Visual Learners.”  The Southern California Philosophy Conference, 
     University of California, Irvine.

Decyk, B. N. (May, 1997). “Typicality and Diversity.”  Society for Women in 
     Philosophy, Pacific Division.  MiraCosta College, California.

Decyk, B.N. & Crane, M.  (May, 1996). Organizers of, and hosts for, the Pacific Division 
     meeting of the Society of Women in Philosophy, California State University, Long
     Beach. 



Decyk, B. (February, 1996).  “Opening the Syllabus.”  Symposium on University 
     Teaching, California State University, Los Angeles.

Decyk, B.  & Johnson, W. M.  (February, 1996).  “Informing Practice.”  Symposium on
     University Teaching, California State University, Los Angeles.

Decyk, B. (May, 1995),  “Eva Luna and Female Autonomy.”  Pacific Division,
     Society for Women in Philosophy, UCLA.

Decyk, B. (May, 1994).  “Space and Place: A Comparison of Sartre’s No Exit with
    Wasserstein’s Heidi Chronicles.”  Pacific Division, Society for Women in Philosophy,
     Cal Poly Pomona.

Decyk, B. (June, 1992).  “Cooperative Learning and the Theory of Knowledge”  with 
    graduate students Julia Legas and Robin Parks.  Pacific Division of the Society for 
    Women in Philosophy, Los Angeles.

Decyk, B. (February, 1992).  “Interactive Learning and Individual Creativity”     graduate 
     students Joe Cheng, Julia Legas, Robin Parks and Tim Snead.  The CSU ITL 
     Teaching and Learning Exchange, Los Angeles.

Nummedal, S.,  Madison, R.,  Basta, R.,  Decyk, B., Filbeck, M., Shapli, T.,  (February, 
     1992).  “Successful Experiences Using Classroom Assessment Techniques to
     Improve Student Learning.”  CSU ITL Teaching and Learning Exchange, L
Decyk, B. (April, 1990).  “Descartes’ Theory of the Imagination and the Development of 
    Anamorphic Art.” Society for Women in Philosophy, Mount St. Mary’s College, Los 
    Angeles, CA.

Decyk, B. (December, 1989).  “Descartes: Imagination and Art.” California State 
     University, Fullerton.

Decyk, B. (March, 1988).  Invited Speaker, “Teaching Philosophy.”  Department of 
     Philosophy, Claremont Graduate School.

Decyk, B. (February, 1987).  “Solving by Resolving:  Critical Thinking and 
    Negotiation.”  A workshop given at the Regional Conference on Critical 
    Thinking Skills in College Enrichment Programs, Los Angeles.

Decyk, B. (February, 1987).  “Exercises and Examples.” A workshop given at the 
    Regional Conference on Critical Thinking Skills in College Enrichment Programs, 
    Los Angeles.

Decyk, B. (April, 1982).  “Kant’s Distinction Between the Categories and the Principles 
     of Pure Understanding.”  Given to the Pacific Division of the Society for Women in 
     Philosophy, Los Angeles.



Professional Presentations:
    Local:

Decyk, B. N.  (January, 2007). “Preventing Molehills from Becoming Mountains” --
   workshop/discussion for Health Services Professionals, California State University, Long 
   Beach.

Sheley, N. S., Decyk, B.N., Rivera, M. J, (October 2006), “Collaborative Learning II: 
   faculty responses to 2005-6 research.”  English/Liberal Studies teachers, California State 
   University, Long Beach.

Decyk, B. N.,  Sheley, N. S. and Rivera, M. J., (January 2006).  “Student Success and the 
   Scholarship of Teaching and Learning”, Winter Institute for Teaching and Learning (WITL) 
   workshop presentation, California State University, Long Beach.

Decyk, B. N. (August, 2004).  The Scholarship of Teaching and Learning (an
     introduction to Inter***Active***Voices, CSULB’s participation in the
    Carnegie campus cluster program.  The Summer Institute for Teaching and Learning, 
    California State University, Long Beach, Long Beach, CA

Decyk, B.N., (April, 2004), “From Conflict to Change: Dynamics of the Mediation 
    Process”, CAPS (Counseling and Psychological Services), California State 
    University, Long Beach, Long Beach, CA.

Decyk, B.N., (November 2002), short presentation - “Mediation”, CAPS 
     (Counseling and Psychological Services), California State University, Long 
     Beach, Long Beach, CA.

Decyk, B. N., (September, 2002), short presentation - “Mapping Arguments”, CAPS 
     (philosophy in the schools program),  California State University, Long Beach, Long 
     Beach, CA.

Decyk, B. N, Merryfield, M., Eldon, E., (August, 2002).“Adventures in Critical Thinking: 
     Critical Thinking Across the Curriculum,”  General Education Summer Institute, California 
     State University, Long Beach, Long Beach, CA

Decyk, B.N.  (October, 2001).  “Instructional Maps”, for the PEN project, California State 
     University, Long Beach.

Decyk, B. N. (September 2001). “Of Robins, Ducks and Snakes”, a presentation on 
     typicality effects to CAPS,  California State University, Long Beach.

Decyk, B. N. (September, 2001).  “Revisioning Faculty Work.”  Speaker for the Academic 
     Senate Retreat, California State University, Long Beach.

Decyk, B. N. (August, 2001). Presentation on Service Learning, General Education 
     Summer Institute, California State University, Long Beach.

Decyk, B.N. (February 2001). Short presentation on critical thinking and interactive teaching 
     to the CSULB philosophy department teaching seminar. 

Decyk, B.N. (February, 2001). “Questioning Your Choice of Hats: Critical Thinking in the 
     Pre-college Classroom.”  CAPS, California State University, Long Beach. 



Decyk, B.N. & Hoffman, E.  (October, 2000). PEN Project Discussion Leaders. 
     California State University, Long Beach.

Decyk, B. N., (August, 2000) “Inter-Actions: Promoting Constructive Communication & 
     Productive Participation in the Classroom.”  General Education Summer Institute, 
    California State University, Long Beach.

McGinnis, D, Maxfield, L., Decyk, B.N., Fox, S. (August, 2000; January 2001, August, 
    2001).  “Pedagogical Innovations from a Shopping Cart: Nurturing A Culture of 
    Innovation in the Academy.”  General Education Summer Institute (GESI), repeated by
     invitation at the General Education Winter Institute (GEWI), California State 
     University, Long Beach. (McGinnis is the primary presenter.)

Decyk, B.N., Goering, S., and Figueroa, R., (March, 2000). “Philosophy for Children 
     Workshop,”  California State University, Long Beach. 

Decyk, B.N. and Hoffman, E.  (August, 1999). “Implementing Innovations with 
     Company: Constructive Communication.”  General Education Summer 
     Institute, California State University, Long Beach.

Decyk, B.N. (April, 1999).  Organizer of “Making Peace With Yourself and Others”
     featuring student mediators from Polytechnic High School.  Odyssey 
     Program, California State University, Long Beach.

Decyk, B. N. (January, 1999).  A short presentation on critical thinking for the College 
     of Liberal Arts Retreat, California State University, Long Beach. 

Decyk, B.N. & Johnson, W. M. (April, 1997).  “Designing Practice to Help Students
     Achieve Critical Thinking Success.”  Teaching Projects Program, California State 
     University, Long Beach.

Decyk, B. N. & Johnson, W. M. (March, 1997).  “Identifying Reasoning Structures 
     Significant for Your Discipline.”  Teaching Projects Program, California State 
     University, Long Beach.

Decyk, B.N. & Johnson, W. M. (February, 1997).  “Current Principles and Concepts 
     About Critical Thinking Instruction.”  Teaching Projects Program, California State 
     University, Long Beach.

