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We are delighted that
this issue features an
additional four pages
which are all in colour.
We are also in the
process of re-evaluating
the online version of the
journal to make it more
user-friendly and better-adapted to the
web environment. In the meantime a PDF
user guide is now available online, which
highlights quick keys to aid improved
navigation around the screen version
of the journal.

news
Revolutionising the internet search
experience: dynamic publishing
On average, users’ internet or intranet
searches fail 31 percent of the time,
according to research firm Outsell. Despite
its best efforts, the information industry is
not delivering a satisfactory experience to
users, and failed searches add to information
users’ task time. To address this problem,
New Zealand’s Pingar has developed a
new advanced search platform that
delivers dynamic reports from a user’s
natural search language query.
Rather than looking for documents
that contain all the keywords in the
question, Pingar instead sets out to find
the documents which contain the answer
to the question. Users can therefore search
online data by asking a direct question
such as: ‘What private equity opportunities
exist in China?’
Pingar’s advanced technology then
contextualises and summarises the
content from each document that
contains the answer, providing a dynamic
PDF or XPS document (with a link back
to the source data document) as the end
result. They call this ‘Dynamic Publishing’:
providing real-time answers to real-time
questions. Others call it the ‘Future of
Online Search’.
Search now goes beyond the desktop:
users want to be able to search for
information wherever they are. Pingar has
introduced a Wireless Search application
which enables users to search for relevant
answers via their mobile phone or via their
handheld wireless device.
The search platform is also suitable for an
enterprise search context. Research by IDC
has shown that the average successful
enterprise search query takes up to 13
minutes to complete. The same research
also shows that up to 50 percent of all
enterprise searches fail to deliver the
information being sought. As the volume of
enterprise data grows, the cost to business
of this inability to deliver is exponential.
Pingar’s enterprise search capability is
designed to address these issues by
improving the quality of search result, as well
as dramatically reducing the search time.
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Peter Wren-Hilton demonstrates Pingar

Developed at University of Waikato
in Hamilton, New Zealand, Pingar uses
complex algorithms to deliver simple,
user-friendly reports. Pingar was accepted
into the Microsoft Start-up Accelerator
programme for high growth potential
companies in the UK last year. The
product was launched at the Microsoft
conference in Las Vegas in November
2009, and then followed by a UK launch
at the House of Commons. There are
planned installations into Microsoft’s
largest corporate accounts and under
the ‘Centre of Knowledge Engineering’
collaboration between Pingar, University
of Waikato (Hamilton, NZ), Auckland
University of Technology (Auckland, NZ)
and the University of Wales to integrate
Pingar into the countries’ respective
National Digital Libraries projects.
As a young country with a population
of 4.5 million, New Zealand has become
adept at finding creative solutions to a

range of problems. Earlier this year, The
Economist described the country as “an
entrepreneurial powerhouse, leading
the world in the creation of small and
medium-sized enterprises”.

Pingar Enterprise Product: The ‘Pingar
for Microsoft SharePoint 2007’ will be
available in March and ‘Pingar for
Microsoft SharePoint 2010’ will be
available simultaneously at the time of
Microsoft’s SharePoint 2010 launch date
in 2010. Both versions will be sold through
the Microsoft Partner Eco-system on a per
seat/per month licensing basis, in line with
Microsoft’s current (CALs) licensing strategy.
Pingar Consumer Service: The Pingar
Consumer service will go live as an internet
service in Q2 2010 and will be free to users
through a selection of business-oriented
and educational social networking sites.
www.pingar.com
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Screen recording tool:
Camtasia Studio 6 launches

New Camtasia Studio 6 offers educators
the opportunity to create high definition
screen recordings that can be viewed
by students online. New editing options
greatly reduce the time it takes to
create a professional video, making
screen recording even easier. The new
version of the award-winning software
offers users a hassle-free solution for
creating high-quality screencasts,
whatever their technical ability, by
streamlining the production process
for creating a screen recording. The
upgrades made to version 6 are based
on extensive feedback from Camtasia
Studio users.
By using an intuitive user interface
to construct professional-standard
videos, teachers and lecturers can
easily share their recorded lessons
online. Furthermore, these videos
can be easily ripped and uploaded to
the web through TechSmith’s online
video-hosting product, Screencast.com.
They can then be viewed by remote
users and as the videos can now be
produced in a format that supports
Flash Player (the most popular online
video player), they are accessible across
a variety of devices.

New usability improvements
include:
• Independent editing of visual and
audio: separate changes can be
made to audio and video recordings.
Audio can now be re-recorded and
dubbed over the original video and
vice versa
• Editing hotkeys: eliminates the manual
selection of options from a menu.
Instead, regularly used editing tools
can be assigned a hotkey, greatly
reducing the time spent on editing
• Creation of screencasts in an MPEG4 AVC file format that uses Flash
Player, the most widely used video
player online, opens up the sharing
of screencast files across multiple
devices such as PCs, Macs and iPods
• New effects add depth to
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Teachers and lecturers can easily
share their recorded lessons online

presentations: the Tilt feature allows
users to change the camera angle of
the presentation so the content appears
to be in a 3D space. Greater control
over timings also mean that fades
can be edited to 1/10th of a second,
streamlining the audio and visual
synchronisation process
• Free, enhanced Screencast.com
integration: users can upload, share
and organise completed videos on
screencast.com. The improved service
gives purchasers of Camtasia Studio 6
2GB of storage on Screencast.com and
2GB of monthly bandwidth as standard
• High definition (HD) video standard
presentations: allowing users to display
their presentations on HD TVs and on
widescreen monitors without losing
resolution quality
• MOV file editing: it is now possible to
select footage created with digital video
cameras and other screencast applications
to be edited in Camtasia Studio 6.
Troy Stein, Camtasia Studio product
manager explains, “We have been working
with our customers, including teachers
and lecturers, to gauge what they like
best about Camtasia Studio, and where
they would like to see changes. We’ve
made the visual and audio aspects of
the screencast separate, so they can be
edited independently. One of the largest
concerns amongst our users was that if
they messed up the audio for an hour long
lecture, they had to completely re-shoot

the sequence on the screen. Now they
can keep the screen recording and just
re-record the commentary.
“We’ve also changed the format
options to tie-in with the widespread
use of Flash player. Where our old
format was tied to QuickTime Player,
the new MPEG-4 AVC files offer Flash
delivery and can be played across
multiple devices, including iPods with
video capability”.
Camtasia Studio 6 has been
written in a cross-platform code
ahead of TechSmith’s transition into
the Mac market.

A Camtasia Studio 6 has a suggested
retail price of $299 with a 30-day free
trial. A free trial version of Camtasia
Studio 6 can be downloaded at:
www.techsmith.com/download/
camtasiatrial.asp
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I am learning: online games
bring learning to life
I am learning believes it has the ideal
solution to motivate and engage
secondary and primary school learners
of the 21st century with its cross-curricular
resource, which is centred on bringing
learning to life. An online games-based
revision, homework and assessment
system, I am learning effectively
maintains students’ attention in their
learning for longer compared with
traditional methods.
The newly-modified version was
launched in September 2009. Boasting
enhanced functionality and visual
aesthetics, the software provides an
immersive and personalised learning
environment. Each student is supplied
with the ‘My Room’ feature: their own
personalised and adaptable bedroom,
delivering an element of fun to learners.
Details such as the wallpaper can be
customised ensuring that students
have a sense of ownership over
their learning.
I am learning also has a School
Effectiveness (SEF) framework, which
is designed to help schools with selfassessment, and an online shop to extend

Next generation symphony
visits rural schools
A revolutionary educational project
which saw some of the country’s most
remote schools working with leading
musicians was launched in Yorkshire last
year. The world-renowned Southbank
Sinfonia and Parliament Choir partnered

the features for Avatars. A partnership with
educational software provider, Sherston,
sees I am learning licensing the Sherston
literacy, numeracy and science bank
questions; providing year-specific content
with levelled questions, integration of OCR
past papers for GCSE preparation, revision
and much much more!

What does I am learning offer?
I am learning hosts a wealth of curriculumlinked questions meaning that learners’
skills can be enhanced across the board.
The service also delivers comprehensive
reports to demonstrate pupil progress
and support continual improvement,
whilst encouraging active involvement
from learners, teachers and parents. With
a revolving question bank featuring a
range of question styles, all abilities can
be challenged. Students are rewarded
for successfully answering questions
correctly with a myriad of exciting games
and features being unlocked; this proves
motivating and encourages students to
revise more frequently.

their learning at a time most convenient
to them. Furthermore, as the resource can
be accessed via mobile devices, such as
a mobile phone, students are more likely
to want to use it; for example, time spent
commuting to school on the bus can be
used effectively.
I am learning has wide appeal for both
boys and girls; with the learner placed at
the heart of its design. Games include Dive
2012; students can practice and perfect
their diving skills in preparation for the
2012 Olympic Games, whilst Cupidity
has feminine appeal with young people
able to shoot their bow and arrow at
falling hearts, and Aargh! Aliens! enables
learners to protect the planet from an
alien invasion.

www.iamlearning.co.uk

Accessibility is the path to success
It is important to make learning methods
as accessible and appealing as possible.
With I am learning available on a 24/7
basis it enables students to start or resume

with public sector broadband initiative,
NYnet, to hold a week of intensive
workshops and video-linked music
lessons in November.
In what was believed to be the UK’s
first simultaneous video-linked musical
workshop, the initiative, called ‘Next
Generation Music’, enabled schools in
inaccessible parts of North Yorkshire
to take part in the Sinfonia’s musical

workshops via a high-speed video-link.
The schools were connected through
the latest LifeSize videoconferencing
technology provided by ANS Group. In
total over 150 children from seven schools
participated in the initiative.
Simon Over, founder-conductor of
both the Parliament Choir and Southbank
Sinfonia, said: “We are delighted that –
in partnership with NYnet - we had the
possibility of extending our reach to
inspire young performers of the future
who live in the most remote parts of North
Yorkshire. Everyone involved in Southbank
Sinfonia is passionate about education
and outreach work. Highly skilled and
dedicated instrumentalists, members
of the orchestra engaged with school
children in a vibrant and captivating way
that was a joy to behold.”

www.ansgroup.co.uk
www.nynet.co.uk
www.parliamentchoir.org.uk
http://southbanksinfonia.co.uk
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Abilene Christian University, Cambridge
University Press and Alcatel-Lucent Bell
Labs have embarked on a joint research
project whose intent is to set out a new
path towards the future of publishing –
from creation through distribution – by
putting tools that enhance education in
the hands of individuals.
For hundreds of years, educators have
relied on static, standardised textbooks
to deliver information to students. A new
generation of mobile devices is changing
the education landscape, offering students
opportunities for dynamic, individualised
learning. With the advent of converged
mobile technologies (epitomised first
by Apple’s iPhone and iPod touch and
most recently by the introduction of
Apple’s iPad mobile digital device) the
three organisations have been analysing
what it means to read, write, and publish
in the learning space in the digital age.
The three-year research project extends
collaboration that has been underway
for almost a full year as all sides
worked to understand the impact of
new technologies.
These tools will be based on a core set
of software prototypes the three parties are
developing that will add a new dimension
to the learning experience. They will
stimulate insight by presenting users with
a diverse range of content – images, text,
audio, and video – all on the same device,
engaging users with serendipitous access
to information. These tools will support a
level of personalisation and customisation
necessary for effective learning.
“Our work with digital publishing and
media is a natural outgrowth of our work
in mobile learning,” says Dr William Rankin,
ACU’s director of educational innovation.
“Imagine not just having ‘a thousand
songs in your pocket’, but a thousand
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libraries. This represents not just a change
in the transmission and consumption
of information, but also a change in
culture.” Abilene Christian University, the
first academic institution in the world
to announce a university-wide learning
initiative that uses a new generation of
mobile devices, to offer students and
faculty opportunities to experiment with
emerging forms of social, informational,
and media access.
“Cambridge University Press did
not become one of the world’s most
respected publishers by standing still.
We are committed to finding new ways
to deliver our content and engage
students and faculty,” says Eric Baber,
Innovations Director of the Press’s New
Directions Group. “Just as the advent
of printing transformed education,
this new generation of digital devices
and the access they enable will also be
transformative. We welcome the new
capabilities that the iPad affords learners
and researchers around the world. All our
journals and over 6,000 books are already
available in electronic format, including
on handheld devices, and we believe
that new multimedia capabilities add a
layer of information and engagement not
previously possible.”
“Together with our partners, we
have the opportunity today to create
the future of publishing and media for
learning and education. As books move
increasingly into the digital world, Bell
Labs is inventing new technologies that
will enhance the relationship between
students, teachers, writers and publishers.
Adding social communications to eBooks
will create a new generation of social
media,” notes Bruno Aidan, Head of Bell
Labs Applications Research. “Bell Labs’
contribution to this project represents a

significant step forward for Alcatel-Lucent’s
Applications Enablement strategy whose
intent is to enhance the value of network
assets for applications providers,” he adds.
In developing the programme, the three
parties will play complementary roles:
Bell Labs will conduct technical research
and develop the prototypes. Cambridge
University Press will provide content,
detail service requirements and validate
integration. Abilene Christian University
will evaluate user requirements, conduct
technical experiments and validate usage
patterns and results with a base of oncampus users.
“The heart of all of our work together
– both what we’ve already done and
what we’re committed to doing over the
next few years – goes toward helping
students and faculty participate more
richly in the creation, development, and
publication of information,” says George
Saltsman, executive director of the Adams
Center for Teaching and Learning at
ACU. “We know that increased access is
going to change how and even where
we teach and learn, and we’re working to
understand that.” Although the partners
agree that the changes will be disruptive,
they are convinced there is no cause for
fear. “When printing was first introduced,
many worried about the impact it would
have on education, but the influx of
new participants and the invention that
followed changed the world for the better,”
Rankin adds. “We’re convinced these new
approaches are going to create a similar
wave of creativity.”

