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Welcome Message from the ILTA President  

It is with great pleasure that I welcome you all to LTRC 2013 – our 35
th
 conference – here in the 

beautiful city of Seoul. The conference organizers have been working hard to provide a rich and varied 

intellectual, professional, social and cultural experience for us and I feel certain that we will all enjoy 

getting together with friends and colleagues in such historic and inspiring surroundings.   

I’d like to offer a particular welcome to all those participating in LTRC for the first time. We hope you’ll 

see this as a friendly gathering where you’ll find it easy to share your ideas and hear about the work of 

others in the field. Please consider joining us as members and so benefitting from the association of other 

professionals for years to come.   

 

I want to welcome, too, the many post-graduate students who are here to present their work and to learn 

about the latest developments in our field. We look forward to your involvement in our profession and 

helping guide it to a productive future.   

 

In my inaugural President’s Message in January, I listed a number of initiatives that the International 

Language Testing Association conducts, and I’d now like to give you a brief report on progress in these 

activities that enhance the profession in different ways.   

 

Our association with the International Civil Aviation Organization in the endorsement of aviation English 

tests continues under the guidance of Carolyn Turner. Recently, ICAO asked us to consider putting 

together a list of testing experts with an interest in aviation English who might serve as consultants to 

Member States and test development organizations in constructing new tests of aviation English. We 

continue to engage in this interesting and potentially useful initiative.   

 

In January I reported on our ties with TESOL and AAAL. Now, we are exploring an opportunity for 

collaboration with the British Council, through Barry O’Sullivan, Senior Advisor for English Language 

Assessment. We’ll be meeting with Barry during this LTRC to discuss how we might cooperate in the 

area of language assessment literacy.   

 

An exciting, and much needed, project to translate the ILTA Code of Ethics into various languages to 

make it more accessible to practitioners is making great progress. Lorena Llosa and Yasuyo Sawaki, who 

are heading up the work, report that translations are completed in Traditional Chinese, Simplified 

Chinese, and, appropriately for this LTRC, Korean. Almost complete is a translation into Japanese, and 

two others, Hebrew and Arabic, are well underway.   

 

The ILTA By-Laws Committee (John Read, Chair; Fred Davidson, and Lynda Taylor) has completed its 

work. We will discuss the revised By-Laws at the Annual Business Meeting on Thursday. I encourage all 

ILTA members to attend this important meeting.    

 

Alistair Van Moere has been chairing a task force on Membership and Finance to consider enhancing the 

Institutional Membership category and benefits for members. He will present a report on results at the 

ABM.   

 

As I mentioned above under ties with other professional organizations, our initiative concerning 
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Assessment Literacy is moving forward with dedicated task force members Liz Hamp-Lyons, Yan Jin, 

Deborah Crusan, Zeynep Urkun, Lynda Taylor, and me. We look forward to developing collaboration 

with the British Council in this important outreach effort.   

 

An important, and very pleasurable part of ILTA’s professional life is offering awards recognizing 

excellence in various aspects of our profession. This year we are pleased to announce the following: ETS 

Samuel J. Messick Memorial Lecture Award: Dr. Terry Ackerman (University of North Carolina-

Greensboro, USA); Jacqueline Ross TOEFL Dissertation Award: Robert Charles Johnson (Macquarie 

University, Australia); Caroline Clapham IELTS Masters Award for 2012: Veronika Timpe (Lancaster 

University, UK); ILTA Best Article Award: Dorry M. Kenyon, David MacGregor, Dongyang Li and H. 

Gary Cook; ILTA Student Travel Award: Nick Zhiwei Bi (University of Sydney, Australia); Chih-Kai 

(Cary) Lin (University of Illinois at Urbana-Champaign, USA); Soo Jung Youn (University of Hawai'i at 

Mānoa, USA); ILTA Workshops and Meetings Award: Atta Gebril, Deena Boraie, Elizabeth Arrigoni, 

and Jonah Moos; Maria-Ionela Neagu. 

 

Congratulations to all the recipients, and many thanks to the various selection committees for their work. 

I might also point out that the Robert Lado Memorial Award for the best student presentation at LTRC 

will be given during this conference, and that the Cambridge/ILTA Lifetime Achievement Award, which 

has been renamed the Cambridge/ILTA Distinguished Achievement Award, will not be awarded in 2013.   

 

The work of our International Language Testing Association, like the LTRC conference program this year, 

is rich, varied, and extensive. I wish you all the best of conference experiences, and I look forward to 

meeting as many of you as possible and to sharing ideas and experience in this most congenial of 

professional meetings. During this LTRC, let us each be the kind of participant who, to quote the great 

Korean philosopher, Psy, “has bulging ideas rather than muscles.” 

 

 

Dan Douglas, Iowa State University 

 

ILTA President 2013-2014 
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Message from the LTRC 2013 Chairs 
 

Dear Colleagues and Participants,  

 

On behalf of the Organizing Committee, we would like to enthusiastically welcome you to LTRC 2013; 

more formally, to the 35
th
 Language Testing Research Colloquium. It is also our great pleasure to 

welcome you to the vibrant city of Seoul, which offers many exciting attractions for international 

participants to visit and enjoy.   

 

For the past three years, the LTRC 2013 Organizing Committee, under the auspices of the ILTA 

Executive Board and with the help of the Advisory Committees, has worked tirelessly to prepare this 

year’s annual conference. The long journey actually began in 2010 when a group of representatives from 

Korea attended the LTRC held in Cambridge to present a hosting proposal. Now, we are overjoyed to see 

these efforts finally come to fruition.  

 

We would like to take this opportunity to briefly highlight some noteworthy features of this year’s 

conference program that are closely related to the conference theme, “Broadening horizons: Language 

assessment, diagnosis, and accountability.” One central subtheme, as you know, is diagnostic language 

assessment, which represents an important battle front where language testers and measurement 

specialists have been working hard to make an important breakthrough. We included in the program 

several preconference workshops directly and indirectly devoted to this topic, including the ones on 

cognitive diagnostic assessment and speaking and writing assessment, as well as the ones on ELP test 

development and item response theory. Overall, we have been encouraged by the record-breaking 

number of enrollments for the preconference workshops this year, with more than 170 people signing up 

for a total of 5 workshops. 

 

In relation to this, another important feature of this year’s conference that is worthy of mention is two 

plenary speakers: the Samuel J. Messick Memorial Lecturer Dr. Terry Ackerman from University of 

North Carolina-Greensboro; and the British Council Scholar Lecturer Dr. Barry O’Sullivan from the 

British Council. Their keynote speeches will enlighten us on ways to bridge the gaps between language 

learning and assessment.    

 

This year’s conference program also has several invited and featured symposia addressing diagnostic 

assessment, not to mention numerous excellent presentations on this issue. In particular, we would like to 

bring your attention to an invited symposium on the “Future of Diagnostic Language Assessment” in 

which Luke Harding, Matthew Poehner, Eunice Jang, Carol Chapelle, and Alister Cumming are 

participating as presenters and a discussant, respectively. Also included in the program are several other 

symposia touching upon related topics, organized by John Read, Ari Huhta, and Carsten Wilmes, as well 

as a great number of paper, poster, and work-in-progress presentations focusing on diagnosis and 

feedback in many different contexts of language assessment. We are very grateful to all those who 

responded to our call for presentations on this timely issue. 

 

Another important subtheme of the conference has to do with broadening the base of language 

assessment around the world. As globalization increases its influence on language ecology, we are seeing 

not only the expansion of English, but of other languages as well, and with them, an increasing need for 

language tests. As a result, a growing number of English-language tests are being developed in so-called 

“outer circle” or “expanding circle” countries; simultaneously, tests of other languages are gaining 

prominence, including German, Chinese, Japanese, Korean, and so forth. We have long felt that there is 

an urgent need for the field of language testing to reflect these worldwide trends in language teaching 

and assessment. In this spirit, we are pleased to have a symposium and a special session dealing with 

issues of English language assessments in the Asian context, one organized by Youngshik Lee and 

Sangbok Park. We also want to recommend some of the presentations on non-English language tests, 
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although we have only a few, and look forward to seeing more at future conferences. 

In addition to the significance of the conference theme, this years’ LTRC marks several significant 

historical milestones. To begin with, in LTRC’s 35 year history, this is the first time for the conference to 

be held in Korea. It is also the first time that a major international applied linguistics organization with a 

global representation has held an international conference here in Korea. Perhaps it is not a coincidence 

that the first such conference would be for language testing, since it is something Korea is famous for in 

this age. In fact, Korea has a long and rich history of language testing, going back almost a thousand 

years to the Gwageo exams. These Korean exams were used to place people into either the civil service, 

military, or other professional positions in pre-modern Korea. We are hoping that a special LTRC 2013 

session organized by Moonbok Lee and his colleagues will give you a glimpse of the history and the 

current state of language assessment in Korea and beyond.   

 

We trust that you will enjoy not only the presentations and discussions here but also various social events 

and gatherings. We have planned an opening reception, formal banquet, and other scheduled events to 

introduce Korean culture, including opportunities to tour some national landmarks. In addition, the 

conference venue is located in downtown Seoul, not far from several major tourist attractions, so we 

hope you will have a chance to explore the rich history, culture, and traditions of Seoul and the 

surrounding areas.   

  

In closing, I would like to express my deep appreciation to the two co-hosting institutions, Language 

Education Institute of Seoul National University (SNU LEI) and Korea Institute for Curriculum and 

Evaluation (KICE), all of the major and minor sponsors and exhibitors, the members of the ILTA 

Executive Board, Advisory and Organizing Committees, presenters, discussants, session chairs, and all 

other participants for their support and help in organizing this great conference.    

 

We sincerely hope that LTRC 2013 will be a memorable and enjoyable event for everyone who attends. 

Thank you very much.  

 

 
WonKey Lee, Seoul National University of Education 

Kyung-Ae Jin, Korea Institute for Curriculum and Evaluation 

Yong-Won Lee, Seoul National University  

 

Co-chairs,  

LTRC 2013 Organizing Committee 
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Samuel J. Messick Memorial Lecture Award  

Establishing a Validation Framework for Classroom 

Assessment 

Terry Ackerman, University of North Carolina-Greensboro 

 
Perhaps the area where assessment is most prevalent but issues of 

reliability and validity are never fully addressed is the classroom. 

Students are assessed using many formats: pencil and paper quizzes, tests, 

and assignments, class participation, oral presentations, etc. In many 

cases this information is combined into a single measure of performance, 

such as a class or course grade. The implicit assumption is that all of 

these measures are reliable and valid, but this assumption is problematic.   
 
Given this concern, in this talk I will briefly trace the development of classroom assessments, 

emphasizing the impact technology has had on educational measurement. I will then talk about the 

concept of validity and how it has changed from the APA’s 1954 Technical Recommendations for 

Psychological Tests and Diagnostic Techniques, to Cronbach’s 1971 work, to Messick’s 1989 research 

and finally to Kane’s 2013 approach. With this as a background, I will propose a framework of validation 

activities that bridges the modern day assessment and current concepts of validity. This framework can 

be used to articulate evidence of validity in educational assessment. I will conclude my talk with a look 

at new approaches to test development, new assessment formats, and innovative modeling (e.g., 

diagnostic modeling) that hopefully will not only provide more insight into student understanding, but 

also make educational measurement more valid.  

 

Biography   
Dr. Ackerman is currently an Associate Dean and Professor of Educational Research Methodology, in 

the School of Education, at the University of North Carolina-Greensboro (UNCG). Previously, he served 

as Chair of Department of Educational Methodology at UNCG (2004-2011). Before assuming a full-

professor position at UNCG, he was a faculty member in the Department of Educational Psychology at 

the University of Illinois, in Urbana-Champaign from 1989 to 1999. He served as Vice President (2008-

2009) and President (2009-2010) of the National Council on Measurement in Education (NCME) and 

has been serving as secretary of the Psychometric Society from 1991 to the present.  

Dr. Ackerman has made significant contributions to a number of areas in educational and psychological 

measurement including unidimensional/multidimensional item response theory (IRT/MIRT), differential 

item/test functioning (DIF/DTF), computerized testing and, more recently, cognitively diagnostic 

psychometric modeling. He has published numerous research reports, articles, and book chapters on 

measurement issues, and presented more than 80 research papers at major conferences. In addition, he 

has served on various test advisory boards, including technical/research advisory committees for the 

GRE (2007-present), Measured Progress (2004-present), the Defense Advisory Committee (2003-2010), 

the College Board (2011-present), and the American Institute for Certified Public Accountants (2005-

2010). 

Throughout his career, he has been actively engaged in research that investigates the dimensionality of 

educational/psychological tests and applies dimensionality-based approaches to the detection of 

DIF/DTF, generation of profile scores, and diagnostic information for the users of assessment outcomes. 

Particularly, his deep expertise and experiences in applying multidimensional IRT will give us new 

insights into cognitively diagnostic psychometric models.
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British Council Scholar Lecture 

Accountability: Standards and Assessment in Learning 

Systems  

Barry O’Sullivan, The British Council 

 

 

Standards are interpreted as relating to anything from a vague impression 

of quality, to the more technical concepts of guidelines or levels. These 

latter interpretations are important to the success of a learning system in a 

number of ways, not least in their application to assessment.  

 

In the area of education reform and development, English language tests are commonly used to establish 

whether an innovation has delivered its intended results. Based on performance on these tests, 

judgements are typically made of not only the innovation, but also of individual learners, their teachers 

and schools. Using tests in this way represents an easy option for policy makers, who, instead of creating 

meaningful standards, allow the tests to become the de facto standards. They justify their actions by 

referencing the accountability agenda.  

 

In this talk, I will argue that language assessment theorists have a role to play in the accountability debate, 

though not simply one of observation or of commentary. Instead, language testers must recognise the 

failure of current learning, test development and validation theories to address key issues such as the 

relationship of these theories to standards and the positioning of assessment in the learning system. While 

it is not the ambition of this talk to offer definitive solutions to these issues, even if these solutions were 

possible, it is hoped that a meaningful debate can be initiated from which appropriate theories can 

emerge.  

 

Biography 

Barry O'Sullivan is Senior Advisor, English Language Assessment at the British Council, working with a 

team of developers on the creation of innovative assessment systems. He also advises government and 

corporate institutions around the world on behalf of the British Council on aspects of assessment. Barry 

is also Honorary Professor of Applied Linguistics at the University of Roehampton, London. He has 

written extensively on language testing and assessment and has presented his ideas at numerous 

international conferences.  
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Co-hosts and Collaborating Institutions 
 

 

Organizing Institution 

 

 

                                                                    

 
 
 

 
 

         International Language    
http://www.ilta 

 

 

 

Co-hosts 
 

 

Language Education Institute (LEI), Seoul 
National University (SNU) 
http://lei.snu.ac.kr/site/en/lerc/main/main.jsp 

 
 

 

Collaborating Institutions 

 

 
Ministry of Education (MOE) 
http://english.mest.go.kr/enMain.do 

 

 

 

 

 

 

 

 

 

 

 

Testing Association (ILTA) 
online.com 

 

 

 

 

 

 

 
 
Korea Institute for Curriculum & Evaluation 

(KICE)  
http://kice.re.kr/en/index.do 

 

 

 

 

 

 

 

 

 

Korea Chamber of Commerce & Industry 
(KCCI) 
http://english.korcham.net/ 

 
 

  

http://www.iltaonline.com/
http://lei.snu.ac.kr/site/en/lerc/main/main.jsp
http://kice.re.kr/en/index.do
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Sponsors  
 

                      
Korea Institute for Curriculum & Evaluation (KICE)    National Research Foundation of Korea 
http://kice.re.kr/en/index.do                          http://www.nrf.re.kr  

 

 

 

Seoul National University (SNU) 
http://en.snu.ac.kr/ 

 

 

 
Cambridge English Language Assessment 
http://www.cambridgeenglish.org/ 

 

 

 
English Moumou 
http://www.moumou.co.kr/EN/ 

 

 

 
ETS TOEFL 
http://www.ets.org/ 

 

 

 
IELTS 
http://www.ielts.org/ 

 

 

 
Eiken Foundation of Japan 
http://www.stepeiken.org/ 

 

 

 
Embassy of the United States 
http://korean.seoul.usembassy.gov// 

 

 

 

 
 
National English Ability Test (NEAT) 
http://www.neat.re.kr/ 

 

 

 
Language Education Institute (LEI), Seoul 
National University (SNU) 
http://lei.snu.ac.kr/site/en/lerc/main/main.jsp 

 

 

 
Test of English Proficiency developed by Seoul 
National University (TEPS) 
http://www.teps.or.kr/ 

 

 

 
Cambridge Michigan Language Assessments 

http://www.cambridgemichigan.org/ 

 

 

 
E^Pro: English for Professionals Exam 
by  Pearson 
http://www.eproexam.com/ 

 

 

 

The Language Training & Testing Center, Taiwan 
http://www.lttc.ntu.edu.tw/aboutthelttc.htm  

 

 

 
British Council  
http://www.britishcouncil.org/ 

http://kice.re.kr/en/index.do
http://en.snu.ac.kr/
http://www.moumou.co.kr/EN/
http://www.ets.org/
http://www.ielts.org/
http://korean.seoul.usembassy.gov/
http://lei.snu.ac.kr/site/en/lerc/main/main.jsp
http://www.eproexam.com/
http://www.eproexam.com/
http://www.eproexam.com/
http://www.britishcouncil.org/
http://www.nrf.re.kr/nrf_tot_cms/
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LTRC 2013 Advisors and Organizing Committee   
 

Advisors 

Taeje Seong, President, Korea Institute Curriculum and Evaluation  

Sangjoon Jeong, Director, Language Education Institute, Seoul National University   

Homin Kang, Vice President, Korea Chamber of Commerce and Industry           

Hyo Woong Lee, President, Asia TEFL  

Oryang Kwon, Founding President, Korea English Language Testing Association          

Chung-sook Kim, President, International Association for Korean Language Education           

Young Shik Lee, President, Korea English Education Society  

Jeong-ryeol Kim, President, Korea Association of Foreign Language Education  

Kilryoung Lee, President, Applied Linguistics Association of Korea              

 

ILTA’s LTRC Advisory Committee 

Chair: Spiros Papageorgiou, Educational Testing Service, LTRC 2012 Representative  

Yong-Won Lee, Seoul National University, LTRC 2013 Co-chair     

John De Jong, VU Amsterdam University/Pearson, LTRC 2014 Chair  

Meg Malone, Center for Applied Linguistics, ILTA Secretary  

Alistair Van Moere, Pearson, ILTA Treasurer    

Robert Ranieri, Prime Management  

 

LTRC 2013 Organizing Committee 
 

Co-Chairs 

WonKey Lee, Seoul National University of Education 

Kyung-Ae Jin, Korea Institute for Curriculum and Evaluation 

Yong-Won Lee, Seoul National University  

 

International Affairs and Public Relations    

Chair: Young Shik Lee, Hannam University 

 

Finance 

Hee-Kyung Lee, Yonsei University 

Heejeong Jeong, Hanyang University              

Sumi Han, Northern Arizona University 

 

Conference Program & Program Book 

Eunice Jang, University of Toronto              

Sang Bok Park, Korea Institute for Curriculum and Evaluation  

Jiyoung Kim, Korea Institute for Curriculum and Evaluation                       

Young-Ju Lee, Korea Institute for Curriculum and Evaluation                     

Hoky Min, Korea Institute for Curriculum and Evaluation                        

Dongkwang Shin, Korea Institute for Curriculum and Evaluation 

 

Publicity and Website 

Chair: Hanki Jung, Korea Army Academy at Yeong-Cheon                 

Hyun Jung Kim, Hankuk University of Foreign Studies  
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Jungtae Kim, PaiChai University                

Hyojin Jeon, Northern Arizona University  

 

Preconference Workshops 

Chair: Seon-Hi Shin, Seoul National University                  

Doo-Sun Ryu, Seoul National University, TEPS Director 

Yeonsook Yi, Seoul National University                        

Jina Choi, Seoul National University                          

Soo Cheol Yun, Seoul National University 

 

Accommodations and Social Events 

Jungok Bae, Kyungpook National University               

Hyoshin Lee, Konkuk University, Glocal Campus  

Young-Mi Kim, Kyung Hee University 

Chae Kwan Jung, Korea Institute for Curriculum and Evaluation                        

 

Site Coordination 

Chair: Bokyung Cho, Korea Institute for Curriculum and Evaluation                        

Euigu Kim, Korea Chamber of Commerce and Industry                          

Young-Do Park, Korea Chamber of Commerce and Industry  

 

Volunteer Management and Administrative Support  

Chair: Aejin Kang, Sookmyung Women’s University  

Junghee Byun, Seoul National University 

Rosalie Hirch, Seoul National University             

Mee-Jee Kim, Korea Institute for Curriculum and Evaluation  

Suhkyung Kwon, Korea Institute for Curriculum and Evaluation 

Sumin Lee, Korea Institute for Curriculum and Evaluation 

Junghyun Park, Seoul National University    

Roomi Jung, Seoul National University      

Hunwoo Joo, Korea Institute for Curriculum and Evaluation  

 

-------------------------------------------------------------------------------------------------------------------- 

The LTRC 2013 Organizing Committee would like to thank the following individuals who have 

provided consultations and support for LTRC 2013:  

 
Jihyeon Jeon, Ewha Womans University Alicia Ahyoung Kim, Cornell University 

Minyoung Song, Korea Cyber University Sang-Keun Shin, Ewha Womans University 

Young Jong Ko, Ministry of Education Sangwha Park, Ministry of Education 

Moonbok Lee, Korea Institute for Curriculum and Evaluation Dongwan Cho, Postech 

Hyun-sook Chung, International Graduate School of English Jinwan Kim, Seoul National University 

Myung-hwan Kim, Seoul National University Yang-Soon Jung, Ministry of Education 

Myeonghee Kim, Sookmyung Women’s University Hyojin Bae, Ministry of Education 

Haedong Kim, Hankuk University of Foreign Studies Jyi-yeon Yi, Chongshin University 
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Lyle Bachman 
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Beverly Baker 
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Khaled Barkaoui 
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University of North Carolina at Greensboro 

 

Carol Chapelle 

Iowa State University 

 

Bokyung Cho 
Korea Institute for Curriculum and Evaluation  

(KICE) 

 

Yeonsuk Cho 

Educational Testing Service 

 

Martyn Clark 

University of Maryland 

 

Alister Cumming 

University of Toronto 

 

Fred Davidson 

University of Illinois 

 

John de Jong 

Pearson 

 

Barbara Dobson 

University of Michigan 

 

Jamie Dunlea 

Eiken 

 

Glenn Fulcher 

University of Leicester 

 

Ardeshir Geranpayeh 

Cambridge ESOL 

 

April Ginther 

Purdue University 

 

Liz Hamp-Lyons 

University of Bedfordshire 

 

Ari Huhta 

University of Jyvaskyla 

 

Jan Hulstijn 

Universiteit van Amsterdam 

 

Talia Isaacs 

Bristol University 

 

Eunice Jang 

University of Toronto 

 

Dorry Kenyon 

Center for Applied Linguistics 

 

Ahyoung Kim 

Cornell University 

 

Youn-Hee Kim 

Catholic University of Daegu 

 

Ute Knoch 

University of Melbourne 

 

Antony Kunnan 

California State University Los Angeles 

 

Yong-Won Lee 

Seoul National University 

 

Young-Ju Lee 
Korea Institute for Curriculum and Evaluation  

(KICE) 

 

Constant Leung 

Kings College London 

 

Lorena Llosa 

New York University 

 

Sari Luoma 

Ballard Tighe 

 

Meg Malone 

Center for Applied Linguistics 

 

Fumiyo Nakatsuhara 

Beds University 

 

John Norris 

Georgetown University 

 

Gary Ockey 

Educational Testing Service 

 

Spiros Papageorgiou 

Educational Testing Service 

 

Lia Plakans 

University of Iowa 

 

David Qian  

The Hong Kong Polytechnic University 

John Read 

University of Auckland 

 

Dan Reed 

Michigan State University 

 

Steven Ross  

University of Maryland 

 

Nick Saville 

Cambridge ESOL 

 

Yasuyo Sawaki 

Waseda University 

 

Rob Schoonen 

Universiteit van Amsterdam 

 

Toshihiko Shiotsu 

Kurume University 

 

Charles Stansfield 

Second Language Testing, Inc. 

 

Lynda Taylor 

Cambridge ESOL 

 

Randy Thrasher 

Okinawa Christian University 

 

Carolyn Turner 

McGill University 

 

Alan Urmston 

The Hong Kong Polytechnic University 

 

Alistair Van Moere 

Pearson 

 

Elvis Wagner 

Temple University 

 

Yoshinori Watanabe 

Sophia University  

 

Sara Weigle 

Georgia State University 

 

Mikyung Kim Wolf 

Educational Testing Service 

 

Xiaoming Xi 

Educational Testing Service 

 

Guoxing Yu  

Bristol University 

mailto:yjlee2005@hotmail.com
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ILTA Executive Board 2013 
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Anthony Green  
University of Bedfordshire, UK 

Secretary 

Margaret (Meg) Malone  

Center for Applied Linguistics, USA 

Treasurer 

Alistair van Moere  

Pearson, USA 

Immediate Past President 

John Read  

University of Auckland, New Zealand 

 

Members at Large 
Ari Huhta 

University of Jyväskylä, Finland 

Ute Knoch  
University of Melbourne, Australia 

Spiros Papageorgiou  

Educational Testing Service, USA 

Jessica Wu  

The Language Training & Testing Center, Taiwan 

 

LTRC 2013 Chair  
 

Yong-Won Lee 

Seoul National University, S. Korea 

 

ILTA Nominating Committee 2013 
Chair: Tineke Brunfaut  

Lancaster University, UK 

Talia Isaacs  

University of Bristol, UK 

Khaled Barkaoui  

York University, Canada 

Jee Wha Dakin  

Independent Consultant, USA 

 

ILTA By-Laws Committee 
Chair: John Read  

University of Auckland, New Zealand 

Fred Davidson  

University of Illinois at Urbana-Champaign, USA 

Lynda Taylor  

University of Bedfordshire, UK 

 

ILTA Task Force on Quality Assurance in 
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Chair: Dan Douglas  

Iowa State University, USA 

Deborah Crusan  

Wright State University, USA 

Liz Hamp-Lyons  

University of Bedfordshire, UK 

Yan Jin 

Shanghai Jiao Tong University, China 

Lynda Taylor 

University of Bedfordshire, UK 

Zeynep Urkun 

Sabanci University, Turkey 

 

ILTA Membership and Finance Task Force  
Chair: Alistair van Moere  

Pearson, USA 

Vivien Berry  

University of Roehampton, UK 

Liying Cheng  

Queen’s University, Canada 

Ute Knoch  

University of Melbourne, Australia 

Alan Urmston  

Hong Kong Polytechnic University  
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ILTA Student Travel Awards 

Chair: John Read 

University of Auckland, New Zealand  

Ute Knoch  

University of Melbourne, Australia 

Spiros Papageorgiou  

Educational Testing Service, USA 
 

ILTA Best Article Award 

Chair: Nathan Carr  

California State University, Fullerton, USA  

Ari Huhta 

University of Jyväskylä, Finland 

Ute Knoch 

University of Melbourne, Australia 

Carol Chapelle  

Iowa State University, USA 

Yan Jin 

Shanghai Jiao Tong University, China  

 

ILTA Workshops and Meetings Awards 

Chair: Anthony Green  

University of Bedfordshire, UK 

Ari Huhta  

University of Jyväskylä, Finland 

Margaret (Meg) Malone 

Center for Applied Linguistics, USA 

Jessica Wu  

The Language Training & Testing Center, Taiwan 
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Award Winners 2013 
 

ILTA Student Travel Awards 
 

Nick Zhiwei Bi, University of Sydney 

An investigation into the nature of strategic competence through test-takers’ lexico-grammatical test 

performance 

Chih-Kai (Cary) Lin, University of Illinois at Urbana-Champaign 

Handling sparse data in performance-based language assessment under the generalizability theory framework  

Soo Jung Youn, University of Hawai'i at Mānoa 

Validating task-based assessment of L2 pragmatics in interaction using mixed methods. 

 

ILTA Best Article Award 
 
Kenyon, D. M., MacGregor, D., Li D., & Cook, H. G. (2011). Issues in vertical scaling of a K-12 English language 

proficiency test. Language Testing, 28(3), 383-400. 