Decyk, B. & Johnson, W. M. (April, 1996). “Informing Practice.” Teaching Projects 
     Program, California State University, Long Beach.

Decyk, B & Johnson, W. M. (March, 1996).  “Learning Spirals.” Teaching Projects 
     Program, California State University, Long Beach.

Decyk, B. & Johnson, W. M.,  (Nov. 1995).  “Thinking Moments and Modules.” Teaching 
     Projects Program, California State University, Long Beach.

Decyk, B. & Johnson, W. M., (Nov. 1995).  “Critical Thinking: A Double Helix.”  Teaching 
     Projects Program, California State University, Long Beach.

Decyk, B & Johnson, W. M. ,  (Oct. 1995).   “Learning Spirals.”  Teaching Projects 
     Program,  California State University, Long Beach.



Decyk, B. & Johnson, W.M.,   (Oct. 1995).   “Critical Thinking Across the Curriculum:
     Thinking-Centered Learning.”  Teaching Projects Program, California State 
     University, Long Beach.

Decyk, B. & Chemers, V.  (May, 1995).  Faculty Discussion of Learning Groups, Faculty 
     Development Center,  California State University, Long Beach.

Decyk, B. (April, 1995).  “Critically Thinking About Analogies:  Apples, Oranges and
     a Spotted Calf.”  The Critical Thinking Group,  California State University, Long 
     Beach.

Decyk, B. (October, 1994). “Understanding Kant: The Architectonic of the Analytic.” 
      Presented to the Kant class,  California State University, Long Beach.

Decyk, B. (June, 1994). Invited Speaker.  “How to Handle the Jerk at Work.” 
     Through the Looking Glass: the Third Annual Conference for Women, YWCA 
      of the Harbor Area.  (By the way, I didn’t choose this title!)

Decyk, B. (February, 1992).  “Exampling: Encouraging Students To Think Beyond the 
     Typical and Stereotypical.”  Faculty Development, California State University,
     Long Beach.

Decyk, B. (March, 1992).  Panelist, “Philosophy and Myth.” Student Philosophy 
     Association Symposium, California State University, Long Beach.

Decyk, B. (October, 1992).  “Thinking Through the Encounter.”  for Consequences of 
the Encounter: The America’s, Europe and Africa, a CSULB class also offered on 

    Mind Extension University.

Decyk, B. ( May, 1992). “Greenblatt and the Anamorphic Model of History.”  California
   State University, Long Beach.

Decyk, B. & Rice, S. (February, 1992).  “Conflict Resolution.”  Faculty 
     Development Center, California State University, Long Beach.

Decyk, B. (November, 1991).  Guest Lecturer, “Dispute Resolution Services’ 
     Model of Mediation” for Dr. Rice’s course on Conflict Resolution,  California 
     State University, Long Beach.

Decyk, B. (March, 1987).  “Descartes:  Imagination, Representation, and Mathematics.”
     The Philosophy Colloquium,  California State University, Long Beach.

Decyk, B. (April, 1986).  “Critical Reasoning and Negotiation.” The Critical 
     Reasoning Colloquium,  California State University, Long Beach.

Decyk, B. ( March, 1985).  “Giving Sense to the Kantian Categories.” The Philosophy 
     Colloquium, California State University, Long Beach.



Work in Progress:

Illustrating Philosophy -  a series
     Study 1: Robert Hooke and Rene 
     Descartes, 17th c. pen and ink”, Hawaii International Conference on Arts and Humanities.
     Honolulu, HA.
“Visualizing Early Modern Philosophy” - art work and explanations to accompany the
      traditional early modern texts.

“St. Stephen Walbrook: Christopher Wren and Robert Hooke’s Experimental Church.” 
     Research begun at Merton College, Oxford University, Oxford/UC Berkeley 
     Scholars Program, July 2003.

“Philosophical Instruments and Philosophical Toys: The Teaching of Natural Philosophy”. 

“2D or not 2D: Teaching Science and Mathematics - early 1900s/ late 1900s.”
   researched was begun and presented at Merton College, Oxford University, 
   Oxford/UC Berkeley Program, July 2001.

“Descartes: Imagination and Art” to be created as a computer presentation.

The importance of the imagination - an investigation into the relationship between
     imagination and knowledge.  So far the study is historically based, comparing and 
     contrasting the role that 17th and 18th century philosophers give to imagination in their 
     epistemologies, but I also plan to investigate recent views of imagination and consider 
     the role of imagination in art, literature, and science as well.

“Deep Understanding” - an exploration of teaching practices which encourage and
     deep understanding

The Use of Models and Analogies in Teaching.

Explorations of Critical Thinking -
       problem-based learning applied in critical thinking classes
       critical thinking and industrial/organizational psychology
       critical thinking and service learning
       critical thinking and international education (GLOBE)
       critical thinking for scientists

Curriculum Development:

2007.  Costa, D. M., Decyk, B. N., and Interdisciplinary Studies students. 
   Development of a capstone course for the Interdisciplinary Studies Program, California 
   State University, Long Beach.

2004-5.  Critical Thinking for the GLOBE students.  A critical thinking course with
    an international orientation for a class with both U.S.  and international students, 
    developed for the Psychology Department. 

2001-2. and 2004 Critical Thinking for Scientists.  The development and 
     presentation of a Honors course team taught by Professor Elizabeth Eldon 
     (Biological Sciences) and Betsy Decyk (Philosophy;Psychology), California State 
     University, Long Beach.  (Development supported by the Hughes Grant.)



2001-2. Critical Thinking at Work.  A service learning course combining critical thinking 
     with concepts from industrial/organizational psychology.

2001-3 Critical Thinking for the GLOBE students.  Critical thinking with an international 
     orientation and involving service learning, developed for the Philosophy Department.

2001,  Philosophy 405I.  Development of the original philosophy in literature course to 
     meet the G.E. requirements for a  capstone, interdisciplinary course.

1993-7.  Development of a Curriculum for Basic Training in Mediation,  University 
College and Extension Services, California State University, Long Beach.  I 

      taught a course in mediation skills for University College and Extension 
     Services each semester during this time.



Instructional Materials:

Decyk, B. N. (2006). “Wizard’s Logic” - Critical thinking as Defense Against the DarkArts.
                                       a critical thinking supplement - beginning stages

Decyk, B. N. (2001).“Visualizing Early Modern Philosophy” - art work and explanations 
                                          to accompany the traditional early modern texts.

Decyk, B.N. (1999).  Beginning revisions to Learning Logic.

Decyk, B.N. (1997). Using Concepts from Logic to Improve Expository Writing.

Decyk, B.N. (1995). Graphic Organizers.

Decyk, B.N. (1993). Thinking Beyond: A collection of student-written papers about
                                     social paradigms and stereotypes,  and suggestions  to help 
                                          people get beyond those ideas.

Decyk, B. N.(1992). Frontiers of Epistemology, a class-produced book, 1992.

Decyk, B. N.(1991). Connections: Modern Philosophy and Contemporary Life, a 
supplementary reader for modern philosophy.

Decyk, B.N. (1990). Columbus and Critical Thinking, a collection of instructional
materials for critically  thinking about the Quincentenary.

Decyk, B.N., et. al. (1989).  The Intellectual World of Christopher Columbus Curriculum 
Packet.  Supported by NEH and produced by the UCLA 1992 
Quincentenary Programs under the auspices of the UCLA Center for 
Medieval and Renaissance Studies.  I was editor and a contributor to 
the section on “Scientific Thought and Scientific Discovery”.

Decyk, B.N. (1989). Learning Logic, a personal textbook on logic and critical thinking.

Decyk, B.N. (1988). Imagination, vol. I:  an anthology of readings from Plato to 
                                     Descartes.