Abilene Christian University
www.acu.edu/connected
www.alcatel-lucent.com
www.cambridge.org
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Transforming education through digital publishing
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World Maths Day smashes world record at Wembley
World Maths Day was hosted on 3 March,
2010 with more than one million students
from 56,082 schools in 235 countries
taking part this year. Students of the
world united to add, subtract, divide and
multiply their way to a Guinness World
Record for the largest online maths
competition, correctly answering 479
million questions during the event, which
is created and organised by 3P Learning.
While Australia took home the individual
winner, the UK had three classes listed in the
top ten, with Our Lady of Lourdes Primary
school, Co. Antrim sweeping first place
position overall. In the individual category,
Daniel Newton of Master Brain Academy,
Ilford took eighth place in the world.
Countdown presenter, Rachel Riley,
was guest of honour at the UK launch,
which was hosted at Wembley Stadium’s
Playing for Success Learning Zone. She
commented, “I’m a self-confessed maths
geek. I really enjoy discovering how maths
is used in important ways in everyday life.
The brilliant thing about World Maths Day
is it’s about making maths fun and mixing
it up a bit. If you enjoy yourself whilst
you’re learning then it really sinks in.”
14-year-old Joanne Rose, a silver medal
winner from Ipswich High School revealed,
“I was determined to do as well this year as
I did last year – or even better. I liked the
new system of a maximum of 500 games
as it’s fairer. I was really pleased because

I hit my highest practice score in the real
event and managed 73 correct answers
per minute. This was better than last year
when my top score was 71.”
3P Learning’s CEO, Jayne Warburton,
said, “This year’s event attracted an
outstanding number of entries and I’m
pleased that learners across the world
have united to break a world record, which
has the added bonus of enhancing their
knowledge. World Maths Day is a fun and
exciting way to get involved in maths
and children love the element of friendly
competition. We’re already preparing for
an even bigger World Maths Day in 2011
which will see it become a part of the
World Education Games and join World
Science Day and World Spelling Day
during the month of March!”
World Maths Day is the world’s largest
education event where students (aged
5-18) compete in real time against
other students from around the world
playing mental arithmetic games on the
World Maths Day website. World Maths
Day encourages students of all ages,
backgrounds and abilities to have a go at
maths in a fun, interactive and accessible
way. Best of all participation in World Maths
Day is free – all you need is internet access.

www.worldmathsday.com
www.mathletics.co.uk

YouTube secure for
the classroom
Bolton Council is the first Local Education
Authority in the UK to deploy the Bloxx
Media Filter. This helps schools in its
area take advantage of YouTube media
content in a secure online environment,
improve local collaborative learning and
resource sharing and give autonomy to
teachers to help them enrich learning
experiences through the use of approved
online media.
David Mitchell, deputy head teacher,
Heathfield Primary School said, “[YouTube]
has such great educational content that
my teachers are keen to use in lessons.”
However, as not everything on YouTube
is safe for children to view in a classroom
environment, schools have previously has
to block it. Bloxx allows schools to use
YouTube safely to reinforce lessons and
promote independent learning.
Phil Brockbank, technical consultant at
Bolton Council adds, “The Bloxx Media
Filter will allow us to empower teachers
to create and use a free online library of
rich learning resources. Students will be
happier as lessons will be more engaging
and enjoyable and the council will be
able to deliver on its commitment to
keeping our children and young people
safer online.”
Due the to complex way that YouTube
media is stored and disseminated, filtering
YouTube content is virtually impossible
using traditional web filters. The Bloxx
Media Filter uses Active Stream Filtering
to extract the required URL and in
conjunction with the submission and
approval processes, ensures that only
approved media content can be viewed
by users. Teachers can quickly identify
curriculum-related YouTube videos and
with just a few clicks, tag, assign these to
a subject area and age range and submit
the videos for approval. Once approved,
students can easily search and view videos
which are streamed directly from YouTube
through the appliance to classroom PCs,
without related video clips, contextual
advertising or user submitted comments
being displayed.

The Bloxx Media Filter is available now and
prices start at £2,249 for a network with up
to 250 PCs for one year.
www.bloxx.com
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Soundbooth Plus: ICT suite
becomes a language lab:
Soundbooth Plus is an innovative new
solution for schools and colleges seeking
to develop their existing ICT resources for
teaching languages.
Focusing on the core language
skills of listening, speaking, reading and
writing, Soundbooth Plus helps language
teachers to deliver lessons and exam
material to their classes in a format that
students will find both familiar and easy
to interact with.

For the teacher:
In addition to monitoring individuals and
their progress through language lessons,
the teacher can also easily group students
together to promote conversation and
interaction. Teachers can also track their
progress through lessons and leave notes
to help guide them. The teacher can
communicate with any individual or group
of students at any time and will see a clear
indication on their console if a student is
attempting to contact them.
Individual lessons can contain digitised
audio (in the standard MP3 format),
pictures and answer forms as required.
In addition to gaining access to the
company’s existing 100GB of lessons and
exam material, the company will also work
with language teachers to create custommade content for their classes – regardless
of the languages taught.
In addition to this, Soundbooth Plus
includes a Virtual Keyboard that interacts
with a standard PC keyboard to help the
student to type and provide answers

in the target language. Currently this is
available in French, Spanish, German,
Welsh & Pinyin Chinese and custom Virtual
Keyboards can be created specifically for
your language needs.

and USB storage devices) and in
conjunction with any existing VLE
environments. In addition to this, the
Soundbooth Plus student console can
be ‘re-skinned’ to display an organisation’s
logo and custom colours.

For the school:
Soundbooth Plus also offers real flexibility
– it can be easily installed and used across
the network, regardless of location of
teachers and students. In standalone
mode it can also be used by students at
home (via removable media such as CD

Request a fully working trial version of
Soundbooth Plus with sample lessons at:
www.soundboothplus.com
Email: eb@codework.com
0161 474 0444

New Author Hotline
A new Author Hotline launched to
celebrate World Book Day in March. The
website is a free new resource for schools
which includes a collection of author,
illustrator and poet profiles including an
image, biography, and questionnaire.
The creators say “for authors, illustrators
and poets it’s a great opportunity to
support their work in schools” – they can
send the link to their personalised profile
page to schools before their visit.

www.authorhotline.com
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The COI Collection. Volume One: Police and Thieves
The first
volume in
a new BFI
DVD series
of historical
documentary
films made
by the Central
Office of
Information
(COI) explores
crime, policing,
juvenile delinquency and the justice system.
Established in 1946, the Central Office
of Information (COI) was a successor to
the wartime Ministry of Information and
was responsible for producing thousands
of films that reflected the culture and
concerns of the nation. With the majority
of them previously unseen on DVD, these
films provide a wonderful and fascinating
record of British life in a seemingly more
innocent age.
The COI film collection is preserved by the
BFI National Archive in collaboration with
COI and The National Archives (TNA). On
15 February 2010, the BFI began releasing
thematic collections of COI films on DVD.
Future collections will look at fashion,

design, the military, food & drink and more.
The first volume, Police and Thieves,
explores the subjects of crime, policing,
juvenile delinquency and the justice
system. A variety of styles and genres
– including story documentary, public
information shorts and cinemagazines –
were employed to deliver crime prevention
messages and bolster recruitment.
Highlights of this double-disc set
include: Children on Trial (1946), an
approved schools drama set in a
progressive and enlightened system;

Volume 36 Number 2

RRP: £19.99

Children on Trial

The COI Collection. Volume Two: Design for Today
This is the
second volume
in the new
BFI DVD series
of rare and
fascinating
historical
documentary
films made
by the Central
Office of
Information
and featuring new music by Saint Etienne.
Disc one in this two-disc set focuses
on architecture, household design and
industrial design. Highlights include:
Designing Women (1948) in which Joyce
Grenfell takes us through the dos and
don’ts of home furnishing; Brief City (1952),
which shows modernist architecture and
design on show at the Festival of Britain;
Design for Today (1965), Hugh Hudson’s
day-in-the-life of British design, and Peter
Greenaway’s Insight: Terence Conran (1981),
showing Conran at the height of his success.

Youth Club (1954), which proposed a
solution to keeping Britain’s young people
out of trouble; Help Yourself (1950), a
no-nonsense crime prevention film; Man
on the Beat (1956) and British Policeman
(1959), in which the local Bobby comes
armed with a friendly smile.
The accompanying 25-page booklet
provides comprehensive film notes from
academics and film historians and a brief
history of COI. Volume Two of The COI
Collection is Design for Today featured below.

Two films feature specially-commissioned
scores by electronic pop band Saint
Etienne. They give Designed in Britain
(1959) and Design for Today a
contemporary music make-over. Both
films, with original scores, are included.
Disc two looks at fashion, from miniskirts to Savile Row tailoring. Among the
films are Insight: Zandra Rhodes (1981), in
which Peter Greenaway and Michael
Nyman team up in an early collaboration,
and The Pacemakers: Biba (1970), a look at
the work of Barbara
Hulanicki. Also
included are two fun
and exuberant short
pieces about 60s and
70s style – Miniskirts
Make Money (1968)
and The Country
Look (1971).
The accompanying
25-page illustrated
booklet provides
comprehensive notes

and essays, including Hugh Hudson’s
recollections of making Design for Today.
Established in 1946, the COI was a
successor to the wartime Ministry of
Information and was responsible for
producing thousands of films that
celebrated Britain, its people and their
achievements. The COI film collection is
preserved by the BFI National Archive in
collaboration with COI and The National
Archives (TNA).

RRP: £19.99

Insight: Zandra Rhodes
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best of the blog
Modernisation of public
libraries to the fore but
technology takes a back seat

Photo: Bob Stuart

There has been plenty of anticipation over
the last months about the ‘Public Library
Modernisation’ review and it’s been pretty
high profile. First a Guardian article (The
battle of Britain’s libraries i) and then a
Newsnight segment featuring Margaret
Hodge and others debating the merits
and future of public libraries.
The ‘Public Library Modernisation
Review Policy Statement’ ii was finally
released in late March, and it took a close
look at some of the challenges being faced
and the government’s recommendations
for public libraries.
The issues identified were based on a
review conducted by the Department for
Culture, Media and Sport (DCMS) late last
year which received 154 responses. New
technologies were expected to be key.
What becomes clear (and what those on
the ground already know) is that while the
People’s Network iii (based on £120 million
funding from the National Lottery) was an

amazing leap forward in internet provision
across the UK, this was back in 2000 and
precious little was provided in the way of
maintenance.
New developments in technology don’t
actually feature in the report as much as
expected. Many of the recommendations
focus on building on (and sometimes
formalising) the role already played by
libraries in ensuring that free internet
access and information literacy skills
support is available to all.
A new statutory body (encompassing
the Museums, Libraries and Archives
Council (MLA), the Advisory Council
on Libraries, and the Registrar of Public
Lending Right) is recommended to
advise libraries on digital innovation;
including lending, digital engagement,
communication and digital content.
And, to skip ahead, Chapter 5 is the
one that looks at ‘digitisation’ specifically,
with the stated aim that “all libraries
grasp the opportunities presented by
digitisation”. As mentioned above, one of
the Government’s main recommendations
is that libraries provide free internet access.
As the provision of public services moves

online this becomes more pronounced.
Libraries are encouraged to support The
National Plan for Digital Participation iv
and continue working with UKOnline
centres to reach the purported 12.5 million
adults in the UK who do not currently use
the internet. The MLA/Joint Academic
Network (JANET) agreement v is proposed
as the way to improve broadband internet
speeds in public libraries, though this
particular recommendation (to “actively
consider investing in JANET, the
education online network, to provide
high speed broadband access in public

Customer carrying out self-issue at the IdeaStore, Canary Wharf
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Social networking sites [...] part of our cultural infrastructure (Proposal 38)

their library to ‘borrow music, films or
computer games’ than to use a computer,
this isn’t reflected in the report.
This policy statement is obviously just a
start of the conversation. Responses have
already been issued by CILIP, the London
Libraries Consortium and MLA. The Society
of Chief Librarians (SCL) has issued its own
‘Manifesto on Public Libraries’ in return. This
all remains quite a distance from turning
recommendations into action (and more
importantly funding) but does take a long
overdue step in recognising the role of
public libraries and their staff in providing
and supporting access to technology.

PTFS acquires Liblime, this time
for sure
After a few false starts (and retracted press
releases), the Progressive Technology
Federal Systems, Inc. (PTFS) acquisition of
Liblime has now gone ahead. This means
that PTFS has fast become one of the big
players in the open source library systems
market, with over 700 Koha-using libraries
now in their fold.
As well as continuing existing Liblime
developments, PTFS is working on
integrating the Koha LMS and its own
ArchivalWare to create a Digital Library
System (DLS).

Subscribe to the MMIT blog
To keep up with the latest news and
announcements, you can subscribe to the
MMIT blog either by RSS or by email. Visit
www.mmitblog.wordpress.com for more info.
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libraries”) may fall on deaf ears in the
current economic climate.
The inclusion of eBooks and e-lending
were no surprise (well, eBooks weren’t,
e-lending is a made-up word to describe
the lending of eBooks) but it’s positive
to see the Government is proposing
to include eBooks in Public Lending
Right (PLR) legislature. This is (at the
time of writing) included in the Digital
Economy bill.
Perhaps the most surprisingly part of
the review, is the recommendation that
public libraries actively engage with
Web 2.0 technologies and that social
networking tools should be available
on library computers. Again, this is not
necessarily something that librarians don’t
already known, but it is still great to see it
clearly stated like this. The quoted statistic
that “92 percent of respondents to the
consultation believe that libraries should
be using Web 2.0 while acknowledging
that local authority network security
policies often restrict their ability to do so”
should come in handy for those writing
business cases for Web 2.0 services in
public libraries. Proposal 38 should also
prove useful:
“Proposal 38: Government recommends
that all libraries allow access for users to
social networking sites which are valuable
communication tools and part of our
cultural infrastructure. 86 percent provide
access at present.”
It’s an overwhelmingly positive
document, recognising the vital role
public libraries play without being overly
adventurous. The focus is on internet
access provision and eBook lending
rights with scarce mention of audiovisual
materials or other technologies in libraries.
There is a passing reference to a national
catalogue (building on Unity UK vi union
catalogue) but not enough detail to draw
conclusions. Electronic Data Interchange
(EDI) and Radio Frequency Identification
(RFID) technologies rate a mention as
part of the stock supply chain. It seems a
shame that despite the DCMS Ipsos MORI
survey in 2009 – the ‘Libraries Omnibus’ vii
– showing that more people were visiting

References
i http://bit.ly/d2djPY
ii	www.culture.gov.uk/reference_library/
consultations/6752.aspx
iii	www.peoplesnetwork.gov.uk/
iv	www.culture.gov.uk/reference_library/
publications/6708.aspx
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vii	www.dcms.gov.uk/reference_library/
research_and_statistics/6753.aspx
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Digital data: a challenge for the
21st century librarian & publisher

“For the future of the digital information
to be orderly, that information must
be discoverable, accessible, structured,
interoperable, linked, semantically tagged
and well identified; it must have clear
provenance and good version control;
and it must be preserved and curated.”
Amen to that; while many of us are
struggling to graft digital data usefully
on to our existing print-based services,
it’s good to have a clear goal in mind,
although ‘format wars’ are no stranger
to this area.
The seven essays are:

‘Introduction: Digital information,
an overview from the library’
In this opening chapter the editors discuss
the impact of Google, the huge explosion
in digital output, the UK Research Reserve,
the journal vs the journal article, eBooks,
Print-on-Demand, e-publishing and
e-readers – all concepts with which we
are now, or very soon will be, grappling.