 

ILTA Workshops and Meetings Awards 
 

Atta Gebril, Deena Boraie, Elizabeth Arrigoni, Jonah Moos 

Establishing the Nile TESOL Testing, Assessment, and Evaluation Special Interest Group 

Maria-Ionela Neagu 

Promoting European assessment standards in Romania 

 

Jacqueline Ross TOEFL Dissertation Award  
 

Robert Charles Johnson, Macquarie University, Australia 

Assessing the assessments: Using an argument-based validity framework to assess the validity and use of an 

English placement system in a foreign language context 

Supervisor: Dr. Mehdi Riazi  

 

Caroline Clapham IELTS Masters Award, 2012  
  

Veronika Timpe, Lancaster University, UK 

Strategic decoding of sociopragmatic utterances: A think-aloud validation study 

Supervisor: Dr Luke Harding  

 

2012 TIRF Doctoral Dissertation Awards (DDGs) in Language Assessment 
 

Hyojung Lim, Michigan State University, USA  

WeiWei Yang, Georgia State University, USA  

Lixia Cheng, Purdue University, USA  

Tasha L. Darbes, New York University, USA 
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MONDAY, JULY 1 THURSDAY, JULY 4 

8:30-9:00 Workshop Registration 7:45-6:50 Conference Registration  

9:00-12:00 Morning Sessions 

(4 parallel workshops) 

8:00-6:50 Exhibition 

12:00-1:00 Lunch Break 8:00-9:40 Paper Session 2 

(3 Parallel) 

1:00-5:00 Afternoon Sessions 

(4 parallel workshops) 

09:40-10:00 Break 

6:00-8:00 Workshop Reception (SNU) 10:00-10:55 British Council Scholar Lecture 

TUESDAY, JULY 2 
10:55-11:10 Break 

8:30-9:00 
 

Workshop Registration 

 

11:10-12:50 Paper Session 3 

(3 Parallel) 

9:00-12:00 Morning Sessions 

(3 parallel workshops) 
12:50-2:50 Lunch Break 

12:00-1:00 Lunch Break 12:50-2:50 ILTA Business Meeting 

1:00-5:00 Afternoon Sessions 

(3 parallel workshops) 

2:50-4:50 Symposium Session 2 

(3 Parallel) 

12:00-5:00 ILTA Executive Board Session 4:50-5:10 Break 

5:40-6:20 LTRC Newcomers Session 5:10-6:50 Paper Session 4 

(3 Parallel) 6:30-8:30 Opening Reception (KICE) 

  

WEDNESDAY, JULY 3 

8:15-5:30 Conference Registration  

8:30-5:30 Exhibition FRIDAY, JULY 5 

9:00-9:30 Opening Ceremony 8:15-5:25 Conference Registration 

Conference Co-Chair 8:30-5:25 Exhibition 

ILTA President,  

Vice Minister of Education,  

SNU Vice President & Provost 

8:30-10:10 Paper Session 5 

(3 Parallel) 

KICE President, Taeje Seong  10:10-10:30 Break 

9:30-9:45 GROUP PHOTO 10:30-12:00 Works-In-Progress Session 

9:45-9:55 Remembering John Trim 12:00-1:30 Lunch Break 

9:55-10:55 Samuel J. Messick Memorial Lecture 1:30-2:35 Paper Session 6 

(3 Reduced Parallel) 

10:55-11:10 Break  2:35-2:55 Break 

11:10-12:50 

 

Paper Session 1  

(2 Parallel) 

2:55-4:55 Symposium Session 3 (2 parallel) 

and Paper Session 7 (Plenary) 

12:50-2:20 Lunch Break 4:55-5:25 Closing Comments 

12:50-2:20 Language Assessment Quarterly 

Editorial Board Meeting 

6:30-9:30 Banquet and Awards Presentation 

2:20-3:20 Poster Session 

3:20-3:40 Break 

3:40-5:40 Symposium Session 1 

(Plenary) 

6:00-7:00 LTRC 2013 Special Session on 

Language Testing in Korea 
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PRECONFERENCE WORKSHOPS 
 

Time MONDAY, JULY 1 Location 

8:30-9:00 Workshop Registration First Floor 

Shinyang 

Humanities Hall 

9:00-12:00 MORNING SESSIONS 

(4 parallel workshops) 
 

Workshop 1 – Speaking  

Rating Scales and Raters in Speaking Assessment 

Gad S. Lim, Cambridge English Language Assessment 

Evelina D. Galaczi, Cambridge English Language Assessment  

Room 302 

Shinyang 

Humanities Hall 

Workshop 2 – Writing 

Defining and Assessing Writing Ability: Best Practices and Current Issues in 

Classroom and Large-Scale Writing Assessment 

Sara Cushing Weigle, Georgia State University 

Lynda Taylor, University of Bedfordshire 

Room 309 

Shinyang 

Humanities Hall 

Workshop 3 – CDA  

Cognitive Diagnostic Assessment: Modeling and Application  

Eunice Eunhee Jang, University of Toronto 

Jimmy de la Torre, Rutgers University 

Room 115 

#03 Building  

Workshop 5 – ELP Tests 

Developing English Language Proficiency Tests: An Integrated Framework for 

Understanding the Steps  

Dorry M. Kenyon, Center for Applied Linguistics 

Room 301 

Shinyang  

Humanities Hall 

12:00-1:00 LUNCH BREAK 

1:00- 5:00 AFTERNOON SESSIONS 

(4 parallel workshops) 
 

Workshop 1 – Speaking  

Rating Scales and Raters in Speaking Assessment 

Gad S. Lim, Cambridge English Language Assessment 

Evelina D. Galaczi, Cambridge English Language Assessment 

Room 302 

Shinyang 

Humanities Hall 

Workshop 2 – Writing 

Defining and Assessing Writing Ability: Best Practices and Current Issues in 

Classroom and Large-Scale Writing Assessment 

Sara Cushing Weigle, Georgia State University 

Lynda Taylor, University of Bedfordshire 

Room 309 

Shinyang 

Humanities Hall 

Workshop 3 – CDA  

Cognitive Diagnostic Assessment: Modeling and Application  

Eunice Eunhee Jang, University of Toronto 

Jimmy de la Torre, Rutgers University 

Room 115 

#03 Building 

Workshop 5 – ELP Tests 

Developing English Language Proficiency Tests: An Integrated Framework for 

Understanding the Steps  

Dorry M. Kenyon, Center for Applied Linguistics 

Room 301 

Shinyang 

Humanities Hall 

6:00-8:00 Reception for Workshop Participants (sponsored by KICE) Conference Hall 

SNU Faculty Club 
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Time TUESDAY, JULY 2 Location 

8:30-9:00 Workshop Registration First Floor 

Shinyang 

Humanities Hall 
9:00-12:00 MORNING SESSIONS 

(3 parallel workshops) 
 

Workshop 2 – Writing 

Defining and Assessing Writing Ability: Best Practices and Current Issues in 

Classroom and Large-Scale Writing Assessment 

Sara Cushing Weigle, Georgia State University 

Lynda Taylor, University of Bedfordshire 

Room 309 

Shinyang 

Humanities Hall 

Workshop 3 – CDA 

Cognitive Diagnostic Assessment: Modeling and Application  

Eunice Eunhee Jang, University of Toronto 

Jimmy de la Torre, Rutgers University 

Room 115 

#03 Building 

Workshop 4 – EQSIRT 

Item Response Theory Modeling with EQSIRT 

Peter M. Bentler, UCLA 

Eric Wu, Multivariate Software Inc. 

Room 316  

Center for Teaching 

and Learning  

Building 

12:00-1:00 LUNCH BREAK 

1:00-5:00 AFTERNOON SESSIONS 

(3 parallel workshops) 
 

Workshop 2 – Writing 

Defining and Assessing Writing Ability: Best Practices and Current Issues in 

Classroom and Large-Scale Writing Assessment 

Sara Cushing Weigle, Georgia State University 

Lynda Taylor, University of Bedfordshire 

Room 309 

Shinyang 

Humanities Hall 

Workshop 3 – CDA 

Cognitive Diagnostic Assessment: Modeling and Application  

Eunice Eunhee Jang, University of Toronto 

Jimmy de la Torre, Rutgers University 

Room 115 

#03 Building 

Workshop 4 – EQSIRT 

Item Response Theory Modeling with EQSIRT 

Peter M. Bentler, UCLA 

Eric Wu, Multivariate Software Inc. 

Room 316  

Center for Teaching 

and Learning  

Building 

12:00-5:00 ILTA Executive Board Session Fraser Place  

Conference  

Room 2 (2
nd

 Floor) 
5:40-6:20 LTRC Newcomers Session Meeting Room 

Olive Tower  

(22
nd

 Floor) 
6:30-8:30 Opening Reception (sponsored by KICE) Reception Hall 

Ofelis  

Olive Tower (21
st 

Floor.) 
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MAIN CONFERENCE 

 

Time WEDNESDAY, JULY 3 Location 

8:15-5:30 Conference Registration  Foyer 

8:30-5:30 Exhibition Seminar Room 3 

9:00-9:30 
Opening Ceremony 

Moderator: Young Shik Lee, Hannam University 

 

Welcoming Address  

Yong-Won Lee, Co-Chair, LTRC 2013 Organizing Committee 

Opening Address 

Dan Douglas, ILTA President 

 

Congratulatory Speeches  

Seung-il Na, Vice Minister of Education  

Chang-Ku Byun, Executive Vice President and Provost of Seoul National University 

Taeje Seong, President of Korea Institute for Curriculum and Evaluation 

9:30-9:45 GROUP PHOTO 

9:45-9:55 Remembering John Trim 

 
SAMUEL J. MESSICK MEMORIAL LECTURE 
Session Chair: Antony Kunnan, California State University, Los Angeles/Nanyang 

Technological University 

9:55-10:00 Introduction 

Grand Hall 10:00-10:40 

Lecture 

Establishing a Validation Framework for Classroom Assessment 

Terry Ackerman, University of North Carolina Greensboro 

10:40-10:50 Q & A 

10:50-10:55 
Presentation of the Samuel J. Messick Memorial Lecture Award 

(by Xiaoming Xi, Educational Testing Service) 
 

10:55-11:10 BREAK 

11:10-12:50 PAPER SESSION 1 (2 Parallel) 

Paper 1-A 
Session Theme: Diagnostic Language Assessment 

Session Chair: Alan Urmston, Hong Kong Polytechnic University 

11:10-11:40 

How do language teachers diagnose reading and writing in a second 

or foreign language? 

Lea Nieminen, University of Jyvaskyla 

Eeva-Leena Haapakangas, University of Jyvaskyla 

J. Charles Alderson, Lancaster University 

Riikka Ullakonoja, University of Jyvaskyla 

Ari Huhta, University of Jyvaskyla 
Grand Hall 

11:45-12:15 
Implementing CDA in an institutional test: A new networking model 

and experiment with a new CDM and task type 

Yeon-Sook Yi, Seoul National University 

12:20-12:50 
An MFRM approach to subskill divisibility in diagnostic language 

assessment 

Hongwen Cai, Guangdong University of Foreign Studies  

Paper 1-B 
Session Theme: Diagnostic Language Assessment & Psychometrics 

Session Chair: Craig Deville, Measurement Incorporated 

11:10-11:40 

Comparison of halo error detection methods in language proficiency 

ratings 

Matthew J. Borneman, SWA Consulting Inc.  

Eric A. Surface, SWA Consulting Inc. 

Seminar Room 4 
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Time WEDNESDAY, JULY 3 Location 

11:45-12:15 Finite mixture models for extracting learner proficiency profiles 

based on analytically scored performance assessments 

Ikkyu Choi, University of California, Los Angeles 
Seminar Room 4 

12:20-12:50 Functionality of a contingency-table approach for differential item 

functioning 

Seon-Hi Shin, Seoul National University  

12:50-2:20 LUNCH BREAK 

12:50-2:20 Language Assessment Quarterly Editorial Board Meeting 
Grand Hall  

VIP Room  

2:20-3:20 POSTER SESSION  
Grand Hall & 

Foyer 

 
Session Chairs: Hanki Jung, Korea Army Academy at Yeong-Cheon 

Aejin Kang, Sookmyung Women’s University 

Extrapolating test performance to non-test setting: The 

use of SEM for model testing 

Kadeessa Abdul-Kadir, Public Service Department 

 

 

 

Establishing cut scores through technological 

resources on the general version of the listening 

and reading tests of the 2014 Canadian English 

Language Proficiency Index Program (CELPIP-

G) 

Angel Arias, University of Montreal 

Amery Wu, University of British Columbia 

The eye tracker study of text comprehension and  

vocabulary knowledge 

Jungok Bae, Kyungpook National University 

Sungmook Choi, Kyungpook National University 

Minho Lee, Kyungpook National University 

Young-Min Jang, Kyungpook National University 

Sangwook Kim, Kyungpook National University 

Moon-Jung Jang, Kyungpook National University 

Charting the landscape: Assessing ELLs academic 

achievement through classroom content tests 

Beth Clark-Gareca, New York University 

Investigating the potential use of learning analytics  

and data mining in advancing research on language 

tests 

Samira ElAtia, The University of Alberta 

Developing theory-based diagnostic tests of 

grammar: Application of Processability Theory 

Ros Hirch, Seoul National University 

 

 

A meta-analysis of generalizability studies on task and 

rater effects in L2 speaking and writing 

Yo In'nami, Shibaura Institute of Technology 

Rie Koizumi, Juntendo University 

 

 

Assessing the impact of rater negotiation on 

writing and speaking test rubric scores 

Gerriet Janssen, University of Hawai’i at Manoa; 

Universidad de los Andes-Colombia 

Valerie Meier, University of Hawai’i at Manoa 

Jonathan Trace, University of Hawai’i at Manoa 

Skill integration in language assessment: A 

comparative study of PTE-Academic and IB-CET 

Yan Jin, Shanghai Jiao Tong University 

Xiaoyi Zhang, Shanghai Jiao Tong University 

 

A validity argument for the use of scores from a 

web-search-permitted integrated writing test 

Heesung Grace Jun, Iowa State University 

 

 

Investigating the effectiveness and impact of three- 

versus four-option multiple-choice in listening test 

items using qualitative and quantitative methods 

Lauren Kennedy, Second Language Testing, Inc. 

Jacquelin Church, Second Language Testing, Inc. 

Introduction to the NEAT online rater training 

program for speaking in South Korea 

Mee-Jee Kim, Korea Institute for Curriculum and 

Evaluation  

Chae Kwan Jung, Korea Institute for Curriculum 

and Evaluation 
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Time WEDNESDAY, JULY 3 Location 

2:20-3:20 POSTER SESSION  
Grand Hall & 

Foyer 

Impact of English speaking test preparation on Korean 

test-takers' identity 

Nahee Kim, University of Leicester 

Development of diagnostic tools assessing  

English teachers’ performance 

Sangha Lee, Korea Institute for Curriculum and 

Evaluation (KICE) 

Bokyung Cho, KICE  

KyungAe Jin, KICE 

The effect of students’ background characteristics on 

English performance in the NAEA 

Young-Ju Lee, Korea Institute for Curriculum  
and Evaluation 

Formative and diagnostic language assessment 

within a plurilingual approach to language 

learning in Swiss schools 

Peter Lenz, University of Fribourg 

Factor structure and factorial invariance of an 

institutional English Placement Test (EPT) 

Zhi Li, Iowa State University 

Hyejin Yang, Iowa State University 

Jooyoung Lee, Iowa State University 

Monitoring the effects of exam renewal: 

Examining formulaic phrases in two speaking test 

formats 

Fabiana MacMillan, CaMLA 

Barb Dobson, CaMLA 

Jayanti Banerjee, CaMLA 

Investigating the impact of different misfit criteria on 

item parameter estimation using the Rasch model 

Keita Nakamura, Eiken Foundation of Japan 

 

The relationship between TOEFL iBT speaking 

scores and oral ability in an academic EFL 

environment 

Gary J. Ockey, Educational Testing Service 

Eric Setoguchi, Kanda University of 
International Studies 
Dennis Koyama, Purdue University 
Angela Sun, Kanda University of International  
Studies 

Investigating the validity of the reading items in the 

Internet-based National English Ability Test 

Younghyo Park, Korea Institute for Curriculum  
and Evaluation (KICE) 

Su Yon Yim, KICE 

Jun-Shik Kim, KICE 

Bokyung Cho, KICE 

Suh Keong, Kwon, KICE 

Effectiveness of a diagnostic e-report for 

independent learning 

Michelle Raquel, The Hong Kong Polytechnic  

University 

Carrie Tsang, The Hong Kong Polytechnic  

University  

Roxanne Wong, City University of Hong Kong 

Winnie Shum, Lingnan University 

Gwendoline Guan City University of Hong Kong 

The validation process on the Brazilian English 

proficiency exam for Air Traffic Controllers 

Natalia de Andrade Raymundo, ICEA - Brazilian Air 

Force 

Natália de Castro Marques, ICEA - Brazilian  

Air Force 

 
 

Complexity comparisons between examination  

passages and real-world reading texts at 2 CEFR 

levels 

Daniel J. Reed, Michigan State University 

Aaron Ohlrogge, Michigan State University 

Hyojung Lim, Michigan State University 

Heekyoung Kim, Michigan State University 

Qualitative change in junior high school students’ peer 

assessments on speaking performances 

Hidetoshi Saito, Ibaraki University 
 

The effects of different types of feedback on 

Japanese EFL learners’ TOEFL iBT®  reading 

practice test performance 

Yasuyo Sawaki, Waseda University 

Validating the ACTFL listening proficiency test 

Erwin Tschirner, University of Leipzig 

Olaf Bärenfänger, University of Leipzig 

Foreign language proficiency testing: Individual 

differences in the accuracy of self-assessment 

Daniel S. Stanhope, SWA Consulting Inc. 

Jennifer Lindberg McGinnis, SWA  

Consulting Inc. 

Eric A. Surface, SWA Consulting Inc. 
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Time WEDNESDAY, JULY 3 Location 

2:20-3:20 POSTER SESSION  
Grand Hall & 

Foyer 

Developing an English proficiency test for NATO 

military training and cooperation purposes 

May Tan, Canadian Defence Academy 

Teachers’ use of English language proficiency 

descriptor scales in the Ontario educational 

context: Supporting formative purposes of 

language assessment 

Saskia Stille, OISE/University of Toronto 

June Starke, OISE/University of Toronto 

Eunice Jang, OISE/University of Toronto 

Maryam Wagner, OISE/University of Toronto 

Maggie Dunlop, OISE/University of Toronto 

MERLIN – Illustrating and researching the CEFR levels 

with a multilingual online platform 

Katrin Wisniewski, Technical University of Dresden 

Comparative diagnostic assessment of foreign 

language vocabulary: Differences in English and 

German learners’ word knowledge 

Tibor Vigh, University of Szeged 

Olga S. Hrebik, University of Szeged 

Istvan Thekes, University of Szeged 

Tibor Vidakovich, University of Szeged 

Development and validation of two oral instruments for 

measuring interlanguage pragmatic competence 

Rui XU, Guangdong University of Foreign Studies & 

Jinggangshan University 

 

(Withdrawn at the last minute) 

How impressionistic can holistic scoring be? A 

test-taker perspective 

Qin XIE, Hong Kong Institute of Education 

Test takers’ strategy use and reading test performance: A 

multiple-sample study 

Limei Zhang, Nanyang Technological University 

Christine Goh, Nanyang Technological University 

Antony Kunnan, Nanyang Technological University 

Placement decision of ESL students based on 

holistic scores of Automated Writing Evaluation 

(AWE) 

Hyejin Yang, Iowa State University  

Zhi Li, Iowa State University  

Stephanie Link, Iowa State University  

Volker Hegelheimer, Iowa State University 

2:20-3:20 PROMOTIONAL PRESENTATION SESSION Seminar Hall 4 

   Online Placement Testing: What, Why, and How 

Rebecca Fletcher, Oxford University Press 

 

3:20-3:40 BREAK 

3:40-5:40 SYMPOSIUM SESSION 1 (1 Plenary) 

Symposium 

1-A 

Organizers: Yong-Won Lee, Seoul National University 

Eunice E. Jang, University of Toronto 

Discussant: Alister Cumming, University of Toronto 

3:40-5:40 

Future of diagnostic language assessment: Moving beyond where we 

are 

Charles Alderson, Tineke Brunfaut, and Luke Harding 
 Lancaster University 

Matthew Poehner, Pennsylvania State University  

Eunice E. Jang, University of Toronto 

Carol Chapelle, Elena Cotos, and Jooyoung Lee  

Iowa State University 

Grand Hall 

6:00-7:00 

LTRC 2013 Special Session on Language Testing in Korea 

Moonbok Lee, Jiseon Park, EunYoung Lim, 

Korea Institute for Curriculum and Evaluation, and  
Yong-Won Lee, Seoul National University 
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Time THURSDAY, JULY 4 Location 

7:45-6:50 Conference Registration  Foyer 

8:00-6:50 Exhibition Seminar Room 3 

8:00-9:40 PAPER SESSION 2 (3 Parallel) 

Paper 2-A 
Session Theme: Construct/Validation 

Session Chair: Yan Jin, Shanghai Jiao Tong University 

8:00-8:30 

Assessing English as a global language: An empirical analysis of 

reading proficiency in CEFR and PISA 

Johanna Möller, IPN Kiel 

Michael Leucht, IPN Kiel 

Hans Anand Pant, IQB Berlin 

Olaf Köller, IPN Kiel 

Conference Hall A 
8:35-9:05 

A meta-analytic investigation of the relationship between language 

proficiency and performance 

Eric Surface, SWA Consulting Inc. 

Amanda Gissel, SWA Consulting Inc. 

Matthew Borneman, SWA Consulting Inc. 

9:10-9:40 

Theoretical and practical issues in cross-language 

comparisons of proficiency: The European Survey on  

Language Competences 

Neil Jones, Cambridge English Language Assessment 

Nick Saville, Cambridge English Language Assessment  

Paper 2-B 
Session Theme: Speaking & Writing Assessment 

Session Chair: Sara Cushing Weigle, Georgia State University 
 

8:00-8:30 

Validation research for developing and applying the automated 

scoring program for the speaking section of the NEAT 

Dongkwang Shin, Korea Institute for Curriculum and Evaluation 

Hoky Min, Korea Institute for Curriculum and Evaluation 

Sang-Bok Park, Korea Institute for Curriculum and Evaluation 

Chae Kwan Jung, Korea Institute for Curriculum and Evaluation 

Hunwoo Joo, Korea Institute for Curriculum and Evaluation 

Mee-Jee Kim, Korea Institute for Curriculum and Evaluation  

Conference Hall B 

8:35-9:05 

Students’ perceptions of the effects of rubric-referenced self-

assessment on EFL writing: A developmental perspective 

Weiqiang Wang, Guangdong University of Foreign Studies 

Yongqiang Zeng, Guangdong University of Foreign Studies 

Haiyan He, Guangdong University of Foreign Studies  

9:10-9:40 

Investigating rating processes in an EAP writing test: Insights into 

scoring validity 

Jessica Wu, The Language Training and Testing Center 

Tung-Mei Ma, The Language Training and Testing Center 

Paper 2-C 
Session Theme: Performance-Based Assessment  

Session Chair: Jungok Bae, Kyungpook National University 
 

8:00-8:30 
Handling sparse data in performance-based language assessment 

under the generalizability-theory framework 

Chih-Kai (Cary) Lin, University of Illinois at Urbana-Champaign  

Seminar Room 4 8:35-9:05 

Writing proficiency and scoring judgment: The case of pre-service 

EFL teachers in mainland China 

Li Liu, The Chinese University of Hong Kong  

Tan Jin, Shutong Research Institute of International Language Education 

9:10-9:40 
Context, construct, and consequences: Washback of the College 

English Test in China  

Youyi Sun, Queen's University  
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9:40-10:00 BREAK  

 
British Council Scholar Lecture 

Session Chair: Young Shik Lee, Hannam University 

10:00-10:05 Introduction 

Conference Hall  

A & B 
10:00-10:40 

Accountability: Standards and assessment in learning systems 

Barry O'Sullivan, The British Council 

10:45-10:55 Q & A 

10:55-11:10 BREAK 

11:10-12:50 PAPER SESSION 3 (3 Parallel) 

Paper 3-A 
Session Theme: LSP Assessment 

Session Chair: Yasuyo Sawaki, Waseda University 

11:10-11:40 

Expanding the construct underlying speaking assessment criteria in 

a specific-purpose language test 

Sally O'Hagan, University of Melbourne 

John Pill, University of Melbourne 

Ying Zhang, The OET Centre 

Catherine Elder, University of Melbourne  

Conference Hall A  11:45-12:15 

Investigating test takers’ processes on an LSP ‘skim and scan’ 

reading task: A validation study of the Occupational English Test 

Kellie Frost, University of Melbourne 

Hyejeong Kim, University of Melbourne 

John Pill, University of Melbourne 

Catriona Fraser, University of Melbourne 

Ute Knoch, University of Melbourne 

12:20-12:50 

Developing a test for diplomats: Challenges, impact and 

accountability 

Dhiravat Bhumichitr, Devawongse Varopakarn Institute of Foreign 

Affairs 

David Gardner, Devawongse Varopakarn Institute of Foreign Affairs 

Rita Green, TDTA 

Paper 3-B 
Session Theme: Speaking Assessment 

Session Chair: Lorena Llosa, New York University 
 

11:10-11:40 
Do test-takers’ self-assessments correspond to their oral  

test performance? 

Yujie Jia, University of California, Los Angeles  

Conference Hall B 11:45-12:15 
Embedding nonverbal delivery into speaking assessment:  

A mixed-method rating scale validation 

Mingwei Pan, The Hong Kong Polytechnic University  

12:20-12:50 
Modeling speaker proficiency, comprehensibility, and  

perceived competence in a language use domain 

Jonathan Schmidgall, University of California, Los Angeles  

Paper 3-C 
Session Theme: Washback 

Session Chair: John De Jong, VU Amsterdam University /Pearson 
 

11:10-11:40 

Interface between language assessment and teaching/learning: 

Teachers’ grading decision-making 

Liying Cheng, Queen's University 

Youyi Sun, Queen's University  

Seminar Room 4 

11:45-12:15 

The use of external standardised assessment in a school context for 

motivational and accountability purposes 

Angeliki Salamoura, Cambridge English Language Assessment 

Coreen Docherty, Cambridge English Language Assessment 

Miranda Hamilton, Cambridge English Language Assessment 

Neil Jones, Cambridge English Language Assessment 
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12:20-12:50 

A longitudinal case study of the washback of the National College 

English Test on teachers’ teaching processes and behaviours: 

Classroom observation 

Xiangdong Gu, Chongqing University 

Zhiqiang Yang, Chongqing University of Science and Technology 

Seminar Room 4 

12:50-2:50 LUNCH BREAK 

12:50-2:50 ILTA Annual Business Meeting Conference Hall A 

2:50-4:50 SYMPOSIUM SESSION 2 (3 Parallel) 

Symposium 

2-A 

Organizers & Moderator: Young Shik Lee, Hannam University 

Sang Bok Park, Korea Institute for Curriculum and Evaluation 

Discussant: Lyle Bachman, University of California, Los Angeles 

2:50-4:50 

The challenges and issues in developing English language tests in 

the Asian EFL context 

Kyung-Ae Jin, Korea Institute for Curriculum and Evaluation 

Yan Jin, Shanghai Jiao Tong University 

Michael Todd Fouts, Eiken Foundation of Japan 

Jessica R. W. Wu, The Language Training and Testing Center 

Neil Drave and Cameron Smart, Hong Kong Examinations and  

Assessment Authority 

 

 

Conference Hall A 

 

 

Symposium 

2-B 

Organizers: Luke Harding, Lancaster University 

Huei-Lien Hsu, Fu-Jen Catholic University 

Discussant: Lynda Taylor, University of Bedfordshire 

2:50-4:50 

World Englishes, English as a Lingua Franca and language testing: 

Change on the horizon? 

Huei-Lien Hsu, Fu-Jen Catholic University 

Luke Harding, Lancaster University 

Hyejeong Kim, The University of Melbourne 

Conference Hall B 

Symposium 

2-C 
Organizer: Ari Huhta, University of Jyvaskyla 

Discussant: Eunice E. Jang, University of Toronto 

2:50-4:50 

Diagnosing reading in a second or foreign language:  

Insights from a multi-method study of two different  

languages 

Ari Huhta, University of Jyvaskyla 

Charles Alderson, Lancaster University 

Lea Nieminen, University of Jyvaskyla 

Riikka Ullakonoja, University of Jyvaskyla 

Eeva-Leena Haapakangas, University of Jyvaskyla  

Seminar Room 4 

4:50-5:10 BREAK 

5:10-6:50 PAPER SESSION 4 (3 Parallel) 

Paper 4-A 
Session Theme: Statistics & Psychometrics for Language Testers 

Session Chair: Seock-Ho Kim, The University of Georgia 

5:10-5:40 
Optimizing raw score usage to reduce measurement error 

John De Jong, VU Amsterdam University / Pearson 

Ying Zheng, Pearson 

Conference Hall A 5:45-6:15 
Item-analysis methods and their implications for the ILTA Guidelines 

for Practice 

David Ellis, University of Maryland (Did not show up at the conference)  

6:20-6:50 
Facilitating communication to stakeholders using statistical graphics 

Sung-Ock Sohn, University of California, Los Angeles 

Ikkyu Choi, University of California, Los Angeles 
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Paper 4-B 
Session Theme: Speaking Assessment 

Session Chair: Alistair van Moere, Pearson 

5:10-5:40 

Rating scale development and use: The rater perspective 

Evelina Galaczi, Cambridge English Language Assessment 

Gad Lim, Cambridge English Language Assessment 

Nahal Khabbazbashi, Cambridge English Language Assessment  

Conference Hall B 
5:45-6:15 

Developing and validating an automated speaking test for elementary 

students 

Young Shik Lee, Hannam University 

Jungtae Kim, Pai Chai University 

Taeyoung Jeong, Korea Military Academy  

Hyun-Ju Kim, Dankook University 

6:20-6:50 
The role of the native speaker in aviation communication 

Carol Lynn Moder, Oklahoma State University 

Gene B. Halleck, Oklahoma State University  

Paper 4-C 
Session Theme: Non-English Language Assessment  

Session Chair: Yo In’nami, Shibaura Institute of Technology 

5:10-5:40 
The usefulness of accreditation-mandated assessment in college 

foreign language programs 

John Davis, University of Hawai’i at Manoa  

Seminar Room 4 5:45-6:15 
Cantonese-speaking Chinese heritage learners' response patterns at 

a placement test 

Wei-Li Hsu, University of Hawai’i at Manoa  

6:20-6:50 
Morpheme-by-morpheme Rasch analysis of a Korean C-test as a 

diagnostic tool 

Hyunah Ahn, University of Hawai’i at Manoa  
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8:15-5:25 Conference Registration  Foyer 

8:30-5:25 Exhibition Seminar Room 3 

8:30-10:10 PAPER SESSION 5 (3 Parallel) 

Paper 5-A 
Session Theme: Validity, Accountability, & Validation 

Session Chair: Liying Cheng, Queen's University  

8:30-9:00 
What is argument-based validation? 