Decyk, B.N. (1988). Imagination, vol. II: an anthology of readings from Spinoza to 
                                      Derrida.

Decyk, B. N.(1988). Imagination workbook: exercises in imagination.



Reviews:

Decyk, B. N., (March, 2007).  Invited Review of “Religious Arguments in Value Theory 
   Classes”.  Reviewed for Teaching Philosophy.

Decyk, B. N. (January, 2007). Invited Review of Why Philosophy?, by George McDonald 
   Ross (Leeds University, U.K.).  Reviewed chapter 1.

Decyk, B. N., (October, 2007).  Invited Review of “Socratic Teaching: Beyond The Paper 
Chase.  Reviewed for Teaching Philosophy.

Decyk, B. N., (June, 2006). Invited Review of “Composition Pedagogy and the 
   Philosophy Curriculum”, Teaching Philosophy.

Decyk, B.N. (October, 2001).  Invited Review of Sternberg & Grigorenko’s Intelligence
Applied 2/e by Oxford University Press.  Reviewed chapters 1-5.

Decyk, B.N. (March, 2000).  Invited review of Schick & Vaughn’s Doing Philosophy: An 
Introduction Through Thought-Experiments (1999) for Mayfield Publishing 

    Company.

Decyk, B.N. (November, 1999). Invited review  for Wadsworth Publishing Company of 
     a  proposal for an activity-based critical thinking text book  (Epstein)
Decyk, B. N. (April, 1998). Invited review of Critical Thinking for Wadsworth Publishing 
     Company.

Decyk, B.N. (March, 1996). Invited Review of An Historical Introduction to Philosophy:
Texts and  Study Guides.  for Wadsworth Publishing Company.

Decyk, B.N. (May, 1995).  Review of The Ideal of Rationality: A Defense, Within Reason 
     by Stephen Nathanson, for CHOICE, forthcoming. 

Decyk, B.N. (Oct., 1994).  Invited review of “The Limited Educational Vision Implied by 
     the Consumer Metaphor,”  for the Journal of General Education.

Decyk, B.N. (1993).  Invited review of “Recentering Philosophy:  The Role of Philosophy 
     in the Core Curriculum for the 90’s and Beyond,”  for the Journal of General 

Education.

Decyk, B.N. (1993). Invited review of  “International Conflict Resolution,”  for 
     Teaching of Psychology, Special Issue:  Psychologists Teach Critical Thinking.

Decyk, B.N. (1993). Invited review of Expanding Philosophical Horizons, for Wadsworth 
     Publishing Company, 1993.

Decyk, B.N. (1990).  Invited review of It Begins in Wonder for Wadsworth Publishing 
     Company.

Decyk, B.N. (1989).  Review of Arthur C. Danto’s Connections to the World, for CHOICE.

Decyk, B.N. (1989).  Review of Edwin Curley’s Beyond the Geometrical Method: A
Reading of Spinoza’s Ethics, for CHOICE.



Decyk, B.N. (1988).  Review of Ermanno Bencivenga’s Kant’s Copernican Revolution,
      for CHOICE.

Decyk, B.N. (1988).  Review of Ronald de Sousa’s The Rationality of Emotion, for 
      CHOICE.

Decyk, B.N. (1987). Review of Damer’s Attacking Faulty Reasoning, The APA Newsletter 
on Teaching Philosophy.

Decyk, B.N. (1987).  Review of Govier’s A Practical Study of Argument, The APA 
Newsletter on Teaching Philosophy.

Teaching Experience:

     1984-2005.  Lecturer, California State University, Long Beach
University Honors Program (UHP 100)

                                           Angles of Vision
                                           Angles of Vision - Critical Thinking for Scientists

Introduction to Philosophy (PHIL 100 - Winter Term)
Introduction to Philosophy (PHIL 100)
Introduction to Ethics (PHIL 160)
Elementary Logic (PHIL 170)
Elementary Logic (PHIL 170) - Global, Service Learning) 
Critical Thinking (PSY 130)
Critical Thinking (PSY 130 for GLOBE students)
Critical Thinking (PSY 230)
History of Modern Philosophy (PHIL 204)

                                    Symbolic Logic (PHIL 270)
Philosophy in Literature 

(PHIL 305)
(PHIL 405I - interdisciplinary capstone)

Continental Rationalism (undergraduate/graduate)
British Empiricism (undergraduate/graduate)
Kant (undergraduate/graduate)
Epistemology (undergraduate)
Modern Topics: Frontiers of Epistemology (graduate)
Modern Topics: Imagination
Graduate Seminars:  (1) Kant

                                                                        (2) Ethics (Bok’s Lying and Secrets)
Nonviolent Conflict Resolution 
   (International Studies/Social Work 491)
Basic Mediation Training
    (University College and Extension Services)

1993-4.  Mount St. Mary’s College.
Critical Thinking
Logic

 1992-3  Santa Monica College.
Introductory Philosophy.



     Fall, 1979; Spring, 1981-Spring 1984. 
     Lecturer, California State University, Northridge.

General Logic
                                    Symbolic Logic
                                    Introduction to Philosophy (metaphysics and epistemology)
                                    Introduction to Philosophy (ethics).

 Fall 1981. January interterm, 1982.  Mount St. Mary’s College.
General logic.

     Fall, 1974-Spring 1981.  Instructor, Los Angeles City College.
                                    Introductory Philosophy
                                    Introductory Ethics.



Professional Organizations

  The American Association of Philosophy Teachers

2000-2010. Executive Director, American Association of Philosophy 
Teachers (first term 2000-2005; reappointed for a second
term (2005-2010). 

2000 - Editor of AAPT News

1998-9. Interim Editor, AAPT News

1997-9. Past-President and Member of the Board.  
The American Association of Philosophy Teachers

1994-6. President, American Association of Philosophy Teachers

1992-4. Vice-President and Acting Executive Director,
American Association of Philosophy Teachers.

1992-4. Program Chair, American Association of Philosophy Teachers’ 
10th International Workshop/Conference,  Montreal, Canada.

1990-2. Program Chair, American Association of Philosophy
Teachers’ 9th International Workshop/Conference, 
University of Vermont.

1988-90. Vice-Program Chair, American Association of Philosophy 
Teachers 8th International Workshop/Conference, Indiana 
University.

1988-05. Member of the Board, American Association of Philosophy 
Teachers.

CASTL: The Carnegie Cluster Program

2006-9. CSULB Project Leader
Carnegie Institutional Leadership Program:
Students as Scholars of Teaching and Learning
additional CSULB faculty leaders: Terre Allen, Alan Colburn,
     Nancy Strow Sheley, Julie Rivera, Tina Matuchniak, Margaret 
     Costa.

                                    attended Carnegie Convening and 2006 ISSOTL conference,
      Washington, D. C., November, 2006.

2004-6. CSULB Project Leader
Carnegie Cluster: Sustaining Student Voices in the 
Scholarship of Teaching and Learning

July 2004. Carnegie Summer Academy.

May 2004. CSULB joins Carnegie cluster.  From our work at Carnegie/AAHE 
CSULB was invited to join a Carnegie cluster.  I authored the 
proposal for CSULB to become a member of the 



Carnegie Cluster “Sustaining the Student Voice in the 
Scholarship of Teaching and Learning”.   Our Carnegie Cluster 
partners were: The Unversity of Western Washington, The University 
of Washington, Bothel, North Seattle Community College, and the 
University of Maryland - College Park.

2003-5. Member of the American Association of Higher Education

American Philosophical Association.

2006-9. Vice-Chair, The APA Committee on Teaching

2000. Member, APA Executive Director Search Committee.

2000. Member, Planning Committee, APA Carnegie Foundation Grant
for an APA Web Site on Teaching and Learning
see http://www/apa.udel.edu/governance/committees/teaching/orc

1997-00. Chair, APA Committee on Pre-college Teaching of Philosophy.