‘Scholarly communications: the view
from the library’

Chris Leftley reviews Woodward,
Hazel and Estelle, Lorraine (eds).
Digital Information: order or anarchy?

Rick Anderson gives an excellent
exposition of the state of play in libraries,
and expands the debate about searching,
in particular the journal vs the journal
article: the latter is becoming the key
dataset. In much the same as you used
to have to buy an album to get the two

songs you wanted, now you download
them individually for a fraction of the price.
Likewise, you shouldn’t need to subscribe
to the Journal of XYZ to get just a single
article. He also points out that many books
are, in effect, databases, in that they are
not read from cover-to-cover, but just
dipped into extract the required piece of
information. This all has serious pricing
implications, which he covers in depth.

‘Scholarly communications: the
publisher’s view’
Ian Russell notes that 96 percent of STM
and 87 percent of AHSS journals are
now available online, and again takes up
the theme of journal vs journal article.
In making the point about web data
provenance (where does it come from,
how do we know it’s reliable), he suggests
the journal as a brand: an article
published by Nature is likely to be more
authoritative and accurate than one
in Norm’s Nano Notes (cf Encyclopedia
Britannica vs Wikipedia).
He makes the point, often dismissed,
that it is no less expensive to produce
digital data than the traditional print
form: content delivery platforms, backfile
digitisation, reference linking, search
optimisation, storage, XML workflows,
preservation, etc. – and, of course, VAT is
payable on digital data. He wonders how
it will be possible to compete with the

1st ed. London: Facet Publishing, 2010.
ISBN 978-1-85604-680-0. £44.95
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This is a collection of seven essays which
attempt to survey the current state of
digital information and its organisation,
from the point of view of librarians
and publishers, and indicate future
desirable developments.
I approached this with some trepidation,
as, in my experience, books of this
nature tend to be full of jargon and selfimportance. I was therefore pleasantly
surprised by the clear, jargon-free writing
of all the contributors and perhaps
especially, with my academic librarian
hat on, from Rick Anderson, who gives as
good an outline of the state of digital vs
analogue information from a librarian’s
point of view as I have encountered.
The editors have given the work
international appeal by drawing on
contributions from English, Australians
and Americans in the field, and what
they are all attempting to encourage is:
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‘free’ web, and it’s interesting that Rupert
Murdoch has announced he will start
charging for access to online versions of
The Times and Sunday Times – it will be
interesting to see how that plays out.
Russell also looks at issues around version
control/version of record. He concludes,
happily, by saying “we will see new types
of publisher and new types of librarians”.

Colin Steele looks at the current and future
impact of eBooks. He quotes Amazon’s
CEO, Jeff Bezos: “long-form reading is
losing ground to short-form reading”.
What people do now is Power Browse –
cf Anderson, above. He argues that Printon-Demand (POD) is more efficient than
distributing and storing books, and POD
machines, such as Espresso, are being
trialled in various bookshops. Academic
publishing is in a spiral of diminishing
returns, so Espresso could benefit that
sector. University presses are suffering: as
an example, ANU UP download stats for
the last four years show, broadly speaking,
a doubling of downloads each year,
(381,740 in 2005 to 2,747,445 in 2009) –
twice as many as for the purchase of the
corresponding book. There is also a strong
economic argument, as textbooks become
dearer, and students poorer, that the
digital version will become increasingly
attractive. Publishers could learn from the
music industry. Other major issues are:
Who owns the information? Could Google
become a monopoly? Do we want that?

‘Digitizing the past: next steps for
public sector digitization’
Alastair Dunning considers the necessity
for managed digitisation programmes,
highlighting the enormous interest in such
datasets as Vision of Britain and the National
Archives Census sites, which had not been
set up to cope with such an enormous
volume of hits. He notes that one of the
few success stories is JISC, which does a
good job of managing academic data, and
tries to avoid the ‘silo’ effect, where different
datasets fail most of the checks outlined
in the introduction (above). He notes the
value of user-generated data, e.g., the Great
War Archive, but stresses the importance
of planning. To borrow a coaching
metaphor; ‘failing to plan is planning to
fail’: the sustainability of such projects
requires strategic planning to ensure their
continued existence.
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‘eBooks and scholarly
communication futures’

‘Resource Discovery’
Graham Stone looks at how digital data is
to be discovered, as it won’t be listed on
5”x3” cards. There is the emerging standard
of the Digital Object Identifier (DOI),
which is effectively the unique ‘telephone
number’ of a piece of information. But for
it to be discovered it needs a ‘telephone
directory’, and in the case of academic
content this is provided by CrossRef,
which now has nearly 3,000 publishers
contributing data, and authors are even
adding their own DOIs when they submit
a paper. This will also aid open source
searching, by proving a unique ‘address’ for
a paper; however, there is still no universal
one-stop digital shop.

‘Who owns the content in the
digital environment’
In the final paper Wilma Mossink and
Lorraine Estelle take up the thorny issue of
ownership, which includes a discussion on
the good and bad points of copyright, and
how future developments may play out,
e.g., by using a different style of licence,
such as Creative Commons, or RoMEO
for digital archiving. JISC have developed
a ‘Copyright Toolkit’, which includes a
standardised ‘Licence to Publish’ for the use
of universities, and a ‘SPARC Addendum’
has been developed. A number of
publishers are on board, but this is of
course the sticking-point: like their music
colleagues in recent years, they want to
retain ownership in order to sell – but
some are on board with these new models

for the digital era; copyright rules from the
printed era are being contorted to fit the
digital world – not entirely successfully.
A natural conclusion is perhaps best
summarised by Colin Steele:
“The challenge for 21st century
scholarship, which includes eBooks, is to
implement an infrastructure for the digital
world untrammelled by the historical
legacies in the frameworks and costings of
print culture. In academic monograph and
textbook production, digital online access
will become the norm, more often than
not supplemented by data and multimedia
additions. Print, however, will not die, given
the likely explosion of cheap POD outlets.”
Each chapter has a full and up-to-date
webliography and bibliography, and there
is a 12-page index to round things off.
A very good book indeed, examining
and keeping up-to-date with the
developments in the philosophical, moral,
economic and technical debates in the
print vs digital world.
This is an expensive item, but if you
want one book to help you understand
the issues, follow the arguments, and
suggest solutions, this is it.

Chris Leftley,
Librarian at
Wycliffe Hall,
University of Oxford
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Kevin Curran reviews Dowd, Nancy;
Evangeliste, Mary & Silberman,
Jonathan. Bite-sized Marketing: Realistic
Solutions For The Overworked Librarian.
London: Facet Publishing, 2009.
ISBN 978-1-85604-704-3. £32.95
Synopsis
This book attempts to quickly impart
simple and cost-effective ideas on
marketing your library. It is littered with
contemporary marketing ideas such as
‘How-tos of guerrilla marketing’, ‘Cuttingedge digital marketing practices’ and
‘Benefits of traditional print media’. The
book attempts to allow readers to dip into
any of the chapters at will and choose the
strategy of most interest.

Questionnaires are liberally included,
quotes from librarians and marketing gurus
supplement text in each chapter and tips/
advice are included throughout
Content
The book is divided into 10 sections,
‘Word of Mouth Marketing’, ‘Bring Your
Library to Life with a Story’, ‘How to Market
Electronic Resources’, ‘Public Relations
101’, ‘Outreach’, ‘Advocacy’, ‘The New
Marketing Tools’, ‘Design’, ‘Branding’, and
‘Marketing Best Practices’. Each section
contains two to 26 segments.
The first noticeable aspect of this book
is the design. It is simply very pleasing.
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The font is easy on the eye,
questionnaires are liberally
included, quotes from
librarians and marketing
gurus supplement text in
each chapter and tips/advice
are included throughout in
really nice sections generally
highlighted with grey
background. I really was
impressed with the publisher’s
attention to detail in preparing
this text.
The ‘Word of Mouth
Marketing’ chapter explains
the power behind it, basic
elements, libraries and long
tail and Web 2.0 tools at work.
Chapter 2 discusses the use of
storytelling to sell a vision and
attract the best employees.
Chapter 3 explains how to
market electronic resources
and how to connect users
with these resources. ‘Public
Relations 101’ discusses media lists, how
to write press releases and improving
results from these releases. ‘Outreach’
discusses tradeshows and the power of
branding. ‘Advocacy’ speaks about the
tools that can be used to gain support for
your library and indeed the need to gain
political support. The ‘New Marketing Tools’
discusses many Web 2.0 tools and mobiles,
podcasting and twitter. ‘Design’ provides
useful tips on choosing designers,
incorporating stock images and involving
professional printers. ‘Branding’ discusses
the importance of it to marketing success
so that the public instantly recognise your
library when the public pick up material.
Finally, ‘Marketing Best Practices’ looks
at repositioning, getting to know your
audience and internal marketing ideas.
All chapters are well-written. It fills a
niche market slot and I suspect every
library would be well served by stocking
this book ‘behind’ the counter. With
regards to the book authors, Nancy
Dowd is director of marketing for the
New Jersey State Library, where she
incorporates her career experiences as
an editor, writer, presenter, and marketer
to produce effective and replicable
marketing strategies for libraries. Mary
Evangeliste has more than 15 years of
experience in the fine arts and in libraries.
She has taught, lectured, and presented in

Photo: © iStockphoto.com/tonivaver

Articulating the value of your library to the public

the areas of art history, librarianship, and
marketing for local and national groups.
Jonathan Silberman is an award-winning
graphic designer who helps non-profit
and educational institutions develop
marketing and identity systems. Jonathan’s
designs have been used in international
and national library presentations on
marketing, such as the International
Federation of Library Associations and
Institutions, ACRL, LAMA, and ALA.

Conclusion
Bite-sized Marketing: Realistic Solutions
For The Overworked Librarian is a useful
compilation of thoughts, ideas, and means
of marketing a library. The contributors are
all in the business of marketing or design
and this comes through on each page. The
material covered is comprehensive from
instructional design through the actual
utilising of tools to assist in marketing.
The book is never a chore to read and one
cannot help but feel more prepared to
market a library to the outside world.

Kevin Curran is
Senior Lecturer in
Computer Science,
University of Ulster
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BFI brings eighties feminist cinema to DVD

Antony Brewerton reviews The Gold
Diggers. Directed by Sally Potter.
Starring Julie Christie and Colette
Laffont. UK, 1983, B&W, cert U. BFI
DVD, cat. No. BFIVD818, £19.99
To coincide with last year’s Sally Potter
season at the BFI, the Institute have
released her first feature on DVD. Better
known for the wonderful Orlando and
The Tango Lesson, The Gold Diggers is
considered a key film of early eighties
feminist cinema. It was made by an
all-woman crew, featuring some
breath-taking photography by Babette
Magolte and a (at times) beautiful score
by Potter’s long-term collaborator,
Lindsay Cooper.
The Gold Diggers (1983) tells the story of
Celeste (Colette Laffont), a computer clerk
in a bank who becomes obsessed by the
relationship between money and power.
Celeste kidnaps the enigmatic beauty
Ruby (Julie Christie) and starts asking her
questions about money which leads them
to an exploration of economics and the
banking system. There is also a riddle set
at the start of the film which we are given
90 minutes to solve.