Carol Chapelle, Iowa State University 

Hye-Won Lee, Iowa State University 

Conference Hall A  9:05-9:35 

Validity and accountability: IELTS as a measure of language 

ability for medical practitioners 

Vivien Berry, Centre for Language Assessment Research,  

University of Roehampton 

Barry O'Sullivan, The British Council 

Sandra Rugea, Centre for Language Assessment Research, 

 University of Roehampton  

9:40-10:10 
Language ability of young English language learners: Definition, 

configuration, and implications 

Lin Gu, Educational Testing Service  

Paper 5-B 
Session Theme: Non-English Language Assessment & Longitudinal Analysis 

Session Chair: Toshihiko Shiotsu, Kurume University 

8:30-9:00 
Examining testlet effects in the TestDaF Reading Section: A testlet 

response modeling approach 

Thomas Eckes, TestDaF Institute  

Conference Hall B  
9:05-9:35 

Development of diagnostic Japanese vocabulary assessment for non-

native speakers’ learning 

Yuan Sun, National Institute of Informatics 

Hiroko Yabe, Tokyo Gakugei University 

Megumi Shimada, Tokyo Gakugei University  

9:40-10:10 

Longitudinal and cross-sectional investigation into the  

development of speaking ability at Japanese schools 

Rie Koizumi, Juntendo University 

Yo In'nami, Shibaura Institute of Technology    

Paper 5-C 
Session Theme: Assessment of Pragmatics & Strategic Competence 

Session Chair: Dan Douglas, Iowa State University 

8:30-9:00 
Validating task-based assessment of L2 pragmatics in interaction 

using mixed methods  

Soo Jung Youn, University of Hawai’i at Manoa 

Seminar Room 4 
9:05-9:35 

An investigation into the nature of strategic competence through test-

takers’ lexico-grammatical test performance 

Nick Bi, University of Sydney 

9:40-10:10 
Testing implicature under operational conditions 

Carsten Roever, The University of Melbourne 

10:10-10:30 BREAK 

10:30-12:00 WORKS-IN-PROGRESS SESSION 
Conference Halls  

A and B 

 
Session Chairs: Neil Jones, Cambridge English Language Assessment  

              Xiaoming Xi, Educational Testing Service 

Investigating growth in paragraph writing skills of 

tertiary students 

Vahid Aryadoust, National University of Singapore 

Siew Mei Wu, National University of Singapore 

Investigating the assessment literacy of standardised 

language test score users in Canadian higher 

education 

Beverly Baker, McGill University 

Rika Tsushima, McGill University 

Shujiao Wang, McGill University  

Mariusz Galczynski, McGill University 

Sarah Desroches, McGill University 
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Optimizing the diagnostic utility of automated essay 

scoring 

Brent Bridgeman, Educational Testing Service 

Chaitanya Ramineni, Educational Testing Service 

Content validation study of a computerized business 

English test: Developing a language framework 

Youngshin Chi, University of Illinois at Urbana-

Champaign 

Investigating prompt difficulty in automatically 

scored speaking performance assessments 

Troy Cox, Brigham Young University 

Listening subskills and metacognitive strategies in a 

diagnostic English language assessment 

Jeremy Gray, Lingnan University 

Wai Lan, Winnie Shum, Lingnan University 

Yuanyuan, Gwendoline Guan, City University of 

Hong Kong 

L2 collocational proficiency: Expanding the 

speaking proficiency construct in automated speech 

scoring 

Sumi Han, Northern Arizona University 

Exploring the criterial features of spoken 

performances on the same tasks at A2, B1, and B2 

Chihiro Inoue, Asahikawa Medical University 

(Withdrawn) 

The development of second language writing 

proficiency: A linguistic analysis 

Yeon Joo Jung, Georgia State University 

Computerized speaking tasks for assessing young 

English language learners 

Dorry M. Kenyon, Center for Applied Linguistics 

Margaret E. Malone, Center for Applied Linguistics 

Megan Montee, Center for Applied Linguistics 
Innovative assessment tasks for academic English 

proficiency: An integrated listening-speaking task vs. 

a multimedia-mediated speaking task 

Hye Won Lee, Iowa State University 

An investigation into the comparability of students’ 

writing performance on the TOEFL-iBT and in 

university writing courses 

Lorena Llosa, New York University 

Margaret Malone, Center for Applied Linguistics 

Jing Wei, New York University 

Anne Donovan, Center for Applied Linguistics 

Assessing writing: How do raters deal with aspects 

not covered in rating scales? 

Yi Mei, Queen's University 

The role of diagnostic assessment in academic 

support 

Jawee Perla, American University 

Bridging assessment for learning to self-regulation 

in Chinese tertiary EFL writing classrooms 

Yongfei Wu, Queen's University 

Preparing for the writing tasks of Graduate School 

Entrance English Examination: Stakeholders’ 

practice as a response to test task demands 

Shasha Xu, Zhejiang University 

Automatic writing assessment and feedback: An 

approach to improve construct and consequential 

validity 

Helen Yannakoudakis, University of Cambridge 

ESOL Examinations 

Gad Lim, University of Cambridge ESOL Examinations 

Ø istein Andersen, iLexIR Ltd 

Ted Briscoe, University of Cambridge Computer 

Laboratory 

Fiona Barker, University of Cambridge ESOL  

Examinations 

Diagnosing EFL writing difficulties in the Chinese 

context 

Cecilia Guanfang Zhao, Shanghai International  

Studies University 

Reconciliation between assessment for learning and 

assessment of learning in Chinese award-winning 

teachers' EFL classrooms 

Jiming ZHOU, The University of Hong Kong 

 

12:00-1:30 LUNCH BREAK 

1:30-2:35 PAPER SESSION 6 (3 Reduced parallel) 

Paper 6-A 
Session Theme: Reading/Writing 

Session Chair: David Qian, Hong Kong Polytechnic University 

1:30-2:00 
Investigating Korean EFL college students’ perception, strategy use 

and task performance on an English integrated reading-writing task  

Yoonhee Choe, Chongshin University  

Conference Hall A 
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2:05-2:35 
Relative significance of component skills to EFL reading: 

Implications for diagnosis and instruction 

Min Gui, Wuhan University  

Conference Hall A 

Paper 6-B 
Session Theme: Disability Accommodation and Technology Issues 

Session Chair: Ute Knoch, University of Melbourne 

1:30-2:00 

Assessing students with disabilities: Listening to voices from the 

stakeholder community 

Lynda Taylor, University of Cambridge ESOL Examinations 

Hanan Khalifa, University of Cambridge ESOL Examinations  
Conference Hall B 

2:05-2:35 

Developing technology-enhanced language assessment tasks for 

young English language learners: Issues to consider  

Mikyung Kim Wolf, Educational Testing Service  

Alexis Lopez, Educational Testing Service 

Paper 6-C 
Session Theme: Integrated Tasks in Language Assessment 

Session Chair: Gad S. Lim, Cambridge English Language Assessment 

1:30-2:00 

Impact of the length of stimulus materials on TOEFL®  Junior
TM

 

Comprehensive integrated task performance 

Youngsoon So, Educational Testing Service 
Seminar Room 4 

2:05-2:35 
Rhetorics and realities in preparing intensively for TOEFL iBT 

speaking test: Teacher and test taker perspectives 

Guoxing Yu, University of Bristol  

2:35-2:55 BREAK 

2:55-4:55 SYMPOSIUM SESSION 3 (2 Parallel) & PAPER SESSION 7 (1 Plenary)  

Symposium 

3-A 
Organizer: John Read, University of Auckland 

2:55-4:55 

Exploring the diagnostic potential of post-admission language 

assessments in English-medium universities 

Ute Knoch and Cathie Elder, University of Melbourne 

John Read, Janet von Randow, and Eleanor Clemeau 
 University of Auckland 

Janna Fox, John Haggerty, and Zinat Goodarzi 
Carleton University 

Alan Urmston, Michelle Raquel, and Carrie Tsang 

Hong Kong Polytechnic University Conference Hall A 

Conference Hall A 

Symposium 

3-B 
Organizer & Moderator: Carsten Wilmes, WIDA Consortium 

Discussant: Lyle Bachman, University of California, Los Angeles 
 

2:55-4:55 

Broadening language assessment horizons: From large- 

scale accountability to diagnostic purposes 

Timothy Boals, WIDA Consortium 

Margo Gottlieb, WIDA Consortium 

Carsten Wilmes, WIDA Consortium 

Dorry Kenyon WIDA Consortium 

Conference Hall B 

 Paper Session 7  

Paper 7 
Session Theme: Automated Essay & Speech Scoring 

Session Chair: Seon-Hi Shin, Seoul National University 
 

2:55-3:25 

 

Can you “game the system” by responding off-topic in automatically 

scored speaking tests? 

Jian Cheng, Pearson 

Alistair Van Moere, Pearson 

Masanori Suzuki, Pearson  

Seminar Room 4 
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3:30-4:00 

Factor structure of a spoken Chinese test: investigating five subskill 

scores for diagnosis 

Masanori Suzuki, Pearson 

Yujie Jia, Pearson 

Seminar Room 4 

4:05-4:35 

Developing an automated essay scoring system for  

the NEAT 

Doyoung Park, Korea Institute for Curriculum and Evaluation (KICE) 

Kija Si, KICE 

Yongsang Lee, KICE 

Sangwook Park, KICE 

Eunyoung Lim, KICE 

Seulki Koo, KICE 

Hwangkyu Lim, KICE 

4:55-5:25 Closing Comments Conference Hall A 

6:30-9:30 Banquet and Awards Presentation 
Bus from the hotel 

Sejong Hall 
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Workshop 1: Rating Scales and Raters in Speaking Assessment 

 
Monday, July 1, 2013 

Instructors: Dr. Gad S. Lim & Dr. Evelina D. Galaczi, Cambridge English Language Assessment 

  

Performance assessment of speaking ability requires assessment criteria for scoring performances and raters to 

apply those criteria to performances. This workshop focuses on these two aspects of speaking assessment.  

  

First, the workshop will use a range of activities for participants to explore the principles that underpin and inform 

the development of rating criteria and scales (e.g. comparison of various assessment scales, writing and critiquing 

descriptors, case studies of scale and criteria development, interpreting statistical output). Topics covered include 

determination of relevant criteria vis-á-vis test construct, different types of scales and their respective advantages, 

qualities of descriptors, guidelines for dealing with special cases, considerations of usability and impact, and 

methods (intuitive, qualitative, quantitative) for developing and validating rating scales. 

  

Second, the workshop will consider the rating of speaking performances by human assessors and the issues that 

surround this activity. The discussion will cover various models of the marking process and of related issues 

including rater bias, severity and consistency, halo effect and central tendency, rating when the rater is also the 

interlocutor, rater expertise, differences in rating using different types of assessments scales. The workshop will 

also address rater training procedures and processes for assuring rating quality.  

  

Throughout the workshop, emphasis will be given to context as a primary determinant of which approaches and 

options are most suitable for the purpose, and participants will consider how different contexts (e.g. standardized 

testing, classroom assessment, formative and diagnostic assessment) will result in the ideas and principles being 

applied and expressed differently.  

  

Dr. Gad S. Lim is Senior Research and Validation Manager at Cambridge English Language Assessment, where 

he leads research on performance assessment of the productive language skills. In this capacity, he led the 

development of new writing assessment scales for the Cambridge suite of exams, as well as the quality assurance 

and training process for examiners. Previously, he worked at the testing division of the University of Michigan 

English Language Institute, where he was part of the team that developed assessment criteria for ECCE Writing, 

and managed the production of speaking tests. He has taught and trained teachers in Asia, North America, and 

Europe, has published in Language Testing, International Journal of Testing, and in various other outlets, and is 

writing a book on raters and rating scales in writing and speaking assessment. 

  

Dr. Evelina D. Galaczi is Principal Research and Validation Manager at Cambridge English Language Assessment. 

Her current role involves leading on speaking research and draws on her extensive experience as a researcher in 

speaking assessment and as an ESOL teacher, teacher-trainer and program administrator. She also holds the role of 

Managing Editor of the Studies in Language Testing series. Evelina has authored and co-authored works in the 

Language Assessment Quarterly and Assessment in Education journals and in Examining Speaking. Her research 

interests include scale development, rater training, and qualitative approaches to assessment research. She is a 

current member of the Language Assessment Quarterly Editorial Advisory Board and is a Coordinating Committee 

Member of the BAAL Testing, Evaluation and Assessment SIG. 

 

 

Agenda 
 

Monday, July 1 

9:00 a.m.- 10:15 a.m. Fundamental concepts and considerations in the development of assessment criteria and 

scales 

10:30 a.m.- 12:30 p.m. Methods (intuitive, qualitative, quantitative) for developing and validating assessment 

scales 

1:30 p.m. - 2:45 p.m. Fundamental concepts and considerations in rating speaking ability 

3:00 p.m. - 5:00 p.m. Procedures for training markers and assuring rating quality 

 
 

 

 



WORKSHOPS 

LTRC 2013 Broadening Horizons •30 

Workshop 2: Defining and Assessing Writing Ability: Best Practices and Current Issues in 

Classroom and Large-Scale Writing Assessment  
 

Monday, July 1 - Tuesday, July 2, 2013 

Instructors: Sara Cushing Weigle, Georgia State University & Lynda Taylor, University of Bedfordshire 

  

The assessment of student writing is an essential task for language teachers to diagnose writing needs and measure 

achievement. Furthermore, teachers frequently need to prepare their students for externally mandated large-scale 

writing assessments, and thus they need to have an understanding of the uses and misuses of such tests. However, 

many teacher training programs do not require students to take a course in assessment or evaluation, and courses on 

teaching writing often devote only a limited amount of time to the discussion of assessment. 

  

In this workshop we will explore the essential considerations in classroom and large-scale writing assessments. 

Topics to be discussed will include: how to define and describe the construct of writing for assessment purposes; 

how to design effective tasks for testing writing skills; how to develop assessment criteria and scoring rubrics to 

evaluate written performance; the computer scoring of writing; and the nature of portfolio assessment. We shall 

consider how the outcomes from writing tests can help to provide useful diagnostic and remedial feedback on 

learners' writing performance in support of teaching and learning. We shall also consider the sorts of evidence 

needed to support claims about the quality of writing tests and we shall explore some of the methodologies that 

enable such evidence to be gathered in a transparent and systematic manner.  

 

Dr. Sara Cushing Weigle is Professor of Applied Linguistics at Georgia State University. She received her Ph.D. 

in Applied Linguistics from UCLA. She has published research in the areas of assessment, second language writing, 

and teacher education, and is the author of Assessing Writing (2002, Cambridge University Press). She has been 

invited to speak and conduct workshops on second language writing assessment throughout the world, most 

recently in Egypt, the United Kingdom, South Korea, and Austria. Her current research focuses on assessing 

integrated skills and the use of automated scoring for second language writing.  

  

Dr. Lynda Taylor is Senior Lecturer in Language Assessment at the Centre for Research in English Language 

Learning and Assessment (CRELLA), University of Bedfordshire, UK as well as Consultant to University of 

Cambridge ESOL Examinations, where she was formerly Assistant Director of Research and Validation. She 

received her Ph.D. in English and Applied Linguistics from the University of Cambridge and has extensive 

experience of theory and practice in language learning, teaching and assessment. She regularly presents at 

international workshops and conferences and has published widely in academic journals and volumes, including 

several recent titles in Cambridge's Studies in Language Testing series.  

  

Agenda 
 
Monday, July 1 

9:00 a.m. - 10:30 a.m. Introduction - reflecting on the writing process and product 

10:50 a.m. - 12:15 p.m. Defining and describing a construct of writing ability 

1:30 p.m. - 3:00 p.m. Designing and producing writing test tasks 

3:20 p.m. - 5:00 p.m. Hands-on tasks and activities 

 

 Tuesday, July 2 

9:00 a.m. – 11:00 a.m. The rating process and the meaning of writing test scores 

11:20 a.m. – 12:45 p.m. Research and validation issues in writing assessment 

2:00 p.m. – 4:00 p.m. Round-up & discussion 
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Workshop 3: Cognitive Diagnostic Assessment: Modeling and Application 
 

Monday, July 1 - Tuesday, July 2, 2013  

Instructors: Eunice E. Jang, University of Toronto & Jimmy de la Torre, Rutgers University 

  

The demands from educational accountability and global migration have expanded educational and language 

assessment toward utilization-oriented practices integrated in where learning takes place. Cognitive diagnostic 

models (CDM) and its application to assessments (CDA) are widely researched and practiced to enhance the utility 

of assessment by providing cognitively diagnostic feedback. Grounded in deep understandings of theories of 

learning and language proficiency development, CDA employs psychometrically rigorous probabilistic modeling 

approach to make inferences about students' skill mastery profiles. The purposes of the workshop are three-fold: (1) 

to provide an overview of one of the most recent advances in the fields of assessment and measurement; (2) to give 

participants hands-on experience with various cognitive diagnosis models (CDM) and their applications to specific 

assessment contexts; and (3) to engage participants in stimulating discussions about the potential benefits and 

limitations of CDM in language assessment.  

  

The development of cognitive diagnosis modeling (CDM) reflects needs to develop and utilize assessments that 

provide information with more diagnostic and pedagogical value compared to traditional approaches. Building upon 

theoretical underpinnings regarding mastery of cognitive skills, CDM takes a psychometric profiling approach in 

order to identify individual students' strengths and areas of improvement in a domain of interest. This workshop 

aims to provide participants with the opportunity to learn theoretical underpinnings associated with various CDM 

approaches and apply their knowledge to language assessments. The intended audience of the workshop includes 

anyone interested in skills or cognitive diagnosis who has some familiarity with item response theory or classical 

test theory. No previous knowledge of cognitive diagnosis is required.  

  

Dr. Eunice E. Jang is Associate Professor, Applied Psychology and Human Development at Ontario Institute for 

Studies in Education, University of Toronto. Her research interests lie at the intersection of new educational and 

language assessment initiatives and educational accountability issues. Her recent work has examined Grade 6 

English language learners' reading skill development patterns using cognitive diagnosis modeling. She also 

collaborated with various stakeholders including policy makers, educators, and researchers on multidimensional 

factors that affect school success in challenging school circumstances. She currently has three active programs of 

research. The first is evaluation of the feasibility of a new performance-based classroom assessment system that 

Ontario Ministry of Education developed in collaboration with teachers. The second examines how formative 

diagnostic feedback from assessment can have positive impact on pedagogy and student motivation. She is leading 

a new computer-based French as a second language (FSL) assessment system which will be primarily used for 

placement and diagnostic profiling for undergraduate students. In addition, in collaboration with international 

researchers, she examines the effects of interactive diagnostic feedback on students' learning in technology-rich 

learning environments that simulate real-life learning contexts. She co-authored the research monograph, OECD 

Reviews on Evaluation and Assessment in Education: Denmark (Shewbridge, Jang, Matthews, & Santiago, 2011). 

She is a member of Editorial Advisory Board for Language Assessment Quarterly, Language Testing, and 

Educational Measurement: Issues and Practice. She serves the Young Learner Assessment Subcommittee, TOEFL 

Committee of Examiners, WBTT Research Advisory Board, and Supporting ELL Advisory Group.  

  

Dr. Jimmy de la Torre is an Associate Professor at the Department of Educational Psychology at Rutgers 

University. His research interests include latent variable models for educational and psychological measurement, 

and how to use assessment to improve classroom instruction and learning. His recent work in CDM includes 

development of various cognitive diagnosis models, implementation of estimation codes for cognitive diagnosis 

models, and development of a general framework for model estimation, test comparison, and Q-matrix validation. 

He is an ardent advocate of CDM, and to date, has conducted more than a dozen national and international CDM 

workshops. Jimmy was a recipient of the 2008 Presidential Early Career Award for Scientists and Engineers given 

by the White House, and the 2009 Jason Millman Promising Measurement Scholar Award given by the National 

Council on Measurement in Education. 
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Agenda 

 

Monday, July 1 

9:00 a.m. - 10:00 a.m.  Introduction of CDA and CDM  

10:00 a.m. - 12:15 p.m.  Theoretical backgrounds  

 1. Paradigm issues in testing 

 2. Research on CDM/CDA in language testing  

 3. Diagnosis modeling frameworks 

1:15 p.m. - 3:00 p.m.  Diagnostic assessment development 

 Q matrix development 

 Q matrix validation 

3:00 p.m. - 5:00 p.m.  Hands-on activities 

Wrap up 

 

  

 

Tuesday, July 2 

9:00 a.m. - 10:30 a.m. Diagnosis modeling  

10:30 a.m. - 12:15 p.m. Evaluation of model fit 

1:15 p.m. - 3:00 p.m. Arpeggio application& validation 

3:00 p.m. - 4:00 p.m. Use of diagnostic information 

4:00 p.m. - 5:00 p.m. Current issues and future directions in CDM/CDA 
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Workshop 4: Item Response Theory Modeling with EQSIRT 
 
Tuesday, July 2, 2013 

Instructors: Peter M. Bentler, UCLA & Eric Wu, Multivariate Software Inc.  

  

Occasionally a researcher or research group may need to evaluate the dimensionality of a set of language items, 

evaluate possible biases in an existing instrument, develop their own instrument for measuring an important 

proficiency, etc. Item Response Theory (IRT) is the universally accepted methodology to accomplish such goals. 

EQSIRT was developed by the authors of the EQS structural equations program and IRT experts under sponsorship 

of the US National Cancer Institute to allow a wide variety of IRT methodologies to be accomplished in a coherent, 

user friendly, and identical way across Windows, Mac, and Linux environments. This workshop introduces the 

EQSIRT program. Workshop participants will be given a temporary EQSIRT license and are encouraged to bring 

their notebook computer for hands-on experience. Download and license information will be emailed to participants 

before the workshop.  

  

The workshop will start with dimensionality assessment of the data. EQSIRT provides two ways to assess 

dimensionality with correlation based and full information based exploratory factor analysis. Then a wide range of 

IRT models will be discussed. EQSIRT allows Rasch, 1PL, 2PL, 3PL models for binary data. It also supports the 

Graded Response Model (GRM), Generalized Partial Credit Model (GPCM), Rating Scale Model (RSM), and 

Nominal Response Model (NRM). These models are available in multiple-group and multidimensional form 

(except NRM). We will also test whether the normality assumption for the latent trait distribution is violated, and 

show how to model with a non-normal trait. We will also show how to plot in EQSIRT and to use R to obtain 

publication quality plots.  

  

Dr. Peter M. Bentler received his Ph.D. in Clinical Psychology from Stanford University, spent a postdoctoral 

year at the Educational Testing Service, and has been at UCLA for more than four decades. A former Chair of the 

Department of Psychology, he is now Distinguished Professor of Psychology and Statistics. Bentler has been an 

elected president of the Society of Multivariate Experimental Psychology (SMEP), the Psychometric Society, the 

Western Psychological Association, and the Division of Evaluation, Measurement and Statistics of the American 

Psychological Association. He received SMEP's 2005 Sells Award for Outstanding Career Contributions to 

Multivariate Experimental Psychology and, in 2007, was the recipient (with Karl Jöreskog) of the American 

Psychological Association's Distinguished Scientific Contribution Award for the Applications of Psychology.  

  

Mr. Eric Wu is one of the founders of Multivariate Software, Inc., the primary developer of the EQSIRT program. 

He worked in Professor Bentler's research group at UCLA since mid-1980s and was responsible for the 

development of the EQS structural equations program.  
  

Agenda 
 
Tuesday, July 2 

9:00 a.m. - 10:30 a.m. Introduction to EQSIRT. EFA with bifactor and other rotations. CFA. 

10:50 a.m. - 12:15 p.m. Binary and polytomous IRT models. 

1:30 p.m. - 3:00 p.m. Models with non-normal latent trait. Multidimensional and multiple group IRT models 

with constraints. 

3:20 p.m. - 5:00 p.m. Hands-on with EQSIRT on your computer. 
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Workshop 5: Developing English Language Proficiency Tests: An Integrated Framework 

for Understanding the Steps 

 
July 1, 2013 

Instructor: Dorry M. Kenyon, Center for Applied Linguistics  

  

The development of an English language proficiency test is an interdisciplinary effort requiring attention to the 

technical requirements of language testing and measurement specialists (among others), as well as to the needs and 

requirements of various stakeholders, including test-takers, test scores users, policy setters, and researchers. Such a 

large effort requires a principled approach in order to be carried out successfully. 

  

In this workshop, participants will be introduced to the integrated steps, or stages, in the development of an English 

language proficiency test. Within each stage, the outcome of that stage will be clearly delineated, as well as a 

discussion of various state-of-the-art approaches (that is, the what that needs to be done) to achieving each outcome 

and the roles and qualifications of the participants (that is, the who is qualified to do the work in that stage). But 

above all, particular attention will be paid to understanding the why of each stage, particularly within a framework 

of building an assessment use argument to support the validity of the use of the test scores. Providing such an 

overarching framework will enable language testers to understand their work in each stage as part of an integrated 

whole. Particular emphases will be placed on the stages preceding the operationalization of the language test: laying 

the foundations, achieving consensus, developing specifications, creating prototypes, conducting pre-operational 

testing research, and making the test operational. 

  

The workshop will be conducted as a series of short presentations on each stage, within which exercises will make 

clear to participants the critical issues to be addressed in each stage. The role and contributions of language testers 

to each stage will be highlighted. Illustrations will be provided by the presenter's experiences in developing large-

scale English language proficiency assessments for students in grades K-12 used by over 28 states for the WIDA 

Consortium (www.wida.us) and the new ACCESS 2.0 assessments being developed by the ASSETS Consortium 

(www.assetsproject.org). At the end of the workshop participants will be able to describe the outcomes and 

articulate a rationale for each step involved in an integrated framework for language test development. 

  

Dr. Dorry M. Kenyon has considerable experience in all aspects of designing, developing, validating, and 

operationalizing language tests through many large projects at the state and national level since joining the Center 

for Applied Linguistics (CAL) in Washington, DC in 1987. He currently serves as CAL's Vice President for 

Programs and Director of CAL/WIDA Partnership Activities. At CAL, he currently directs a variety of projects 

related to the large-scale, high-stakes assessment of the English language skills of language learners from pre-

school to adult. With a doctorate in Educational Measurement, he has also served as CAL's chief psychometrician. 

Active in research on language testing, Dr. Kenyon is particularly interested in the application of new technology to 

language assessment problems. Prior to joining CAL, he taught German and English as a Foreign/Second Language 

for seven years in the United States and abroad.  

  

Agenda 
 
Monday, July 1 

9:00 a.m. - 9:30 a.m. Introduction: The need for an integrated framework to 

developing English language proficiency tests 

9:30 a.m. - 10:30 a.m. Stage 1: Laying the foundations 

10:30 a.m.- 11:30 a.m. Stage 2: Achieving consensus 

11:30 a.m.- 12: 15 p.m. Stage 3: Developing specifications 

1:00 p.m. - 1:30 p.m. Stage 3: Developing specifications (con't) 

1:30 p.m. - 2:30 p.m. Stage 4: Creating prototypes 

2:30 p.m. - 3:30 p.m. Stage 5: Conducting pre-operational testing research 

3:30 p.m. - 4:30 p.m. Stage 6: Making the test operational 

4:30 p.m. - 5:00 p.m. Wrap-Up: Putting it altogether 
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How do language teachers diagnose reading and writing in a second or foreign language? 

 

The ability to read and write in a second or foreign language (SFL) is of growing importance in a 

globalised world and therefore diagnostic language assessment is potentially an important area of 

language test development and research. Although the diagnosis of SFL writing is more advanced than 

that of reading, it remains the case that the development of truly diagnostic tests of both skills is currently 

under-researched and underdeveloped. However, it is frequently considered that the diagnosis of learners’ 

strengths and weaknesses in all aspects of the teaching and learning of a SFL is largely the responsibility 

of the classroom teacher him- or her-self. Yet empirical studies are lacking of how, what and why 

teachers diagnose, provide feedback on, and take remedial action to improve, learners’ abilities in these 

areas (what Edelenbos and Kubanek-German call a teacher’s ‘diagnostic competence’). This paper 

reports on a 4-year (2010-2013) research project into the diagnosis of reading and writing in SFL, which 

is studying young learners of English as a foreign language and Finnish as a second language. As part of 

the larger study referred to above, 20 primary and secondary school teachers of English or Finnish took 

part in a semi-structured interview covering questions related to, e.g., their general approach to teaching 

the language, exercises, materials, and assessments used. Particular attention was given to reading and 

writing, how the teachers attempted to monitor what the learners were doing, how they sought to 

discover if something was a problem, what problems they could spot in the first place, what feedback 

they gave to learners, and how they attempted to treat any problems discovered. Some teachers also kept 

a written diary for two months to record how they taught reading and writing in SFL in the final grade 6 

of the primary school. Particular attention was again given to how they might discover if anything was a 

problem for the students, and how they gave feedback and tried to tackle the problems spotted. Some of 

the SFL lessons of the teachers involved in the diary study were also systematically observed (and taped) 

by the researchers. Attention was paid to how reading and writing were taught, type of feedback given to 

the students and if any instances of problems in these areas arose during the lessons. The teachers were 

interviewed immediately after the observed lessons to solicit more information about the SFL reading 

and writing that took place in the lesson. We summarise and synthesise the information from the three 

types of data described above to draw conclusions about how reading and writing in SFL are taught in 

the contexts studied, how teachers attempt to diagnose learners’ problems, how they give feedback and 

how they try to tackle the learners’ problems. Particular attention will be given to how the issues arising 

in the English as a foreign language and Finnish as a second language context might be similar or 

different and why. 

 

  

Lea Nieminen, University of Jyvaskyla 

Eeva-Leena Haapakangas, University of Jyvaskyla 

J. Charles Alderson, Lancaster University 

Riikka Ullakonoja, University of Jyvaskyla 

Ari Huhta, University of Jyvaskyla 

Wednesday, July 3 

11:10-11:40 

Grand Hall 
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Implementing CDA in an institutional test: A new networking model and experiment with 

a new CDM and task type 

 

Cognitive diagnostic assessment (CDA) has gained attention in language testing since the late 90’s. A 

few models of this new assessment method have been applied to the response data of different language 

tests, yielding encouraging results in general. Most of these empirical studies used large-scale, 

standardized tests and retrofitted to these existing tests. The research study in this proposal was an effort 

to go beyond this limited research context of previous studies of CDA in language testing. Using a new 

psychometric cognitive diagnostic model (Log-linear cognitive diagnostic model) and task type (elicited 

imitation task, EIT) as well as constructing the EIT test with a CDA implementation in mind from the 

outset (thus not retrofitting), this project tried to implement a cognitive diagnostic assessment in an 

institutional placement test. In doing so, the study employed a statistical resampling technique as a way 

to resolve the issue caused by the small size of the test-taker pool at the institution, which is usually 

smaller than the optimal size for CDA implementation. It also tried to analyze polytomously scored 

response data. The study achieved a success at estimating with polytomous response data that were 

scored with a three-point scale (i.e., zero to two points). Though it was a limited success (in that data 

scored with more complex rating scales could not be analyzed), it was one of the first successes in 

estimating with polytomous response data in the context of CDA research in language testing. The 

analysis results of the study also provide insights and implications for the process of Q-matrix 

construction, grain size of attributes, appropriate task and item types for cognitive diagnostic assessment 

as well as appropriate cognitive psychometric models for differing contexts of CDA implementation. 

Also, the networking that occurred in this project between different specializations could be regarded as a 

new networking model in language testing. Considering such collaboration is indispensable for 

implementing a relatively new measurement method in a specific knowledge domain, the co-work 

attempted in this project could serve as a model for implementing CDA in language testing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Yeon-Sook Yi, Seoul National University Wednesday, July 3 

11:45-12:15 

Grand Hall 



PAPER ABSTRACTS 

LTRC 2013 Broadening Horizons •37 

Hongwen Cai, Guangdong University of Foreign Studies 

 

Wednesday, July 3 

12:20-12:50 

Grand Hall 

 

An MFRM approach to subskill divisibility in diagnostic language assessment 

 

This study features the innovative use of the Many-Facet Rasch Measurement (MFRM) approach in 

solving the subskill divisibility issue in a diagnostic test of English as a foreign language (EFL) listening 

proficiency. A key concern in diagnostic language assessment, the divisibility of subskills is often 

presented as a dimensionality problem and typically addressed in the Structural Equation Modeling 

(SEM) approach. Empirical studies, however, tend to report high correlations among the subskills when 

these are modeled as separate factors (e.g. Song, 2008; Van Steensel, Oostdam, & Van Gelderen, 2012), 

which suggests that the subskills may be better modeled as components of the same dimension. 