1997-00. Member, APA Committee on Teaching Philosophy, Ex Officio.

1996-97. Member, APA Committee on Pre-college Teaching of 
                                    Philosophy.

  International Society for the Scholarship of Teaching and Learning (ISSOTL).
2005 - a founding member

Association of American Colleges and Universities.  joined spring 2005.

     International Society for Intellectual History (Joined 2003).

     International Ombuds Association (Joined 2007).

Southern California Mediation Association:

2005-6. Member, Southern California Mediation Association.

1998-9 Editorial Board.  The Southern California Mediation Association.

1990s. Member,  Southern California Mediation Association.

Society for Women in Philosophy (former member).

1998-00. Executive Secretary, Society for Women in Philosophy, Pacific
Division.  Organizer of the spring meeting at UCLA 1999 and 
2000.

1996-8. Executive Secretary with Wanda Teays, Society for Women 
in Philosophy, Pacific Division

1999. Organizer, SWIP Pacific Division Meeting, UCLA, Los Angeles.
May, 1999



1996. Organizer of the SWIP Pacific Division Meeting, California State 
University,  Long Beach,  May, 1996.

1994-5 Editor of the Newsletter, Pacific Division of the SWIP

Member of the Steering Committee, California Critical Thinking Council.

Other Professional Activities:

2001-   Member of the Editorial Board, Questions: Philosophy For Young 
People.  No. 1, Spring 2001; No. 2, Spring 2002..

2000-1.  Drafter. APA grant for teaching institutes to train and mentor teachers of 
philosophy.  In conjunction with Richard Bett, Interim Executive Director of the APA, 
Jacquelyn Kegley (CSUB), Chair of the APA Teaching Committee, Rosalind Ladd 
(Wheaton College), former Chair of the APA Teaching Committee.

November, 1999 & November, 2000. Consultant for Lawrence Silbart 
(University of Connecticut) on a proposal to the EPA “Developing Critical Thinking 
Exercises for Environmental Health Education via the World Wide Web”

July,  1999. Referee for Southern California Conference (undergraduate papers).

University Service and Other Activities:

     2006-7.
As University Ombuds - member of the President’s cabinet
Ex Officio 

President Commission on the Status of Women
Campus Climate Committee
Staff Council
I also attend meetings of the Academic Senate and 
some meetings meetings of the Associated Students, Inc. 

Upon appointment as University Ombuds, I resigned from:
Senate and Executive Committee of the Senate
Faculty Personnel Policies Council
General Education Governing Board
Advisory Committee for the Faculty Center for Professional Development
Advisory Committee, Psychology Department

As a faculty member - university service related to governance :
Lecturer Senator, Academic Senate (15th elected year)
Voting member, Senate Executive Committee (first lecturer)
Orientation of Senators; retreat planning

The Faculty Personnel Policies Committee (FPPC)
elected (first lecturer, 6th year); Secretary

General Education Governing Committee (GEGC)
lecturer representative

Advisory Committee - Faculty Center for Professional Development



Project Leader, Center for Faculty Development:
organizer of Student~Faculty Conversations

   campus program for the Carnegie Institutional Leadership Program
   2 workshops (with Elizabeth Hoffman) on lecturer evaluations and range 

elevation

Advisory Committee, Department of Psychology

Other Service Related to Teaching:
letters of recommendation:
   Joshua Allen, T. A. for Odyssey Program
   Nami Kato, graduate school
   Elise Miyake, Japanese Exchange  and Teaching Program
   Amy Sterner, Study Abroad - Italy
   Director, Honors Project in Philosophy for Elise Miyake

Other letters of recommendation:
   Dr. Margaret Merryfield, Hardeman Award
   Dr. Robert Timko, for position of Dean of the Faculty, Mansfield University,
      University, PA.

   2005-6.  
University Service Related to Governance:

            Lecturer Senator, Academic Senate (14th elected year)
Vice-Chair  of the Senate (first lecturer)
Voting member, Senate Executive Committee (first lecturer, 4rd year)
Participated in orientation meeting for Academic Senators

The Faculty Personnel Policies Committee (FPPC)
elected (first lecturer, 5th year);  Vice-Chair 
With Bonnie Kellogg - drafted a Civility Document for the campus
Project Leader, Center for Faculty Development:
organizer of Inter***Active***Voices -- campus program for the Carnegie cluster
organizer of student~faculty conversations
2 workshops (with Elizabeth Hoffman) on lecturer evaluations and range elevation
Other Service Related to Teaching:
course coordinator - philosophy 170 (critical reasoning)
letters of recommendation

                Grace Kim (2) - transfering
                Laura Pomella (3) - Ph.D. Programs
                Allison Santoyo (1) - MSW program, CSULB

    Danielle Heffner (1)  - Scholarship aid
Director, Honors Thesis (University Honors Program) for Emily Bronthuis
     Confidentiality in Mediation

   2004-5.
University Service Related to Governance:

            Lecturer Senator, Academic Senate (13th elected year)
Secretary of the Senate (first lecturer, 3rd year)
Voting member, Senate Executive Committee (first lecturer, 3rd year)
Participated in orientation meeting for Academic Senators

The Faculty Personnel Policies Committee (FPPC)
elected (first lecturer, 4th year);  Vice-Chair 



Project Leader, Center for Faculty Development:
organizer of Inter***Active***Voices - campus program for the Carnegie cluster
organizer of workshop - led by Corey Johnson (fall, 2004)
organizer of two team meetings (fall, 2004)
2 workshops (with Elizabeth Hoffman) on lecturer evaluations and range elevation
1 workshop specifically on range elevation

Advisory Committee - Psychology Department (fall, 2004)

Other Service:
Co-chair with Mark Karplus - CFA Subcommittee (statewide) on Lecturer Evaluation
attended the CFA Lecturer’s Council meetings (statewide)- fall 2004; winter 2005 
 attended the Lecturer orientation (fall, 2004); the 
      the lecturer lunch (fall, 2004); lecturer breakfast (fall, 2005) 

Other Service Related to Teaching:
3 Letters of Recommendation for students
    Andrew K. McKenzie, Graduate Program in Public Policy, CSULB
    Geneva Englebrecht, law school
    Halima Lugent, International Study Program
3 year review letter for President Maxson

2003-4.
       University Service Related to Governance:

The Academic Senate:
Lecturer Senator, Academic Senate (12th elected year)

Secretary of the Senate (first lecturer, 2nd year)
Voting member, Senate Executive Committee (first lecturer, 2nd year)
Ad Hoc Subcommittee: Senate Reorganization (2nd year)

The Faculty Personal Policies Committee (FPPC):
elected, (first lecturer, 3rd year);  Secretary of FPPC

General Education Governing Committee (GEGC)
Project Leader, Center for Faculty Development:
organizer - PEN Project workshops - 2 in the fall and 2 in the spring 
Co-leader with Elizabeth Hoffman - 2 evaluation & range elevation 

                            workshops (December, 2003)
organizer - PEN workshops on teaching portfolios (spring 2004)

            reviewer - Enhancing Educational Effectiveness Awards (3E Awards)
contributor - Faculty Center for Professional Development Newsletter

Other University Service:
member of the Ad Hoc Committee on GE Implementation (Spring, 2004)

            member of the Ad Hoc Committee on Streamlining Evaluations (Spring, 2004)
member, Task Force on Instruction Committee, a subcommittee of The Campus 
   Master Plan Committee (Fall, 2003)

Other Service:
CFA Subcommittee local chapter - Constitutional Revision (spring 2003)
Co-chair with Mark Karplus - CFA Subcommittee on Lecturer Evaluation (statewide)

               attended and presented at the Lecturer orientation (fall, 2003)  and the 
   Lecturer breakfast (fall, 2003); the lecturer lunch (spring 2004) and lecturer 
   breakfast (spring 2004).