The style of the film is both referencing
and influencing.
The Gold Diggers comes with a fully
illustrated, 60-page booklet, featuring
newly commissioned essays by Jonathan
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Rosenbaum, Sophie Mayer and Jacky
Lansley which comprehensively review not
just the main feature but Potter’s earlier
works, some of which are also contained
on the disc.
The earlier works, provided as extras on
the disc, date from 1969:
• Thriller (1979, 32 mins)
• The London Story (1986, 16 mins)
• Jerk (1969, 2 mins)
• Play (1970, 5 mins)
• hors d’oeuvres (1971, 10 mins)
So, what did I make of the film? This is
an important film in the Potter cannon
because it shows obvious links between
the past and the future.
The Gold Diggers sits in a landscape of
art cinema and indeed more mainstream
cinema and popular culture. I spotted
references or links with The Wicked Lady,
Studio 54, The Singing Ringing Tree, Anton
Corbijn, Eraserhead, silent cinema and
Citizen Kane (especially how the young
Kane secured his fortunes). Indeed, the
riddle is linked with the stars of the silver
screen. Musically I could hear links with
the soundtrack work of Nick Cave and the
more prog excesses of the Fiery Furnaces.
The style of the film is both referencing
and influencing.
For Potter it is also obviously a conduit
between the early arty films, which are
theatrical in their staging, and the more
cinematic later films. Some scenes point
to Potter’s future. They are beautifully
shot with expressive musical direction.
We are left to ponder themes and come
to our own understanding. You can see the
foundations of Potter’s cinematic career at
several points on the disc.
Other elements have fared less well
and appear dated, especially some of the
absurdist and surrealistic elements. I know
we need to look at the film in the context
of the early eighties but some scenes are
rambling, patronising and now appear
cartoonishly anti-men. Some of the
scenes are pretty impenetrable and one
contains what could only be described
as ‘needless dancing’.
The BFI may call it a ‘key film’ but it is
not a lovable film. Don’t get me wrong,
I like surrealist cinema and low-budget
arthouse but this film has not aged as well
as, say, Luis Buñuel or Kenneth Anger. It is
perhaps a film to admire rather than enjoy.
Ironically, its greatest feminist achievement
comes not from the scenes of conflict

between men and women followed by
the scenes of sisterhood that appear in the
film. The Gold Diggers’ true legacy comes
from the fact that this was made by an allwoman crew in 1983, when the world was
indeed a different place.
And what of the rest of the package?
The essays and interview notes are
extensive and would be of interest to
any serious student of Potter’s work.
Also included on the DVD are
downloadable PDFs of letters, script
extracts and other items relating to the
main feature which again would assist
any serious film study.
The shorts are useful for mapping out
the journey from student arthouse to
professional film maker. Thriller tells the
story of La bohème as a whodunit ‘thriller’.
I must admit that I found this rather heavy
going (it feels long at 32 minutes) and
a somewhat dated piece of seventies
arthouse cinema. The London Story is
altogether a lot more fun and a lot more
cinematic. It is a surrealist espionage
comedy caper art film (honest!) set in a
beautifully shot London with artfully shot
characters. Dance, jokes and Prokofiev’s
Romeo and Juliet played on a Wurlitzer
– great fun. Jerk is an early exploration
of faces using high speed photography,
whilst hors d’oeuvres explores the bodies of
dancers using colour film as well as black
and white images and their negatives.
Dance provides an obvious link from
this and Thriller to The Gold Diggers. Most
interesting of all of these early art pieces
for me is Play which provides a split screen
view (one half in colour, the other black
and white) of children at play. This is a very
absorbing piece, with film sped up and
slowed down, that feels fresher than some
of the later works.
In all, The Gold Diggers, its book of essays
and allied shorts is a useful addition to the
BFI’s collection of films. It will be of special
interest to fans of Potter and especially
relevant to students of British feminist
and arthouse cinema who will be able
to appreciate the film in the context of
its times. It would therefore be a useful
addition to any film studies library.

Antony Brewerton
Head of Academic
Services, University
of Warwick
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Ken Cheetham reviews Briot, Alain.
Mastering Photographic Composition,
Creativity, and Personal Style. 1st Ed.

Santa Barbara, CA. Rocky Nook, Inc,
2009. ISBN: 978-1-933952-22-2.
£34.50. Distributed internationally
by O’Reilly Media, www.oreilly.com
My review copy of this is a paperback
edition priced at £34.50. It measures 10”x8”
in ‘portrait format’, oddly enough the
standard imperial size for photographic
printing paper. Its exterior is very
presentable, save for the burnt-out
highlight in the front cover illustration. This
pool of light or pool of white is repeated
in a number of other images in the book
and it almost literally hurts the eyes. It is
what photographers would ordinarily call
‘a hole in the print’ and what Briot should
recognise as one of his own, so-called
‘maladies’. The paper stock feels good, but
is by no means ideal, as it allows images
and text to bleed through slightly, causing
visual distractions. The pages are glued at
the spine inside a one piece cover, in what
has been known as ‘perfect binding’. This
is poor finishing for a book of some 350
pages – the book cannot be opened flat
and, as the inside margins are too narrow,
there are difficulties with studying both
images and text without interference from
other, nearby content. These difficulties
in reading are further aggravated by the
size of the body text, measured at 8 point,
which is inadequate even for a perfectly
sighted reader, let alone one with any
sight impediment. This is more likely to be
the publisher’s choice rather than that of
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the author. I make issue with these points
as the book makes many claims as to the
artistic value and perfection of its contents:
“The care and expertise applied to every
aspect of Alain’s work – from planning
for the picture, to the final software
optimization, and to the final print – is
apparent upon viewing his work. Every
image is bold, compelling, simple, capturing
a moment, and perfectly optimized.”
(Foreword: Tony Sweet: June 2009).
Briot instructs, “What doesn’t add
detracts. A strong image is one in which
nothing detracts. Remove all the elements
that are distracting to the viewer’s eye.”
(‘Strong Compositions Checklist’ from
Chapter 7.) Yes, do.
Briot proclaims that this is a book about
“composition as I see it – what I call a new
approach to composition”. He discusses
this in Section B, over 147 pages, about
42 percent of the book, in which he deals
with ‘Composing with Light’, ‘Composing
with Color’, ‘Composing in Black and
White’, and ‘Important Elements of a Strong
Composition’. He investigates light quality,
direction, intensity and the weather. He
looks at hue, saturation and lightness,
colour balance and white balance. He
considers black and white and filters. He
reverts to the ‘Rule of Thirds’ in composition.
He does not see that none of these are new.
Most of these elements will be encountered
in the most amateur of photographic
journals, even before a formal study in the
field is undertaken. Certainly they will be
discussed during any such study.
Michael Langford, in his book Advanced
Photography, first published in 1969,
discusses composition through the
use of colour contrasts, the creative
use of emotional responses relating to
dominant colours, the deliberate use
of subjective interpretations and ‘false
colour’, avoiding the use of certain colours
which are difficult to reproduce with
dyes and pigments and final presentation
under conditions which do not permit
comparison with the original material or
with reference colours. The projection of
a colour transparency in a fully blackedout room is given as an example of this.
A principal source for Langford was D.A.
Spencer’s Colour Photography in Practice,
first published in 1938. Briot, in the chapter
‘Composing with Color’ discusses the
Munsell colour system when looking at
colour values, but fails to explain that it
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Briot’s exposé focuses on new approach to composition

refers solely to pigments. He does not
mention the CIE (Commission Nationale
d’Eclairage) system of colour classification,
which identifies colour by referring to a
mathematical system of proportions of
the three primary light colours: red, green
and blue. Both systems are described
and compared by Spencer and later by
Langford. Light is the photographer’s tool.
Briot’s book is not the first to make the
claim to be first, however. Colour in Focus
by Jorge Lewinski and Bob Clark was first
published in 1976 and is introduced with
the statement:
“The first book on photography
attempting to assess and evaluate the
nature of photography as an independent,
creative medium of personal expression. It
deals extensively with matters pertaining
to motivation, subject treatment, design
and composition in colour, from a
specifically photographic point of view,
and not merely adapting classical precepts
to fit the medium”
and
“This is the first book on colour
photography which treats the matters of
creative visualisation and technique on
equal terms.”

Light is the photographer’s tool
The words may be different, but the
claims are not too dissimilar and both
are inaccurate.
There is clearly an attempt throughout
to deliver Briot’s book as though it is
sound philosophy, yet it often fails in that
because the author does not seem able
to follow any truly philosophical threads,
nor to make any assertion that he can
then rationalise. He wanders around the
notion of ‘Just say yes’ (Chapter 12) when
asked if one manipulates one’s images –
and the 400+ words he uses merely end
up sounding like an excuse, rather than
an acknowledgement. When I am asked
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that question I answer ‘No, I create them’.
Another example of this is found in Tony
Sweet’s foreword, which tells us that:
“Alain Briot states that, ‘The personality
of the photographer must be present in
the image for an artistic photograph to
have value.’ “
I can find no real explanation of what
this means, although Briot talks his way
endlessly around the premise, while
his efforts to describe how one might
produce this presence are equally devoid
of consequence.
The book is littered with quotations,
at the heads of chapters, sections and
even paragraphs and though they
range from Emile Zola to Ansel Adams,
their profusion reduces their intended
pithiness to mere incantation. What Briot
has presented here, for me, is another set
of confining rules, not the escape which
he professes to offer. He harks back to the
‘Rule of Thirds’ in more senses than one,
with neither critique of it nor challenge
and with no hint of chaos theory or
fractal design anywhere on his horizons.
He has failed in this to perceive either the
inconceivable complexity of nature or
its utter simplicity. He has assumed the
mantle of pundit, but has ignored the
authority that that position demands. I
suspect that his ‘internal audience’, his
‘personality’ as a photographer is sales

rather than art-oriented.
Susan Sontag in Against Interpretation
and Other Essays (1968), stated that
the understanding of art starts from
intuitive response and not from analysis
or intellectual considerations. “A work of
art is a thing in the world, not just text or
commentary on the world.” She sponsored
what she called ‘transparency’, which means
“experiencing the luminousness of a thing
in itself, of things being what they are”. The
‘meaning’ of art lies in experiencing both
style and content together, without analysis.
She may well have not made this concept
easily grasped by all, but it does lead to
thought and it is original.

Briot, “What doesn’t add detracts. A strong
image is one in which nothing detracts”
There are areas of nonsense to be
found. Chapter 16 ‘Image Maladies’,
for example, observes:
...”we see a tree popping out
unexpectedly in the top left corner of
the image (figure 16-7). This tree has no
trunk, no main branches, and seems to be
composed only of twigs floating up in the
air at the top of the image. Of course, we
know this is probably not true. We know
the twigs we see in the photograph must
be attached to a branch that is attached to
a trunk that is rooted in the ground.

Yet, if we just stick to the visual information
in this image twigs are all we have.
“In other words, there is not enough
visual information about this tree to justify
its presence. It is therefore best to crop it
out, or clone over the twigs. In the case of
this edge malady, the remedy I chose was
to crop the image off, which successfully
cleaned up the edges.”
No, we do not necessarily want to
see the whole tree! Should we so wish,
then surely we will also want to see the
whole hill, the whole desert, the whole of
Arizona, ad nauseam? The claim is absurd.
The presence of those twigs or branches
may be deliberate, even necessary to the
composition. Certainly, if they should be
intrusive, we will want to remove them.
Nonsense too is the determining of
the exact moment of sunrise or sunset
at a particular place, using knowledge
of astronomy and associated charts, Old
Farmers’ Almanacs and etcetera. That’s an
interesting hobby, but I cannot imagine
that a photographer would need to know
the exact time for such an event, though
an approximate time would be useful.
The information can easily be found, in
less than a minute on an almanac known
as The Web. This section adds up to 13
wasted pages.
So, ‘what is good?’ we might ask. The
sections that deal with specific techniques
for controlling the image are fine, though
again not necessarily new. ‘Composing
with Color’ in Chapter 5, for instance,
deals extensively with controlling the
colour palette for individual images using
examples to illustrate such tools as local
and global saturation, de-saturation and
colour balance, followed by a short section
on skills enhancement exercises which
appear in other chapters too.
Overall I would say that I would not
recommend this book to any particular
group in photographic practice, certainly
not as a reliable, academic text nor as a
reference to much that might be sought
in landscape images. Some of the latter are
pretty, but many overdone. There is little
subtlety – not a Corot nor a Monet in sight
– and too much repetition.

Ken Cheetham,
University of Wales
Institute (UWIC)
Student Support
Services
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Northwest primary schools embrace
ICT to deliver sweet music
Using ICT in the curriculum for creative and collaborative learning to
enhance pupil skills in speaking, listening, reading and writing through
engagement with music, literacy, business and enterprise
The publication of the ‘Rose Report’ in April 2009,
Jim Rose’s wide-ranging independent review of
the primary school national curriculum, and its 25
resulting recommendations, has set many primary
school heads thinking about the way they deliver the
curriculum, in particular the way in which they utilise
information and communication technology (ICT).
Rose’s report emphasised the need to embed ICT
throughout the primary curriculum and provide
children with more opportunities to harness the
potential of technology to enhance learning. This
was expressed in the report as “a need to strengthen
the teaching and learning of information and
communication technology to enable children to
be independent and confident users of technology
by the end of primary education”.
Rose’s recommendations surrounding ICT
provision in primary schools are laudable. However,
when added to all the other pressures that teachers
face, there is a danger that the requirement to
devise new ways in which ICT can be embedded
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into the curriculum might not receive the focus it
deserves and that some children might be denied
the opportunity to grasp new technologies at an
early age.
A recent project amongst a network of
Merseyside schools has demonstrated that
introducing new technologies to children as part
of a creative and collaborative learning process can
deliver a range of benefits against a number
of different Government agendas.
As a response to the ‘Rose Report’, Merseysidebased company MGL developed a project for
schools which was designed not only to help
teachers to incorporate the recommendations
surrounding ICT but also to work towards
enhancing pupil skills in the four key strands of
language: speaking, listening, reading and writing.
MGL specialises in the provision of ICT solutions for
schools and works with over 500 schools across the
northwest helping them to use technology to deliver
the curriculum in engaging and creative ways.
Carl Gilbertson, managing director at MGL, says,
“After the publication of the ‘Rose Report’ our
consultants began to report increasing levels of
concern amongst heads about how they could
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embed ICT into the curriculum in a way that
engaged children and allowed them to learn both
independently and cooperatively. The Music Marvels
project was conceived as a response to this concern.”
Six primary schools in the Knowsley area of
Merseyside signed up to the pilot project with
30 pupils across Years 4 to 6 taking part. The
project brought schools and pupils together
through the art of engaging with music, literacy,
business and enterprise.
Music Marvels was led by songwriter and artist
Simon Bradshaw. As well as writing his own songs
and touring the US with Kasabian and Kaiser Chiefs,
Simon had worked in all areas of the music business
including production (studio work), manufacturing
(mastering, artwork, CD and vinyl production),
video production and editing. He also has nine
years’ teaching experience running songwriting
and music technology classes as well as classroom
music lessons and instrument teaching.
Pupils from each of the schools were split into
groups and undertook a number of activities
together. At their first session they discussed lyrics
and creative story writing and developed the
songwriting skills to write their own songs. They
were then taught about music theory and writing
melodies. Finally the pupils and their teachers were
introduced to the software and technology that
would be used for recording.
During the second and third sessions the groups
took their songs from the first session and recorded
the vocals, putting their voices to music using
Apple’s GarageBand software under guidance
from Simon. The software turns a laptop into a fully
functional recording studio and gave the children
the opportunity to record and mix their chosen
tracks just like professionals. Each group edited their
soundtrack and vocals and was able to experiment
with different tracks and different instruments at the
push of a button.
Once the tracks had been produced the teams
moved on to become film producers and were
tasked with filming and producing their own music
video for their song. The children worked under the
guidance of trained choreographer Erin Roberts
who helped them to deliver the performance of a
lifetime. Each group used editing software on a Mac
computer to produce a final cut.
The project was also designed to encourage the
development of business and enterprise skills and
pupils were tasked with branding and marketing
their particular song. They used laptops to design
a CD cover with local artist Lee Donnelly helping
them to develop the artwork for this and their tour
t-shirts. Groups worked together to map out a
global tour for their band and produce budgets
for gigs, videos and promotional materials.
Feedback amongst teachers has been
overwhelmingly positive with the overall consensus
being that the children were involved in an
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experience which could never have been delivered
inside the confines of the everyday curriculum. The
project gave them an overview of the entire process
of creating music from composition right through
to marketing with access to specialist teachers and
specialist equipment ensuring inspiration and a
boost to self-confidence.
The project was paid for in part by gifted and
talented funding and MGL was keen to ensure
that the project included children from a range
of different schools and that, where possible, the
project outcomes delivered against the Every Child
Matters agenda. A number of children who took
part in the project were attending a support centre
for children who had been excluded from school.
Sandra Harrison, business development
consultant at MGL, says of the project, “It was
wonderful to see the positive contribution that
children from the support centre made to the
project and the way in which all the children
worked together and quickly bonded into
teams. Music Marvels was conceived as a way of
encouraging children to engage with technology
but it also gave them the experience of working as
a team, developing new relationships with others of
their own age and gave each child an opportunity
to build their self confidence.”
Keith Skinner, head teacher at Longview School
adds, “The Music Marvels programme was an
opportunity for our gifted and talented children to
experience something that they wouldn’t have the
opportunity to do inside the normal curriculum.
They quickly embraced the technologies at the
same time as developing new relationships and
they learnt how to work in a team over the space
of a few short weeks. It was an ideal way to develop
not only our pupils’ learning but also their personal
and social skills.”