Assuming unidimensionality, the subskills can be conceptualized as progressive difficulties on the same 

scale rather than separate scales. Methodologically, the MFRM approach can be applied to calibrate the 

relative difficulties of the subskills when the subskills are modeled as one of the facets. To demonstrate 

the use of the MFRM approach in the development and validation of diagnostic language assessment, a 

diagnostic test of EFL listening proficiency was designed to measure four frequently discussed subskills: 

word recognition, constructing literal meaning, recognizing cohesive devices, and inferencing. The test 

items were based on a set of 16 sentences clipped from a podcast discussion on setting goals, and a set of 

four gap-filling items, each testing one of the four subskills, were constructed from each clip, making the 

total number of items 64. These items were administered to seven classes of college EFL students in 

China (N = 369), with a different combination of test items for each class. A three-facet model was 

constructed for the dichotomous scores from the test in Facets 3.58, with the facets of examinee, item, 

and subskill. As of this analysis, the fit statistics of the subskills supported the unidimensionality 

assumption, the difficulty measures of the subskills provided information on the degree of divisibility, 

and the fit statistics and difficulty measures of specific items served as indications of item quality and 

provided useful information for item revision. These results have demonstrated the capability of the 

MFRM approach to address the divisibility issue in diagnostic language assessment, especially when the 

multidimensionality assumption is difficult to maintain with the SEM approach. 
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Matthew J. Borneman, SWA Consulting Inc.  

Eric A. Surface, SWA Consulting Inc. 

Wednesday, July 3 

11:10-11:40 

Seminar Room 4 

 

Comparison of halo error detection methods in language proficiency ratings 

 

In any sort of performance ratings endeavor, the elimination of biases should be of paramount 

importance to all stakeholders. Whether overt or covert, biases can have significant and deleterious 

effects on the integrity and utility of performance ratings. When raters are responsible for rating multiple 

performance dimensions of a single ratee, a covert cognitive bias can exist where an overall impression 

of the ratee influences the ratings on each performance dimension, increasing the relationships between 

them. This bias has traditionally been termed as “halo error” and serves to artificially increase the 

correlations between the dimensions. The effects of halo on individual dimensions can be quite 

substantial. If a rater allows an overall impression to influence his/her individual dimension ratings, s/he 

may rate an individual artificially low or high on a particular dimension. This leads to inaccuracies in 

individual dimension scores and potentially inaccurate diagnostic conclusions. In order to better 

eliminate halo error from language testing, it is necessary to be able to identify which raters may be 

susceptible to this bias; this would allow stakeholders to target retraining strategies for specific raters to 

reduce and eliminate halo error. To this end, we reviewed the broad literature on halo error to ascertain 

the methods researchers have used to detect halo. We identified twelve different methods of halo 

detection: within-ratee cross dimension standard deviation, within-rater correlation among dimensions, 

number and size of the principle components, partial correlations among dimensions (controlling for an 

overall performance rating), a multiplicative “general impression” procedure, an ANOVA with a 

significant rater by ratee interaction, absolute difference between an overall performance rating and the 

dimension ratings, SEM methods based on multitrait-multimethod matrices, a parallel forms method, an 

IRT based method, and a CFA method to calculate the magnitude of a general factor in performance 

ratings. We applied these techniques to a large archival data set of language testing ratings with several 

dimensions and multiple raters. In total, just over 3800 ratings were available for analysis. Results 

indicate that substantial amounts of halo exist in these performance ratings data. This halo is not uniform 

across raters, however, suggesting that some raters are more susceptible to this cognitive bias than others. 

Implications for the integrity of ratings in language testing programs are discussed. Additionally, results 

suggest that the various methods to quantify halo differ substantially in their psychometric properties and 

utility for research. Several measures are unusable without knowledge of the true nature of 

intercorrelations among dimensions (e.g., magnitude the first principle component, CFA method). Other 

measures are not recommended because for use because of interpretational problems (i.e., standard 

deviations), poor discrimination (i.e., number of principle components), the inability to diagnose specific 

raters (i.e., ANOVA), and the actual inability to detect halo (i.e., partialing out a general factor in 

performance ratings. Recommendations are also made for language testing professionals regarding which 

measures of halo to use in their language testing programs. 
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Ikkyu Choi, University of California, Los Angeles  

 

Wednesday, July 3 

11:45-12:15 

Seminar Room 4 

 

Finite mixture models for extracting learner proficiency profiles based on analytically 

scored performance assessments 

 

Diagnostic assessment has focused on identifying different profiles of skill mastery across different 

learners (Bejar, 1984). A popular psychometric model for diagnostic assessment is a family of restricted 

latent class models, often called cognitive diagnostic assessment (CDA) models (Leighton & Griel, 

2007). Despite their wide use and popularity, however, CDA models are not without limitations. A 

critical limitation in the context of language performance assessments involves a model identification 

condition, which requires each skill to have at least one item that measures only that specific skill (Rupp 

& Templin, 2008). Unfortunately, this condition is typically not satisfied in most performance 

assessment situations, in which there exist, in general, a relatively small number of tasks that are 

supposed to engage a number of different skills. The paucity of applications of CDA models in the 

performance assessment context can be accounted for, at least partly, by this identification condition. 

Different aspects of test taker performance on language performance assessments are often captured by 

analytic rating scales (Luoma, 2004; Weigle, 2002), which consist of multiple scoring criteria deemed 

important and distinctive by test stakeholders. A pattern of scores on different scoring criteria contains 

valuable information, in that it shows the relative weakness and strength of that test taker’s performance. 

Therefore, obtaining profiles based on scoring criteria of an analytic rating scale would be valuable. 

Acknowledging this potential, we report an application of finite mixture models for extracting test taker 

profiles from an analytically scored language performance test. In particular, we investigate an academic 

English oral proficiency test for international teaching assistants, rated on four scoring criteria. Groups of 

test takers who exhibited homogeneous profiles in terms of their scores on the four criteria are explored 

through a mixture model. After the model is fit to the data, each test taker is assigned a profile group 

membership. The resulting profile groups are interpreted and labeled based on the shared score patterns 

of the group members and scoring category descriptions. Finally, we discuss methodological issues such 

as handling ordinal scores and available software packages. This study will have multiple implications. 

While the generalizability of the obtained profiles beyond the oral proficiency test under question will 

not be claimed, the methods employed in this study can be adopted to other contexts to yield similar 

profiles of test takers without much difficulty. This study explores a means of extracting additional 

information based on readily available results from a test administration, and therefore, does not 

necessitate additional data collection. In addition, the resulting profiles provide additional information 

that can be readily put into use in facilitating language teaching and learning. Overall, this study shows 

that finite mixture modeling is a promising methodological tool that can help language testing 

professionals generate detailed diagnostic feedback that can be utilized to enhance language learning 

processes. 
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Seon-Hi Shin, Seoul National University Wednesday, July 3 

12:20-12:50 

Seminar Room 4 

 

Functionality of a contingency-table approach for differential item functioning 

 

Language test items are typically examined by an item review committee for bias and fairness during the 

item development phase. Based on recommendations by the committee, items are revised or discarded 

accordingly to ensure the fairness of the test. Differential Item Functioning (DIF) analysis is routinely 

performed in high-stakes testing to detect item bias that threatens assessment equity. DIF refers to 

differences in item functioning after groups have been matched with respect to the ability to be measured 

(Dorans & Holland, 1993). In other words, DIF occurs when members of a particular group have 

differing probabilities of success than that of another group after controlling for ability. The volume of 

DIF studies found in literature is vast with various research foci. Different detection methods have been 

proposed and investigated with dichotomous and/or polytomous data in the context of uniform and/or 

nonuniform DIF (Camilli & Shepard, 1994; Dorans & Holland, 1993; Kamata, 1998; Mantel & Haenszel, 

1959; Miller & Spray, 1993; Swaminathan & Rogers, 1990). Among the methods for detecting DIF in 

dichotomous items, the Mantel-Haenszel Delta classification scheme (MH-D; Camilli & Shepard, 1994; 

Dorans & Holland, 1993) as a contingency table approach has been quite popular in the measurement 

field. Although the scale of the test score is established in the framework of Item Response Theory, and 

there are many IRT-based parametric methods for detecting DIF (Lord, 1980; Camilli & Shepard, 1994), 

it is not unusual to use MH-D for flagging DIF items in the test. It is because this method has been 

reported to show a high-hit and low-false alarm rate in detecting DIF items. Uniform DIF is a 

phenomenon when the probability of endorsing the correct item response is greater for one group than 

the other uniformly over all levels of ability whereas nonuniform DIF exists when there is interaction 

between ability level and group membership (Mellenberg, 1982; Swaminathan & Rogers, 1990). Under 

IRT, DIF simply means differences in item characteristics curves for two groups under investigation. If 

the scale of the test score is determined by 2-PL or 3-PL IRT models, the likelihood to have nonuniform 

DIF in the items may increase since the slope (a) and asymptote (c) parameters of the items in 

conjunction with the threshold (b) parameter can yield complicated forms of DIF. The current study is 

aimed to investigate the functionality of the MH-D method when 2-PL IRT models are true models in the 

population. In order to mimic operational situations more realistically in the Monte Carlo simulations, 

the item parameters (a,b) for this study are borrowed from the operational data of a government-certified 

English language assessment (TEPS). The robustness of the MH-D will be examined as a function of 

varying degrees of sample size, test length, and DIF size. For a comparison purpose, DIF detection 

through IRT modeling techniques will be performed on a limited number of random samples. The 

findings of the study can provide a snapshot of evidence to either support or challenge the DIF detecting 

techniques under investigation. 

 

 

This replaces the abstract of Raymond Stubb (Kyushu Sangyo University), which was 

withdrawn at the last minute. 
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Johanna Möller, IPN Kiel 

Michael Leucht, IPN Kiel 

Hans Anand Pant, IQB Berlin 

Olaf Köller, IPN Kiel 

Thursday, July 4 

8:00-8:30 

Conference Hall A 

 

Assessing English as a global language: An empirical analysis of reading proficiency in 

CEFR and PISA 

 

Fluency in English as a lingua franca is an essential skill for participation in a globalized society. 

Students from different language backgrounds have to meet international proficiency standards in order 

to compete in the global economy. Considering this, the relevance of English language proficiency seems 

inadequately reflected in recent international discourse on education outcomes: The establishment of 

accountability systems has been a major issue in educational policy and research for the past decades, 

however, explicitly testing English as a foreign language (EFL; L2) of unique international significance 

has not been part of global large-scale studies. Since 2000, the PISA study has been used to assess the 

achievement of students from different countries in terms of reading literacy in English as a first 

language (L1). The inherent proficiency scale consists of seven different levels. Level 3 is usually 

considered a benchmark for PISA scores, indicating satisfactory results in a certain domain (OECD 

2012). EFL, on the other hand, is often measured against the CEFR (Common European Framework of 

Reference for Languages), which divides EFL learners into six different levels of language proficiency. 

German National Educational Standards (NES) for EFL are based on CEFR criteria. So while we are 

able to assess EFL students according to criterion-related national standards, we cannot as easily locate 

their performance on an international scale. Up to now, there has been little research on the discrepancies 

in language proficiency of EFL students who are confined to learn the language in a mere academic 

setting versus speakers of English who acquire the language naturally. To close this research gap, the 

present study considers the proficiency of English as a global language in addition to conventional CEFR 

measures of EFL. In order to achieve this, 427 German high school students were tested with PISA 

(English as L1) and CEFR (English as L2) items for reading literacy, respectively. The data were 

transformed to the 500/100 metrics of PISA and CEFR, before being categorized according to the 

corresponding proficiency level. Results, first of all, allow for a localization of EFL students on the 

international PISA scale: What percentage of German EFL students is proficient enough to successfully 

compete in an English-speaking globalized society (i.e., is placed on level 3 or beyond)? We compare 

our results to those of Anglophone countries – showing, for example, that 31% of the EFL students 

investigated reach at least level 3, while the corresponding percentage amongst US-American students is 

59%. Secondly, we present a cross-classification of proficiency levels in PISA (global English) and 

CEFR (EFL) illustrating an only moderate relationship (ρ = .65). By closer inspection of the participants’ 

distributions on both proficiency scales, we hope to contribute to a substantial validation as well as 

localization of German NES for EFL on a global scale. 
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Eric Surface, SWA Consulting Inc. 

Amanda Gissel, SWA Consulting Inc. 

Matthew Borneman, SWA Consulting Inc. 

Thursday, July 4 

8:35-9:05 

Conference Hall A 

 

A meta-analytic investigation of the relationship between language proficiency and 

performance 

 

The interconnected global economy has increased the interest in and importance of language 

performance within work contexts. Understanding how language proficiency relates to language 

performance is important to understanding how to develop individuals who can successfully 

communicate at work in the global economy. This study provides an investigation of the proficiency-

performance relationship and factors influencing it by synthesizing empirical results from existing 

research studies. Language proficiency tests provide information about the general language skill and are 

useful in many contexts, including training to determine if learners achieved the proficiency objectives or 

for diagnostic purposes to direct learning. Language performance assessments provide information about 

the application of language proficiency to accomplish communicative tasks in a specific context, such as 

a specific job in a specific organization. What is arguably of great interest is how language proficiency 

levels relate to actual work-related language performance. Our study provides meta-analytic review of 

the relationships between language proficiency measures (overall and by modality) and relevant language 

performance measures using empirical SLA and ESL studies, with a focus on study setting and 

performance assessment type as moderators. A total of 8,343 studies were identified in the literature 

review and 52 studies included sufficient information for the study. Data were collected from various 

databases, subject matter experts, institutions (e.g., Defense Language Institute), and foreign language 

archives. Corrections for unreliability were made to examine relationships free from the effects of 

measurement error. We used Hunter and Schmidt’s (2004) random-effects model of analysis. Analyses 

by modality indicated that language proficiency had small (k=82, rcor =.35 for speaking) to moderate 

(k=61, rcor =.60 for listening) positive relationships with performance. Moderator analyses indicated that 

study setting (e.g., University, Business, & Military) moderated the relationships between proficiency 

and performance such that relationships were stronger in University settings, except for overall 

proficiency where the relationship was stronger in Military settings. Meta-analytic correlations ranged 

from small (k=6, rcor =.29 for writing in a business setting) to large (k=30, rcor =.73 for listening in a 

university setting). Performance measures were categorized as work samples—task-based measures such 

as translations, dictation tasks—or as ratings (e.g., by superiors, self-ratings, students). Results indicated 

that performance measure type moderated the relationships between language proficiency and 

performance, such that the relationships were stronger in studies using work samples than in studies 

using ratings. For example, Table 1 provides the results for the speaking proficiency and performance 

relationship moderated by performance type. When performance was operationalized by a task-based 

measure, the meta-analytic correlation showed a notable increase. This suggests that work-sample based 

performance measures have a stronger relationship with language proficiency than rating-based 

performance measures. Full methods and results will be presented and practical implications and future 

research directions will be discussed. 
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Theoretical and practical issues in cross-language comparisons of proficiency: the 

European Survey on Language Competences 

 

The first European Survey on Language Competences (ESLC), which published its findings in June 2012, 

was conducted on behalf of the European Commission by a multinational consortium (see 

www.surveylang.org). The aim was to provide participating countries with comparative data on foreign 

language competence and insights into good practice in language learning; ‘not only … a survey of 

language competences but a survey that should be able to provide information about language learning, 

teaching methods and curricula’. The ESLC is also intended to enable the establishment of a European 

language competence indicator to measure progress towards the 2002 Barcelona European Council 

conclusions, which called for ‘action to improve the mastery of basic skills, in particular by teaching at 

least two foreign languages from a very early age’. Fourteen European countries took part in the survey, 

a total of 16 educational systems, as Belgium’s three linguistic communities participated separately. A 

representative sample of almost 54,000 pupils was tested. Each educational system tested the two most 

widely taught languages out of the five tested languages: English, French, German, Italian and Spanish. 

Additionally, questionnaires administered to students, teachers, principals and at national level explored 

the impact of specific European language policies on learning outcomes. This presentation will focus on 

the language tests. Comparability of interpretation across languages was a major goal, requiring attention 

at each stage of the testing process from construct definition to standard setting. Results were to be 

reported against the levels of the Common European Framework of Reference, which was thus an 

important mediating factor. We will discuss both theoretical and practical comparability issues arising in 

the course of the project, and consider the issues which make foreign languages a particularly difficult 

subject for large-scale educational surveys to address. Some approaches to validating the outcomes will 

be presented. 
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Validation research for developing and applying the automated scoring program for the 

speaking section of the NEAT 

 

In 2012, the Korea Institute for Curriculum and Evaluation (KICE) began researching and developing the 

automated scoring of speaking for the National English Ability Test (NEAT). As a new national test, 

there have been various public discussions over the last two years about the human rating process, 

including their training, administration, and reliability. However, it was felt that existing automated 

scoring programs based on native English speakers’ data were not appropriate for the evaluation of 

Korean students. Therefore, there was a social and educational demand for automated scoring that was 

customized to evaluating Korean students’ speaking abilities. This presentation will describe the process 

for developing the scoring models. The initial stage in developing the speaking scoring model was to 

optimize the speech recognition application. Samples of speech from Korean students performing on the 

NEAT field tests were transcribed phonetically. Speech recognition engineers then used the 

transcriptions to compute the parameters of articulation and analyze the errors of pronunciation from the 

transcription. Then the data was classified according to the articulatory characteristics of Korean 

speakers and the recognition system was customized for the NEAT. Next, scoring features from the 

research literature were first applied and then adjusted according to each rating domain of the spoken test, 

including language use, discourse, task completion, fluency and pronunciation. Eventually, KICE 

selected 74 scoring features that could be applied as variables in the automated scoring models. Two 

different types of algorithms will be presented, the Maximum Entropy (ME) and Multiple Regression 

(MR) methods, as these were designed and tested for use with the 74 scoring features. Validation 

analyses are presented from field test forms which analyze the automated scoring and human scoring 

results by using correlation analysis, many facet Rasch model, and generalizability theory. The 

automated scoring program for NEAT is currently in the developmental stage, but investigating an 

optimal phonetic recognition system, selecting the scoring features, and creating the prototype were 

significant accomplishments for the first year of research. The scoring program will be improved upon 

and it is to be hoped that it will be used operationally in the national test in the near future. 
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Students’ perceptions of the effects of rubric-referenced self-assessment on EFL writing: A 

developmental perspective 

 

Despite a paradigm shift in language assessment research that places more emphasis on the relationship 

between assessment, learning, and teaching (Davison and Cummins, 2006), the empirical studies on 

classroom formative assessment in the Asian EFL learning context are still few and far between. The 

present study, grounded in theories of formative assessment, investigates students’ perceptions of the 

effects of rubric-referenced self-assessment on EFL writing from a developmental perspective. 52 

Chinese sophomores majoring in English participated in the study, which is embedded in a two-semester 

EFL writing course lasting for 32 weeks. Prior to the formal research, they were trained to do self-

assessment of EFL writing using a rubric adapted from Jacobs et al.'s (1981) ESL Composition Profile. 

In the formal research, they wrote their first drafts on assigned topics, performed rubric-referenced self-

assessment of the drafts and revised them based on the feedback generated in self-assessment. Altogether 

six compositions were written at different time points of the EFL writing course. A questionnaire was 

administered each time after the students had revised their drafts based on self-feedback to understand 

the effectiveness of self-assessment for draft revision. Near the end of the research, the students wrote a 

reflective essay on the role of rubric-referenced self-assessment in improving their EFL writing. Focus 

group interviews were also conducted to six students at two time points to achieve an in-depth 

understanding of the effects of self-assessment on EFL writing and the change of such effects over time. 

Analysis of the questionnaire data collected at six time points shows a decline in the perceived effects of 

self-assessment on EFL writing over time. Such a decrease is most obviously observed in the 

improvement of content and organization, though similar trends also exist for the self-assessment effects 

on vocabulary and grammar use. The students expressed most uncertainty about the usefulness of self-

assessment for diversifying sentence structures. Employing Bachman and Palmer’s (1996: 66-69) model 

of language ability, analysis of the reflective essays finds that self-assessment is regarded as most helpful 

for tailoring content to the assigned composition topics and for enhancing the students’ awareness of the 

organizational patterns of EFL writing. The perceived effects of self-assessment on improving the 

students’ use of vocabulary and grammar declined because they would consciously avoid making 

mistakes in those aspects in subsequent writing tasks after having been familiar with the rubric’s 

requirements. Analysis of the focus group interview data indicates a shift in the students’ attention from 

the global to local aspects of EFL writing as well as a change of foci from the “treatable” to “untreatable” 

problems of language use. The research demonstrates the differential learning effects of self-assessment 

on the textual and grammatical aspects of language ability involved in EFL writing. Students’ 

internalization of the rubric partly accounts for their changed perceptions of self-assessment effects on 

EFL writing. The research ends with the implications for the design of self-assessment tasks which may 

better promote students’ self-regulated learning and integrate assessment, learning and teaching in the 

EFL writing context.  
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Investigating rating processes in an EAP writing test: Insights into scoring validity 

 

Written language performance is always rated against a set of evaluation criteria. However, the 

application of the criteria is ultimately dependent upon how raters interpret them. The purpose of this 

study was to investigate raters’ rating processes using an analytic rating scale developed for the General 

English Proficiency Test (GEPT) Advanced Level Writing Test, which assesses Taiwanese learners’ 

written performance in an EAP context. The study adopted both qualitative and quantitative methods. 

Qualitative data include concurrent think-aloud protocols of four GEPT raters during the process of 

rating 12 essays. A coding scheme mainly based on the criteria specified in the GEPT Advanced-Writing 

Analytical Scale (GEPT-A-WAS), namely Relevance and Adequacy (RA), Coherence and Organization 

(CO), Lexical Use (LU), and Grammatical Use (GU), was developed. To obtain a better understanding of 

the rating behaviors, the coding scheme also included raters’ verbal reports about interpretation of the 

criteria and the difficulties encountered when making scoring decisions. Quantitative data consisting of 

the analytical and global scores awarded by the same four raters were analyzed by Many-facet Rasch 

measurement. This allowed us to investigate whether the raters’ considerations of the rating criteria were 

reflected in the scores they awarded. Results show that while raters remained close to the criteria, they 

were also strongly influenced by their intuitive impression of each essay when they first read it. 

Moreover, each rater tended to focus on particular elements (e.g., content, organization) while rating an 

essay. Therefore, when raters produced a set of scores, they seemed to undertake a process of 

reconciliation of the criteria, their overall impression of the essay, and the specific features of the essay. 

This suggests that the rating scale does not address all the essay elements that influence raters’ decisions. 

The raters’ verbal protocols also suggest that they used certain strategies in order to decide test-takers’ 

scores for specific criteria; for example, a rater might look for topic sentences to determine whether test-

takers have a good command of organizational skills, despite the fact that the use of topic sentences is 

not specified in the scale. Analysis of the quantitative data indicates that despite the different paths raters 

might have taken to reach their scoring decisions, inter-rater reliability remains high. The quantitative 

data also show that while the analytical scores were highly correlated to the global scores, the CO and 

RA criteria tended to be scored more leniently yet received the most attention according to raters’ verbal 

reports. The findings are of significance in informing the ongoing improvement of the GEPT-A-WAS 

and rater training, especially with regard to the possible amendment of the scale wording and discussion 

of strategies for determining scores for each criteria during rater training. It is hoped that by adopting 

these measures, the variation in the rating of the GEPT Advanced Level Writing Test could be reduced 

further and enhance scoring validity. 
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Handling sparse data in performance-based language assessment under the 

generalizability-theory framework 

 

Generalizability theory or G theory (Brennan, 2001) extends the classical test theory by partitioning the 

undifferentiated error component into different sources of systematic variability (i.e., facets) and random 

errors. It has been widely used in performance-based language assessment to examine score reliability 

with respect to variability attributed to raters, tasks, and/or examinee background variables (Huang, 

2012). Despite its popularity, ideal applications of G theory require fully-crossed designs (e.g., each 

examinee’s response is scored by all raters). Such rating designs may not be feasible in many operational 

settings due to practical constraints; as a result, sparse data are more common in practice because it may 

be more cost-effective to assign different batches of responses to groups of raters. Under the G-theory 

framework, two methods of analyzing sparse data have been commonly applied in performance-based 

language tests. The rater method identifies blocks of fully-crossed sub-datasets and estimates variance 

components based on a weighted average across the sub-datasets (e.g., Xi, 2007). The rating method 

forces the sparse data to be a fully-crossed design by treating ratings as a random facet (e.g., Bachman, 

Lynch, & Mason, 1995; Lee & Kantor, 2005); the variance components are then estimated via the usual 

fully-crossed procedures. The two methods differ in the specifications of the random facet and in the 

estimation procedures of variance components. Clearly, the rating method achieves computational 

simplicity at the expense of rater information, while the rater method retains more rater information but 

requires higher computational sophistication. Given the two methods, the fundamental issue rests on 

whether the methodological approaches can yield precise estimated variance components. By using 

Monte Carlo simulations, the proposed research aims to compare estimation precision of variance 

components based on the rater and rating methods, and attempts to formulate practical recommendations 

as to what methodological approach(es) would be more appropriate in what rating condition(s). Three 

levels of sample sizes: 50, 100 and 150, three levels of sparseness: 66.7%, 83.3% and 88.8%, and three 

scenarios of rater variability were chosen in the simulation study; hence, a total of 27 conditions were 

considered. One thousand replications were performed for each condition. The estimated variance 

components produced by the two methods were evaluated with respect to average bias and root mean 

square error (RMSE). Results show that depending on the particular conditions, one method may yield 

more precise estimates than the other. Implications for operational performance-based language tests are 

discussed in light of sample sizes, levels of sparseness, and rater variability. 
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Writing proficiency and scoring judgment: The case of pre-service EFL teachers in 

mainland China 

 

Recent attention on the importance of classroom assessment has led to an increasing need to understand 

how classroom teachers evaluate student language performances (Cheng, Rogers & Hu, 2004). A bulk of 

research on EFL teachers’ assessments of student writing has been conducted to explore various factors 

affecting both the rating process and outcome. Few studies, however, have been conducted to examine 

raters’ writing proficiency as one of the influencing factors rather than focusing on the native/non-native 

dichotomy of teachers’ L1 backgrounds. Furthermore, in the Chinese context, there exists little 

systematic experience in teacher education or professional development programs to prepare EFL 

teachers for writing assessment. Therefore, many EFL teachers, especially pre-service teachers perceive 

the processes of writing assessment as vague, affecting their assessment practices (Sheng, 2009). To this 

end, the research project, consisted of two phases, was designed to explore the relationship between pre-

service EFL teachers’ judgments of student writing and their levels of writing proficiency. In addressing 

the major research question, the reported study, as the second phase of the project, adopted a mixed-

methods design with a quantitative analysis of the scoring focuses and behaviors of teachers as well as a 

qualitative exploration of their judgments of student writing. Eighty-one pre-service EFL teachers from a 

teacher education program at a normal university in mainland China participated in the project. Based on 

the results of the first phase of the project, three groups of teachers were identified in terms of their levels 

of writing proficiency, namely, Proficient, Qualified and Developing (see Liu, Mak & Jin). Twelve pre-

service EFL teachers in the three groups were then selected to participate in the current study. Each was 

required to rate a sample of twelve student scripts holistically while conducting think-aloud protocols for 

the scores assigned. The retrospective data by means of semi-structured interviews and written comments 

on student writing were also collected. Double-coding was employed to ensure the inter-coder reliability. 