Other Service Related to Teaching
Letters of recommendation for 4 students:
    Michell Brennan (College of Education)

                Wyatt Davis (undergraduate transfer)
                Elizabeth Noelle Luna (graduate school, philosophy)
                Matthew Glover (graduate school, philosophy)

     2002-3.
        University Service Related to Governance:

The Academic Senate:
Lecturer Senator, Academic Senate (11th elected year)

Secretary of the Senate (first lecturer)
Voting member, Senate Executive Committee (first lecturer)
Ad Hoc Subcommittee: Senate Retreat Planning
Ad Hoc Subcommittee: Senate Reorganization

The Faculty Personal Policies Committee (FPPC):
elected, second year; Secretary

Project Leader, Center for Faculty Development:
organizer - PEN Project workshops - 2 in the fall and 2 in the spring 

             Co-leader with Elizabeth Hoffman - 3 evaluation & range elevation workshops 
    (December, 2002)
 organizer -PEN seminar
 PEN partners - Clyde Pence (Psychology), Susan DeGaia (Religious Studies)

Other Service Related to Teaching:
helped Clyde Pence and Christine Marshall think about, and design, their 
   critical thinking courses  (Psychology 130)
Letters of Recommendation for:
   Domingo Melendez ( Ph.D program - philosophy)

               Robert Hernandez (law school)
   Kim Ward (education)

               Master’s committee: Tamara Kafader  (philosophy)
Worked with John Moutou and Patrick Aure (Center for International
    Education) and Sharon Olson (GLOBE) to create partnerships between
    international students and students in GLOBE.

             Faculty Advisor (beginning February, 2003) - Long Beach Chapter, 
                American Institute of Chemical Engineers (AIChE) -- called in to be a 
                neutral third party.

Other Service:
CFA Subcommittee local chapter - Constitutional Revision

            Convening co-chair with Mark Karplus - CFA Subcommittee on Lecturer Evaluation 
                (statewide)
            organizer, with Elizabeth Hoffman, of 2 Lecturer luncheons and 1 Lecturer breakfast

2001-02.
University Service Related to Governance:
Lecturer Senator, Academic Senate (10th elected year).
Lecturer member of the Faculty Personnel Policies Council (FPPC) - first lecturer 
   member; Secretary.
Lecturer member of the Academic Senate Committee on Committees
Appointed to the ad hoc committee on the Mission Statement



               for the Faculty Development Center by the Executive Committee of the 
  Academic Senate.  The committee evolved into a committee proposing
   changes for the Center for Faculty Development. Significant contributor to report 

               issued, October, 2001.
Appointed to ad hoc committee which planned the 2001 Academic Senate retreat.

Project Leader, Center for Faculty Development:
Project Leader, Center for Faculty Development
Organizer of the PEN project and PEN project meetings (October, 2001;

                November, 2001; and the spring, 2002.)
Co-leader, with Elizabeth Hoffman,  5 Workshops on Lecturer Evaluation

                               (November - December, 2001)
Organizer of a workshop on range elevation for Lecturers and Evaluators

Other Service Related to Teaching:
Member of SandCASTL - Carnegie Academy on the Scholarship of
   Teaching and Learning at CSULB.
Worked with John Moutou at the Center for International Education and 
    Sharon Olson to create partnerships between the GLOBE students

                and international students on campus. 
Organizer, with William Johnson, the Philosophy Teaching Circle for Critical Thinking 
   (December, 2001).
recommendation for Laura Clark (philosophy -- for law school)
recommendation for Robert Hernandez (psychology;philosophy  -- for 

     graduate study in psychology)

Other University Service:
Organizer & Co-Leader, with Elizabeth Hoffman, Lecturer orientation 

                September, 2001), and lecturer meetings with Academic Affairs (spring).
Faculty Advisor, The Ecology Committee (just beginning - a project which
    grew out of critical thinking about complex situations in the UHP 100 class.)

2000-01. Lecturer Senator, Academic Senate (9th elected year).
Lecturer Member of the Academic Senate Committee on Committees 
Organizer, with Elizabeth Hoffman, of the PEN meetings on campus
Organizer, with Elizabeth Hoffman, of lecturer meetings with
      representatives of Academic Affairs, October, 2000; March 2001.
Member, Psychology 130 Teaching Circle - Assessment Portfolio
Member SandCASTL - Carnegie Academy on the Scholarship
      of Teaching and Learning, at CSULB.
Peer Coaching with lecturer in religious studies (PEN Project)

     1999-00.  Lecturer Senator, Academic Senate (8th elected year).
Lecturer Representative to the Academic Senate Committee on 
     Committees
Member of the Drafting Subcommittee, Faculty Merit Increase 

                  Policy
Member of the Drafting Subcommittee, Range Elevation Policy
Organizer, with Elizabeth Hoffman, of the PEN meetings on campus
Organizer, with Elizabeth Hoffman, of lecturer meetings with
     representatives of Academic Affairs, October, 1999 and March, 

                             2000.
Member, Psychology 130 Teaching Circle



Peer Coaching with lecturer in mathematics (PEN Project)

     1998-99. Lecturer Senator, Academic Senate (7th elected year).
Lecturer Representative to the Academic Senate Committee on 
     Committees
Organizer, with Elizabeth Hoffman and Troy Myers, of
PEN - a Professional Enhancement Network which 

                             provides peer-coaching and mentoring for lecturers.
Organizer, with Elizabeth Hoffman, of Lecturer meetings with

                             representatives of Academic Affairs, October, 1998 and March, 1999.
Mentor/Peer Coach for a lecturer in Human Services (PEN Project)

     1997-98. Lecturer Senator, Academic Senate (6th elected year)
Ad Hoc Committee on Philosophy 170
Steering Committee, Odyssey, “The Self and Its Sources”
Peace Studies Group
Thesis Committee:  Don Jameson

     1996-97. Lecturer Senator, Academic Senate (elected 5th year)
Chair, Ad Hoc Committee on Philosophy 170
Member, Critical Thinking Group - University
Member, Critical Thinking Group, Department of Psychology
Member, Peace Studies Group
Thesis committee, Don Jameson
Independent Study, Domingo Melendez
Independent Study, Greg Roberts

   1995-96. Lecturer Senator, Academic Senate, (elected, 4th year)
Member, Critical Thinking Group
Member, Curriculum Committee, Department of Philosophy
Member, Peace Studies Committee
Thesis committee, Don Jameson
Independent Study, Eva Campbell
Independent Study, Domingo Melendez

1994-95. Lecturer Senator, Academic Senate, (elected, 3rd year)
Member, Campus Critical Thinking Group 
Member, Lecturer Focus Groups

     1993-94. Lecturer Senator, Academic Senate (elected, 2nd  year)
Member, Campus Critical Thinking Group
Member of CATS, the Classroom Assessment Techniques Group
Member, Columbus faculty reading group
Faculty,  the Learning Alliance 
Member, College of Liberal Arts PACE Task Force
Member of the Mediation Team, a group of faculty members dedicated
Member of the Departmental Library Committee
Co-Chair, Philosophical Activities Committee
Director, thesis committee, Carola Whitlow
Thesis Committee: Emily Sedgwick 
Independent study with Donna Lohman
Independent study with Don Jameson

      1992-93. Lecturer Senator, Academic Senate (elected, 1st year)
Member of Campus Critical Thinking Group
Faculty, the Learning Alliance



Member of the College of Liberal Arts PACE Task Force
Member of CATS, Faculty Development Center
Member of Columbus faculty reading group
Member of the Departmental Philosophical Activities Committee
Member, Departmental Library Committee

1991-92. Member of the Departmental Curriculum Committee
Member,  Departmental Philosophical Activities Committee
Member, Columbus Faculty Reading Group
Member of CATS,  Faculty Development Center.