www.mglworld.com
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Learner response systems in action
Alder Grange Community and Technology School, Rossendale,
Lancashire, is one of the first UK schools to implement Promethean’s
ActivExpression Learner Response System school and curriculumwide. David Hampson, head of school at Alder Grange, describes the
impact the device has had on lessons and to wider school life
Interactive technologies have long been an integral
part of the learning environment at Alder Grange.
Ever since our adoption of interactive whiteboards,
teaching staff have recognised the tangible benefits
that collaborative technologies can provide in
the classroom, and have been keen to push the
boundaries of traditional teaching and learning.
That’s why, when given the opportunity to pilot one
of the latest free text Learner Response Systems, we
jumped at the chance.
The system was initially trialled in our
mathematics, IT and language departments for two
weeks. The device works in a similar way to many
other Learner Response Systems where the teacher
poses a question to the class, and the student,
using their individual response keypad, provides
an answer. However, this new generation of system
features an alphanumeric keypad, allowing students
to input a personalised answer using numbers,
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complete sentences or a likert scale.
During the pilot, it became clear that the system’s
enhanced capabilities had a profound impact on
teaching and learning, and we quickly recognised
how these benefits could be realised across a
breadth of subject areas. So when the pilot came
to an end, we looked to implement the device
curriculum-wide.
Senior teaching staff first completed a
comprehensive training session to make sure they
were able to use the technology confidently and
to its full potential; this training was then cascaded
to other teaching staff. They found the device easy
to incorporate into their existing pedagogy, and
students were soon asking to use the system in
all of their lessons. Delighted with this response,
we decided to give all of our 700 pupils personal
ownership of a learner response handset and,
since then, the technology has continually
exceeded our expectations.

Personalising learning
A specific area where we’ve been impressed with
the system is in personalised learning. Previously, I
assessed understanding partway through a lesson
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by using a written test, or verbally posing questions
to the class. While both of these would broadly
enable evaluation of understanding, these methods
have major drawbacks. A written test, for example,
requires marking and can delay the lesson. Verbal
questioning on the other hand, means the teacher
has to rely on a quick show of hands, or responses
from a limited number of pupils.
With Learner Response Systems however, these
kinds of activities can be carried out in a matter of
minutes, and at any point in the lesson. Moreover,
feedback can be obtained from every student in the
class – not just those who are first to respond. This is
because during a questioning session, each pupil’s
answer is instantly communicated back to the
teacher, via a USB hub, and can either be displayed
on the interactive whiteboard at the front of the
class or saved into a spreadsheet for analysis at a
later date.
From a personalised learning perspective, this
is extremely effective as it enables the teacher to
maintain pace, pinpoint exactly where every pupil is
at in their learning, and steer the lesson accordingly.

Easing assessment
Learner Response Systems also provide an
innovative and effective way to conduct more
traditional classroom activities, including formative
and summative assessment exercises.
In GCSE mathematics revision sessions, for
example, students have been using their learner
response device to complete pre-prepared
examination questions. Using the system in this
way has proved popular with staff and students
alike. Pupils are more enthusiastic about taking part,
and feel the device alleviates some of the anxiety
and monotony of revision, especially around the
examination period.
Also, in discussion exercises, if a teacher feels
students are not forthcoming in their answers, they
can pose open questions to the class ad-hoc and
ask pupils to input a personal response using their
handset. Importantly, as each pupil’s view may be
displayed immediately, it is much easier to initiate
debate and ensure every student’s opinion is heard.

Wider use
The Learner Response System has also been put
to the test beyond the classroom. As the device
enables the teacher to conduct a response session
in ‘named’ or ‘anonymous’ mode, the system has
been particularly useful in Personal Social and
Health Education (PSHE), and was recently used as
part of the school’s anti-bullying campaign.
Using the device’s anonymous mode, we asked
each year group in turn to send in their comments
and views about bullying. This meant we were able
to get a clear and honest picture of bullying across
the school and to work to eliminate problems
where they existed.
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We’ve also been able
to use the system in
governors’ meetings to
help make key decisions.
Using the device in this
way not only helps
parents and stakeholders
experience the
technology, but means
the governors gain
definitive answers.

A great response

David James using
ActivExpression

The impact of the device has been far-reaching,
which is reflected in the positive reception it
has had with staff and students alike, across all
curriculum areas.
Teaching staff at Alder Grange took to the system
extremely quickly and could see the long-term
benefits from both a pedagogical and time-saving
perspective. For instance, the device makes it easier
to collect and collate data on each student and
helps the teacher create ‘evidence’ for assessing
pupil progress, which is a critical factor when it
comes to Assessment for Learning.
Beyond these practical advantages, however, the
most significant development has been the change
in pupil attitude. Immediately, students identified
with the idea of ‘texting in’ their answer – especially
as the keypad looks and operates like a mobile
phone – and found the device very easy to use.
As students enjoy using the system, the
technology has altered the student mindset.
Pupils no longer want to be passive participants
in a lesson, but instead want to take control of their
own learning by interacting with each other and the
lesson content.

www.aldergrange.com
www.prometheanworld.com/activexpression

Widely adopted throughout the UK, Learner Response Systems are giving educators greater
insight into individuals’ understanding, knowledge and development, which is helping to inform
teaching practice and real-time intervention.
Last year, global leader in interactive classroom solutions, Promethean, shipped over a million
learner response handsets – a sign of the growing demand for this technology. Already the
device has evolved rapidly since its inception, and Promethean has pioneered a number of
these developments.
Following on from early systems offering Who Wants to be a Millionaire-style multiple choice
options (ActiVote), Promethean led the creation of a device offering full alphanumeric keypad
functionality (ActivExpression), allowing pupils to ‘text in’ answers to open questions. Then it
became the first to enable full integration with its software, and to develop a system compatible
with any interactive whiteboard. Most recently, Promethean has launched a Self Paced Learning
mode which enables each learner to work through questions on their individual handsets at their
own speed.
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Technology, the great equaliser: engaging
children through interactive technologies
East Renfrewshire’s Isobel Mair School in Scotland, has a holistic approach
to the education of pupils aged five to 18 years who have a very wide
range of severe learning difficulties, including autism. The need for
structure is combined with the school’s ethos of openness and trust where
self-questioning is seen as constructive. Technology underpins all aspects
of learning and has been central to the outstanding success achieved at
the school. Head teacher, Mari Wallace, deputy head teacher Sarah Clark,
ICT co-ordinator, Lynne O’Brien, and class teacher Ian Hallahan explain
the secrets of their success in using interactive technologies to help
compensate for specific learning difficulties. The school is currently being
rebuilt and the new building will include a library. Currently multimedia
is used across the school to engage the children in learning, including
initiatives such as downloading stories onto iPods
We strive to seek and celebrate success at all levels
within the school and most importantly, we ensure
the dignity and respect of everyone. Putting a
paper-based activity worksheet in front of a child
is never going to be a great motivator for anyone
but especially not for our children. However, as
soon as any such activity is put up on an interactive
whiteboard something so much more interesting
comes to life.
Technology is a great supporter of teaching
children with special educational needs as it can
adapt to meet them on their particular level. All
children are motivated by technology – it is a
part of the world they were born into. However,
using technology in the classroom brings two
key challenges:
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The first challenge that we and other schools
face with special educational needs (SEN) children
is the issue of finding age-appropriate material.
While technology can be the ultimate equaliser, if
not designed correctly it can limit and demotivate
our children. Bespoke learning resources don’t
cater for the span between developmental age
and chronological age; even resources designed
specifically for children with specific learning
difficulties don’t offer us the ability to tailor the
learning activities to match what is motivating a
child at that point in time. Asking a 16-year-old
student to be motivated by a resource designed
for a five-year-old is just not appropriate nor fair.
Finding or creating our own suitable learning
material to motivate the children and maintain their
dignity and respect is one of the main challenges at
Isobel Mair.
On a practical level, the second challenge we
face is that use of the traditional keyboard and
mouse requires fine motor skills, which is something
that many of our children with limited skills or with
tremors find hard to operate.
Our solution to both of these challenges is the
SMART Board™ interactive whiteboard which offers
touch technology and the inclusive Notebook
software. The software gives us the freedom to
quickly create personalised learning activities,
whilst the breadth and variety of content available
through Notebook means that our teachers can
very quickly pull together an appropriate learning
activity with suitable content.
We have had some children, for example, that have
refused to do number work via traditional methods.
As with all children, but especially with our children,
the interactive technology motivates them, especially
if we can use a current theme or an engaging topic
to create a hook. For example, we found out that
one girl who refused to work via traditional methods
loved the television programme EastEnders. Using
the Notebook software we devised ‘Football Maths’,
or ‘EastEnders’ Maths’ as it became known, which
suddenly became more motivating. When they get a
question right the theme tune to EastEnders plays out
as a reward. Number tasks may involve ‘the till in Ian
Beale’s cafe’ and we end the lesson with a quiz on the
characters from the soap.
Another of the games played in Notebook
software is the Deal or No Deal game, using images
of coins and use red and blue boxes and the reveal
tool to hide the money. The children are engaged
and at the same time they are fulfilled and learning!!
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Limited fine motor skills
To select an image in an application you must
click inside the image. This was an important
consideration when investing in interactive
technologies for our school. When using interactive
whiteboards that do not offer touch technology the
pen must be held and used to select the specific
image. Children with limited fine motor skills
struggle with the pens and autistic children often
find it hard to connect the action of moving the
mouse, or pen to the associated movement on
the screen.

Bespoke learning resources don’t cater for
the span between developmental age and
chronological age
This is where the touchscreen is really
useful. With touchscreen technology the
students can simply touch the inside of the
image and engage with the learning activity.
Some families recognising this have even bought
touchscreen computers at home for the children
to use. It is something that is not only intuitive
but it opens up the doors of interaction for some
of our children.
The latest touch technology used in the new
SMART Table takes this one step further. This
multitouch, multiuser, interactive learning centre
allows groups of students to work simultaneously
on its surface. The Table’s interface is so intuitive
that even the youngest of students can get started
without instructions and it’s built to withstand
the most enthusiastic jolts and bumps. The Table
is all about self-learning. As up to 40 fingers can
engage with the learning activity at any one time,
discussion, and agreement has to be a part of the
learning activity. Some of our children have trouble
controlling their temper and frustrations. Normally
collaborative learning can be very challenging for
these children however the SMART Table is ideal
to encourage collaboration where previously this
wouldn’t have been possible.
We can enable anything on an interactive
whiteboard. The children can learn how to
manipulate objects and this kinaesthetic learning,
learning by doing, is ideal for a large number of our
children. Particularly with our children, appropriate
learning resources are all about versatility. The
more we can adapt them to each child’s specific
educational need, the more chance we have of
engaging them in the learning.

Motivating
Much of the reason for interactive whiteboards
motivating children to learn is the fact that they
can engage more easily with the learning activity,
however we had one little boy who wouldn’t touch
the SMART Board. He was very interested and would

Volume 36 Number 2

watch the other children but just refused to interact.
We prepared exciting material for him to watch
such as the BBC’s CBeebies programmes Balamory
and Thomas the Tank Engine multimedia material
which engaged the children. We even used the
SMART Recorder to record ‘Woo Hoo’ noises for the
engines. This immediately intrigued the boy and he
now likes to touch the interactive whiteboard and
engages with all learning activities.
The children need and love the direct interaction
with the touch technology. There is no barrier
between them and the learning activity. They don’t
have to use a stylus/pen; they can use whatever
they want to interact with the board. If a child can’t
isolate their finger then they use their hand, their
elbow, their fist, whatever they feel comfortable
with. It extends their learning and empowers them
to fulfil their potential.