The non-parametric test was then employed to evaluate the differences in the scoring behaviors and the 

writing features the teachers attended to across the three groups. Analysis of think-aloud data revealed 

that the Proficient teachers tended to focus on a wide range of features which were more balanced and 

comprehensive, and they attached more emphasis on the content and discourse features when explaining 

the scores they assigned. The Qualified and Developing teachers, by contrast, referred more frequently to 

the grammatical accuracy of the scripts, particularly the lexis and mechanics. Interview data also 

indicated that the Proficient and Qualified teachers reported more scoring strategies with the self-

monitoring and rhetorical-ideational focus than their counterparts in the Developing group who relied 

more on the overall impression of the writing and spent more time on identifying and editing local 

problems. The findings of the study highlighted the particular role of EFL teachers’ writing proficiency 

in assessing student writing. Pedagogically, probing into this link may serve to inform teacher evaluation 

and the improvement of teachers’ assessment literacy in the context of both high-stake and classroom 

assessments. 
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Context, construct, and consequences: Washback of the College English Test in China 

 

Large-scale assessment has been increasingly used for accountability and educational reform worldwide 

(Wagner, 2010). Such accountability policies and practices have generated more interests in the interface 

between assessment and teaching/learning (Popham, 2008). Empirical washback studies have shown that 

the realization of the relationship between language assessment and language teaching/learning is 

contingent on and susceptible to contextual variability (Cheng, 2008). However, few studies have 

systematically investigated washback employing a coherent validation framework that links test 

performance, score interpretations and score uses (Bachman, 2005; Xi, 2008). The College English Test 

(CET) is a large-scale high-stakes English language test administered to all undergraduate students in 

Chinese universities, with a current annual test-taking population of over 18 million (Jin, 2011). Drawing 

on Kane’s (2006) argument-based validation framework, this study investigated 1) the relationships 

between students’ perceptions of the CET test design and use, their test-taking expectations, test 

preparation practices and learning outcomes; 2) the dimensionality of the construct measured by the CET; 

and 3) the CET users’ interpretations of their score uses within the Chinese educational and societal 

context. A multi-phase multi-method research design was employed. First, a questionnaire was issued to 

529 university students to collect data concerning their perceptions of the CET test design and use, their 

test-taking expectations as well as their CET preparation practices. Second, a CET test was administered 

to these students to collect test score data as their learning outcomes. Third, individual semi-structured 

interviews were conducted with eight CET users from various education, government and business 

contexts on their test score interpretations and uses. The questionnaire data and the test score data were 

combined and analyzed using structural equation modeling. Results showed that students’ perceptions of 

the CET test design and use influenced their test preparation directly and indirectly through the 

mediating variable of test-taking expectations. Test preparation had significant influence on students’ 

learning outcomes indicated by their CET performance. It was also found that students’ perceptions of 

the CET uses, particularly instrumentally-oriented uses had more powerful influence on their test 

preparation. The test score data were analyzed using confirmatory factor analysis. This analysis provided 

evidence for the construct validity of the CET. Thematic analysis of the interview data highlighted the 

prominence of the political and social functions of the CET and its role in employment, education and 

labor mobility in China. The CET users’ interpretations of the test score revealed the values and power 

implicit in the test. Investigating washback beyond the micro level of testing construct into the macro 

social context, this study provides evidence as to what CET washback looks like, what brings about CET 

washback and why CET washback exists by triangulating three sources of findings: washback, test 

performance, and score interpretations and uses. These findings have significant implications for 

addressing the issue of partitioning responsibilities between the test developer and the test user, 

particularly for the negative consequences of the test on students. 
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Expanding the construct underlying speaking assessment criteria in a specific-purpose 

language test 

 

Criticism of specific-purpose language (LSP) tests is often directed at their limited ability to represent 

fully the demands of the target language use situation. Such limitations may also be found in the criteria 

used to assess test performance – to what extent can a linguistic assessment be made independently of 

other aspects of performance pertinent to the real-world context and often realised through linguistic 

means? This paper considers the challenges of expanding the construct underlying assessment criteria in 

the context of the speaking sub-test of the Occupational English Test (OET), an LSP test for health 

professionals who wish to register to practise in an English-speaking context such as Australia and whose 

professional qualifications are from another jurisdiction. The current assessment criteria are linguistically 

oriented and applied by specially trained language professionals who are not domain experts. To inform 

a realignment of the test criteria to reflect better the requirements of effective interaction with patients in 

the workplace, aspects of performance valued by health professionals in interaction with patients were 

investigated. This is part of an ongoing research project studying the indigenous assessment practices 

(Jacoby and McNamara 1999) of health professional educators through their commentary on trainees’ 

performance in patient consultations. Thematic analysis showed that the commentary generally focused 

more on clinical communication skills than language itself. It appeared that for the educators 

communication skills were deeply interconnected with other aspects of professional expertise. The 

aspects of performance in the data that were thought to be amenable to inclusion in a language test 

concerned two areas: management of the interaction during the consultation and clinician engagement 

with the patient. A checklist was developed to translate the specific behaviours in these areas as 

described in the data into more abstractly formulated criteria for incorporation into a revised assessment 

tool. This checklist was used for training purposes in a pilot workshop held with seven OET assessors, in 

which the potential test criteria were introduced. Following the workshop the assessors applied the 

checklist and criteria to 300 sample test performances, with each performance being marked by two 

assessors independently. The assessments and feedback from the assessors following the workshop were 

analysed to inform further consideration of the feasibility of using the revised assessment tool in routine 

test administrations. The paper discusses the extent to which OET assessors can act as proxies for health 

professionals in their assessment of aspects of performance previously not included in the criteria. It 

considers implications for assessor training, speaking task design and the possible full implementation of 

the proposed changes in the OET, along with the potential of similar revalidation in other tests. 
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Investigating test takers’ processes on an LSP ‘skim and scan’ reading task: A validation 

study of the Occupational English Test  

 

The Occupational English Test (OET) is a specific purpose English test taken by health professionals 

seeking registration to practise in Australia. It tests the skills of reading, listening, speaking and writing 

through communicative tasks in separate sub-tests. The original specifications were created following a 

needs analysis undertaken in the late 1980s, when the test was originally developed. As part of an 

ongoing program of validation studies for the OET, research was carried out in 2009 surveying the 

current reading practices of health professionals. Survey data revealed that skimming and scanning 

techniques were often used across several texts to find specific information quickly. In order to represent 

the construct more comprehensively, thereby supporting the predictive power of the test, the reading 

section of the OET was redesigned in order to incorporate these skills. In addition to the existing reading 

task, which consists of a series of multiple-choice questions focusing principally on the detailed 

comprehension of two stand-alone texts, a new summary cloze task was developed which requires test 

takers to locate and draw on information across multiple texts and text types in order to complete a gap-

fill summary. The expanded reading test was introduced in OET administrations in March 2010. This 

paper reports on a study carried out to investigate the construct validity of the new task type. Verbal 

reports were provided by 31 health professionals while attempting a sample task. All participants were 

registered to sit the next administration of the OET and familiar with the summary cloze task. Data were 

analysed qualitatively to examine whether the processes test takers reported engaging in to complete the 

task resembled those which the task was designed to elicit, as defined in the test specifications. Findings, 

for the most part, supported the existing construct definition but also provided interesting and novel 

insights into the ways in which test taker reading strategies with the specific purpose of locating 

information across multiple texts interact with skills required to integrate specific information into a 

summary text. Research data also revealed qualitative differences between the behaviours of participants 

achieving results above and below the cut score on the reading test at the subsequent live OET 

administration. An important outcome of the current study is the development of a potential model of 

second language reading processes specific to reading for the purpose of locating information across 

multiple texts, a reading skill highly relevant to the health profession contexts modelled by the OET. 

This may help define more precisely the construct of reading for professional purposes and refine 

associated test specifications to enhance future task development.  
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Developing a test for diplomats: Challenges, impact and accountability  

 

The design and development of an English language proficiency test for diplomats in a country where 

English is used as a foreign language faces considerable challenges, namely, how to deal with the tension 

between professional competency and language proficiency, which linguistic framework the test should 

be based on and how the test results should be used. In this paper, we present the findings of an impact 

study carried out in the first year of the test development project. The study revealed that the test would 

be universally welcomed as a means of providing an objective assessment of current proficiency levels 

within the Ministry. Those diplomats interviewed felt it would foster merit-based promotion and 

therefore have a positive effect on the motivation of individual test-takers. Some respondents, however, 

were concerned that emphasis on language proficiency might lead to neglect of other critically important 

professional skills. Others saw the test as the first step in closing the proficiency gap but that without 

training, it would not be able to effect change. A number of critical test design issues had to be resolved 

in the test development phase. These included resolving the tension between measuring professional 

competency and linguistic proficiency. This was especially felt in the design of the writing test, where 

perceived stakeholder needs for genres with high face-validity had to be tempered with test designers’ 

ability to operationalise and grade these given the specialist knowledge required. Another crucial design 

issue centred round which linguistic framework the tests should be based on; a series of stakeholder 

meetings revealed a desire for an internationally recognised framework. The presentation concludes with 

a discussion of the proposed use of the test results. Diplomats’ career prospects, including postings 

abroad, will be affected by how they perform in the new test. In such a high stakes setting, transparency 

and fairness are paramount and a stakeholder questionnaire was administered at the end of the test 

development phase to obtain insights on such issues as the appropriate level of English competence 

needed for various postings, the impact of such a test on test takers’ motivation to improve their English 

proficiency and the longevity of the test results. Lessons learned - the importance of asking stakeholders 

about the balance of specialised and general topics in reading and listening, and the perceived validity of 

writing tasks based on general versus work-related topics and formats - will also be discussed. 
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Do test-takers’ self-assessments correspond to their oral test performance? 

 

Self-assessment has become a widely accepted learning strategy in instructional settings and especially 

for autonomous language learning. Self- assessment, if done well, should help students monitor their 

learning progress and adapt their learning to their own individual needs. Implicit in the research on self-

assessment is the belief that language learners frequently have both the information and the motivation to 

make effective judgments about their own behavior, and that this can benefit their language learning. 

This study investigates the truth of this supposition, and asks whether students’ self-reports in a 

diagnostic self-assessment questionnaire can predict their test performance on a computer-based 

speaking test rated by expert judges with an analytic rating scale. The participants in this study were 359 

university students in Hong Kong. They were administered a diagnostic assessment questionnaire 

comprised of 14 Likert-scale items designed to measure students’ reflections of their spoken abilities in 

Grammar/Vocabulary, Pronunciation, Confidence/Fluency, Clarity of Presentation, and Task Fulfillment 

and Relevance, as these language components were manifested in the speaking test. Responses to the 

self-assessment questionnaire were analyzed and also compared with their analytic scores given by the 

expert raters on the computer-based speaking test. Reliability analysis suggests that students were quite 

consistent in their self-assessments (0.97). Confirmatory factor analysis (CFA) results show that the 

correlated-trait CFA model had a significantly better fit over the bi-factor model, suggesting that the five 

spoken language components underlying the 14 self-ratings in the questionnaire were highly correlated, 

yet distinct from each other. The Structural Equation Model shows that regression coefficients from the 

trait factors in the questionnaire to the corresponding ones in the oral test were all statistically significant 

at the .05 level, yet relatively low ranging from 0.22 to .32. This reveals that these students’ self-

assessments of their own language ability components were relatively weak predictors of the expert 

judges’ scores on the computer-based oral test. Among the five dimensions, students’ self-assessments 

were most aligned with judges’ ratings for fluency, with a coefficient of 0.32. The lowest prediction 

effect was for Task Fulfillment and Relevance with a regression coefficient of 0.22, indicating that 

students might be unable to diagnose their task fulfillment ability as well as the other language 

components. A possible explanation for this is that this ability component was greatly affected by task 

types and was not as stable as others. These findings reveal that students’ self-assessment may be one 

method for them to focus on diagnosing the weaknesses and strengths of their language abilities and 

teach them to monitor their learning progress. Although the absolute values produced in self- 

assessments are only weakly related to expert ratings, the benefits of introspection combined with 

reliable score data may facilitate self-directed learning. 
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Embedding nonverbal delivery into speaking assessment: A mixed-method rating scale 

validation 

 

Nonverbal delivery, with its interactiveness and interdependence with verbal language, plays a crucial 

role in communication and generates meanings for communication effectiveness (Halliday & 

Matthiessen, 2004; Leathers & Eaves, 2008). It is perceived as a crucial component of strategic 

competence (Bachman, 1990) that supposedly assesses EFL learners’ language proficiency. Although 

there used to be a call for incorporating nonverbal delivery into speaking assessment (Jungheim, 2001), 

very few rating scales with a consideration of nonverbal delivery assessment have yet been developed or 

validated to measure candidates’ communicative competence. Against this, with a mixed-method 

approach, this study sets out to validate an existing rating scale used in a context, where Chinese EFL 

learners’ spoken English proficiency is assessed via group discussion in formative assessment. With the 

four dimensions on the rating scale (pronunciation and intonation, grammar and vocabulary, discourse 

management and nonverbal delivery), and the teacher and peer raters’ scoring of 100 group discussions 

by Chinese EFL learners at the tertiary level (based on elicited topics in formative assessment, N=304 

candidates), this study validated the rating scale with a Multi-Trait Multi-Method approach following 

Widaman’s (1985) framework of alternative model comparison. It is found that, considering the 

interpretability and consistency with previous studies regarding speaking ability taxonomy, a second-

order correlated-trait, uncorrelated-method model not only provides sound goodness-of-fit indices (χ2(28) 

= 462.796, p=.818; CFI = 1.000; NNFI =1.024; SRMR =.015; RMSEA =.000; 90% C.I. =.000, .060), but 

also presents divergent validity (Δχ2(9) =403.08, p <.001, ΔCFI =.472) and discriminant validity 

(Δχ2(17) = 425.68, p<.001, ΔCFI =.146). The parameter estimates and trait-method correlations reveal 

no method effect or bias concerning rating methods. For a fine-grained picture of further validating 

nonverbal delivery embedded into the rating scale, this study proceeded with a Multimodal Discourse 

Analysis approach drawn from Martinec’s taxonomy of actions (2000, 2001, 2004) and Hood’s (2007, 

2011) studies on nonverbal delivery from the spectrums of eye contact, gesture and head movement. The 

randomly selected candidates’ de facto performance is aligned with the nonverbal delivery sub-scores 

they were assigned and the relevant descriptors. It is found that the elementary-level candidate largely 

remained stagnant and sedentary in the discussion, without much describable synchronization between 

the verbal language and his nonverbal delivery. In contrast, the candidate of the advanced proficiency 

level would not only instantiate a diversity of nonverbal channels along with the accompanying verbiage, 

but also shift the function-specific channels whenever necessary. By comparison, although the 

intermediate-level candidate performed quite satisfactorily in terms of formal nonverbal channels, 

passiveness and hesitance can still be somehow depicted. The observed rating scale can be thus validated 

in the sense that nonverbal delivery is proven to be a sound indicator that discerns the performance of the 

candidates across a range of proficiency levels, and that the inclusion of nonverbal delivery into the 

rating scale statistically contributes to measuring the targeted construct of communicative language 

ability. This study yields significance in that the validated rating scale can be applied to other contexts of 

formative assessment and it further extends the literature regarding the role of nonverbal delivery in 

speaking assessment. 
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Modeling speaker proficiency, comprehensibility, and perceived competence in a language 

use domain 

 

Research investigating oral language use has increasingly viewed it from an interactionalist perspective, 

arguing that oral communication is co-constructed by speakers and listeners. Listener perceptions of a 

speaker’s oral language use may be influenced by a variety of speaker, listener, and contextual factors. 

Primary speaker factors include aspects of the speaker’s proficiency in the target language such as 

pronunciation and grammatical accuracy, and domain-related skills (e.g., teaching skills). Listener factors 

include proficiency in the target language, attitudes towards the speaker, familiarity with the speaker’s 

native language or accent, familiarity with the speaker’s topic, and familiarity with non-native speakers 

or speech in general. Finally, a variety of contextual factors may play a role including the norms of 

interaction or interpretation, speech form and content, and purpose of communication. This study 

examined the relationships among naïve listener perceptions of oral language use and speaker, listener, 

and contextual factors within a single model, using structural equation modeling (SEM). The language 

use setting of this study is that of international teaching assistants (ITA) who perform a range of 

instructional activities in classrooms at a North American research university. The oral language use 

necessary to function as a teaching assistant, or TA, includes phonetic and phonological competence 

(pronunciation), lexical/grammatical competence (lexical grammar), rhetorical organization, and 

question handling. In this study, this will be measured by the university’s local oral proficiency 

assessment. Measures of naïve listener perceptions of oral language use included judgments of a 

speaker’s comprehensibility, as well as judgments of whether the speaker has the oral language skills 

necessary to perform domain-specific language use tasks (i.e., the oral skills necessary to be a teaching 

assistant, or oral skills to TA). A review of relevant literature and results from a pilot study suggested 

that listeners’ perception of speaker comprehensibility is affected by (a) speakers’ pronunciation, lexical 

grammar, and rhetorical organization, and (b) listeners’ familiarity with the topic, familiarity with the 

accent of the speaker, and familiarity with non-native speakers in general. Likewise, listeners’ perception 

of speaker oral skills to TA is affected by comprehensibility, speaker teaching skills, and listeners’ 

attitude homophily. After empirically testing the initial conceptual model, a revised model was cross-

validated with a separate sample of ITAs. The final model has both theoretical and practical importance. 

First, the conceptual model builds on previous research by integrating various factors into a larger model 

relative to an authentic task within the target language use domain: a mini-lecture. In doing so, it uses 

heterogeneous groups of speakers and listeners. In addition, the model may be utilized to inform how the 

university’s local oral proficiency test scores are subsequently used. For example, the model-specified 

relationship between oral proficiency test scores and naïve listener perceptions of oral language use may 

provide useful information for administrators interested in examining the validity of how test scores are 

interpreted and scaled to make decisions. 
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Interface between language assessment and teaching/learning: Teachers’ grading decision-

making 

 

Grading is one of the most challenging aspects of assessment for teachers as it is a complex decision-

making process that requires them to make professional judgment. Various factors determine this process, 

such as the grade-level at which teachers teach (Randall & Engelhard, 2009), the assessment training 

they receive (Brookhart, 1993), and the subject matter they teach (McMillan, 2001). Further, teachers 

tend to consider confounding factors such as effort, work habits and achievement when assigning grades 

(Guskey, 2011; Yesbeck, 2011). This is discrepant with measurement recommendations that grades 

should be based solely on students’ academic achievement. Brookhart (1993, 2004) suggests that this 

discrepancy is a symptom of a validity problem that can be best framed by Messick’s (1989) framework. 

Such framing entails exploring teachers’ interpretation of what a grade represents, how they think about 

grade use and consequences, and what values they place on grades. Despite the importance of grading in 

the interface between assessment and teaching/learning, only a few studies on grading have been 

conducted in language assessment, and ever fewer within the Asian context where non-achievement 

factors are valued (Cheng & Wang, 2007). This study employs a survey design with mixed mode 

analysis to address this research gap. A questionnaire survey was conducted with 350 Chinese English 

language teachers. First, the questionnaire measures the extent to which teachers consider different 

factors and use different assessment methods to determine grades. Second, it provides three grading 

scenarios to explore the meaning and values associated with grades assigned by the teachers, and finally, 

it gathers demographic data of the participants. Sequentially, data were analyzed using descriptive 

statistics, MANOVAs and multiple regressions to investigate the factors that teachers consider and the 

assessment methods they use in grading, and how their grading decision-making is affected by teacher- 

and teaching-related variables such as grade-level, assessment training and class size. Results showed 

that these teachers considered both achievement and non-achievement factors and placed greater weight 

on non-achievement factors. They employed multiple assessment methods, including performance and 

project-based assessment, teacher self-developed assessment, as well as paper and pencil test for grading. 

Grade-level, assessment training, and class size affected different aspects of the teachers’ grading 

decision-making. The types of assessment methods teachers used were predicted by the factors they 

considered in grading. Data of the scenarios were then analyzed using Messick’s validity framework. 

Results demonstrated that the meaning of the construct grade was closely related to judgment of students’ 

work in terms of effort, fulfillment of requirement, and quality; and of student’s learning in terms of 

academic enablers, improvement, learning process, as well as achievement. Two values in grading were 

identified: appeal to what is fair, and appeal to what is beneficial for students. The teachers were 

primarily concerned about the consequences of grading on student schooling. These findings together 

shed light on understanding the validity of teachers’ grading where non-achievement factors are valued 

and highlight the influences of the social and educational values on teachers’ grading decision-making 

within the Asian context. 
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The use of external standardised assessment in a school context for motivational and 

accountability purposes 

 

Introducing standardised language assessments as part of educational initiatives is increasingly frequent 

with two predominant aims: the desire to increase learner language proficiency in schools and evaluate it 

with an independent, internationally valid measure; and the desire to increase motivation for language 

learning. It is well known however that tests can have multi-faceted, complex effects on all stakeholders 

involved (e.g. Wall 2005). For example, research shows that learners’ approach and commitment to 

learning and test preparation is most intense when they perceive the status of the test as high (Stoneman 

2006) and the results as important (Green 2007). Researching stakeholders’ views of tests is therefore 

crucial to ensure that they are having a positive impact on learning. This paper investigates learners’, 

teachers’ and parents’ perceptions of external standardised examinations in a bilingual programme 

introduced by an association of primary and secondary schools in Europe. The external examinations are 

a key component of the programme in a school system where such examinations are not typical. Their 

introduction aims to bolster motivation for language learning and provide an external reference by 

benchmarking learners’ proficiency to an international standard for accountability purposes. To what 

extent are learners more motivated to learn and use English or more anxious? What is the impact on 

teaching practices? Do parents value the use of external assessment in their child’s school? A mixed 

methods research design was used. Questionnaire data were collected from 311 students, 50 teachers and 

257 parents across 26 schools and analysed quantitatively. Interviews were conducted with 13 teachers 

and a subsection of younger learners (103 students from 13 schools; 9-12 year olds) also participated in 

focus groups and ‘draw-a-picture’ sessions, an alternative methodology used to elicit opinions in a 

pictorial form that suits younger learners’ cognitive preferences (Haney et al. 2004, Harris et al. 2009). 

The focus group and interview data were analysed using inductive theme analysis (Patton 2002) to 

identify major trends, whereas the ‘draw-a-picture’ data were explored using content analysis with 

quantification of significant images and words (Harris et al. 2009). Test data from the past three years 

were reviewed to examine progress before all data were triangulated. The paper will discuss the issues 

and challenges arising from using standardised language assessment for accountability and motivational 

purposes in a school context, and will argue that when learning and assessment are closely integrated 

these two goals are more likely to be achieved. 
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A longitudinal case study of the washback of the National College English Test on teachers’ 

teaching processes and behaviours: Classroom observation 

 

Since Alderson and Wall (1993), an increasing number of washback studies have been carried out in the 

field of language assessment (among others, Wall & Alderson, 1993; Shohamy, Donitsa-Schmidt & 

Ferman, 1996; Alderson & Hamp-Lyons, 1996; Watanabe, 1996; Qi, 2004; Cheng, 2005; Hawkey, 2006; 

Gu, 2007; Green, 2007). These have deepened our understanding of this complex phenomenon. However, 

there is a dearth of baseline and longitudinal studies tracking changes in washback. This study reports the 

results of a longitudinal case study of the washback of the National College English Test in China (CET), 

from which the washback findings on teaching processes and behaviours observed will be discussed. 

This CET washback study, using a case-study approach, focused on classroom teachers before and after 

the largest innovation in the history of CET in 2005. We observed 17 teachers’ classrooms in 2003 

(before the CET innovation) and 29 teachers’ classrooms in 2009 (after the CET innovation) using the 

same classroom observation coding scheme. We also videotaped three teachers’ classroom teaching for 

in-depth analysis in both years at the sampled university. Before and after classroom teaching and 

learning comparisons were made from four perspectives: teaching plans, teaching content, teaching 

methods and teaching attitudes. The research findings indicate that the College English teaching model 

remained the same after the CET innovation, but there were also some clear-cut changes in terms of 

semester teaching plans, teaching content and teaching methods. It seems that the CET innovation was 

one of the main factors contributing to these changes, which, however, may also be attributed to other 

factors, such as the official teaching syllabus, school curriculum design, the use of the CET results, 

teachers’ individual differences, and students’ English proficiency. This paper will discuss these changes 

and factors and should encourage participants to think about the changes and factors in relation to the 

exams they are familiar with. In the CET washback study, two theoretical models were constructed: a 

basic research model of CET washback and a hierarchical model of its stakeholders, with test-irrelevant 

factors related to different layers of stakeholders. These models may be replicated or referenced in other 

test washback studies. Our research indicates a series of test-irrelevant factors affecting teachers’ 

teaching processes and behaviours, and puts forward suggestions for various groups of stakeholders to 

promote positive washback. We also provide suggestions for further studies on CET washback in 

particular and test washback in general as well. 
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Optimizing raw score usage to reduce measurement error 

 

This study uses data from a new test of Academic English for international students. The test provides a 

score profile including an overall score, four communicative skill scores (Listening, Speaking, Reading, 

and Writing), and six enabling skill scores (Grammar, Fluency, Pronunciation, Spelling, Vocabulary, and 

Written Discourse). The test is completely machine scored. Initial machine scoring of the enabling skill 

scores was modelled on human ratings. Machine scores are computed as a continuous variable based on 

the relative probability of a given score. The machine scores for each trait are returned in decimal format, 

but are transformed into integers to conform to the human marker scoring rubrics and to enable IRT 

scaling. This research reports on the results from a project aimed at improving the precision of the 

scoring model for three Enabling skills: Grammar, Vocabulary, and Written Discourse. The original 

outcome of the trained machine scoring engines is continuous: a real number theoretically between -∞ 

and +∞, but in practice limited to a range of -1 to 3. Current practice is to set the machine generated 

score to a maximum of 2 when the score is greater than 2, to 0 when the score is less than the 0 and 

round trait scores between 0 and 2 to integers, thus reflecting the characteristics of the human ratings on 

a 3-point scale. Typically score distributions are highly peaked with few data on the extreme scores 0 and 

2, resulting in limited discrimination. In this research the machine generated scores were recoded to 

result in a 4-point scale as follows: scores < .5 were set to 0, scores > .5 but <1 were set to 1, scores >1 

but < 1.5 were set to 2, and scores > 1.5 were set to 3. Data from 5,420 test takers was used for analysis. 

The data includes all item level and trait level scores. In consecutive analyses item difficulty estimates, 

item information functions, and Conditional Errors of Measurement (CEM) were calculated under 

different scoring models and compared. Existing score usage was used as the base analysis. All item 

parameters were fixed except for the parameters being investigated, i.e., for Grammar, Vocabulary, and 

Written Discourse. Subsequent analyses used those fixed parameters together with the score data 

produced by different transformation schemes for relevant enabling traits. Results indicated that the 

CEM can be substantially reduced in the most relevant score interval, i.e., the interval of interest for 

score users to decide on students admission. Also the item information function can be increased in the 

relevant area. The results of this study have practical implications for improving the precision of scoring 

models in language testing. As the enabling skills scores are used to compute the item scores which in 

turn are used to generate the overall score and the four communicative skill scores (Listening, Speaking, 

Reading, and Writing), reducing the error on the enabling skills scores will obviously also reduce the 

measurement error on the overall and the communicative skill scores. 
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Item-analysis methods and their implications for the ILTA Guidelines for Practice 

 

 

 

(The presenter did not show up at the conference)  
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Facilitating communication to stakeholders using statistical graphics 

 

Language testers often engage in evaluating test quality based on evidence obtained through statistical 

means. Therefore, statistical skills are essential for training new language testing professionals (Jeong, 

2011). Textbooks on statistical analyses for language testers (e.g., Bachman, 2004; Brown, 1988; Carr, 

2011) further substantiate the importance of statistical competency in the language testing field. It is, 

however, crucial to note that language testers’ responsibility extends beyond statistical analyses. It 

typically entails presenting probabilistic evidence to test stakeholders, who often have little statistical 

background. Conveying such evidence to audience not equipped with statistical background demands a 

different skill and effort from those required for conducting analyses. Unfortunately, little empirical 

efforts have been made to evaluate and enhance the communication of statistical information to test 

stakeholders. In this study, we present how clever usage of statistical graphics can facilitate 

communication to test stakeholders; we show its implementation and effectiveness with concrete 

examples. In particular, we report two case studies in which statistical information was presented with 

figures instead of typical statistical tables and tests. The case studies are selected to include both routine 

and novel analyses, for our intention is to show that the approach can be generalized to a variety of 

situations. The first case derives from an end-of-year achievement test for a dual language program in a 

large school district. To cater the district administrators’ interest in relative effectiveness of each 

participating school’s program, the main analysis consisted of group mean comparisons among 

participating schools. We present figures of descriptive statistics and group comparison results that 

promote better understanding of the results of the analysis. The second case concerns a research project 

for an essay writing item in a foreign language placement test at a large university. The objective of the 

project was to evaluate the quality of a newly developed scoring rubric, and to train raters with feedback 

regarding their severity and consistency in rating. Each participating rater’s rubric usage, severity, and 

consistency were obtained through a multirater ordinal probit model based on Johnson (1996) and 

Johnson and Albert (1999). Preparing rater feedback involved estimating each sampled essay’s 

benchmark score and uncertainty around it, both of which were obtained by bootstrapping (Efron, 1979) 

rater scores. We propose the presentation of a series of plots as the more intuitively understandable 

alternative to presenting the results with traditional tables containing point estimates and standard errors. 

Interviews and comments from the study participants (e.g., administrators, raters) show that our approach 

is effective and promising. The positive results suggest that communication of statistical information can 

indeed be facilitated through the use of statistical graphics.  
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Rating scale development and use: The rater perspective 

 

Rating scales are universally seen as fundamental to performance assessment, since they operationalise 

the theoretical construct underlying the test and increase test reliability (Weigle 2002). Developing rating 

scales, however, is a complex endeavour, since scales need to meet the competing requirements of 

construct coverage (i.e. be relatively long and detailed) and examiner usability (i.e. be relatively short 

and succinct). The question of what to include/exclude in scale descriptors, therefore, becomes a crucial 

consideration, which can be informed by a range of sources. On the one hand, analysis of performance 

data can lead to empirically-based scale descriptors (e.g. Fulcher 1996; Fulcher, Davidson & Kemp 2011; 

Knoch 2009; Turner & Upshur 2002). On the other hand, the views of raters are arguably equally 

important, as it is they who engage with the scales and rate test-takers’ performance. The raters’ 

perspective has become the focus of empirical research in the last decade. It has brought about a 

broadening of the empirical base of scale construction and evaluation and has clearly shown that the 

raters’ views on the salience and clarity of performance features can be valuable points of information for 

test development or evaluation (Brown & Ducasse 2009; Cumming, Kantor & Powers 2002; Lumley 

2002; May 2009; Orr 2002; Pollitt and Murray 1996). However, the relevant research, mostly with a 

focus on raters’ cognitive processes, has largely been small-scale and limited insights have been provided 

into the gap between raters’ personal constructs and scale use, and practical scale development and 

evaluation. The context of this paper is a large-scale worldwide project reviewing the analytic speaking 

and writing scales of an international test of English language proficiency. Raters (Speaking n=1141; 

Writing n=621 in over 60 countries) completed a survey about the salience and clarity of concepts and 

descriptors in the rating scales. Selected-response items were tabulated, open-ended items were analysed 

using an emergent coding approach to discover major themes, and results were triangulated. The paper 

reports findings from the survey for each subscale for each skill, addressing the following questions: 

Which concepts and descriptors did raters find salient/not salient? Which concepts and descriptors did 

raters find clear/not clear? What performance features not captured in the scales did raters use during the 

rating process? Key themes which emerged for each scale will be explored in more detail (e.g., the role 

of accent in the ‘Pronunciation’ scale; the difficulty of assessing complexity in spoken grammar). The 

implications of the findings will be discussed in terms of construct coverage, rater knowledge and rater 

training, as well as the role of raters as informants in rating scale development theory and practice. We 

will conclude by situating our study within the growing culture of learning–oriented assessment and the 

role which rating scales can play in providing diagnostic information for teachers and learners. The 

incorporation of raters’ views, who have the complementary combination of rich knowledge of learner 

performance and valuable testing experience, can aid in making the information in rating scales as 

diagnostically relevant as possible. 
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Developing and validating an automated speaking test for elementary students 

 

The need of high-quality English speaking assessment for elementary students has been growing in 

Korea. Although there are a few certified English speaking tests that are suitable for elementary level, 

there is a larger problem at hand: many raters simply are not well enough educated to perform rating, nor 

do they have the skill necessary to perform it. Currently, the Versant Test has provided fully automated 

scoring of English speaking ability in Korea, but the test does not fit to the elementary level and its 

feedback is not sufficient for English learners. Under these circumstances, it is necessary to provide an 

appropriate English speaking assessment tool for the specific group by developing an automated scoring 

system of English speaking ability for public use. This paper presents the process of developing an 

automated speaking test for Korean elementary students. It also shows evidences in using the test scores 

validly for diagnostic purposes. Based on the national English curriculum criteria, two test sets were 

developed for Grades 3-4 and Grades 5-6. The two tests had the same five parts, each part having five 

items. The construct in scoring were pronunciation, fluency, accuracy, and vocabulary, and the rating 

scale had a maximum three-point systems for each test part. The presentation also addresses the test 

development process by illustrating the constructs, scoring, and the algorithm of its automated scoring 

process, together with the reliability and validity of the automated scoring compared with its human 

scoring. The first test was administered with 517 students, and eight raters participated in the scoring. 