1989-90. Member of the Departmental Curriculum Committee,
Member, The Philosophy in Literature Recertification Committee
Chair of the Ad Hoc Committee on Philosophy 170, Logic and Critical

                              Thinking, Department of Philosophy, CSULB.
Member of the University Committee to Attract and Retain the 

                               Highest Quality Faculty, CSULB.

      1988-89. A principal organizer of Critical Thinking Workshops on campus and
Critical Thinking Across the Curriculum II, California State University, 

                             Long Beach
Member of the Departmental  Graduate Committee
Member of the University Committee to Attract and Retain the Highest 
Quality Faculty, California State University, Long Beach.

     1987-88. A principal organizer of Critical Thinking Across the Curriculum -A 
Multidisciplinary Discussion of Critical Thinking 
Member of the University Human Resources Committee, California 

                             State University, Long Beach.

     1986-90. Chair of the Ad Hoc Committee on Logic and Critical Thinking,
Department of Philosophy, California State University, Long Beach.

     1984-87. Department of Philosophy Curriculum Committee. Chair 1985-6.

Community Service:

 December, 2000.  Facilitator, Redondo Beach Youth Commission.
      November, 2000.  Community Mediation for Dispute Resolution 

     Services. 
      October, 2000.      Community Mediation for Dispute Resolution

     Services.

      Certified Mediator for the Los Angeles County Bar Association. Since 
           1988 I have been a volunteer with Dispute Resolution Services, a 
           mediation service sponsored by the L.A. County Bar Association.  I 
           have served as a community mediator and also as a mediator in the
           court at Santa Monica.

1999-2002; 2004-5.Fund raiser for the class of 1970.  Mount Holyoke College.

      1994-5. Alumnae Fund raiser for Mount Holyoke College.

1993.  Panelist, Case Exchange.  Dispute Resolution Services In-service.



1992-4.  Judge.  Los Angeles County Board of Elections.  Primary 
            Election,  June,  1992; General Election, 1992; Los Angeles County Primary, 
            April 1993; Los Angeles County Election, June, 1993.

1990-4. Junior Great Books Leader,  Notre Dame Academy, Los 
            Angeles.  We began in 1990-1 by discussing philosophical ideas in 
            literature.  In 1991-2 the students also created their own book of short stories, 
            complete with illustrations.  In 1992-3 the students created a video from one of 
            their own stories. In 1993-4, by student demand, we read philosophy as well as 
            literature.

     1970-80 and 1988-90. Class agent for Mount Holyoke College.  For our 
            tenth reunion we set a new fund-raising record.

     1980-85. Los Angeles area admissions representative for Mount 
         Holyoke College and Class scribe/secretary for the class of 1970.

     1982-4.  Board of Directors, UCLA University Parents’ Nursery School.
Mediated a settlement between UCLA and the families of the University 

            Parents’ Nursery School who were taking courses through UCLA 
            Extension Services.



References:

Dr. Mark Wiley, Director, Faculty Center for Professional Development, Library West 500, 
California State University, Long Beach, 1250 Bellflower Boulevard, Long Beach, CA 
90840. (562-985-5287.

Stephen Gaukroger, Philosophy, University of Sydney, NSW, 2006 Australia, 
+61 (0)2 351 2024.

Peter A. French, The Lincoln Center for Applied Ethics, Arizona State University, Tempe, 
AZ 85287.

Alfred R. Louch, (retired). Department of Philosophy, Claremont Graduate University, 
Claremont, CA 91711. (909) 621-8082

Charles M. Young, Department of Philosophy, Claremont Graduate University, 
Claremont, CA 91711.  (909) 621-8082

Tad A. Beckman, Department of Philosophy, Harvey Mudd College, Claremont, CA 
91711. (909) 621-3148

William M. Johnson, Department of Philosophy,  California State University, Long 
Beach, 1250 Bellflower Blvd., Long Beach 90840.  (562) 985 - 4346

Susan Nummedal, retired from the Department of Psychology, California State 
University, Long Beach. 

Lisa Maxfield, Department of Psychology, California State University, Long Beach, 
1250 Bellflower Boulevard, Long Beach, CA 90840.  562-985-5001.

Other interests and experiences:  art, writing poetry (particularly, haiku), ice skating, 
swimming  and traveling (from May-August 1984 I lived in Japan and again in August, 
1995, in August, 1986 I traveled in Scandinavia tracing my family history; in 1989, 1996 
and 2002 I visited Australia; in May, 1991 I did research in Holland; in July 2001 and July 
2003 I did research in Oxford, England.)

updated 4/28/07



 
 

 
 
 

 
EDUCATION 

Ph.D., Philosophy, Southern Illinois University at Carbondale, December 2006  
Ph.D. Dissertation: William James’s Fields of Experience: Navigating the Waters of Cynicism 
Dissertation Committee Director: Larry Hickman 
Committee: Thomas Alexander, Randall Auxier, John J. McDermott, Kenneth Stikkers, Michael Batinski 

 
M.A., Philosophy, Southern Illinois University, August 2002  

M.A. Thesis: William James, Maurice Merleau-Ponty, and the Search for Relations 
Thesis Committee Director:  Kenneth W. Stikkers 
Committee Members:  Thomas Alexander, Stephen Tyman   

 
B.S., Genetics, Texas A&M University, May 1999  

 
TEACHING EXPERIENCE 

ST. MARY’S UNIVERSITY – ASSISTANT PROFESSOR – 2008 TO PRESENT 
SMC 1311: Foundations of Reflection: Self    Fall ’10, Spring ’11 
PL 1310: From Experience to Meaning    Spring/Fall ’08, Spring/Fall ’09, Spring ’10 
PL 3366: American Philosophy     Fall ’08, Fall ’09, Spring ‘11 
PL 3370: Understanding the Self in a Global World   Summer ’08 study abroad 
PL 3370: Global Interests and Global Culture   Summer ’09 study abroad 
PL 3370: Special Topics: The Meaning of Food   Spring ’10 
PL 4316/3370: Philosophy of Medicine    Spring ’08, Fall ’09 
PL 4318: Applied Ethics: Legal Ethics   Independent Study—Fall ’10 
PL 4320: Philosophy of Humans and Nature   Independent Study—Fall ’09 
PL 4336: Feminist Philosophy     Spring/Fall ’08, Spring ’09, Fall ’10 
PL 4395: Senior Seminar      Spring ’09, Spring ’10, Spring ’11 
HO 1301: The Human Quest for Meaning    Fall ’09, Fall ’10

 
ST. MARY’S UNIVERSITY – VISITING ASSISTANT PROFESSOR – 2005 TO 2007 

PL 1310: From Experience to Meaning    Spring/Fall ’07, Spring/Fall ’06 
PL 2332: Foundational Ethics     Fall ’07, Fall ’06 
PL 3366: American Philosophy     Fall ’07, Summer ’07 
PL 4316W: Philosophy of Medicine     Spring ’07 
PL 4316W: Bioethics      Spring/Fall ’06, Fall ’05 
PL 4336: Feminist Philosophy     Summer ’07, Summer ’06, Fall ’05

 
ALAMO COMMUNITY COLLEGE DISTRICT – ADJUNCT PROFESSOR

PHIL 1301: Introduction to Philosophy   Summer 2005  
PHIL 2306: Ethics      Spring 2005

 
SOUTHERN ILLINOIS UNIVERSITY 

PHIL 210: The American Mind     Fall 2003, Spring 2004   
      

PENNSYLVANIA STATE UNIVERSITY 
Instructor, “Biology 240W: Developmental Biology Laboratory,” Spring 2000 (3 sections) 
Instructor, “Biology 230W: Molecular and Cell Biology Laboratory,” Fall 1999 (2 sections) 
 

284 West Mandalay Drive 
San Antonio, Texas 78212 
 
T 210-471-1364  
F 210-431-6741 
mmustain@stmarytx.edu 

MEGAN RUST MUSTAIN 
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SCHOLARSHIP 

MONOGRAPH 

Overcoming Cynicism: William James and the Metaphysics of Engagement. New York: Continuum Publishing, Inc., 
2011. 