We can enable anything on an interactive whiteboard. The children
can learn how to manipulate objects and this kinaesthetic learning,
learning by doing, is ideal for a large number of our children
Since the implementation of the interactive
whiteboards the achievement of the children has
been great and it is, without a doubt, partly due to
the open and flexible learning environment that the
technology offers. The children are able to learn in
ways which they have never been able to do before
and they have now got a means to demonstrate
their full capabilities.

www.ea.e-renfrew.sch.uk/isobelmair/
http://smarttech.com/
To see the technology in action, visit:
http://smarttech.com/classroomtour/
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Multimedia in Primary Education
Daniel Fishel, IT
coordinator at
Wolfson Hillel
Primary School, in
Southgate, North
London explores
the wide variety of
interactive tools
used to teach IT and
cross-curriculum

The world of education is in transition. We need
to move learners beyond content mastery (which
merely tests memory skills) to information-seeking
and problem-solving skills. The days of ‘chalk and
talk’ now seem Victorian in the light of individualised
learning through computer technology, with the
teacher acting as ‘facilitator’.
Schools of the near future will hopefully be far
more creative places, with children often working
collaboratively around a touchscreen ‘table
computer’. The teacher will initiate the activity –
children will respond through text, video, sound,
graphics and animation (the basic types of media).
They will click and send their work to the interactive
whiteboard at the front of the class so that all work
can be shared and discussed...
I work as a class teacher and ICT co-ordinator in a
primary school in North London and I have no idea
what kind of world I am educating my children for.
The speed of technological change means that when
my pupils hit the employment market in 15 years
time, everything will look quite different.
One thing is for sure. They will need to embrace
technology in almost any kind of work they do.
Therefore they need to become competent and
creative in the way that they use the various devices
at their disposal. I will now focus on how children
are already beginning to work and learn differently.

The interactive/electronic whiteboard (IWB)
I have only had a whiteboard in my classroom for
the past 15 months and it has revolutionised my
teaching. Firstly, it is visually so appealing that the
children are more motivated to learn, even before
the excitement of being allowed to come to the front

and interact with the board. Because all computers
that run the boards tend to be connected to speakers,
all learning styles are immediately covered: auditory,
visual and kinaesthetic.

I tend not to buy software anymore as
the way forward has been to purchase
web-based programs
Apart from interactivity and participation in
lessons, the IWB is a great tool for teaching specific
IT skills and therefore readily used for multimedia or
multimodal presentation. It is efficient and can be
used effectively for planning and saving lessons. The
new ‘creative curriculum’ recommends that children
are now part of the planning process, e.g. the teacher
may ask ‘what do you want to learn from this topic?’
Responses could be shown, in real-time, as a mindmap on the IWB (and referred back to throughout the
topic). The IWB is also a fantastic tool for revision of a
particular lesson, where the teacher can show all the
steps covered (from their saved slides). In addition,
the teacher may wish to start the lesson with a
reminder of the previous lesson...

The changing nature of software
As a budget holder I tend not to buy software
anymore as the way forward has been to purchase
web-based programs. This reduces storage problems
and increases efficiency, as well as increasing
interactivity for the children. A recent maths lesson,
where I wished to concentrate on speeding up times
tables skills, involved taking the children to the ICT
suite to log on to the ‘live’ maths area of ‘Education
City’. Children then played ‘live’ against each other and
other children of their level from around the country.
I must make mention of some cutting-edge
multimedia software, however, which totally
supports the creative curriculum and is massively
exciting to the children. ‘2Simple’ software offers
a wide variety of simple, powerful and creative
opportunities for learners. In our school we find that
children are galloping through the old ICT topics/
plans at such a pace that they have spare time to
explore such software.

Games, creativity and learning
There is much research taking place around
‘games-based learning’ and the software ‘2DIY’
allows children to create their own interactive flash
resources: activities, games, puzzles and quizzes.
The games, activities and quizzes that they create
can easily be uploaded to learning platforms (see
below). My class recently had a spelling lesson
where they animated the letters into their correct
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sequence, exported the animation to Moviemaker
and added their own audio.
PS3s, Xboxes, Wiis and iPod Touches are also
finding their way into the classroom as teachers
and researchers provide evidence for excellent
learning opportunities. In the Borough of Enfield,
many teachers have used ‘Guitar Hero’ (software
for the Wii) with 9-11 year olds as a stimulus for a
topic called ‘World Tour’. This involved children in
forming a virtual band that would tour the world.
The software became less and less a focus as the
children became more and more excited about
the band that would be more famous than The
Beatles!! Children did not need to play ‘Guitar Hero’
frequently but did use ICT skills throughout the
topic, covering many conventional areas of the
curriculum in the following ways:
•	Geography – Google Earth to study the various
countries where the band would be touring;
what were the key points about the culture in
these countries?
•	Maths – how would they work out ticket/
merchandise sales – they used spreadsheets
(and databases for their fans!)
• Literacy – they wrote persuasive articles about
how good their band was and letters to people
who might book them for gigs; they wrote lyrics...
•	Learnt about web-building skills because the
band needed a website!
•	Art/History – they studied the history of album
covers and studied society from the period that
was reflected in the art work; they designed their
own album/CD cover using a variety of art-based/
graphics package...
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•	Music – used in a variety of ways throughout
the project
•	Video – they made their own pop video by
studying how this genre has developed through
the last few decades

Virtual Learning Environment (VLE)
Another great step forward is the advent of what is
really a glorified school website that children can
access from home (any time they wish to learn).
Currently, the benefits of a VLE are obvious:
•	Children use the VLE to develop their ICT skills
at home and at school.
•	Children collaborate with one another to create
whole class projects
•	Children can include their parents more easily
in their learning
However, it does not take a leap of imagination to
consider a future where virtual learning environments
will have the potential to dominate or perhaps
replace the traditional classroom, as we know it.
There are currently thousands of schools and colleges
operating on the internet and it is already possible, of
course, to get a degree without ever having to leave
the comfort of your own home! We have come a long
way from pecks and bushels, chains and furlongs (and
other useless information that we were required to
memorise) – I wish I was a pupil right now!

www.2simple.com
www.2simple.com/2diy/
www.educationcity.com
www.wolfsonhillel.enfield.sch.uk
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Trialling a service model of the future:
mobile technologies in student support
Victoria Owen,
project officer at
Liverpool John
Moores University,
outlines how the
university tested use
of portable devices
to enhance library
support to students

Introduction
Traditionally, academic libraries deliver student
support services from the fixed location of an enquiry
desk. In recent years, online access to information
resources has increased exponentially as a result of
increased internet access, and with many Higher
Education (HE) Institutions providing Information
Commons study environments (innovative social
and technology-rich study environments), there
is a disparity between traditional student support
services and the activities of 21st century students
in informal study environments.

Background
The three Learning Resource Centre (LRC) sites
at Liverpool John Moores University (LJMU) now
provide innovative and flexible learning spaces
which encourage student utilisation of personal and
mobile devices. These spaces are student-centred;
traditional circulation and enquiry desks have been
repurposed and staff now provide support at the
student’s point of need in the form of ‘roving’. In
May 2009, Library and Student Support (L&SS)
launched a six-week pilot project trialling iPod
Touches, EEE PCs and notebooks in student support
contexts with the aim of evaluating the hardware
capabilities in itinerant settings.
The devices were funded by the LJMU Learning
Development Unit (LDU), who promote, support,
develop, coordinate and disseminate learning,
teaching and assessment innovations and initiatives.

Device potential
The Apple iPod Touch is a small, lightweight
device with built-in WiFi and its potential for
use in student support contexts centres upon
its flexibility, allowing for the answer of quick
directional queries, i.e., questions concerning the
book stock, opening hours or contact details. Its
small size is a major benefit in mobile environments
allowing for it to be transported with ease.
The ASUS EEE PC is noted for its fast start-up time,
it has built in WiFi and is a compact device, yet it has
a generous screen size compared to
that of the iPod Touch. Its potential for use in
student support contexts is focussed towards
providing demonstrative use of electronic resources
and databases.
The LG X110 Notebook is the only ‘netbooktype’ device produced by the company. Its main
advantages in student support settings are its good
keyboard design (good size with well-proportioned
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keys), large touchpad, and large screen (10.1
inch display). Furthermore, this device has a
VGA port providing the opportunity for the LG
Notebook to be used in conjunction with a large
screen projection.

Project methodology
The devices were distributed across the LRC
sites and were locally managed by a designated
computing officer at each site. Key responsibilities
included: being the main point of expertise
concerning the devices, training pilot participants,
acting as key-holder for the devices, and liaising
with local site staff to ensure routine aspects of the
trial be fulfilled.
The devices were evaluated via a number of
methods. An online survey was constructed in order
that pilot participants could record their evaluations
via the mobile device they were using. A project
wiki was constructed in order that pilot participants
could further reflect on their experiences of using
the mobile devices for student support activities.
And finally, a focus group was hosted in order that
pilot participants from across the sites could discuss
their experiences.

Results
The mobile device pilot was received in a very
positive light; L&SS staff were impressed with
the devices and felt that the devices would
aid technological confidence levels within the
department. Pilot participants recognised a
mobile student support service (utilising mobile
technologies) gave opportunity for the delivery of
an enquiry service in more flexible and personalised
formats, particularly benefitting students working
in student-centred spaces. During the pilot it
was noted that the devices helped to create
positive experiences with the students, creating
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a better understanding of current 21st century
student cohorts and the technologies they exploit
throughout their university studies. 60.8 percent of
participants felt positively about using the devices
in student support contexts whilst 76.6 percent
of participants felt that the mobile device made
their student support interaction more effective in
satisfying the student’s needs.
The devices were recognised as providing
multiple opportunities for use as communication
tools, either via Skype or Instant Messaging. The
communicative capacity of the devices would allow
assistant level staff to remain in constant contact
with specialist support staff whilst roving.

the delivery of an enquiry service in more
flexible and personalised formats...
particularly benefitting students working
in student-centred spaces
Despite the positive reception of the pilot, a
proportion of participants initially had difficulty
retraining themselves to use the mobile devices for
tasks that have always been performed at a desktop
PC. For example, demonstrating to a student how to
search a database on a netbook (using the device’s
touchpad instead of a mouse), or using the iPod
Touch to search the library catalogue (using the
device’s touchscreen keypad instead of a desktop
QWERTY keyboard). Encouragingly, however, pilot
participants were confident that given time to
accustomise to such mobile devices, confidence
and competence levels when using the devices
would see a dramatic improvement.
Hardware issues were also highlighted during
the pilot period. Of note, the LG X110 Notebook
was identified as having poor battery life, the ASUS
EEE PC was highlighted for its unusual keyboard
layout, and the iPod Touch was questioned for
its small screen size in student support contexts.
In spite of these issues, the LG X110 was noted
as the preferred device due to its good keyboard
layout, generous screen size and decent processing
power. There was, however, a debate amongst
pilot participants regarding the relevancy of the LG
device in roving contexts with some participants
finding the device ‘small and lightweight’ whilst
others found it to be ‘heavy and cumbersome’.
This demonstrates that when making decisions
about mobile student support services, a degree
of flexibility needs to be in place to account for
personal preferences with regards to the carrying of
mobile devices. This could include, for example, a
carry case for a device so that it does not need to
be constantly carried resting on the arm.
The iPod Touch would appear to be the most
‘mobile’ of devices but its context of use is not
suitable for the demonstration of library electronic
resources due to its small size. Pilot participants felt
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that this device was ample for providing an answer
to a quick directional query but was not appropriate
for the explanation of more complex tasks.
For the devices to be of most use in mobile student
support contexts, pilot participants highlighted a
preference for the university’s library management
system to be installed onto the devices. This would
further improve the device uses and increase the
functionality of a mobile student support service.

Conclusion
The mobile device pilot highlighted how modern
mobile technologies can be used to enhance the
library student support process through delivery
of a more flexible and personalised service. Mobile
devices allow library staff to not only rove as a
means to providing proactive assistance to students
but to further fulfil the students’ needs during a
single point of contact. It is apparent, however, that
a mobile student support service cannot function
properly through the use of one single device,
student support instances are diverse and this
study has shown that mobile device use is, at times,
context specific. It is clear that to deliver competent
demonstrations of library systems and databases,
the iPod Touch is not suitable due to its ‘personal’
nature; its small size is ideal for individual use and
not appropriate for anything more than answering
quick directional queries. The netbook style devices
(i.e., the ASUS EEE PC and the LG X110 Notebook)
mirror the processes of a desktop PC and they
have a screen that is large enough for two people
to comfortably share, indicating such devices are
suitable to demonstrate more complex tasks.
It is clear that more accessible formats of student
support will be necessary at LJMU as L&SS strive to
fully adopt its new structure which focuses on the
student experience, flexible spaces and a drive to
embrace new technologies.

www.ljmu.ac.uk/lea/
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Signs of the digital times
Barnaby Page, editor
of SCREENS.tv, says
that replacing signs
with digital screens
not only improves
communication,
but can lead to
greater public
engagement too

University of California,
Merced

From the TV to the laptop and mobile phone,
we live in a world of screens. It’s only the oldest
generations who grew up in a world devoid of
them – and for the youngest, a screen of one sort or
another is the natural thing to turn to when seeking
information or entertainment. So it’s no surprise
that an increasing number of libraries, museums
and universities are installing screen media – or
digital signage, as it’s sometimes known – to fulfil
their mission of communication more effectively.
In essence the concept is simple: video screens are
used as powerful replacements for printed posters
and signage (hence the term ‘digital signage’).
In its most basic form, screen media can replace
existing signs with a medium that is more eyecatching, more flexible in design potential, and
far easier and quicker to update – meaning that
on-screen messages can be appropriate to the
particular day, or even the time of day. As it can
incorporate moving video, animation, sound, and
even interaction via mobile phone, and because it
can be updated instantly, the screen can also do a
lot more than paper or plastic signage.
Institutions are installing screen media for a range
of reasons:
Way-finding – Screens can not only replace
conventional directional signage, they can also
show routes to specific events taking place in the
facility, and sizeable screens can inform many
people simultaneously. Larger sites can also
consider interactive way-finding systems, providing