The analysis results showed that Intra Class Correlation (ICC) was 0.973 for the whole parts of the test 

and 0.946 for the four constructs, p <.01. The score difference between the two raters in Part A 

(Pronouncing a word matched to the picture) was slightly greater than the other parts. Validity of the test 

items was verified by means of Principle Component Analysis that used by varimax rotation method. 

The result showed that six common factors were extracted explaining 92.6%. The result was valid in that 

Bartlett's Test of Sphericity was 11876.141, p =0.000. In the end, there was high correlation between 

accuracy and fluency: r=.908, p=.000.  For the second test, 111 students and four raters participated in 

the rating and each speaking test was assessed by two raters. The reliability between automated scoring 

and human scoring was high (r=0.80 to 0.85). In particular, all the correlation coefficients were greater 

than .70 for the whole test items, except for Part A of word pronunciation for Grades 3-4. Since it was r= 

0.62, the scoring features of word pronunciation should be reconsidered. In conclusion, the automated 

scoring of English speaking assessment for elementary students produced the similar results to human 

scoring. The similarity measures of both human and automated scoring supported that the constructs 

employed in the test are valid and the automated scoring is reliable for diagnostic purposes. 
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The role of the native speaker in aviation communication  

 

Performance-based testing of English for Specific Purpose focuses on the identification of situation 

appropriate language functions and tasks that allow generalizations to real world contexts (McNamara 

1996, Douglas 2000) In the aviation context, the English proficiency standards for pilots and Air Traffic 

Controllers are governed by the policies of the International Civil Aviation Authority (see ICAO 

Document 9835). The ICAO proficiency guidelines reference both the ability to communicate effectively 

on “work related topics” using standard phraseology and the ability to use “plain language” in emergency 

situations (Mathews 2004). The question of how much “plain language” is appropriate in ATC 

communication remains controversial (Kim & Elder 2009, Moder & Halleck 2009). This question relates 

directly to the role of the native speaker in Aviation Communication. For example, Kim & Elder (2009) 

report that non-native speaking aviation professionals cite the overuse of plain language by native 

speakers of English as contributing to difficulties in communication. On the other hand, Sänne (1999) 

and Wyss-Bühlmann (2005) suggest that some uses of plain English contribute productively to 

cooperative exchanges. In this paper, we present corpus and discourse analyses of authentic ATC 

communication, focusing on two types of plain English use: turn-taking or politeness markers (“So long, 

sir; ” “thank you”) and the use of questions (“What was the distance again?). We examine native and 

non-native speaker use of these features in routine and emergency situations, highlighting discourse 

evidence of their functions and effectiveness. The findings indicate that the prescribed range of structures 

needed for common work-related tasks would be insufficient for many critical contexts; yet relying on 

non-situation specific language structures would result in assessment of structures not critical to work 

performance. We discuss the value of such findings, in setting standards for both native and non-native 

English speaking aviation professionals. 
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The usefulness of accreditation-mandated assessment in college foreign language 

programs 

 

Consequential validity (Messick, 1989) has been a topic of increasing concern in language assessment, as 

testers and test users seek to understand the effects of assessment regimes. Consequential validity is of 

particular interest in accountability testing, where a major focus is the improvement of instruction. An 

important, but little studied example of such an accountability regime is the accreditation of colleges and 

universities in the United States. Accreditation commissions mandate certain kinds of assessment 

practices, with the goal of leading educational programs (including foreign language departments) to 

carry out assessments that inform improvements in teaching. However, beyond a few instances of 

commentary and a handful of case studies on assessment practice, little research attention has been paid 

to the influence of accreditation-mandated assessment on post-secondary language education, 

particularly the use of assessment toward improved teaching/learning. The paper investigates the extent 

to which accreditation-mandated assessment contributes to productive assessment use in tertiary FL 

programs, using conceptual frameworks from utilization-focused evaluation and organizational learning. 

Four research questions addressed this issue. First, what is the nature and extent of assessment capacity, 

generally, in college FL programs (i.e., the practices, personnel characteristics, institutional contexts, and 

disciplinary support needed to undertake useful assessment)? Second, what types of assessment use are 

occurring? Third, what is the relationship between assessment capacity, generally, and assessment use? 

Fourth, what is the relationship between accreditation-mandated types of assessment capacity, 

specifically, and assessment use? Information on faculty assessment activity was collected from 100 

post-secondary FL programs using an online questionnaire. FL educators supplied information on how 

assessment is used in their major programs, as well as the extent of assessment capacity, including 

institutional assessment support/policies, assessment infrastructures (e.g., an assessment committee, 

curriculum maps), department-level leadership support for assessment, program ethos/culture (e.g., 

mindsets/attitudes toward assessment), assessment-related collaboration/communication, and additional 

high-quality assessment activities and conditions (e.g., assessment record-keeping). The data were 

examined for evidence of whether more or less assessment capacity in each of the above categories was 

related to more or less productive assessment use, focusing particularly on capacity components 

associated with accreditation requirements (i.e., institutional assessment support and institutional 

governance/policies). Findings suggest that (a) assessment capacity is highly variable in FL education 

programs, though tending toward being more absent than present; (b) most programs use assessment 

simply for meeting accreditation/institutional requirements, though some use assessment for educational 

understanding and improvement; (c) the types of assessment capacity most likely to result in 

improvement-oriented uses are communication, collaboration, program ethos, and high-quality 

assessment activities/conditions; and (d) capacity types closely tied to accreditation/institutional 

mandates (e.g., institutional support and assessment governance) have the weakest relationship with 

formative assessment use. The study suggests that productive assessment is most likely to happen in 

situations where assessment is driven by program-internal desires for inquiry and change, whereas 

institutionally-driven assessment capacity—by itself—is largely unable to create the needed conditions 

and dispositions for transformative assessment use in FL programs. 
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Cantonese-speaking Chinese heritage learners' response patterns at a placement test 

 

Recently, a good deal of attention has been focused on the area of heritage language learners (HLers) in 

“foreign” language. However, there has only been limited investigation of how HLers perform placement 

tests. The main purpose of a placement test is to identify homogeneous groups based on examinees’ 

language levels. Accordingly, the difficulty of a placement test should be designed to match examinees’ 

abilities to ensure its reliability and validity. With analysis of HLers responses, a revised placement test 

will be more sensitive to diagnosing the strengths and weaknesses of heritage language learners. In order 

to diagnose HLers’ language skills, it is necessary to identity their item response. The HL literature 

suggests that the language repertoire of HLers is very different from foreign language learners (FLers) 

and thus a placement test designed for FLers may not be sensitive enough to reflect HLers’ abilities. To 

evaluate how well the difficulty of a placement test matches with the HLers’ abilities, a multi-faceted 

Rasch model was adopted. The results show that the difficulty of the placement test roughly matches 

with the Chinese HLers’ abilities. However, the results also show a sizable difference within the group of 

Chinese HLers. Later, this group was further differentiated into two sub-groups, Mandarin-speaking 

(MHLers) and Cantonese-speaking (CHLers). In the case of Chinese, the situation is complicated further 

because Chinese is an umbrella term including seven dialect. Many researchers (e.g., Lee, 1996; 

McGinnis, 1996; Wiley, 2008) observe that dialect-speakers exhibit certain characteristics different from 

MHLers. Wiley (2008) summarized some problems encountered by dialect-speaking learners in Chinese 

language programs. Among those problems, the first is how to place these dialect-speaking learners. In 

the current study, there were three groups of examinees, MHLers (n = 21), CHLers (n = 41), and FLers 

(n = 99). A profile analysis, with total score as a covariate, was conducted to compare how the three 

groups responded to the placement test. The results show that the parallelism hypothesis is rejected and 

these three groups have different profiles of test responses (F = 3.474, p < .001). In Vocabulary and 

Structure section, MHLers scored highest, followed by CHLers, and FLers scored the lowest. In Reading 

section, the rank order was reversed, with FLers as the highest, CHLers in the middle, and MHLers as 

the lowest. The response pattern of MHLers aligns with current literature that states, at least when 

comparing with FLers, that HLers possess extensive amounts of vocabulary and basic morphosyntactic 

knowledge and less control over literacy. However, the response pattern for CHLers is most interesting 

because this group demonstrated a pattern different from both MHLers and FLers. One possible 

explanation for this response pattern could be that spoken Cantonese and spoken Mandarin are not 

mutually intelligible. However, when written, both Cantonese and Mandarin share extensive numbers of 

characters and basic syntactic structures. 
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Morpheme-by-morpheme Rasch analysis of a Korean C-test as a diagnostic tool 

 

This study re-examines the scoring methods of a Korean C-test in Lee-Ellis (2009) in which the author 

claimed that Partial Credit Modeling (PCM) of Rasch Analysis (Bond & Fox, 2007) was the best scoring 

method. I will argue that the Dichotomous Morpheme-by-morpheme Scoring (DMS) method can provide 

more fine-grained measurements of test-takers’ proficiency. I will also show how a Korean C-test with 

DMS can be a more practical classroom diagnostic tool than a coarse proficiency test. 

Lee-Ellis (2009) carefully designed and validated a Korean C-test and analyzed the items (25 items x 5 

paragraphs=125) using three different methods: PCM, Dichotomous Item-by-item Scoring (DIS), and 

DMS. In PCM and DIS, the deleted part of a word makes up one item (# of items=125). The deleted part 

can be composed of one morpheme or more, which can be a content morpheme, a functional morpheme, 

or a combination of the two. PCM and DIS count each deleted part as one item. PCM gives 2 points for a 

complete answer, 1 point for a partially correct answer and zero otherwise. In DIS, one point is given for 

a complete answer and zero otherwise. In DMS, each morpheme is counted as one item and scored 

dichotomously (# of items =219). One point is given when a morpheme is correctly provided and zero 

otherwise. Although the reliabilities across the three methods were similar in her study, Lee-Ellis (2009) 

did not discuss the ranges of person ability or item difficulty estimates. In this study, I administered the 

test to 45 learners of Korean as a second language, who were given 40 minutes to work on the 5-

paragraph test. The responses were analyzed using the three scoring methods explained above. As in 

Lee-Ellis (2009), the reliabilities of the three methods are not different from each other (Table 1). 

However, the person ability measure ranges are compared among the three methods in Figure 1 and PCM 

shows the narrowest range (–2.94~1.77) with DIS and DMS showing much wider ranges (–6.22~2.51 

and –5.23~3.55, respectively). The larger ranges place test-takers further apart from one another, which 

makes it easier to compare test-takers’ proficiency. I argue that DMS still serves the needs of L2 

researchers and teachers better than DIS. In DIS, the item difficulty order does not pinpoint what part of 

an item causes difficulty for the learner. The learner might not be familiar with the content morpheme of 

the item or might not be familiar with the functional morpheme. The former case would indicate a 

problem with vocabulary whereas the latter with grammar. In DMS, item difficulty equals ‘morpheme 

difficulty,’ which makes clear which item or morpheme to exclude and/or to include. Then, the revised 

tests will better serve L2 researchers and classroom teachers who need proficiency measures. From a 

broader perspective, the morpheme difficulty order found here can be used in L2 Korean curriculum 

development.  
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What is argument-based validation? 

 

Language testing validation research encompasses a variety of questions directed at better understanding 

test takers’ performance, score meaning, test use, and consequences of testing—all of which are critical 

to the validation of diagnostic assessments. If research results are to be used to evaluate the validity of 

test interpretation and use, their place in and contribution to a validity argument needs to be clear. In a 

review of research published in the two primary language testing journals, Chapelle and Voss 

(forthcoming) found that the majority of studies did not provide an identifiable validity argument 

framework for the research results. For those that did, the approach used as the foundation for the 

validity framework varied across time, with the most recent being an argument-based approach. 

Argument-based validity is presented as a praxis-oriented approach to framing a validity argument (Kane, 

2006; Bachman & Palmer, 2010), which is aimed at making explicit the inferences that underlie score 

interpretation and use. Argument-based validity encompasses tools and concepts for building a clearly-

structured validity argument where research and theoretical rationales have a clear function. However, a 

look at the actual frameworks labeled “argument-based” reveals some variation in how one goes about 

developing and supporting argument-based validity and what it actually means. This paper clarifies what 

constitutes argument-based validity in language assessment, by analyzing the way it has been used in 

language assessment. The methodology included the following steps: 1) gathering a set of examples in 

which an explicit validity argument is outlined in language testing research; 2) identifying the defining 

characteristics of an argument-based approach; and 3) distinguishing among different realizations of 

argument-based validity in language testing. The examples analyzed are the ten articles from Language 

Testing and Language Assessment Quarterly claiming to use an argument-based approach; five works 

cited in the 224 journal articles that contained the word “argument;” and three additional sources--a 

doctoral dissertation (Llosa, 2005b), a book that includes validation projects as examples (Bachman & 

Palmer, 2010), and a technical report (Lee & Thompson, forthcoming). These works were analyzed to 

identify defining characteristics of an argument-based approach, which include conceptualization of 

validity as a one concept rather than as multiple validities, specification of an initial plan for test 

interpretation and use to guide the validation research, treatment of the validity argument as tentative and 

open to revision, as well as the use of Toulmin's argument concepts (such as warrants) for specifying 

validity arguments. The analysis also reveals differences across argument-based approaches including the 

specific terms and notation for expressing the argument, the role of rebuttals in the argument, and the 

treatment of the test developers’ perspective. In particular, we examine specific differences in the 

meaning of terms and concepts in argument-based validation as presented by Kane and by Bachman and 

Palmer. We draw conclusions about the range of concepts and techniques encompassed under the 

umbrella of "argument-based validation." 
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Validity and accountability: IELTS as a measure of language ability for medical 

practitioners 

 

The current interpretation of consequential validity has been challenged by Cizek (2011), who argues 

that responsibility for gathering and presenting empirical evidence in support of the use of a test for a 

purpose other than that for which it was originally developed, ultimately rests with the user. This paper 

reflects this view and presents an account of a major project, undertaken on behalf of the British General 

Medical Council (GMC), which gathered evidence on the use of the IELTS as an indicator of language 

ability for International Medical Graduates (IMGs) wishing to work in the United Kingdom. The project 

entailed working with eleven initial stakeholder panels representing patients, doctors, nurses, allied 

health professionals and medical directors working in the UK national health system. Recommendations 

to the GMC, based on the findings from these panels were developed by a final panel, comprising 

representatives of the different initial stakeholder groups. Areas referred to in the paper will include: 

- the adequacy of IELTS as an indicator of language ability for overseas medical doctors  

- the appropriateness of the current level of ability expected of such practitioners;  

- the question of whether European Economic Areas graduates (EEAs) should provide the same 

evidence of language ability as IMGs. 

The findings of this study have significant implications for both IELTS and test validation in general and 

will be discussed in some detail. 
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Language ability of young English language learners: Definition, configuration, and 

implications 

 

This study examines the dimensionality of the latent ability underlying language use that is needed to 

fulfill the demands young learners face in English-medium instructional environments. The 

dimensionality of language ability has been examined mostly for adult language learners. Previous 

research on English language use by school-age learners evidenced that language proficiency for 

academic studies relates to, yet differs from, the language needed for social/general purposes in school 

settings (e.g., Butler et al., 2007). This study investigates: (1) to what extent the two theoretical 

constructs -- language proficiency for academic studies and language proficiency for social/general 

purposes in school settings-- are empirically distinct; and (2) to what extent the previously established 

language ability models based on adult learners’ test performance are applicable to young learners. 

Analyses were based on test performance on a proficiency assessment of English as a foreign language 

intended for young learners between the ages of 11 and 15. The test measures language proficiency in 

reading, listening, speaking, and writing, using tasks representative of the school context. The listening 

and reading sections were testlet-based. Some speaking and writing tasks required the execution of 

multiple skills simultaneously. The results of preliminary analyses indicated that there was no evidence 

in support of secondary dimensions associated with testlets, and that the integrated items defined their 

target modalities. To answer the first research question, test items were categorized based on the 

language use situation in which each item was contextualized, and then specified to load on one of the 

two hypothesized language-use-in-context factors: language ability elicited in academic settings and 

language ability elicited in social/general settings. A model with two correlated latent factors was tested. 

The results showed that, despite adequate model fit, the extremely high correlation between the two 

latent factors indicated that the hypothesized language-use-in-context factors were statistically 

indistinguishable. For the second research question, previously established skill-based language ability 

models based on adult learners’ performance were tested, including a higher-order model, a correlated 

four-factor model, and a unidimensional model. The results supported a higher-order model with four 

first-order factors (listening, reading, speaking, and writing), whose relationships could in turn be 

accounted for by a higher-order factor presumably reflecting general language ability. This study 

contributes to the field’s understanding of the underlying configuration of young learners’ English 

language proficiency. Failing to demonstrate a distinction between language use in academic contexts 

and its use in general/social contexts statistically reveals a discrepancy between theoretical conception of 

young learners’ language ability and the way it is currently assessed in practice. Finding that test 

performance could be best explained by a higher-order model indicates that the language ability of young 

learners is structurally similar to that usually found with adult learners. This latent ability is 

predominantly skill-oriented and hierarchical in nature. Practical implications for test design and item 

development will also be discussed in light of the study results.  
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Examining testlet effects in the TestDaF Reading Section: A testlet response modeling 

approach 

 

Testlets are subsets of test items that are based on the same stimulus or input and are administered 

together. An example is a reading passage that is followed by a small number of multiple-choice items. 

Tests that contain testlets are in widespread use in language testing but share a fundamental problem: 

Items within a testlet violate the assumption of local independence. Contrary to what most models of 

item response theory (IRT) postulate, testlets are likely to produce dependency between items that cannot 

be explained on the basis of the trait measured by the test as a whole. In a typical analysis of testlet-based 

tests, local item dependence (LID) is simply ignored; that is, examinee responses to test items are 

analyzed as if the items were all independent. However, psychometric research has shown that when 

standard IRT models are applied to testlet-based tests, LID may result in an overestimation of test 

reliability and biased item parameter estimates. In the present study, the reading section of the Test of 

German as a Foreign Language (TestDaF) was analyzed to determine whether, and to which extent, this 

test section was subject to testlet effects. The TestDaF is designed for foreign students applying for entry 

to an institution of higher education in Germany; the reading section measures the examinee’s ability to 

understand, and respond adequately to, texts relevant to academic life presented in writing. Various types 

of tasks and items are used, including a matching task, multiple-choice questions, and forced-choice 

items of the type “yes/no/no relevant information in the text”. There are three reading passages with 10 

items each (i.e., three testlets). In the present study, data from 2,859 TestDaF examinees were analyzed. 

Responses to all 30 items were scored dichotomously. The analysis was based on testlet response theory 

(TRT; Wainer, Bradlow, & Wang, 2007). Specifically, to examine the effects for each of the three 

testlets a two-parameter logistic (2PL) TRT model embedded within a fully Bayesian framework was 

used. For purposes of comparison, a standard 2PL-IRT model (Birnbaum, 1968) was employed as well. 

Both models were estimated by means of the computer program SCORIGHT (Version 3.0; Wang, 

Bradlow, & Wainer, 2005). Results indicated a pronounced effect for the first testlet (testlet effect 

variance = 0.77), and small or negligibly small effects for the other two testlets (testlet effect variance = 

0.12 and 0.24, respectively). The problematic quality of the first testlet was corroborated by high residual 

correlations existing between items of this testlet only. As compared to the standard IRT analysis, results 

showed that neglecting these testlet effects led to an overestimation of test reliability (.76 vs. .66, as 

revealed in the TRT analysis) and an underestimation of the standard error of the ability estimates. 

Moreover, item discrimination of the items within the first testlet was overestimated, as was these items’ 

difficulty. Results provide a strong case for explicitly modeling testlet effects when analyzing or 

evaluating testlet-based tests. 
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Development of diagnostic Japanese vocabulary assessment for non-native speakers’ 

learning 

 

In general, the primary goal of traditional tests, including language proficiency tests, is to make 

inferences about each individual student’s general ability. Typically most of current tests only reports a 

small number of content-based subscores, total scores, or T-scores, which is almost no use for providing 

diagnostic information to inform students of their strengths and weaknesses for guiding further learning, 

and evaluating their progress. Recently cognitive diagnostic assessment (CDA) which is designed to 

measure specific knowledge structures and processing skills in students has attracted a great deal of 

attention. The CDA approach combines theories of cognition of interest with statistical models intended 

to make inferences about students’ mastery of so called “attributes”, which refer to students’ 

“knowledge”, “cognitive processes”, “skills” or “strategies” in a particular domain. These attributes 

affect learning performance and understanding, and they provide the information which we really want to 

feedback to students to further improve their learning. In this study, we apply CDA approach to Japanese 

vocabulary assessment for non-native speakers. As is known, nowadays vocabulary is recognized as an 

essential element of learning a second language, and attracting more attentions and it is the very first 

attempt to develop a diagnostic Japanese vocabulary test for foreign learners. First, we developed four 

basic attributes required in understanding Japanese vocabulary after analyzing past tests of Japanese 

Language Proficiency Test (JLPT), concerning (A) Notations, (B) Meanings, (C) Usages, and (D) 

learners’ native language which we consider as an important factor for non-native speakers’ vocabulary 

learning. As we know, Chinese character (Kanji) has high proportion in Japanese vocabulary and it is 

easier for Chinese speakers to make language transfer, which obviously makes a big difference in 

Japanese vocabulary acquisition process for Chinese and other foreign language speakers. As the first 

step, we chose Chinese-speakers as the subject in our study. After developing four basic attributes with 4, 

4, 2 and 6 sub-attributes respectively, we constructed a diagnostic vocabulary test consisting of 61 items, 

and administered it to 150 university students in China. A DINA model was applied for the analysis and 

each individual student’s attribute mastery probabilities were reported. It was clear that students even 

with exactly the same test scores could have totally different attribute mastery profiles, meaning different 

achievements in each attribute, which should be useful information for teachers and students themselves 

to know for guiding their future learning. To verify validity of the attributes, especially those attributes 

related to Chinese language, we conducted a posttest-interviews to the students. It revealed that it is 

important to build in attributes associated with learners’ native languages, and that the attributes we have 

set are generally valid. On the other hand, typical strategies to solve the items for Chinese speakers were 

also found, new attributes required need to be considered. As information for feedback to Chinese 

learners, it is worthy to consider as well that how we need to hierarchize and typify the differences 

between Japanese and Chinese languages in applying cognitive diagnostic models. 
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Longitudinal and cross-sectional investigation into the development of speaking ability at 

Japanese schools 

 

Measuring speaking development over time for accountability and curriculum development purposes is a 

vital concern for second language teachers and testers. Although tracking students for years by 

repeatedly conducting speaking tests on the same students is preferable (Ortega & Byrnes, 2008), 

difficulties often arise during multiple-time test administration, scoring, and interpretation. For example, 

students may not be available for test days, so teachers/testers may end up trailing a very small number 

of students; or students may perform better through repeated exposure to the same sets of tasks, but the 

use of different tasks may alter the tested construct and the resultant performance. In contrast, assessing 

and comparing student groups across different grade years at a single point can help in avoiding such 

problems. However, different characteristics of learners across groups may confound language 

development with individual learner differences that are not related to learning. To address these 

problems, Shadish, Cook, and Campbell (2002) encourage using both longitudinal and cross-sectional 

designs. The current study followed their recommendation and investigated changes in speaking ability 

among Japanese upper secondary school students longitudinally and cross-sectionally. To our knowledge, 

no studies have taken this approach for assessing learner growth. This research investigates how 

Japanese learners of English develop speaking ability over two years. The participants in this study 

belonged to two schools and had studied English for three or more years before entering the schools. At 

both schools, they had sufficient opportunities to use English in and out of class. As external testers who 

collaborated with teachers on the current assessment project, we conducted a speaking test of picture 

description, which involved eliciting a one-minute monologue from two senior high schools’ students. A 

total of 46 students took the test three times over two years (first year, second year, and third year), and 

their speaking ability was measured longitudinally. Furthermore, 384 students across three school years 

took the test once, and three student groups in each year were assessed and compared cross-sectionally. 

The speech data from the longitudinal and cross-sectional designs were transcribed and analyzed using a 

holistic scale (with two raters) as well as discourse analytic measures of fluency, accuracy, and syntactic 

complexity. The speaking test consisted of four pictures with similar difficulty, but because of time 

constraints, some students were administered one or a few pictures, whereas others were administered all 

four pictures. We employed multifaceted Rasch analysis to adjust the differences of scores from various 

pictures and raters. Additionally, we conducted a multilevel model analysis to detect patterns of 

development at individual and group levels in longitudinal and cross-sectional studies. The initial 

analysis indicated improvement in fluency in the earlier stage and in accuracy or syntactic complexity in 

the later stage, but the patterns differed across learners, schools, and research designs. This study could 

provide a viable way to demonstrate to stakeholders the evidence of progress in students’ speaking 

ability and the effectiveness of school curriculums. Implications for oral assessment in schools are 

discussed in the presentation. 
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Validating task-based assessment of L2 pragmatics in interaction using mixed methods 

 

Although L2 pragmatic assessment is still relatively new, research by Hudson, Detmer, and Brown (1992, 

1995) on assessing cross-cultural pragmatics and other studies (e.g., Grabowski, 2009; Roever, 2006; 

Walters, 2007) have played a crucial role in advancing our understandings of assessing L2 pragmatics. 

However, some research gaps are identified. Theoretically, previous studies primarily defined L2 

pragmatics in individual-cognitive terms from a rationalist speech act research perspective (Roever, 

2011). Thus, little attention has been paid on the discursive approach to L2 pragmatics (Kasper, 2006). 

Methodologically, a closed role-play in which participants follow predetermined interactional outcomes 

has been mainly used. However, validity and authenticity of the closed role-play format have been 

questioned due to its fixed role-play scenarios (Kasper & Rose, 2002). Furthermore, a systematic 

development of an interaction-sensitive rating scale has not been emphasized. Lastly, test impact and 

intended uses of previous L2 pragmatics assessment have been limited to norm-referenced assessment 

rather than classroom assessment. To address such research gaps, the present study investigated task-

based L2 assessment (Long & Norris, 2000; Norris, 2009) of L2 pragmatics in interaction in an English 

for academic purposes (EAP) classroom setting. As a validity framework, Kane (2006)’s argument-based 

approach to validity was employed. In view of the complexity of assessing L2 pragmatics in interaction 

and score interpretations from observed pragmatic performance, score interpretations were based on 

building blocks of interpretive arguments composed of various inferences and assumptions. Using mixed 

methods (Greene, 2007; Tashakkori & Teddlie, 2003), quantitative and qualitative evidence was 

collected to provide valid support for the inferences and assumptions upon which score interpretations 

are to be based. A large-scale needs analysis was conducted first to identify stakeholders’ EAP L2 

pragmatic learning needs, which helped to determine meaningful role-play situations. Instead of 

following predetermined interactional outcomes, examinees were allowed to negotiate and interact 

naturally in role-plays with two interlocutors (student and professor). Role-play cards were used to 

balance both authenticity and standardization. 102 adult ESL examinees completed all tasks and four 

rater groups, consisting of 12 raters in total, scored each examinee’s pragmatic performance. 

Additionally, an empirically derived analytical rating scale (Fulcher, Davidson, & Kemp, 2011; Turner & 

Upshur, 2002) was developed to ensure validity of the score interpretations. As an empirical basis, 

interactional features from examinees’ example performance on the open role-play tasks were 

qualitatively analyzed using Conversation Analysis (Sacks, Schegloff, & Jefferson, 1974). The data was 

transcribed for turn-by-turn sequential analyses to analyze how they co-construct their pragmatic 

knowledge and display interactional competence, which then informed the development of the 

interaction-sensitive rating scale. As quantitative data, multi-faceted Rasch measurement using FACETS 

(Linacre, 2006) was employed to investigate examinee’s level, rater performance, task difficulty, and 

rating scale. Despite varying degrees of severity, 12 raters showed internal consistency in rating 

examinees’ pragmatic performance using the data-driven interaction-sensitive rating scale. Finally, the 

interpretive argument composed of various inferences and assumptions in assessing L2 pragmatics in 

interaction will be discussed based on validity evidence, focusing on the score interpretations and 

intended test uses as classroom assessment.  
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An investigation into the nature of strategic competence through test-takers’ lexico-

grammatical test performance 

 

Strategic processing is one of the key factors affecting L2 test-takers’ performance (Bachman & Palmer, 

2010). However, only few studies have investigated the relationships between test-takers’ perceived 

knowledge of what they would do when facing a language use activity or a language test and actual 

thinking or behavior in a test with the aim of validating strategic competence theory (Bachman & Palmer 

1996, 2010). The majority of quantitative investigations into strategic processing and L2 test 

performance simply adopted theories and concepts from language learning strategy research and model 

the relationships among learning strategy variables and test performance. Phakiti (2007, 2008) suggests 

that in language testing research, online perceived knowledge of one’s actual strategic processing in 

specific context should be the focus. Furthermore, most of the researchers did not make cross-references 

to strategic competence theory when designing their studies. Therefore, the nature of strategic 

competence is still much based on theoretical speculations and needs more empirical evidence to be 

validated and explained. Additionally, test-takers’ strategic processing is skill-specific and more 

empirical investigations are needed to explore strategic processing in different language skills or abilities 

(i.e., lexico-grammatical performance), since our knowledge of this area is very limited. To address these 

unknown issues, this paper reports on a large-scale study investigating the nature of strategic competence 

and how and to what extent it may have an influence on lexico-grammar test performance. Three types of 

possible strategic processing affecting test performance were examined through structural equation 

modelling (SEM) approach in order to test their hypothesised hierarchical and interactive relationships. 

627 Chinese intermediate level EFL learners participated in the study. They first answered a general 

learner use strategy questionnaire (i.e., strategic processing when applying lexico-grammatical 

knowledge) and a trait strategy questionnaire (i.e., general perceived knowledge of strategic processing 

in test-taking). One week later, they completed a lexico-grammar test and a state strategy questionnaire 

(i.e., knowledge of actual strategic processing in a test). The findings support the hypothesis that 

metacognitive awareness, measured by general language strategy use and trait strategies, acted as a 

higher order factor and directly regulated state metacognitive processing (β= 0.85; R² =0.72). 