PEER-REVIEWED ARTICLES 

“Ritmos utópicos: Ralph Ellison e a estética do jazz,” translated by Eva Paulino Bueno, Revista Espaço 
Acadêmico, n° 96, May 2009 

“Utopian Rhythms: Ralph Ellison and the Jazz Aesthetic,” Revista Espaço Acadêmico, n° 96, May 2009 
“Decentering for Dewey Studies: A Contemporary Dialogue Between Interactive Constructivism and 

Deweyan Pragmatism,” Dewey-Center Köln, June 2006, at http://www.hf.uni-koeln.de/dewey/ 
“Metaphor as Method: Charlene Haddock Seigfried’s Radical Reconstruction,” William James Studies, 

Volume 1, Issue 1, 2006 
 “The Role of Temperament in the Philosophies of Emerson and James,” Streams of William James, Volume 

5, Issue 3, Fall 2003 
 “Prometheus Double-Bound: Educating the Social Individual,” Philosophical Studies in Education, Volume 

33, 2002 
K. Connor, K. Ramamoorthy, M. Moore, M. Mustain, I. Chen, S. Safe, T. Zacharewski, B. Gillesby, A. 

Joyeux, and P. Balaguer, “Hydroxylated Polychloryl Biphenyls (PCBs) as Estrogens and Antiestrogens: 
Structure-Activity Relationships,” (1997) Toxicology and Applied Pharmacology, 145(1):111-123 

M. Moore, M. Mustain, K. Daniel, I. Chen, S. Safe, T. Zacharewski, B. Gillesby, A. Joyeux, and P. 
Balaguer, “Antiestrogenic Activity of Hydroxylated Polychlorinated Biphenyl Congeners Identified in 
Human Serum,” (1997) Toxicology and Applied Pharmacology, 142(1):160-168 

BOOK REVIEWS 

Invited Review of James Scott Johnston, Inquiry and Education: John Dewey and the Quest for Democracy, 
Transactions of the Charles S. Peirce Society, Volume 43, #3, 2007. 

Review of Vincent Luizzi and Audrey McKinney, Eds., New and Old World Philosophy, Society for the 
Advancement of American Philosophy Newsletter #98, June 2004. 

Invited Review of David Harmon, In Light of Our Differences: How Diversity in Nature and Culture Makes Us 
Human, in Streams of William James, Volume 6, Issue 1, Spring 2004 

Review of Paul Custodio Bube and Jeffery Geller, Eds.  Conversations with Pragmatism: A Multi-Disciplinary 
Study, Society for the Advancement of American Philosophy Newsletter #95, June 2003 

Review of Noel Boulting, To Be or Not to Be Philosophical, Society for the Advancement of American Philosophy 
Newsletter #93, June 2002 

OTHER PUBLISHED WORK 

The Search for Self-Understanding: An Introduction to Philosophy. St. Mary’s University, 2010. Co-authored and 
revised with Glenn Hughes. (Not formally peer-reviewed) 

PRESENTATIONS 

“Being a Part of the FAM: Mentoring First-Generation College Students” with Dr. Rosalind Alderman, 
Prepárarte: Educating Latinos for the Future of America annual conference, March 2011. 

“The Community of Healthy-Mindedness: Examining the Social Character of New Thought,” Society for 
the Advancement of American Philosophy annual meeting, March 2009 

“The Work of John J. McDermott,” Invited Presentation, Personalist Discussion Group and Society for 
Philosophers in America meeting at the American Philosophical Association Eastern Division annual 
meeting, December 2007  
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“Habits of Body and Mind in the Search for a Balanced Life,” Keynote Presentation, Sigma Phi Epsilon 
(St. Mary’s Chapter) Scholarship Banquet, 3 October 2007 

“Bioethics Forum,” Invited Presentation, Northwest Vista College Science Conference, San Antonio, 
Texas, April 2006 

“Decentering for Dewey Studies: A Contemporary Dialogue Between Interactive Constructivism and 
Deweyan Pragmatism,” Society for the Advancement of American Philosophy annual meeting, San 
Antonio, Texas, March 2006. 

“Metaphor as Method: Seigfried’s Reading of James,” Invited Presentation, William James Society annual 
meeting, American Philosophical Association, New York City, December 2005  

 “Cynicism, Conscience, and Critique,” Society for the Advancement of American Philosophy, annual 
meeting, Bakersfield, California, March 2005 

 “Reevaluating Zen: A Jamesian Approach,” New Mexico/West Texas Philosophical Society annual 
meeting, San Antonio, Texas, March 2004 

“Freedom as Improvisation: Ralph Ellison and the Jazz Aesthetic,” Society for the Advancement of 
American Philosophy annual meeting, Birmingham, Alabama, March 2004 

“Creative Freedom: Ellison and the Jazz Tradition,” Agora Colloquium, Southern Illinois University, 
October 17, 2003 

“Bodies of Thought: The Radical Empiricism of William James and Maurice Merleau-Ponty,” Society for 
the Advancement of American Philosophy annual meeting, Denver, Colorado, March 2003 

“Prometheus Double-Bound: Educating the Social Individual,” Ohio Valley Philosophy of Education 
Society annual meeting, Dayton, Ohio, September 2001 

“Hydroxylated Polychloryl Biphenyls (PCBs) as Estrogens and Antiestrogens,” Society of Toxicology 
annual meeting, March 1996 

“Antiestrogenic Activity of Hydroxylated Polychlorinated Biphenyl Congeners Identified in Human 
Serum,” Gulf Coast Chapter of the Society of Toxicology annual meeting, November, 1995 

FORMAL COMMENTS 

Commentator, Charles Klayman’s “The Necessity and Suppression of Doubt,” New Mexico/West Texas 
Philosophical Society, March 2007 

Commentator, Pat Manfredi’s “Objects and Dewey’s Natural Idealism,” Illinois Philosophical Association, 
November 2003 

Commentator, David Van Bruwaene’s “Personal Identity: The Embodied Self of William James,” 
International Conference on Persons, Memphis, Tennessee, August 2003  

PUBLISHING AND EDITING 

Reviewer, Transactions of the Charles S. Peirce Society, 2007-present 
Reviewer, William James Studies, 2005-present 
Editorial Board Member, Questions: Philosophy for Young People, 2004-present 
Editor-in-Chief, Kinesis Graduate Philosophy Journal, 2002-2003 
Assistant Editor, Kinesis Graduate Philosophy Journal, 2001-2002 
Editorial Board Member, Kinesis Graduate Philosophy Journal, 2001-2005 
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SERVICE 

DEPARTMENTAL SERVICE 

Member, Philosophy Department Search Committee, 2010-2011 
Arranged for Dr. Kenneth W. Stikkers’s public lecture on Catholic social ethics and economics, Oct. 2010 
Assisted with revising the major and minor curricula, 2010 
Organized and assisted with developing Philosophy Department’s contributions to the Core Curriculum 