The trouble with signage
Do conventional printed signs do their job well? A document from the University
of California at Merced, which opted to install digital signage from day one at a
new library facility, suggests not.
It says: “Anyone who has closely observed academic libraries knows that,
more often than not, library signage is rendered ineffective through over-use;
all but invisible to library users due to its static nature; produced on the cheap
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patrons with a touchscreen interface that enables
them to locate the part of the facility they need.
The Indianapolis Museum of Art, for example,
determined that digital screens were the perfect
focal point for a spacious entrance hall which might
otherwise have left patrons wondering where to
head next.
Labelling – Way-finding screens give directions,
but how does the patron know when they’ve
reached their destination? On-screen messaging is
a flexible way to identify different areas, particularly
useful if floor layouts change frequently.
Interaction – Museums are particularly
enthusiastic users of interactive screen systems
which enable visitors to engage more closely with
exhibits. They can provide more information than
is possible with a printed sign, and allow the user
to select topics of particular interest while skipping
over others. Educational games can drive home
the message of a display, and are particularly –
although by no means exclusively – popular as
accompaniments to exhibits aimed at children.
For example, at the Norwegian Museum of
Science and Technology in Oslo, an exhibit on
global warming involves visitors in a quiz. Questions
are flashed on-screen and the audience can answer
‘yes’ or ‘no’ by standing on red or green ‘footprints’
on the floor; the screen then gives the correct
answer, and reports on the results.
Exhibition – Screens can be used to bring items
from a collection to wide public view, with or
without the physical item being present.
The National Museum in Krakow, Poland, used a
multi-screen system to ensure that as many visitors
as possible enjoyed a full view of artworks on display
in a temporary exhibition. And ten libraries in the
London Borough of Wandsworth have used screens
to display material such as historic photographs on
themes including Black History Month and the role
of gay writers and artists in the district.
Promotion – In entrance lobbies and other
large areas with a high number of visitors, screens
can be used effectively to promote special events,
membership offers and the like. They can also serve
to steer customers toward particular purchases,

using substandard materials; allowed to become out-of-date,
shop-worn, or both; used in futile attempts to solve underlying
problems that signage cannot actually solve; and a contributing factor
to a library environment that feels unwelcoming if not actually hostile.”
(www.ucop.edu/irc/itlc/sautter/documents/ucm_ldsign.doc). If screen
installations can solve even some of these problems, they’re already doing
their job better than conventional signs.
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Next steps
Organisations considering more than a basic screen media network may well find
that given the number of variables involved – in terms of objectives, technology,
and service – the best way to proceed is via formal Request for Proposals, allowing
potential vendors to describe how they can meet the project’s requirements. But
before going to this stage it’s worth making informal contact with as many suppliers
as possible to get a feel for norms and trends in terms of features and operations.
And indeed, institutions with less ambitious screen media plans may find that this
approach leads them straight to a workable solution.

perhaps in gift shops or cafeterias.
For instance, the Manitoba Museum in Winnipeg
attributed a dramatic growth in sales of certain
types of tickets, and of headphone rentals, directly
to the promotion via a large bank of screens at its
admissions counter.
Advertising – Because they generally follow a
not-for-profit model, libraries and museums rarely
show commercial advertising on their screens
(although in other types of site such as shops
and bars, screen advertising is a fast-growing
medium). However, a limited amount of community
advertising may be appropriate.
Staff communication – Out of opening hours,
the same screens that, at other times address the
public, can be used to communicate HR and other
information to employees. Larger institutions
sometimes even install separate screen networks
in employee areas such as break rooms.
What, then, are the steps that institutions need
to take toward digital signage?
The technology is falling in price and – just as
important – it’s getting simpler to use, thanks to
ready-configured ‘plug-in-and-go’ systems and
the rise of ‘software as a service’ (SaaS). Using SaaS
means that rather than installing all the software
for managing a screen media network on your own
systems, you just log in to a specialist company’s
website and do it from there while they handle the
technical complexities.
However, in-house expertise in technology and
graphic design is required to operate your own
screen media networks, and it’s important to stress
that this isn’t just a matter of setting it up once and
letting it run itself. As well as technical monitoring,
frequent updating of content is required to
maintain the relevance of messages and the interest
of audiences, and this is particularly important if you
have many repeat visitors.
So smaller sites may wish to turn to a service
provider. Even the biggest operations that plan to
manage their own network will probably need to
involve a screen media specialist at the early stages.
Not only are a variety of dedicated technologies
required – including the screens themselves, media
players, networking, and software to control the
whole thing – but a new user will benefit greatly
from established firms’ experience with such crucial
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The most time-effective way to quickly make contact with all the serious vendors is
through attending one of the major trade shows servicing the screen media sector.
The best opportunity to do this in the UK during 2010 will be at Screen Media Expo
Europe in London (5-6 May), which offers the added bonus of conferences, seminars
and workshops to provide a two-day crash course in screen media basics.

For more information, visit www.screenevents.co.uk

Jewish History Museum, Amsterdam

considerations as where to place the screens, how
to divide them into multiple channels, how long
each item of content should remain on display,
and so on.
After all, it is important not to over-emphasise
the technology. Indeed, the first practical step
for any site considering establishing a screen
media network is to establish a working group to
develop the rationale and the broad outlines of
the approach. This will ensure it is aligned with
overall business objectives, look at some existing
installations, and get a feel for the options available
– and those likely to emerge in the next few years
– by attending a few major events such as Screen
Media Expo (see box).
As a minimum, the working group should include
input from marketing, facilities management and IT
functions. Some veterans suggest that screen media
projects do proceed best when one individual is
given ultimate oversight – and that certainly need
not be a technology person. Although screen
media is driven by some of the most up-to-date
technology available, at heart it’s about connecting
with your patrons.

www.SCREENS.tv, web portal for screen media users

May 2010

29

feature

online collaboration

Google Wave in Education
Alan Cann, Jo Badge,
Dick Moore and
Cameron Neylon
explore the potential
for Google Wave
in enhancing
collaboration in
higher education

Figure 1:
Google Wave Interface
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Education is increasingly described and assessed
through interaction rather than through documents.
Personal Development Plans (PDPs) and ePortfolios
are intended to focus the student’s attention on
his or her own needs and to provide the basis
for interacting with peers and tutors. The PDP is
expected, in an ideal world, to evolve based on
the interactions and experiences of the student.
Educational materials are increasingly moving away
from the tradition of a static textbook towards
interactive multimedia and multi-pathway materials.
Even testing, when carried out online, can be
responsive to the strengths and weaknesses of
the student, probing the limits of their knowledge,
or providing additional practice and experience
in weaker areas. Education, at its best, is returning
to a personal experience, albeit one made more
resource efficient by being mediated through
technology. Yet despite the potential for personalised
interactive experiences, these are often used only
at the margins. ‘Serious’ interactions are expected
to still occur through static documents such as
essays, dissertations and examination papers.
Educators have yet to embrace the potential – and
the challenges – of delivering a truly collaborative
education experience mediated through information
technology. Delivering on the promise of such a
collaborative educative experience challenges the
available set of tools as well as the experience and
training of educators. A range of new collaborative
tools are appearing: but are they appropriate for
education? And can they provide the combination
of appeal to students, ease of use for instructors, and
rich functionality required? In this article we look at
the potential for Google Wave to provide a useful
framework for collaborative education.
Google announced Wave (uppercase W) as both
an open-source web application and underlying
web protocols in May 2009. At the time of writing,
access to Wave is by invitation only (while the service
is developed), but it is intended that access will
become freely available in the near future. Wave
(wave.google.com) is a web-based service in which
threaded waves (hosted XML documents, lowercase
w) consisting of a series of ‘blips’ (messages) are

written and edited by multiple participants. The
ability to modify a wave lets users create collaborative
documents, edited in a similar fashion to wikis. Waves
can easily link to other waves, thus a collection of
waves resembles an advanced online discussion
forum. The history of each wave is stored within it.
Collaborators can use a playback feature to observe
the order in which a wave was edited, blips were
added, and who was responsible for what content.
Gadgets are pre-built applications you can insert
into a wave to extend the default functionality of the
wave. The number of gadgets will grow with time
but already include maps, voting, video conferencing,
whiteboard and iframes. Google Wave therefore
appears like a blend of email and instant messaging
wrapped in a shell of collaborative authoring. But
Wave goes further than providing a new user
interface by introducing the concept of Robots,
automated agents which participate alongside
human authors in the production of documents,
potentially performing tasks such as formatting,
researching by searching databases for keywords
or tags and referencing in preferred styles.

[Interactive collaboration] is perhaps
the most exciting element of Wave in
educational terms, challenging introverted
approaches to learning in the same way
that Wave challenges text-based models
of electronic publishing
The Wave interface can be rather confusing,
especially on a small screen such as on a netbook
(Figure 1).
The interface is organized into four panels –
Navigation, Contacts, Inbox and the active wave. The
panels can be resized or minimized, and it is worth
noting that it is possible to bookmark a preferred
layout so that it is possible to return directly to it. Each
panel has a non-standard scrollbar which is intended
to facilitate access on small screen sizes (such as on
mobile devices). The user interface tends to become
cluttered quickly but can be simplified by marking
waves as read, muting (a muted wave will no longer
appear in the inbox when updated) and archiving.
Further organization is possible through the creation
of folders and tags, making it easier to search for
particular waves. The interface also includes a wide
variety of search options such as content, people,
location, attributes (e.g. presence of an attachment
or a particular gadget, etc), and public waves. Green
indicates activity, such as green highlighting for the
currently selected wave and blip, unread items, and
a green dot for contacts currently online, who can be
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pinged to gain their attention.
Wave’s XML architecture means that
comprehensive multimedia support is built in. In
theory, components can be added to waves by drag
and drop functionality, although this is not always
completely reliable in these early stages. However,
the significance of multimedia components as
fundamental building blocks inside an extremely
extensible framework means that Wave could be
the ideal format for small screen mobile devices
where text input is frequently problematic.
Captured video and/or audio can be woven into
a Wave alongside text and static images, turning
a web-enabled mobile phone into a powerful
collaborative authoring device. Promotion of
multimedia elements to the status once reserved for
text is one way in which the potential of Wave may
overcome the inertia of electronic publishing.

The educational potential of Wave
is enormous

Photo: © iStockphoto.com/ MAYBAYBUTTER

The second key functionality that Wave
provides is automation. ‘Robots’ which have all
the capabilities of the human participants in the
conversation are able to add to, modify, record, or
respond to, events in a wave. In combination with
Gadgets it is easy to imagine personalised tests
that respond to the progress a student is making.
This type of functionality is already provided by
many VLEs but in Wave it is provided directly
within a rich messaging environment, possibly
the same environment in which a student is
chatting with colleagues, conversing with tutors,
collaboratively taking notes on a lecture, writing
essays, or recording a laboratory experiment. The
key advance in Wave is this integration: potentially

enabling collaboration across a diverse set of
learning objects, while at the same time enabling
educators to aggregate a student’s contribution
for assessment. The strong versioning within
Wave will make it straightforward for tutors to
identify contributions from specific students within
collaborative documents but may also make it more
straightforward to assess the ability of individual
students to work within groups.
The open source basis for Wave is important.
Just as no single body ‘owns’ email, so could turn
it off, or start charging exorbitant fees for it at some
point in the future, so Google does not ‘own’ Wave.
Although initially hosted on Google’s servers,
Google’s roadmap for Wave plans that it will move to
a distributed network of servers and that anyone who
wishes to can host a Wave server in exactly the same
way that email servers are distributed around the
world. This provides a guarantee that Wave is unlikely
to simply disappear at some point, although of
course the long term success of the system depends
on how widely it is eventually adopted.
Although waves can be used as personal
repositories, exploring Wave as an isolated user is
a rather sterile practice. Collaboration (in real time
or near real time) is the activity that Wave has been
designed for. This interactive element is perhaps
the most exciting element of Wave in educational
terms, challenging introverted approaches to
learning in the same way that Wave challenges
text-based models of electronic publishing. Of
course, educators can choose not to use any or all
of the attributes of Wave, but in doing so they run
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repository of all teaching materials, administrative
documents such as timetables and mark
spreadsheets, and discussions.
Collaborative multimedia notebook for lectures,
practical classes and seminars.
Communication and recording system for a
student (or group) and a tutor in which a task
can be discussed, negotiated, constructed and
delivered with the complete history recored for
assessment purposes if needed.
Role playing games – Wave could be used to
act out a wide variety of role play scenarios for
training purposes (ArsTechnica: Google Wave:
we came, we saw, we played D&D tinyurl.com/
yfygxdm)
Potential validation of the process by which
students produce their work. Staff could playback
student assignments, demonstrating how the
student wrote and rewrote their work, thereby
accrediting the learning process as well as the
final product.
Far beyond being a replacement for email, Wave
can serve as a collaborative environment for
writing documents including academic papers.

At present, using Wave is rather a painful
experience (with its own parody website)
In the educator’s world many of these same ideas
could be applied to augmenting conferences. We
will certainly be experimenting with models for
conference Waves at ALT-C 2010. The exciting part
of Wave here is not simply in providing yet another
communication channel in an area where there is
already an over proliferation of channels, salamislicing discussion into ever-smaller ghettos, but in
the potential for robots to interact with conference
delegates, perhaps informing them of interesting
realtime discussion occurring elsewhere (either

Photo: © Clarence Alford Fotolia.com

the risk of falling further behind student attention as
educational activities become ever more interactive.
In our experience, few students are excited by the
collaborative potential of wikis, while at the same
time most spend a fair proportion of their online
hours intensely engaged with technologies such
as MSN chat and Facebook. In the future, Wave
offers the potential to engage these students in
an environment where collaborative knowledge
building is central rather than bolted on. For
those who feel the need to assess contributions
to group work, the playback features which have
existed in Wave since the outset but which will
undoubtedly be improved as the service develops
provide a convenient way of measuring individual
contributions to a rich learning environment.
At present, using Wave is rather a painful
experience (with its own parody website
easiertounderstandthanwave.com), which is
perhaps only to be expected from a product at
the preview stage. Not accessible or compliant
with disability legislation, subdividing screen real
estate into many small panes, and often very slow
to respond when many authors are working on
the same Wave, these technical limitations will
no doubt be reduced as the product matures.
The real difficulty at present is the limited user
base as Google slowly rolls out invitations to the
service, meaning that it is rare to be interacting
with other users in a synchronous way, making
what is intended to be a hyper-connected nearrealtime service a rather sterile experience. As the
user community grows and as update notifications
systems appear, Wave will become a much richer
and more enticing prospect.
The educational potential of Wave is enormous,
as long as online access is available and educational
objectives and outputs are not circumscribed by
traditional practices and formats. Possibilities include:
• Home location for course teams, including a