Metacognitive awareness which was hypothesised to have indirect positive effect on state cognitive 

processing was also supported by the data (R² =0.69). State cognitive processing was then found to 

directly account for 18% of the lexico-grammar test performance variance. The SEM results suggested 

that the nature of strategic competence is highly complex. It is more than a set of metacognitive 

strategies as proposed by Bachman and Palmer (2010), but it should be considered as the metacognitive 

function of human cognition. It was found strategic competence is associated with general metacognitive 

awareness and online strategic processing. Metacognitive awareness as a long-term thought in L2 test-

takers’ brain, constantly manages and regulates their use of language in test-taking. Furthermore, 

strategic competence does not directly contribute to language test performance, since it acts as a cluster 

of strategic processing, which individually has direct/indirect positive effect on test performance. 
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Testing implicature under operational conditions 

 

Testing of the pragmatic aspects of second language ability is still mostly limited to research studies (e.g., 

Bouton, 1988; Hudson, Detmer & Brown, 1995; Roever, 2005; Taguchi, 2008). This study reports on a 

rare exception to this situation, namely the use of a pragmatics section assessing comprehension of 

implicature in a diagnostic placement test. Implicature is indirect language use based on a violation of a 

Gricean maxim (Grice, 1975). Bouton (1988, 1999) distinguishes between idiosyncratic implicature 

(“Has the mail come yet?” – “It’s not even noon!”), formulaic indirect criticism implicature (“Did you 

like the dessert?” – “Let’s just say it was colorful.”), and formulaic topic change implicature (“How did 

your job interview go?” – “It was really hot today, wasn’t it?”). Studies by Bouton (1988, 1999), Roever 

(2005) and Taguchi (2005, 2007, 2008) found greater difficulty for formulaic implicature items and 

higher, though not perfect, scores for NS. An open question is the relative impact of proficiency and 

exposure with Bouton (1999) claiming a strong exposure effect, but Roever (2005) finding a strong 

proficiency effect. This study analyzes a test of ESL implicature administered as part of a larger 

diagnostic battery to large samples of NS and high-proficiency NNS. It investigates the following 

research questions:  

1. Are different implicature types differentially difficult? 

2. Does NS/NNS status interact with difficulty? 

3. What is the relative impact of proficiency and exposure on NNS scores? 

4. Does an implicature section add information to a general proficiency test?  

The test was a diagnostic screening test, which consisted of four sections, assessing knowledge of 

idiomatic expressions, word use, vocabulary and implicature. The implicature section included 10 items, 

with 6 items testing idiosyncratic implicature, and 2 items each for formulaic indirect criticism and 

formulaic topic change implicature. The test was administered to commencing medical students at 

several Australian universities, regardless of test takers’ native language or nationality. 442 test takers 

from 49 different native language backgrounds participated with 51% of them identifying English as 

their native language. All test takers had met their university’s English language requirement. Analyses 

showed that formulaic indirect criticism items were significantly more difficult for NS and NNS than 

idiosyncratic and formulaic topic change implicature items with effect sizes of d = .7 in both cases. NS 

outscored NNS on all items, implicature types, and the whole test, attaining 92% overall correctness 

compared to 83% for NNS. A multiple regression analysis showed that proficiency was the only 

significant predictor of implicature scores for NNS, and correlational analyses demonstrated significant 

correlations of all test sections in the .7 and .8 region but lower correlations of implicature with the other 

sections of between .5 and .6. Overall, the implicature section distinguished well between NS and NNS, 

and while it confirmed the central role of proficiency in knowledge of implicature, it added unique 

variance to the test battery. Testing second language implicature as part of a larger proficiency test is 

possible, practical and adds information to diagnostic decisions. 
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Investigating Korean EFL college students’ perception, strategy use and task performance 

on an English integrated reading-writing task 

 

A growing number of foreign language assessments are adopting integrated writing tasks that involve 

different language modalities such as listening or reading (Plakans, 2011). National English Ability Test 

developed by Korean government was also reported to include integrated writing tasks. Therefore, it is 

necessary for understanding how test-takers perceive integrated tasks, what processes test-takers undergo 

to complete their integrated tasks. This study investigated the following research questions; (1) what 

strategies Korean learners of English use in an English integrated reading-write task, (2) how Korean 

learners’ strategy use is related to their writing performance, and (3) how Korean learners’ English 

proficiency level influence their perception toward an English integrated writing task. To investigate 

these research questions, quantitative and qualitative approaches were used. 56 Korean college-level 

students participated in completing an English integrated reading-writing task. For quantitative data, the 

survey results on the participants' strategy use and their writing performance results were collected. For 

qualitative data, focus group interviews were conducted. The survey questionnaires modified by the 

Strategy Inventory for Integrated Writing (Yang & Plakans, 2012) include four strategy categories: goal-

setting, self-regulatory, discourse synthesis, and "test-wiseness" of strategy. The quantitative results 

revealed that Korean learners of English used goal-setting and self-regulatory strategies more often than 

discourse synthesis strategies such as connecting, selecting, and organizing, confirming the previous 

study (Choe, 2012). The participants' self-regulatory strategy use had a positive impact on their writing 

task performance. The qualitative results showed that the Korean learners of English perceived the 

integrated reading–writing task in a different way according to their English proficiency level. The 

learners with higher level of English proficiency perceived the integrated task easier than an independent 

task due to the fact that they can find the sources of writing easily in the given reading passage. The 

learners with lower level of English proficiency, however, perceived the integrated reading-writing task 

more difficult than an independent task. They reported that they felt “pressured” while reading the given 

passage to understand. In addition, the participants used various strategies which were not included in the 

modified Strategy Inventory for Integrated Writing. Particularly, the participants made efforts to 

understand the provided reading passages using compensatory strategies such as reading unfamiliar 

words repeatedly and guessing the meaning of unfamiliar phrases in the context. The findings provide 

pedagogical implications for developing second language assessment. 
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Relative significance of component skills to EFL reading: Implications for diagnosis and 

instruction  

 

Individual component skills of reading, such as vocabulary, grammar, and discourse knowledge, have 

been intensively explored. To classroom instructors, however, knowing the separate roles of particular 

skills is not sufficient. Due to the constraint of classroom time, instructors need a comprehensive 

representation of the relative significance of component skills, which can guide them to prioritize the 

skills of great importance, to diagnose the component skills that students are not strong enough so as to 

target the classroom training at the weaknesses. Based on Koda’s (2005) analysis of the components 

skills of second language reading, five skills have been generated for the present study, i.e., word 

recognition, vocabulary, syntactic knowledge, discourse knowledge, and reading metacognitive strategy. 

Confirmatory factor analysis was employed. The latent variable, reading ability, is indicated by five 

observed variables, which are the five component skills. Word recognition was measured by a 

pseudoword identification task programmed by the DMDX computer software; vocabulary was 

measured by Meara & Milton’s (2002) 4K, 5K, and 6K Yes/No tests; syntactic knowledge was assessed 

by the measurement of Shiots & Weir’s (2007) study; discourse knowledge was measured 

Abeywickrama’s (2007) discourse knowledge test; finally, a revised version of Phakiti’s (2008) strategy 

use questionnaire was utilized to measure reading metacognitive strategy. A total of 181 Chinese 

undergraduates participated in the study. SPSS software was used for data summary, and Mplus software 

was utilized for model estimation and model respecification. The results indicated good model fit. Three 

component skills, i.e., vocabulary, syntactic knowledge, and discourse knowledge, had big factor 

loadings, .67, .73, and .72, respectively; the factor loadings of word recognition reaction time and correct 

response rate, as well as metacognitive strategies were small (.34, .43, and .30) but significant at the .01 

level. The implications of these results are threefold. First, syntactic knowledge and discourse knowledge 

play bigger roles than vocabulary. Diagnosis of learners’ reading problems might start from checking 

whether their syntactic knowledge and discourse knowledge are strong enough. Second, not just 

vocabulary size, but also the efficiency of word recognition should be emphasized. Rapid and automatic 

word recognition will lower readers’ need of cognitive resources, and consequently they may have more 

resources left for higher level reading processes, such as text model of comprehension and situation 

model of reader interpretation. Finally, reading metacognitive strategies cannot be ignored. Instructors 

might guide students to use various strategies in a flexible way.  
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Assessing students with disabilities: Listening to voices from the stakeholder community 

 

The number and diversity of students with disabilities who are learning a second language has grown 

significantly in recent years. This growth, combined with greater awareness of individual human rights 

as well as legislative measures, is leading to increased demand for appropriate testing and assessment 

provision, especially from large scale providers of national and international language examinations. 

Such developments touch directly upon accountability policies and practice in language assessment. This 

paper considers how one international language test provider addresses the theoretical and practical 

challenges of offering special arrangements (accommodations) to second language learners with 

disabilities, managing test content, format and delivery to meet the specific and often complex needs of 

individual test takers. The unique contribution of this paper will be its focus on investigating the impact 

of such accommodations provision on different stakeholder groups. The paper reports a recent empirical 

study exploring the perspectives of test takers with disabilities who receive a testing accommodation and 

other stakeholders who are directly involved in responding to a request for a modified test (e.g. exam 

board personnel), in preparing suitable test materials (e.g. test writers), in setting up the test venue 

appropriately (e.g. test centre administrators) and in conducting a modified test (e.g. examiners). Using a 

mixed methods approach, a review of the test provider’s current documentation and procedures was 

triangulated with survey and interview data from exam board personnel, test centre staff, test writers and 

speaking examiners to investigate the match between policy and practice, and to identify any issues 

arising. The relationship between the test provider and professional bodies or specialists with expertise in 

specific areas of disability was also examined to understand this important partnership, especially given 

the growing use of assistive technology among students with disabilities. Finally, a number of case 

studies were conducted with individual test takers receiving language test accommodations together with 

a survey of a larger sample of test takers who requested special arrangements. The research outcomes 

deepen our understanding of the complex issues and challenges involved in offering appropriate and 

useful test accommodations for language learners with disabilities. This paper also contributes to the 

body of literature on test impact, specifically in the relatively under-researched area of language 

assessment for students with disabilities.  

  



PAPER ABSTRACTS 

LTRC 2013 Broadening Horizons •80 

Mikyung Kim Wolf, Educational Testing Service 

Alexis Lopez, Educational Testing Service 

 

Friday, July 5 

2:05-2:35 

Conference Hall B 

 

Developing technology-enhanced language assessment tasks for young English language 

learners: Issues to consider 

 

In the United States, assessing school-age English language learners (ELLs)’ English language 

proficiency (ELP) has gained heighted attention due to its significant consequences for individual 

students and schools. A federal mandate requires that all K-12 schools implement an ELP assessment to 

measure the proficiency of ELL students and place them into appropriate instructional programs. 

Students identified as ELLs must take an ELP assessment annually until their score reaches the 

“Proficient” level and they become eligible for exit from ELL status. With the arrival in 2010 of the 

Common Core State Standards (CCSS), K-12 ELP assessments are expected to undergo major changes 

by 2015. The coming generation of ELP assessments should measure the language skills needed to 

perform the tasks and meet the expectations described in the CCSS. Considering the increasing use of 

technology in schools, the assessments are also expected to be delivered on computer. Notably, while 

early uses of technology-enhanced assessment focused on raising efficiency and reducing cost, the new 

generation of assessments will shift focus to finding improved ways to measure complex forms of 

learning (Bennett, 2008; Pellegrino & Quellmalz, 2010). Addressing these needs, this study explored 

improved ways of measuring ELLs’ English language proficiency using a tablet computer (i.e., iPad) and 

investigated students’ performance on tasks delivered in this way. Interactive assessment tasks 

incorporating scenario-based simulations, scaffolding, integration of multiple language modalities, 

multiple-trials, and immediate feedback were used. The tasks were designed to maximize authenticity 

and meaningfulness so as to promote active engagement on the part of students, thus allowing them to 

demonstrate real-life language use abilities. Nine prototype tasks were developed for each grade or grade 

band. The first prototyping study was conducted with 217 students in grades K-5. Of those, 158 students 

were ELLs and 59 were native speakers of English. Classroom observations (n=13 classes) and 

individual cognitive interviews with a sample of ELL students were performed. Additionally, a teacher 

focus group was convened to gather feedback on the tasks and the students’ use of the tablet-computer 

features. These qualitative data (i.e., observation notes and interview transcripts) were analyzed using a 

coding scheme with five main themes: (1) usability of the tablet interface, (2) student engagement, (3) 

language abilities being measured, (4) student and teacher perception of the technology-enhanced tasks, 

and (5) issues to consider for future development. Preliminary findings suggest that students were 

enthusiastically engaged in the completion of the scenario-based tasks that used tablet features (e.g., 

touch-screen, flipping pages back and forth), although there was some variation among students in their 

ability to use the features of the tablets efficiently. Allowing for multiple-trials also provided insight into 

scoring students’ language proficiency more reliably. In this presentation, we will report our findings and 

discuss lessons learned, including key issues to consider in developing innovative tablet-delivered tasks. 

We will also discuss implications for using technology to improve the validity of current ELP 

assessments, specifically with regard to the measurement of K-12 students’ communicative language 

competence in academic contexts.  
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Impact of the length of stimulus materials on TOEFL®  Junior
TM

 Comprehensive 

integrated task performance 

 

TOEFL®  JuniorTM Comprehensive is a recently launched computer-based assessment of 

communicative English language ability for students ages 11 to 15. It is intended to measure language 

ability needed to participate in English-medium school settings. The test consists of Reading 

Comprehension, Listening Comprehension, Speaking, and Writing sections. This study addresses 

whether the cognitive demands of the integrated Listen-Speak (L-S) and Listen-Write (L-W) tasks on 

TOEFL®  JuniorTM Comprehensive are at an appropriate level for young adolescent learners. The 

integrated L-S and L-W tasks are the most difficult, cognitively demanding tasks in the Speaking and 

Writing sections of TOEFL®  JuniorTM Comprehensive. In these tasks, test-takers must understand a 

listening passage about an academic topic, retain important information, and then reproduce the 

information in either a spoken or written response. Specifically, this study investigated whether 

shortening listening passages, presumed to lower the cognitive demands placed on test-takers, would lead 

to better performance on integrated tasks. Participants in the study completed integrated tasks under two 

listening passage conditions. One group of tasks was administered with shortened listening passages 

containing less information. The other group of tasks was administered with unmodified listening 

passages. The listening passages of two L-S and two L-W pilot tasks were shortened by reducing the 

amount of information in each passage. A research set of one L-S task and one L-W task was 

administered to 92 test-takers at two testing sites in Korea on a day when they took the TOEFL®  

JuniorTM Comprehensive pilot test. Individual interviews were also conducted with ten test-takers to 

investigate their perceptions of task difficulty across the two listening passage modification conditions. 

Test-takers’ scores were analyzed using repeated-measures analysis of variance (ANOVA) to examine 

whether they differed significantly under the two listening passage conditions. Contrary to the 

researcher’s hypothesis about the impact of listening passage length on the difficulty of L-S and L-W 

tasks, participants in the study received higher scores on tasks with unmodified listening passages. This 

difference was significant for the writing tasks (F(1,86)=21.662, p=0.00) and not significant for the 

speaking tasks (F(1,85)=0.414, p=0.52). Participants reported that the topics of the listening passage 

and/or their familiarity with these topics had a greater impact on integrated task difficulty than the length 

of the passages. The results indicate that the length of the listening passage may not be the dominant 

factor contributing to the cognitive demands imposed on test-takers completing integrated L-S and L-W 

tasks. On the contrary, the influence of passage length should be considered along with other factors, 

such as the topic and clarity of the structure of the listening passage, as well as possible interactions 

among these factors. 
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Rhetorics and realities in preparing intensively for TOEFL iBT speaking test: Teacher 

and test taker perspectives 

 

Language test preparation has often been studied within the consequential validity framework with 

reference to ethics, equity, fairness and washback of assessments. The majority of washback/impact 

studies on high-stakes international English language tests such as TOEFL and IELTS have focused on 

how students prepare (or are being prepared) for these tests, with a smaller number of studies also 

investigating the effects of such intensive preparations on score gains or improvements in language 

proficiency. This paper reports part of a larger study which investigated the experiences of Chinese test 

takers preparing intensively for the TOEFL iBT speaking tasks, either in commercial test preparation 

centres or at home on their own. In the study, we collected both quantitative and qualitative data via 

questionnaires, focus-group discussions, interviews with test takers and teachers, classroom observations, 

and evaluation of test preparation materials. The test results of the student participants were also 

collected. At LTRC 2012 in Princeton, we reported the five main aspects of test preparations based on 

the questionnaire data: (a) the importance and value of test preparation courses from test takers’ 

viewpoint; (b) their expectations on preparation courses; (c) speaking activities they have to prepare for 

the tasks; (d) test preparation materials they use; and (e) their teachers’ pedagogical practices in speaking 

lessons. In addition, we also reported test takers’ views on the usefulness of (c), (d) and (e) above in 

preparing them for the TOEFL iBT speaking tasks. In LTRC 2013 in Seoul, we will report (1) the extent 

to which these five different facets of test preparations (a-e) as demonstrated in the questionnaires data 

are substantiated in the interviews and classroom observations data, (2) the extent to which the five facets 

are just rhetorics or realities in preparing intensively for the speaking tasks, and (3) the differential 

effects of test preparation strategies/activities – whether they are real or just rhetoric – on test takers’ 

actual performance in TOEFL iBT speaking tasks as demonstrated in their test results, with specific 

reference to (i) the perceived usefulness of these strategies/activities by test takers and teachers and (ii) 

the status of test takers (i.e., whether they have attended intensive preparation courses or not). The 

findings have important implications, not only for test developers but also providers of test preparation 

programmes that may influence test performance. They contribute to the on-going validity argument for 

the TOEFL iBT speaking tasks and further, to enhancing our understandings of the pedagogic practices 

of the test preparation programmes and the extent to which such programmes offer opportunities for 

developing speaking proficiency, and hence addressing the delicate relationship between testing, learning 

and ethical coaching. 
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Can you “game the system” by responding off-topic in automatically scored speaking tests? 

 

Spoken language assessments with automated scoring need some mechanism for validating test-taker 

responses before providing scores. In human scored speaking tests, we may assume that test-takers 

provide good faith efforts at responding to the prompt, or else raters will apply a penalty when assigning 

scores. However, in a computer-administered assessment test-takers may attempt to take advantage of the 

automated system by, for example, speaking fluently on a prepared topic which does not address the 

prompt. In this paper, we report on experiments which evaluate the accuracy of off-topic detection in 

spoken responses to prompts in the PTE Academic, a high-stakes English language test for the academic 

domain. In topic detection of text it is common to use techniques such as latent semantic analysis to 

analyze meaning or semantic relationship. The speaking portion of the PTE Academic, however, uses 

features derived from speech confidence scores. We briefly describe how several kinds of confidence 

scores are combined in an off-topic detection model, including: language model likelihood, garbage 

modeling, and features derived from acoustic likelihood (Cheng and Shen, 2011). The experiment 

focuses on two item-types: “Describe image”, in which test takers describe an image onscreen, and 

“Retell lecture”, where test takers re-tell a lecture after listening to it. Each recorded response in these 

tasks is ~40 seconds with, on average, around 75 words. The dataset consisted of approximately 1,000 

test responses, which two human listeners categorized as gibberish (n=92), off-topic (n=91), and good 

faith responses (n=865). Because sufficient genuine off-topic responses from live testing could not be 

found, most gibberish and off-topic responses were created intentionally by test developers and 

consultants instructed to attempt to “game the system”. The research question asks to what extent the 

model could correctly identify the gibberish and off-topic responses. To add a further dimension, a 

number of good faith responses were re-allocated to an incorrect prompt. That is, responses to prompt A 

were allocated to prompt B to investigate whether the system would correctly identify them as off-topic. 

In verification studies such as this there is inevitably a certain amount of incorrect classification of 

responses, either by falsely accepting responses that were in fact off-topic, or by falsely rejecting 

responses that actually were on-topic. We would like to minimize both False Acceptance Rate (FAR) and 

False Rejection Rate (FRR), but keeping False Rejections low is extremely important in order to avoid 

rejecting acceptable responses. In this experiment, a very promising result was achieved; when FRR=5%, 

FAR=9.8%, and when FRR=2.5%, FAR=22.8%. This is visualized during the presentation by a Receiver 

Operating Characteristic (ROC) which shows the FRR at different FAR thresholds. The presentation 

concludes by discussing the extent to which test takers are expected to try to “game the system” in 

expensive, high-stakes exams in the first place, and how activities such as routing potentially off-topic 

responses to human listeners can act to substantiate test-taker responses and also act as a deterrent to this 

behavior. 
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Factor structure of a spoken Chinese test: Investigating five subskill scores for diagnosis 

 

This paper reports a construct validation study and reports on results of an investigation of the 

appropriateness of reporting five analytic subscores in a spoken Chinese test (SCT). The SCT is designed 

to measure the test-taker’s ability to understand and use spoken Chinese efficiently and appropriately. It 

is a 25-minute test comprised of eight integrated item types that are automatically delivered and scored 

by computerized testing systems. A series of validation studies have indicated usefulness of the test 

scores as a measure of spoken Chinese proficiency. For example, in concurrent validation studies, a high 

correlation has been found between the SCT scores and a well-established test such as the ILR Oral 

Proficiency Interview in Chinese (n=169, r=0.86). Although the SCT is designed as a proficiency test, 

this paper seeks evidence that the test could provide useful diagnostic information. This evidence is 

needed because test-takers receive five analytic subscores in core competencies of using spoken Chinese, 

in addition to a composite overall score. The five linguistic competencies are grammar, vocabulary, 

fluency, pronunciation, and tone. Thus, two research questions were posed. First: Is each subskill score 

sufficiently reliable to be taken as a stable measure of the subskill of interest? Second: What 

relationships exist between different pairs of the subskill scores? To answer the first question, a series of 

reliability estimate studies were conducted by recruiting a sample of about 160 test-takers from various 

L1 backgrounds and proficiency levels. The reliability of each subskill score was estimated via three 

different methods: split-half method based on the automated scores, test-retest method based on the 

automated scores, and a correlation between human-generated scores and automated scores. In the split-

half method (n=166), the reliability coefficients of the five subscores ranged from 0.92 to 0.97. In the 

test-retest method (n=158), the coefficients ranged from 0.87 to 0.93. Between the human-generated 

scores and automated scores (n=166), the Pearson correlation coefficients were between 0.90 and 0.99. 

Therefore, each subskill score seems to provide a stable and accurate estimate of the skill in question.  

For the second question, confirmatory factor analyses are currently being conducted. A preliminary 

analysis of pairs of subskill correlations indicates that the correlation coefficients range from 0.78 to 0.93 

(n=3,845). Several CFA models (e.g., correlated model, single factor model) are being compared to 

verify whether there are five psychometrically distinct factors and results will be presented and discussed 

in the presentation. Since the SCT is scored automatically, test-takers can receive their test results 

quickly. If SCT’s subskill scores could be demonstrated to have as many as five distinct trait factors, the 

test could be an efficient diagnostic tool to identify test-takers’ relative strengths and weaknesses, which 

in turn could promote more effective learning and teaching. 
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Developing an automated essay scoring system for the NEAT 

 

An automated essay scoring system has been developed at the Korea Institute for Curriculum and 

Evaluation (KICE) to reliably and efficiently score examinees’ responses to the Level 2 writing section 

of National English Ability Test (NEAT). Based upon the extensive literature review on automated essay 

scoring (AES), KICE selected scoring features and algorithms customized for the NEAT Level 2 writing 

section, developed an AES system, and validated the system’s performance. This presentation provides 

an overview of that process, along with validation data. After extensively analyzing and calibrating 

scoring features and models, 81 scoring features were selected for the final engine of the AES system. 

The AES system for the NEAT was designed in two modules; the module for language processing and 

error analysis and the module for automated scoring. The automated scoring module further consists of 

the feature extractor/selector, the machine learner whose algorithms includes maximum entropy, support 

vector classification, and support vector regression, and the score generator. Validation research for the 

AES system was rigorously conducted. Item difficulties were found to be similar between automated and 

human scoring, whereas item discriminations in automated scoring were slightly higher than those in 

human scoring. With regard to inter-rater reliability, automated and human scoring showed correlations 

of greater than 0.7 and adjacent agreement of greater than 0.9. The identical severity of automated 

scoring didn’t have any substantial effects on the ranking of examinees. It was also found that test score 

reliability could be maintained up to the value of 0.9 when using automated scoring. Moreover, the AES 

system for the NEAT has proven revolutionarily contributable in terms of time and costs. The NEAT 

AES system showed scoring reliability similar to that of human scoring. Its present capability opens the 

possibilities of applying it to preliminary tests. The system has yet to be sophisticated by continuous data 

accumulations and various experimentations in order to be utilized in official tests. It is expected that the 

fully developed NEAT AES system would secure scoring accuracy and reliability as well as promote 

stability and credibility of the NEAT. 
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Overview of the Symposium 

Diagnostic language assessment has recently emerged as a major topic of 

interest among language testers. Diagnostic assessment in general seeks to 

link language assessment and learning/instruction. When such an approach is 

used in language assessment, language assessment is designed to be geared 

toward promoting language learning. More specifically, the two major goals 

of diagnostic language assessment are to identify the strengths and 

weaknesses of language learners and provide useful feedback for remedial 

learning and instruction. In such assessment systems, the assessment outcome 

should include the following three components: diagnosis, feedback, and 

guidance for remedial instruction. At the moment, there seem to be two major 

driving forces behind a recent surge of renewed interest in diagnostic 

language assessment. The first driving force may have to do with the 

heightened awareness of applied linguists and language testers about the 

positive and negative “washback” impact of assessment on instruction. A 

more important impetus might come from the application of cognitively 

diagnostic psychometric models (e.g., the rule space, latent class, fusion 

models) to large-scale language test data for the purposes of extracting fine-

grained information about test-takers’ language proficiency and providing 

profile scores to the test-takers. Application of cognitively diagnostic models 

(mostly based on retrofitting to existing non-diagnostic tests), however, raised 

some fundamental questions about what a truly diagnostic language test is 

and how diagnostically-oriented language assessments should be constructed. 

To further advance the field at this juncture of time, it seems necessary not 

only to closely watch new developments in cognitively diagnostic modeling 

and its application but also to gain insights from other related fields of inquiry, 

such as (a) survey of fields where diagnosis is frequently practiced (e.g., 

medicine, mechanics, reading disability), (b) dynamic language assessment, (c) feedback research in 

second language acquisition and writing, and (d) technological innovations in assessment and scoring. 

The primary goal of this symposium is to bring together expertise and insights from various fields related 

to diagnostic language assessment and come up with a systematic and coherent plan to address major 

problems and challenges in designing, developing, analyzing, and validating diagnostically-oriented 

language tests. In this symposium, Alderson, Poehner, Jang, and Chapelle explore various issues arising 

from diagnostic language assessment and envision the future of diagnostic language assessment based on 

what we have learned from various research activities, as followed. 
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Towards a theory of diagnosis in second language assessment: lessons learnt from 
diagnosis in other professions 
 

Although diagnosis has long been recognised as an important function of language tests, until recently 

there has been little discussion of the nature of diagnostic testing. What are the characteristics of a 

diagnostic language test? What theory would serve as the basis for diagnostic assessment? What might be 

a suitable framework for diagnostic testing, how might diagnostic tests be developed and validated, what 

content might be included and what might be the role of feedback and treatment in test construction, 

administration and validation? All these questions are unanswered – indeed rarely even asked - in the 

world of second and foreign language testing and assessment. Yet in other professional domains, 

diagnosis is well developed and theorised, with the consequence that it is arguably better understood. 

The questions that this paper seeks to address and answer are: how is diagnosis conceptualised and 

practised in other professional fields, and how might this inform diagnosis in the field of second 

language assessment? To this end, in-depth semi-structured interviews were conducted with practitioners 

and experts in car mechanics, IT systems support, oncology, general practice medicine, nursing, 

psychology, dyslexia, first language reading research, and primary-school teaching. The interviews were 

transcribed, coded, and analysed, with the analysis sent for member-checking with the informants. A 

number of emerging themes in the codes will be described and briefly compared with existing 

approaches to diagnosis in second and foreign language (SFL) studies. Informed by this exploration of 

diagnosis in other professions, a tentative framework for a theory of diagnosis in second language 

assessment will be drawn up. Finally, the implications for the further development of a theory of 

diagnosis in second and foreign language learning will be discussed.  
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Dynamic Assessment: The importance of mediation for diagnosing L2 development 
 
Dynamic Assessment (DA) derives from the Sociocultural Theory of Mind as elaborated by Russian 

psychologist L. S. Vygotsky. Central to Vygotsky’s theory is that mental abilities emerge through 

individuals’ participation in activities in which they are mediated by cultural artifacts and through 

interaction with others. Given this premise, Vygotsky (1997) pursued a genetic method of research 

whereby he sought to understand mind by examining the processes of its formation. He argued that 

drawing inferences about individuals on the basis of observing their independent performance provides 

an incomplete picture of their abilities. The diagnostics of development, as he described it, requires 

interaction with individuals as part of the procedure. By offering mediation when individuals experience 

difficulties and carefully tracing their responsiveness, Vygotsky (1998) proposed that diagnoses may 

uncover abilities that have fully formed as well as those still in the process of developing. This insight 

has led to numerous assessments, collectively referred to DA, that have been pursued primarily in the 

domains of special education and general cognitive abilities measurement (Feuerstein, Feuerstein & Falik 

2010; Haywood & Lidz 2007). Unlike in the general education and psychology research literatures, L2 

DA work has been primarily conducted in classroom settings (Ableeva 2010; Lantolf & Poehner 2011; 

Poehner 2007, 2008). Although this work has led to awareness of DA as a powerful framework for 

formative assessments that not only diagnose but also promote learner abilities (Poehner & Lantolf 2005; 

Leung 2007), this does not exhaust its relevance to the L2 field. This paper discusses a recent project 

concerning the design of online multiple-choice tests of L2 reading and listening comprehension that 

leverage the principle that mediation is indispensable for diagnosing development. Specifically, each test 

item is accompanied by a set of prompts graduated from implicit to explicit. In this way, resultant 

diagnoses include whether learners answered correctly (their actual score) as well as the amount of 

support they required (mediated score) for items targeting particular component features of 

comprehension. Comparisons of actual and mediated scores underscore the value of this approach for 

arriving at more fine-grained diagnoses of development.  
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Cognitive diagnostic assessment: The potential use of diagnostic profiles for language 

development 

 

As testing has become the primary means to drive educational reforms and measure students’ learning 

outcomes for accountability purposes, teachers seek diagnostic information about their students’ 

strengths and areas of improvement in target skills (Brindley, 1998; Huff & Goodman, 2007). Cognitive 

diagnostic assessment (CDA) is intended to serve such needs by providing detailed information about the 

mastery level of individual students’ linguistic and cognitive skills. CDA bases its inferences on the 

classification of learners according to the probabilistic mastery level of each tested skill. The cognitive 

base comprises skills or attributes that learners use to process knowledge required for language tasks. 