(including course design, outcomes, texts, and assessment), 2009-2010 
Adviser, Philosophy Majors and Minors (excepting pre-law students and seminarians), 2007-present 
Member, Philosophy Department Search Committee, Spring 2008 
Presentations on Feminist Philosophy, St. Mary’s Philosophy Senior Seminar, Spring 2007 & 2008 
Organized and Attended Departmental Recruiting and Orientation Events, 2006-present 
Revision of Department Recruitment Literature, 2006-present 
Work-study Supervisor, 2007-present 

SERVICE TO THE UNIVERSITY 

Member, Core Curriculum Committee, St. Mary’s University, Fall 2010-present 
Member, Faculty Senate, Fall 2010-present 
Faculty Senate Representative, Core Curriculum Committee, Fall 2010-present 
Faculty Senate Representative, University Parking Committee, Fall 2010-present 
Coordinator, Faculty Academic Mentor Program (FAM), St. Mary’s University, Spring 2010-present 
Faculty Participant, “Academics 101” Student Orientation Program, August 2010 
Search Committee for the Vice President for Academic Affairs, St. Mary’s University, Fall 2009 
Faculty Participant, “Academics 101” Student Orientation Program, August 2009 
Faculty Participant, Innsbruck Study Abroad Program, St. Mary’s University, Summer 2009 
Recording Secretary, Core Curriculum Committee, St. Mary’s University, Fall 2008-Spring 2009 
Represented St. Mary’s University at Communities in Schools luncheon, April 27, 2009 
Recycling Coordination Committee, St. Mary’s University, Spring 2009 
Faculty Participant, Innsbruck Study Abroad Program, St. Mary’s University, Summer 2008 
Member, Selection Committee, McNair Scholars Program, St. Mary’s University, Spring 2008 
Member, Core Curriculum Resource Committee, Spring 2008-Spring 2009 
Member, Civic Engagement Faculty Advisory Group, Spring 2008 
Faculty Participant, “Academics 101” Student Orientation Program, Spring-Summer 2008 
Co-Coordinator, Lonergan Study Group (an interdisciplinary faculty reading group), 2007-2009 
Participant, Focus Group for Teaching and Learning, February 2008 
Member, Women’s History Month Planning Committee, St. Mary’s University, 2007-2009 
Faculty Advisor, Sigma Phi Epsilon Fraternity, St. Mary’s University, 2006-present 
Member, College of Liberal Arts Council, Southern Illinois University, 2003-2004 
Member, Executive Committee, College of Liberal Arts Council, Southern Illinois University, 2003-2004 
Member, Academic Policy Committee, College of Liberal Arts, Southern Illinois University, 2003-2004 
Ph.D. Representative, Graduate Committee, Southern Illinois University, 2003-2004 
Member, Colloquium Committee, Department of Philosophy, Southern Illinois University, 2003-2004 
Vice President, Graduate Philosophy Union, Southern Illinois University, 2002-2003 
Representative, Graduate and Professional Student Committee, Southern Illinois University, 2002-2003  
Representative, Graduate Committee, Department of Philosophy, Southern Illinois University, 2001-2002 
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SERVICE TO THE COMMUNITY AND THE PROFESSION 

Faculty Mentor, Philosophy in an Inclusive Key Program, 2010-2011 
Volunteer, San Antonio Food Bank Sort-A-Thon, December 2010 
Volunteer Mentor and Tutor, Communities in Schools, 2010-present 
Presentation on William James’s Pragmatism, St. Mary’s Phi Sigma Tau Reading Group, Spring 2010 
Member, Faculty Reading Group (Parker Palmer’s The Courage to Teach), Fall 2009-Spring 2010 
“Philosophy of Science,” Guest Lecture in HO 2302: Emergence of the Universe, 14 January 2009 
Faculty Discussion Guide, “Women in Politics,” sponsored by St. Mary’s Political Science Honors Society, 

Nov. 2008 
Volunteer, “Eyes Wide Open” Exhibit Sponsored by the American Friends Service Committee, San 

Antonio, TX, October 2008 
Local Arrangements Chair, Southwestern Philosophical Society, 2007 Annual Meeting 
Volunteer, King William Fair, San Antonio, Texas, 28 April 2007 
Portrayed William James, St. Mary’s University’s “Meeting of the Minds,” 6 March 2007 
Member, Nominating Committee, William James Society, 2006-present 
Coach, Ethics Bowl Team, St. Mary’s University, 2006-2007 
Faculty Advisor, Society for Applied Ethics, St. Mary’s University, 2006-2007 
Assistant Faculty Advisor, Society for Applied Ethics, St. Mary’s University, Spring 2006 
Co-author for cases for the 2006 Texas Regional Ethics Bowl (with Robert Skipper) 
Co-author for cases for the 2005 Texas Regional Ethics Bowl (with Robert Skipper and Peter Van Dusen) 
Member, Academy for Lifelong Learning Advisory Committee, Northwest Vista College, 2004-present 
Judge, South Central Texas Regional Ethics Bowl, November 12, 2005. 
Group Discussion Leader, Ethics in Everyday Life High School Philosophy Conference, Southern Illinois 

University, September 24-25, 2003 
Coordinator and Instructor, Philosophy Club, Carbondale Community High School, 2002-2003  

UNDERGRADUATE RESEARCH ACTIVITIES 

Honors Thesis Director for Justine Reilly, 2010-2011 
Faculty Mentor, McNair Scholars Program, St. Mary’s University, 2009-2010 
Member, Selection Committee, McNair Scholars Program, St. Mary’s University, Fall 2008 
Faculty Mentor, McNair Scholars Program, St. Mary’s University, 2008-2009 
Research Mentor, McNair Scholars Program, St. Mary’s University, Summer 2008: 

Veronica Sosa and Megan Mustain, “Today’s Middle Schools: A Philosophical & Psychological 
Critique of Policy and Practice.” Presented by Veronica Sosa at the Society for Student 
Philosophers annual conference, April 2009 

Veronica Sosa and Megan Mustain, Poster Presentation: “Today’s Middle Schools: A Philosophical 
& Psychological Critique of Policy and Practice.” Presented by Veronica Sosa at the St. Mary’s 
Undergraduate Research Symposium, April 2009 

Faculty Coordinator, “The Less Noble Sex: Tracing the Concept of Woman,” a presentation of PL 4336 
students for Women’s History Month, March 2008 

LABORATORY RESEARCH 

Research Assistant to Prof. Andrzej Bartke, Department of Physiology, Southern Illinois University, 2001-
2002 

Research Assistant to Prof. Stephen H. Safe, Department of Physiology and Pharmacology, Texas A&M 
University, 1995-1997 
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SCHOLARSHIPS AND AWARDS 

Distinguished Faculty Award, School of Humanities and Social Sciences, St. Mary’s University, 2011 
Lambda Chi Alpha Award for “Helping Students to Achieve Academic Excellence,” 2010 
Doctoral Fellowship, Southern Illinois University, 2004-2005 
William James Society Essay Contest, 2002-2003 
Schilpp Graduate Scholarship, Department of Philosophy, Southern Illinois University, 2002 
European Studies Forum Graduate Paper Prize, Southern Illinois University, 2002 
President’s Endowed Scholarship, Texas A&M University, 1995-1999 
President’s Achievement Scholarship, Texas A&M University, 1995-1999 
Howard Hughes Medical Institute Internship, Texas A&M University, 1995-1996 

PROFESSIONAL MEMBERSHIPS 

Charles S. Peirce Society, 2010-present 
International Mentoring Association, 2010-present 
Southwestern Philosophical Association, 2007-present 
New Mexico/West Texas Philosophical Society, 2004-present 
American Philosophical Association, 2002-present 
William James Society, 2002-present 
Society for the Advancement of American Philosophy, 2001-present 
Ohio Valley Philosophy of Education Society, 2001-present 
Society of Toxicology, 1995-1997 
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