32

May 2010

Multimedia Information & Technology

feature

online collaboration

online or in the meetspace). Wave offers a uniquely
powerful approach to integrating conversations
across multiple online and real-space platforms
based, for instance, on keywords derived from the
participant’s prior input. As a space to record the
social interactions of the conference delegates, Wave
could offer a unique insight into how collaborations
and networking at conferences occurs.
Wave is a powerful new technology that is still
to find its place. The confusion over ‘what Wave is’
that can be found across the web is indicative of
this. There are specific weaknesses, particularly in
the design and the usability of the client that have
limited its take-up and generated the majority of
criticisms that can be found online. It is likely that
adoption will be limited until specially designed
clients are built for specific use cases or functionality
for modifying the appearance and behaviour of the
Google client is made available. There are technical
and scaling limitations that are being experienced
on the current server. For example it is not possible
to place contextual menus inline with text at
the moment, making spell-checker style word
suggestions from robots currently impossible. Much
of these issues however are the type of small scale
technical problems that will be ironed out as the
technology develops.
What Wave does offer is a powerful means of
enabling collaboration, either with people or
machines on the web, around objects that might
be text, conversation, multimedia, or interactive
objects. It is the use cases that emphasise
collaboration and particularly real-time responsive
collaboration where Wave has the most potential
to contribute. In particular the ability to interact
with peers, tutors, and intelligent agents, through
annotating, discussing, and manipulating
educational materials holds great promise. Whether
or not it is Wave that becomes the dominant
framework, tools to enable real-time interaction
on the web are developing both in terms of
functionality and useability. Wave is still officially at
the Preview stage, and from the history of Google
applications, could remain there for some time. At
least four critical attributes are missing that would
assist in it becoming a valuable educational tool:
1. The ability to produce read-only waves. While the
entire history of each wave is available to monitor
what changes have been made, the ability to
create optional read-only waves is important to
avoid miscommunication in some circumstances.
2. The ability to close or ‘kill off’ a multi-participant
wave which may continue to live long after the
initiator created it.
3. Notifications to pull collaborators into the
realtime authoring environment.
4. The ability to remove comments or contributions
within a wave that are spam/not relevant (troll
behaviour)/libellous etc.
Even if Wave is ‘what email would look like if
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it were invented today’ (this one-liner is what
the developers came up with at short notice
for PR purposes at the Wave launch), disruptive
technologies augment rather than replace
preceding ones. (Television did not replace radio,
radio did not replace books, etc.) So while we
wait to find out what Wave is good for, please
bear that in mind. Paul Buchheit, the creator and
lead developer of GMail, suggests the future of
Wave may be integration into the other Google
offerings, producing a realtime environment for
GMail and Google Documents (paulbuchheit.
blogspot.com/2009/11/so-i-finally-tried-wave.html).
Wave may not be the final answer but it points the
direction that the web is taking and for that reason
alone it is worth keeping an eye on.

Alan Cann, University of Leicester; Jo Badge,
University of Leicester; Dick Moore, Ufi learndirect
Cameron Neylon, Science and Technology
Facilities Council
Contact cameron.neylon@stfc.ac.uk
This article first appeared in The Association
for Learning Technology’s Online Newsletter,
issue 18, 15 January 2010.
http://newsletter.alt.ac.uk/1civo6vnixg
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MmIT editor’s note:
What is a wave?
A wave is equal parts conversation and document. People can communicate and work
together with richly formatted text, photos, videos, maps, and more.
A wave is shared. Any participant can reply anywhere in the message, edit the content and
add participants at any point in the process. Then playback lets anyone rewind the wave to
see who said what and when.
A wave is live. With live transmission as you type, participants on a wave can have faster
conversations, see edits and interact with extensions in real-time.
Courtesy of http://wave.google.com/about.html
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A search engine is not a
trained librarian...

Google Books

Ensure your passwords are secure

Google Books (http://books.google.com/)
needs little introduction to those in the
library world. For better or for worse, it
does exist and may be here for quite some
time. At present, you can perform searches
of the full text of books. Book Search works
just like web search. If the book is out
of copyright, or the publisher has given
Google permission, you will be able to see
a preview of the book and in some cases
the entire text. If it is in the public domain,
you are free to download a PDF copy.
Google Books also provides reference
pages for every book so you can find
information such as book reviews, web
references, maps and more. If you find a
book you like, click on the ‘Buy this book’
and ‘Borrow this book’ links to see where
you can buy or borrow it from. Currently,
they are connecting readers with books
through the Partner Program and the
Library Project.
There is good support at http://books.
google.com/support/ addressing questions
such as What APIs are available for Google
Book Search?, What are PDF downloads?,
How does Google Books work?, How do I
know if my publisher has submitted my book?
There is also a public forum at
www.google.com/support/forum/p/
books?hl=en which is also worth visiting
for answers to questions such as How can
I buy books in PDF format in Google Books,
and Is it able to save in Google Books cloud
sys?, How do I sell a download of my book on
Google books? and How do I find out what
library a digitized book was from?

I am afraid that you are not as clever as you
think for using 123456 as a password for
your online bank account. A recent report
compiled a list of worst practices for
passwords. Terrible passwords to use
include 123456, 12345, 123456789,
Password, iloveyou, princess, rockyou,
1234567, 12345678 and abc123. Many
use names, slang words, proper words,
or trivial passwords such as consecutive
digits, or adjacent keys on the keyboard.
Even if you are a little more careful in
your selection of a password (or passwords
hopefully!) – is your digital ‘castle’ still safe?
Well... hackers have developed a whole
range of tools to get at your personal
data and often the main barrier between
your information remaining safe, or being
leaked is the password you have in place.
Hackers use what is called a ‘Brute Force
Attack’ with the help of software which
repeatedly cycles through a ‘dictionary’
of words/numbers in multiple attempts to
discover a password.
So what can be done to help you remain
safer online? Well, start using multiple
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Mark Moran (2010). Young Learners Need
Librarians, Not Just Google, Forbes, March
22nd 2010. www.forbes.com
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Forbes had an interesting article recently
discussing the flaws in ‘uncritical’ thinking
mentalities when young people are
conducting ‘modern day research’ on the
web (Moran, 2010). It seems that in a recent
study of secondary school pupils in Holland,
that the majority never questioned the
credibility of a site, even though they had
just completed a course on information

literacy. It seems that most young people
when asked how they knew if a site was
credible in another study, simply answered
‘if it sounds good’ or ‘if it has the information
I need’. Equally bad was their general failure
to check the date or a source, who wrote it
and whether it had any citations.
This is not just a poor homework
problem, for if the internet is the source for
most of the material that young people
become exposed to nowadays, then we
could have a misinformed generation in the
making... at best. Moran in his article makes

the point that “In addition to learning how
to phrase a search query, students need
to learn how to protect themselves online,
and how to share their work through
wikis, videos, and other interactive media.
Without a dedicated guide, they end up as
feral children of the internet...”.
Librarians could be crucial in directing
students in the art of critical research.
Therefore, when a school kid in the future
uses Google and finds that it returns 40
million results; will the student find the
four that makes their report standout?

passwords. Hard I know, but could save
you a lot of heartache should one of your
accounts be accessed. There is also software
such as Roboform which can help you keep
track of multiple passwords.
A good technique therefore is to use a
combination of uppercase, lowercase, and
special characters (like @#$%^&*). Adding
just one capital letter and one asterisk
would change the processing time in a
Brute Force Attack for an eight character
password from 2.4 days to over 200 years...
An easy way to mix in unnatural
characters is to substitute numbers for
letters that look similar. for example, the
letter ‘o’ becomes the number ‘0’, or an
‘@’ or ‘*’. (i.e. BottomSaddle becomes
B0tt0mSa@@le). Please remember also
that your email password is one of the
passwords that you should really pay
attention to, as archived email can contain
sensitive information on many of our other
online accounts.

www.roboform.com
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Free tool to easily create
online school projects
and short reports
Web Poster
Wizard (http://
poster.4teachers.
org/) is a free
tool which allows
educators to
create a lesson,
worksheet, or
class page and
immediately
publish it online.
Teachers can also set up classes and assign
projects to students. Students complete
the assignments by creating their own
online projects or reports. Teachers and
students can even add images and links
to their pages.
To get started, teachers create classes and
a class code is automatically created for each
class so that they can then start making
web pages. Teachers wanting to assign a
project to the class can print out class codes
for the students and hand them out with
the assignment. Students plan their posters,
then click on ‘Create a New Poster’ link in the
Student Login box and fill in the requested
information. Teachers view and archive
students’ posters when managing classes.
students can edit their own posters at any
time by typing their poster ID number and
password in the Student Login box.
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We all agree that the newer (nonluminescent screen) tablets are not actually
that bad to read. However, is there more in
the future of the tablet reading experience?
It seems there is. Just around the corner it
seems – the words will actually watch you
reading them and make adjustments
accordingly. New eye-tracking technology
on tablets seeks to react, based on how one
is looking at text where one pauses, stares
and stops reading altogether. Apple’s
patent application includes technology
that determines the location of gaze
relative to display screen in order to modify
onscreen objects.
“There is similar technology on TVs
which is capable of monitoring eyes in
order to define words if one is staring at

them puzzled, eliminating non-essential
information when one is skimming, helping
people pick up exactly where they left off,
swapping images based on what is being
read reading, surfacing relevant reference
materials and more, as reported by h+
magazine.” The iPad currently does not
have a camera but the next version is likely
to possess one, therefore reader-facing
cameras, attached to large screens and
coupled to processors capable of running
eye-tracking software, now seem all but
inevitable (Van Buskirk, 2010).
The technology is still in an early stage
and expensive but hardware prices drop
quickly when technology migrates from
specialised fields, like helping paraplegics
control things at the moment, to general
fields, like ‘dynamic reading’.

Van Buskirk, E., (2010). Eye-Tracking Tablets
and the Promise of Text 2.0, Wired, March 25,
2010 . www.wired.com/epicenter/2010/03/eyetracking-tablets-and-the-promise-of-text-20/
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Needtomeet (www.needtomeet.com) is
a tool to help us effortlessly find a time
to meet. The design principle used in
creating this service is simplicity. Meetings
can be created in just two simple steps.
There is no need to register for an account
or provide any information not pertinent
to the task. Their calendar interface allows
you to select meeting times in a userfriendly manner and to see at a glance
which times work best for your group.
So go ahead – schedule that meeting,
organise that event, book that trip, or
set up that conference – all with the
convenience of a few clicks and an easy
to use and uncluttered interface. There
is an online tour of their site for simple
instructions on how to create a meeting.
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A site to help organise group
meetings more easily

Kevin Curran is
Senior Lecturer in
Computer Science,
University of Ulster
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and finally...

A Countryside Education
The Country Channel Trust aims to:
‘Advance the education of the public,
and in particular young people, in
matters concerning or connected with
the countryside.’ Launched at the 2008
CLA Game Fair by renowned country
chef Mike Robinson, it specialises in airing
untold stories in the countryside and the
environment. Working alongside The
Country Channel, the Trust enables and
distributes educational films, DVDs and
interactive web-based content for teachers,
students, parents and the general public.
The Trust’s patron is the Duke of
Westminster backed by a team of
very experienced trustees with a wide
range of skills. Through the hard work
of the trustees and the generosity of
other parties, the Trust has established
a reputation for delivering successful
projects. The six trustees include BBC
Breakfast’s Bill Turnbull, director of the
Festival of Horse Clive Hetherington and
renowned animal behavioural expert
Gwen Bailey.
Paul Aitken, founder of The Country
Channel Trust, passionately believes in
countryside education: “The Trust is an
essential piece in the jigsaw for improving
countryside education. It enables
programmes to be produced that would
otherwise have not been made, about
key issues that affect everybody. We are
at the start of the development of the
Trust and having the Duke of Westminster
as the patron clearly demonstrates the
commitment of senior landowners to the
concept of linking education and

the countryside.”
The Trust actively works with
educational and environmental
organisations, including Farming and
Countryside Education (FACE), The
Countryside Foundation for Education
(CFE), The National Farmers’ Union,
Natural England and many others. A
particularly successful Trust production
has been The Countryside News produced
in collaboration with FACE with a grant
from The Ernest Cook Foundation, a
countryside news programme informing
young people about important issues
in the British countryside. The Trust
also brought Grow with Me to fruition, a
green fingered programme presented
by champion grower Medwynn Williams.
This programme showcases a scheme
intended to inspire pre-school children to
start growing their own produce.
Another successful film, financed by
a grant from The Country Channel Trust,
features the transport heritage of the Duke
of Westminster’s Eaton Estate and includes
a personal introduction from the Duke. The
estate, which served as a hospital in both
World Wars, has been home to the
Grosvenor family since the early 15th
century and is closed to the public for
the majority of the year. This film focuses
on the heritage and artefacts that have
been a part of the Grosvenor family for

generations, including the Duke’s
impressive carriage collection, his silver
model of a Rolls Royce World War I
armoured car and the historic Eaton
Hall Railway. The carriage collection is
wonderfully diverse and provides a unique
insight into a long-vanished world of
elegance. Many of the examples were
made by the finest London coachbuilders,
themselves the best in the world, who
competed to meet the high standards
required by their discerning customers.
Currently in production, is a film called
A Legacy for the Future. This documentary
tells the story of one of Britain’s most
celebrated creatures; the red squirrel.
Immortalized by Beatrix Potter, in her book
Tales of Squirrel Nutkin, the red squirrel was
once a common sight in woodland Britain,
but it is now on the verge extinction from
the mainland. Today, relatively isolated
populations survive under increasing
ecological competition from the nonnative grey-squirrel. This film, narrated
by Alan Titchmarsh, reveals the plight of
the red squirrel and will be broadcast in
the autumn 2010. So with A Legacy for the
Future and a host of other educational
productions on the horizon, The Trust has
a bright future ahead.

By Robert MacDougall-Davis

All the educational material and television programming
supported by the The Country Channel Trust (registered
charity: 1124337) is broadcast on the free-to-view
Country Channel at www.countrychannel.tv and on
Sky Channel 171.
Much of The Country Channel’s work, alongside the Trust,
is non-commercial providing the perfect broadcast platform
for airing Trust programming. The Trust is always open to
suggestions for educational films, but like all charities it
relies on donations to fund its work. You can also become
a member of the Trust for £25 per year which will help the
Trust to develop its educational work.

www.countrychanneltrust.org
Tel: 01608 649311
www.countrychannel.tv
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