CDA begins by specifying a set of core skills, processes, or strategies guided by the relevant theory, 

followed by a careful design of tasks that elicit the skills. Using latent class models, CDA estimates 

individual learners’ mastery standing for each skill and provides detailed feedback for both learners and 

teachers. In this paper, I draw from multiple studies that illustrate the potential of CDA for advancing the 

fields of language learning and assessment, specifically focusing on the application of cognitive 

diagnosis modeling for large-scale skills profiling; the effects of diagnostic feedback on students’ goal 

orientations and planning for future learning; and the development of diagnostic language assessment. 

The first study utilized cognitive diagnostic modeling in profiling elementary English language learners’ 

reading skill mastery. The study results indicated that students who come from home environments 

where they use English and another language equally demonstrate higher skill mastery achievement 

levels, indicating that immigrant students’ diverse home language environments do not adversely affect 

their reading achievement in the longer term. The second study examined the use of diagnostic feedback 

in elementary school classrooms. Feedback from diagnostic assessment provides learners with 

information that can help them reflect on their learning in order to take remedial action. This study 

examined whether students' goal orientations serve as a gateway to understanding how students interpret 

assessment feedback and use it in their learning. The last study example discusses principles of 

assessment design for cognitive diagnosis based on an on-going research project aimed to develop a 

computer-based French as a second language assessment at a university setting.  
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Diagnostic assessment with automated writing evaluation: A look at validity arguments for 

new classroom assessments 

 

New diagnostic assessments of writing by automated writing evaluation (AWE) systems promise 

individualized feedback aimed at raising students' consciousness about specific aspects of their writing. 

However, like any assessment use, diagnostic uses of such systems need to be evaluated in view of their 

intended interpretations, uses and consequences. In other words, a validity argument needs to be 

developed by gathering theoretical and empirical rationales to support the use of the assessments in 

particular classroom contexts. Examples for conducting such evaluations are difficult to find, however, 

because published validation of AWE appears preoccupied with the relationship between human and 

automated scoring results. This focus is too narrow for evaluation of AWE use for diagnostic purposes, 

where the aim is to provide more information with greater precision than what can be generated by a 

human rater. Moreover, a critical aspect of the validation in diagnostic assessment is the use and 

consequences of the AWE-based assessment--issues beyond the scope of human-machine comparisons. 

As a consequence, validation of diagnostic AWE requires a more comprehensive approach such as that 

provided by argument-based validation. This paper demonstrates the use of an argument-based validation 

framework to guide evaluation of two AWE-based diagnostic assessments used in academic ESL writing 

classes. One is a commercially available system intended for classroom use in helping students with the 

writing and revision process, in part by providing diagnostic feedback on drafts of students' essays. A 

second was developed specifically for providing feedback to graduate students learning how to write 

discipline-specific research articles. For both diagnostic assessments, which are being used in multiple 

sections of university ESL classes, we will show the data that have been gathered and how these data 

serve as backing in their respective validity arguments, which include conclusions about uses and 

consequences. We will highlight the areas in which the data suggest needs for additional research to 

strengthen the validity arguments. The two examples demonstrate how the use of technology in the 

assessment of learners' language creates cases where assessment perspectives on validation are critical 

for framing a comprehensive and relevant evaluation.  
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Overview of the Symposium 

It is now fifteen years since Academic Forum on English Language Testing 

in Asia (AFELTA) first brought together organizations involved in language 

test development, administration, and research from the Asian region. The 

first conference was held in Shanghai in 1998 and the second conference in 

Seoul in 1999; yearly conferences have since been held, including in Hong 

Kong, Taiwan and Japan. AFELTA has been a key forum for facilitating the 

application of international standards in language testing research to local 

contexts in Asia. In this sense, AFELTA represents glocalized assessment: 

testing of an international lingua-franca at the local level. Although Asian 

countries each have experiences unique to their situations, they share some 

common problems. In Asian EFL countries, English language tests have been 

developed in a non-English speaking context, and their content validity and 

authenticity at the international level are often at stake. While English 

language tests in international contexts have been designed primarily to 

assess readiness to perform in an English-speaking environment, most 

frequently academic, this has not been the case in the Asian EFL context. 

Moreover, the test taking population is often very large, a situation further 

complicated by tight schedules for development and operation, and limited 

resources in relation to the scale of testing. The tests are nonetheless very 

high-stakes. In order to ensure high-quality testing and research, language 

testers and researchers in the Asian region have tried to understand and apply 

internationally recognized standards to their local contexts. Local Asian 

testers have learned much, both from the international language testing and 

research community and from working independently to overcome the 

specific challenges while developing and validating locally-produced tests. 

By drawing on the experience accumulated over the last couple of decades, 

researchers from the organizations which comprise AFELTA can now bring 

fresh and distinctive perspectives to the international arena. The presentations 

open a window on the interaction between locally-developed tests and the 

societies in which they are being used. The papers provide concrete examples 

of operational usage, discuss technical issues of scoring and reliability, 

highlight approaches to performance testing that have been adopted within the constraints that Asian 

EFL contexts present, and describe the experiences of organizations to reach beyond the local context 

and communicate with a wider audience. The issues of impact and consequences are central to all of 

these papers, with explicit discussion of the potential for positive washback as well as the need to 

increase assessment literacy among test users. As this symposium focuses on English language tests 

produced locally within the Asian region, presentations will not only highlight the attempts to 

accommodate global standards, but will also try to present local standards of language testing expertise 

which various participating testing organizations have established. Thus, the symposium aims to 

eventually ensure two-way communications, not merely one-way communications; that is to say, the 

local tests should not only learn from the international research community, but should in turn contribute 

to the state-of-the-art in terms of highlighting language testing expertise at the local level.   
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National-level on-line assessment of English four skills: NEAT 

 

English education in Korea is an important issue among parents and students in that English is not only 

an important school subject for college entrance but also is regarded as a competitive advantage in this 

global era. However, English education has been criticized as not effectively facilitating practical 

communication in the classroom, one important factor being the influence of the high stakes test, College 

Scholastic Ability Test (CSAT) which assesses only listening and reading. For this reason, the new 

national-level English test which assesses four English skills of English has been recently developed. 

This new test, National English Ability Test (NEAT) alignes with the National Curriculum content 

standards. NEAT is a criterion-referenced test and integrates the standards-based grading (A, B, C and D) 

through standards-setting procedures. NEAT was developed as an on-line assessment, through the VDI 

(Virtual Desktop Infrastructure) system. Students’ PCs are used as the monitor, and the test proceeds 

through the VM (Virtual Machine) in the central server. VDI assures test security and implementation 

efficacy. In 2012, 1,100 test centers were established throughout the country. The speaking and writing 

responses are scored by English teacher raters certified by Korea Institute of Curriculum and Evaluation 

(KICE) and the reliability of the Test for listening and reading calculated with Cronbach α was .780 

~ .888. Once the test launched in 2012, the scores were used as the admission criteria among seven 

universities. In 2013, thirty-four colleges in Korea will require NEAT scores for admission criteria and 

NEAT is being considered to replace CSAT in the near future. The National-Level on-line assessment 

NEAT testing system has been successfully established and implemented in Korea. Contemporary 

English teachers have gained useful insights into the standards and practices applied to the development 

and use of NEAT through teacher training programs across the country. They also have access to the on-

line teacher development program which provides a comprehensive and practical introduction to the 

assessment knowledge of NEAT. In the long-term the expectation is that the NEAT will facilitate the 

teaching and learning of English speaking and writing skills, leading to a positive washback effect at the 

national level. 
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The limits of language tests and language testing: Challenges and opportunities facing 

college English test  
 

Since the notion of test consequence was viewed as part of Messick’s (1981; 1986) unified concept of 

construct validity decades ago, the traditional view of testing has shifted towards use-oriented testing. 

Tests are no longer seen as ‘naive tools aimed at measuring progress and carrying out exclusively 

pedagogical goals’. Rather, they are ‘strongly embedded in political, social and educational contexts’ 

(Shohamy, 2007: 521-522). Impact and fairness, accordingly, have become principal concerns of testers, 

who, paradoxically, receive criticism for undesirable test consequences. In this paper, using the College 

English Test (CET) as an example, I will discuss the challenges facing this large-scale test in China and 

propose that professionals in the field should realize and convey the limits of language tests and language 

testing as a profession. The CET was developed in the 1980s and has since been regularly administered 

to university students nationwide. Over the years, strenuous efforts have been made to maintain 

psychometric qualities of the test. However, test developers are frequently criticized for failing to satisfy 

the stakeholders’ needs: employers complain about university graduates’ English speaking ability and 

blame the test for lacking a compulsory speaking component; teachers are pressed to teach to the test 

because they are evaluated on students’ performances on the CET; students cheat in the exam because 

they cannot get university degrees or residential permits in big cities without a CET certificate. Given the 

rising power of the English language and English language tests in an EFL context, it is unlikely that 

language tests can be eliminated soon. A sensible move, therefore, is to call attention to the limits of 

language tests and language testing as a profession. Testers should be responsible for reconciling users’ 

high expectations with the ethics of test use (Davies, 1997; Hamp-Lyons, 1997; Lynch, 1997). CET 

developers, for example, need to communicate more effectively with policymakers and educational 

administrators to facilitate their understanding of how to avoid abuses of the test. It is argued that if 

testers are empowered to exercise some control over the products into which they have thrown heart and 

soul, they would perform more adequately their complicated role as test-makers. 
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A window to the world: Utilizing local strengths to facilitate internationalization 

 

Messick (1989) commented that “projections of potential social consequences of testing become 

transformed by evidence of actual consequences and by changing social conditions.” This suggests a 

dynamic interaction between the social context of test use and the test itself, with neither remaining static. 

Tests produced locally within an EFL context are well situated to respond to this dynamic social context. 

This paper provides one example of how an EFL testing program in Japan managed to respond to the 

changing needs of test users and society. In 2003, the Ministry of Education in Japan released the Action 

Plan for Developing Japanese with English Abilities. One goal was to increase the number of Japanese 

students studying abroad. At the time, students wanting to study abroad had to take one of a few 

internationally recognized high-stakes tests as proof of English proficiency. While these tests are 

produced to high standards, it can be argued that they are not widely accessible, particularly outside 

major urban centers. Accessibility refers to elements such as cost and the time and expense necessary to 

travel to test sites, as well as to the question of whether the contextual and cognitive features of the test, 

as described in Weir (2005), are appropriate for the intended test takers. The testing program described in 

this paper emphasizes accessibility by offering test sites in numerous locations, including rural areas. The 

close integration of the program within the local educational context means test takers are familiar with 

the format. In response to the Action Plan, the test developers decided to utilize this accessibility by 

seeking international recognition as a way of facilitating study abroad by Japanese learners. However, 

offering the tests for a purpose for which they were not explicitly designed constitutes what Fulcher and 

Davidson (2009) refer to as a change retrofit, and evidence of the appropriacy of such new uses needs to 

be provided. In addition to outlining the challenges involved in reaching out to foreign institutions, this 

paper will also provide an overview of some of the evidence collected to justify the use of the tests for 

such purposes. 
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English language tests in Taiwan: The GEPT 

 

The General English Proficiency Test (GEPT) is a five-level criterion-referenced EFL testing system 

implemented in Taiwan to assess the general English proficiency of EFL learners. In 1999, with the aim 

of encouraging the general study of English and to bring about beneficial washback effects on the 

teaching and learning of English, the Ministry of Education in Taiwan lent its support to the Language 

Training and Testing Center (LTTC) in its development of the GEPT. Since its inception, the GEPT has 

won popular recognition in Taiwan. To date, more than 5.2 million learners have taken the test and the 

word GEPT itself has become a household name in both educational and professional circles in Taiwan. 

The history of the GEPT over the past decade demonstrates ongoing collective efforts to provide a fair 

test for EFL learners as well as encourage English language learning in Taiwan. In this symposium, I will 

discuss the usefulness of the GEPT in the educational context through the outcomes which have been 

observed, including increasing teachers’ language testing and assessment (LTA) literacy, encouraging 

LTA research, and increasing understanding of Taiwanese EFL learners’ weaknesses and strengths. Then, 

I will discuss salient issues and problems that are associated with the implementation of the GEPT. 

Before the GEPT, no locally-produced English proficiency exams had been developed; only international 

exams were available to Taiwanese learners. Nowadays, however, learners or score users have the option 

to select the GEPT or one of the international exams. Under these circumstances, the GEPT has a 

responsibility to demonstrate that its quality is compatible with international standards and to pursue 

recognition by the international institutes to which Taiwanese learners apply for admission. Therefore, I 

will also talk about the actions which have been taken to address these needs and their results. I hope that 

my presentation can offer insight into the development of the GEPT and the issues that have emerged 

due to the context it has introduced, and ultimately add to conference participants’ knowledge of the 

English language tests implemented in Asian EFL contexts.   
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A graded approach to English language testing in Hong Kong  

 

In 2012 a new standards-referenced qualification for school leavers, the Hong Kong Diploma of 

Secondary Education (HKDSE), was administered for the first time, in the case of the HKDSE English 

Language, to over 71,000 candidates. Perhaps the most salient new feature of the HKDSE English 

Language is the use of a ‘graded approach’ in the Reading and Listening & Integrated Skills papers. A 

graded approach seeks to cater for a wide range of candidate abilities in a single assessment 

administration by offering compulsory and optional sections in the same exam paper. It influences all 

aspects of the testing process, from test construction through marking, to standard-setting and grading. 

There are theoretical and practical questions to be addressed at each stage, such as: how to ensure that 

optional papers are different in difficulty from each other and from the common, compulsory section; the 

nature and format of input in the compulsory section; the possible approaches to marking; when 

candidates should be able to choose one section over another; what approach should be used to placing 

the various test scores on a common scale (vertical equating); how cut scores should be set; whether 

there should be a cap on the grade awarded to candidates who do the easier section; and the implications 

of the approach for classroom teaching. This paper outlines the key components of the HKDSE English 

Language graded approach and discusses the challenges of implementing this approach for the first time. 

The HKEAA has policies and procedures in place which are intended to ensure that its assessments are 

reliable, and the implications of the graded approach in this regard will be discussed. We will also report 

on research into candidate decision-making about the choice of easy and difficult sections and the 

implications for the approach in future years. 
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Overview of the Symposium 

2013 marks the twentieth anniversary of the publication of a set of 

symposium papers in World Englishes on the theme “Testing across cultures” 

(Davidson, 1993). A significant aspect of this collection was an awareness of 

the growth of varieties of English, and a need to take account of this 

sociolinguistic reality in English language testing practices. Since that 

publication, a number of other key papers from within and outside the field of 

language testing have addressed the questions raised by the spread of English, 

and considered the potential for change in assessment practices (e.g., 

Canagarajah, 2006; Davies, Hamp-Lyons & Kemp, 2003; Jenkins, 2006; 

Lowenberg, 2002; Taylor, 2006). From this line of research, two separate 

challenges to language testing have emerged: the World Englishes challenge, 

which poses the question of whose norms should take primacy in assessment 

standards; and more recently, the English as a Lingua Franca (ELF) challenge, 

which asks whether current models of proficiency reflect sufficiently the 

communicative demands of speech communities where norms are fluid. 

Despite these conceptual advances, in practical terms only small progress has 

been made in answering each challenge in language test design. This 

resistance might be understood as relating to a number of reasons: ideological 

conservatism, concern over reliability and fairness towards test-takers from 

diverse backgrounds, uncertainty about how a World Englishes or ELF approach would modify existing 

constructs, and the potential for any such change to be considered unacceptable by test users. While these 

may be legitimate concerns, there has been a corresponding lack of evidence to date which provides clear 

direction on these issues. This symposium brings together research which has sought to address these 

issues directly in the hope of bringing about change and innovation in the way in which language testing 

deals with the fundamental challenges presented by World Englishes and English as a Lingua Franca. 

The first paper examines raters’ attitude towards a variety of English and its impact on scoring judgment 

in an L2 speaking test by using verbal reports to elicit raters’ decision making processes in relation to 

varietal features. In the second paper, verbal reports are also used to explore the impact of speakers with 

L2 accents on a listening test. Three case studies of listeners are drawn on to illustrate evidence of 

potential ELF listening competencies being activated. The third paper investigates episodes of “non-

routine situations” in air traffic facilities in Korea. Findings show that ELF-related skills, such as 

accommodation, are crucial in these linguistic encounters and should therefore feature significantly in 

aviation testing constructs. The fourth paper then provides a theoretical perspective on two specific 

challenges posed by ELF: the blurring of the traditional boundary between L1 and L2 speakers, and the 

related challenge to the authority of the native speaker. The implications for construct definition, and the 

socio-political dimension of validity, are discussed. The symposium concludes with a discussant 

summarising and critiquing the four papers, before discussion is opened up to the audience. 
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The impact of World Englishes on L2 speaking tests: Does rater attitude towards World 

Englishes really matter in scoring judgments? 

 

The extent of raters’ acceptance of World Englishes (WE) may impose a potential threat to inferences 

from test scores as they may be biased to or prefer particular varieties of English. Hsu’s (2012) ‘Rater 

Attitude Instrument’ measured 98 raters’ perception of WE and investigated the scores they assigned to 6 

IELTS speaking samples. Her findings suggest that rater attitude is a biasing factor and scores can be 

associated with the attitude tendency of raters. The current study uses a verbal protocol to examine rater 

orientation and decision making processes in L2 speaking tests in relation to rater attitude toward WE. 

Eight ESL-teacher raters, whose attitudes toward WE were investigated in a larger study, were selected 

using the method of extreme case selection suggested by the Mixed Methods design. As measured by the 

Rater Attitude Instrument (Hsu, 2012), positive and negative attitudes towards WE were equally 

balanced among them. The results indicate that raters with positive attitude typically acknowledged the 

examinees’ status as language learners and evaluated their English speaking proficiency accordingly, 

though some focused more on particular linguistic categories. Raters with negative attitude towards WE, 

however, seemed to be more concerned with the success of the delivery of the intended messages with 

some tendency to implicitly use the native speaker model to aid in scoring decisions, or openly point out 

that the utterances did not conform to expected native-speaker performance via comments such as “non-

native phrasing” and the even more strong “fossilized mistakes.” Nevertheless, when compared to scores 

awarded to six monologue speech samples produced by Indian examinees based on the four criteria of 

fluency, pronunciation, vocabulary, and sentence structure, raters with negative attitude did not 

necessarily rate lower than their positive attitude counterparts. One even accorded a higher score than the 

group mean on the vocabulary category despite commenting on the examinees non “native-like” use of 

vocabulary. This suggests that comprehensibility may be a deciding factor in raters’ scoring decisions, 

and may compensate for examinees’ “non-native” features that do or do not impede understanding or a 

less proficient performance in individual linguistic categories.  
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Using L2 varieties in listening test input: Tapping into ELF competencies? 

 

The incorporation of L2 varieties in listening test input has been recommended as a method of enhancing 

authenticity, particularly in domains such as English for academic purposes where speakers with L2 

accents of English are common (Harding, 2012; Major et al., 2002). Further, while many large-scale tests 

of English still maintain the use of native speaker varieties in their listening test materials, there is 

currently research interest in developing methods for identifying L2 speakers to record listening texts 

whose intelligibility will be broadly unproblematic (see: 

www.ets.org/toefl/grants/coe_2013_research_program). This research interest represents a clear shift in 

attempting to incorporate non-native accents in listening test input while at the same time minimising 

threats to construct validity. There is still much that is unknown, however, about how L2 listeners deal 

“online” with accents that pose difficulties for them, and by extension how the listening construct may be 

modified (or enhanced) through the inclusion of L2 accents in listening tests. This paper presents key 

findings from three case studies drawn from a dataset of verbal reports to address these questions. 

Participants completed two versions of the University Test of English as a Second Language (UTESL) 

listening sub-test delivered by a Japanese-accented speaker and a Mandarin Chinese-accented speaker. 

While completing the tests, participants provided immediate retrospective verbal reports of their item 

responses at regular intervals. Speaker-, pronunciation- or accent-related episodes (SPAREs) were then 

identified in the transcribed data, and these were coded and analysed to reveal the nature of accent-

related difficulty. Episodes from the data will be used to illustrate (1) the use of compensatory strategies 

in dealing with difficulties at the perceptual level, (2) a listener’s ability to correct an initial mishearing 

after exposure to an accent, and (3) negative attitudes towards an accent potentially affecting listening 

performance. It will be argued that the inclusion of L2 varieties may enhance the listening construct in 

construct-relevant ways, and that competencies associated with English as a Lingua Franca (ELF) may 

be activated. 
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Rethinking the construct of aviation communication from an English as a lingua franca 

perspective: Sources of pilot-air traffic controller miscommunication 

 

In 2003, the International Civil Aviation Organization (ICAO) adopted language proficiency 

requirements in the belief that insufficient English proficiency among non-native English speaking pilots 

and air traffic controllers (ATCs) was the principal cause of miscommunication and hence the potential 

for accidents. However, there is little research on the test construct, the actual target language context of 

pilot-controller communication, where English is used as a Lingua Franca (ELF). This paper investigates 

six episodes of non-routine situations - situations where plain English is expected to be used - in air 

traffic facilities in Korea, where three NNS pilots and three English NS pilots were involved in 

communication with Korean ATCs. Results suggest that the while English proficiency is clearly 

important, the critical factors determining the success of communication are broader issues related to 

professional expertise. The data reveal first that a lack of professional knowledge by either pilots or 

ATCs led to extended and potentially ambiguous communication as both parties attempted, and in some 

cases failed, to reach a mutual understanding. Second, more information is not always better - especially 

given the limitations imposed by radio communication and the practicality of one ATC talking to many 

pilots simultaneously. In addition, evidence emerges of an inability amongst speakers (including English 

NSs) to accommodate their language use to the interlocutor’s level of English proficiency. The findings 

of the study suggest that the appropriate use of accommodation strategies by both NES and NNES 

interlocutors is critical to achieve the plain English qualities of precise and efficient communication, as is 

also true in other lingua franca settings (e.g., Canagarajah, 2007; Firth, 1996; House, 2003; Meierkord, 

2004). The paper concludes that the view of language proficiency underlying the ICAO policy is 

outdated and calls for a reconceptualisation of the construct of radiotelephony communication. 
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Overview of the Symposium 

The ability to read in another language is of growing importance in a 

globalised world and therefore diagnostic language testing is potentially an 

important area of language test development and research. Little is known, 

however, about how the ability to read in a second or foreign language (SFL) 

develops, how to identify strengths and weaknesses in SFL reading ability, 

how teachers can best facilitate reading, and which abilities contribute most 

to the development of overall SFL reading performance. The proposed 

symposium is based on an innovative research project on the development of 

reading and writing in SFL that sought to identify those features of language 

use and learning which predict a learner's development or lack of it, and to 

better understand causes of strengths and weaknesses. The project brought 

together scholars from different theoretical orientations (language testing, 

applied linguistics, L1 learning problems) to engage in multidisciplinary 

work and to develop innovative ways of approaching SFL development. 

Given how little is known about SFL diagnosis, the project is best seen as an 

example of basic rather than applied research. Thus, its main contribution is 

to offer novel, well-grounded theoretical insights and to develop a range of 

methodologies to study SFL development and its diagnosis. The research 

reported on in the symposium presents the key findings of the DIALUKI 

project, a 4-year (2010-2013) study carried out in Finland with several groups 

of young learners of two very different languages: English and Finnish. To 

make the interpretation of the results easier, the learners’ L1 background was 

controlled for: all learners of English had Finnish as their L1 and all learners of Finnish had Russian as 

their L1. The structure of the symposium follows the main phases of the project, and they complement 

each other methodologically. After a brief introduction to the project, Paper 1 reports on Study One, 

which was a large-scale cross-sectional study of a total of 850 learners at three levels of education: 

primary, lower secondary and upper secondary. Dozens of different measures of cognitive and linguistic 

skills were administered in both L1and SFL, as well as a questionnaire on motivation to learn a SFL. 

Both learners and their parents also completed a background questionnaire. Study Two (Paper 2) 

involved a series of intervention studies, in a control vs. experimental group setting, aimed at improving 

learners’ reading fluency, vocabulary strategies, and morphological awareness. Study Three (Paper 3) 

was a series of longitudinal studies of the development of reading in an SFL for 1 - 2½  years, with 

almost 300 learners in total. Each paper presents the rationale of the sub-study in question as well as its 

main findings. The papers also report the theoretical, methodological and practical challenges 

encountered and the attempts to tackle these issues, and they discuss the theoretical insights arising as 

well as the lessons from which future research might benefit. Time will be allowed for questions after 

each paper. The presentations are followed by our discussant’s remarks, after which there will time for a 

general discussion. 
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Modeling cognitive, linguistic, motivational and background predictors of reading in a 

foreign language 

 

The paper is based on Study One of the DIALUKI project that focused on two kinds of learners: Finnish 

learners of English as a foreign language (three groups of about 200 learners each, at primary, lower 

secondary and upper secondary levels) and Russian learners of Finnish as a second language (roughly 

200 primary level students and nearly 90 lower secondary students). This first study explores the 

diagnostic potential of a range of cognitive and psycholinguistic measures (e.g., working memory, 

phonological processing, ability to process non-words) as used for detecting L1 dyslexia. These were 

delivered individually to the informants in their first and second/foreign languages, in order to examine 

their suitability for L2 diagnosis. We also included group-administered measures of L1 and SFL 

vocabulary, segmentation, dictation, motivation and background information on the informants. Learners’ 

reading and writing skills in L1 and SFL were tested by using standardized language tests such as the 

Pearson Test of English Young Learners, PTE General, DIALANG, PIRLS and PISA tests. The key 

findings of Study One include a range of models that show how the results from our cognitive, linguistic 

and motivational tasks predict reading in English as a foreign language and Finnish as a second language. 

Correlational, regression and structural equation modeling (SEM) analyses were conducted to better 

understand the predictors of reading in English / Finnish. We report to what extent predictive regression 

models could be identified and discuss their content and predictive power. We also report on the extent 

to which the same (or very similar) models could be identified for the two language and three age groups, 

and whether the models changed with learners’ age. Finally, we discuss the implications of the findings 

for a theory of the diagnosis of SFL reading and for the subsequent phases of the project. 
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Intervention studies in morphological awareness and extensive reading and vocabulary 

 

Several previous studies propose morphological awareness and richness of vocabulary to be essential 

components of reading comprehension. In this presentation we report on intervention studies carried out 

in the DIALUKI project. The aim of the studies was to increase students’ morphological awareness (MA) 

and to broaden their vocabulary knowledge and reading fluency, as well as to investigate how the 

interventions contribute to improving reading comprehension in a foreign language (English). Both 

intervention studies were based on an experimental vs. control group design with both groups taking pre- 

and post-tests as well as delayed post-tests. The participants in the MA intervention were 5th and 9th 

graders; in the reading fluency and vocabulary learning strategy intervention they were 5th graders. 

Between the pre- and post-test the experimental groups had 8 intervention lessons where they 

concentrated on either morphological or vocabulary and extensive reading, depending on the type of 

intervention. Wang et al. (2006) define four measurable dimensions of MA: identification, discrimination 

and manipulation of morphemes as well as interpretation of morphologically complex words. These 

dimensions were tested in the pre- and post-tests, and practised during the intervention lessons in the 

experimental group. The rationale of the intervention study on extensive reading and vocabulary was the 

discovery in previous studies of the positive impact of extensive reading on vocabulary learning and 

reading fluency. The pre- and post-tests consisted of a computerized test of reading fluency, several 

vocabulary tests and a questionnaire on extensive reading (experimental group only). The intervention 

comprised 8 lessons focusing on vocabulary learning strategies. In addition, the experimental group 

members read one book of their own choice from Penguin Graded Readers per week. We report on the 

effect of the interventions on morphological awareness, reading fluency and vocabulary skills, as well as 

on the development of reading comprehension. We also discuss methodological issues in conducting 

intervention studies and make recommendations for further intervention studies for diagnosing SFL 

reading. 
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Development of SFL reading and its predictors - a longitudinal perspective 

 

The paper reports on the longitudinal studies on the development of SFL reading in the DIALUKI 

project. About 100 learners of English who participated in Study One (reported in Paper 1) in grade 4 of 

the primary school were followed for 2½  years until the end of grade 6, and a further 65 students were 

followed for 1½  years in grades 5-6. Their English reading comprehension was tested at 3-4 points 

during this period. Nearly 90 lower secondary learners of English in grades 8 and 9 were also studied for 

1 - 1½  years; they were tested 2-3 times. In addition, about 40 Russian-speaking primary level learners of 

Finnish who had participated in Study 1 in early 2011 were retested after two years for their L1 and L2 

reading. The same reading tests were administered at different points of time to ensure the comparability 

of the results; however, some very easy items were replaced with more challenging ones for the groups 

that were followed longest, to make the tests more appropriate to their developing proficiency. Besides 

the SFL reading tests, the students were also administered the same SFL writing, vocabulary and 

motivation measures as in Study One. In addition, they also completed selected parts of the Pimsleur and 

MLAT language aptitude tests, which had not been included in Study One. These longitudinal studies 

tracked the development of SFL reading. The main purpose was to find out if the cognitive, linguistic, 

motivational and background variables measured in Study One could predict later development in SFL 

reading, or lack of it, and if the pattern of prediction remained the same over time. Of particular interest 

was to see if the (new) language aptitude measures contributed significantly to the prediction. Finally, we 

also discuss how the development of SFL reading relates to the development in other aspects of SFL 

measured during the longitudinal studies (writing, vocabulary, motivation). 
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Overview of the Symposium 

With the worldwide growth in English-medium university education, 

institutions in many countries are coming to terms with the linguistic 

diversity of their student populations and the fact that many of their incoming 

undergraduates are not well equipped to meet the language demands of their 

degree studies in English. For international students, the established practice 

is to require a minimum score on one of the major proficiency tests (usually 

IELTS or TOEFL) as one of the criteria for admission. Once the students 

arrive on campus, it is also a common practice to administer a placement test 

to put them in appropriate courses in ESL, freshman composition, or 

academic English. However, another kind of assessment is emerging, with a 

purpose that is distinct from a proficiency or placement test. In Australia it is 

known by the acronym PELA (post-entry language assessment), but this type 

of assessment is found in other countries now as well. A PELA is a local 

initiative designed to identify students – both international and domestic – 

with significant academic language needs, and to address those needs on a 

continuing basis, through generic language enhancement programs and/or 

language support that is embedded in the teaching of degree courses. Thus, 

the validity of a PELA needs to be conceived in terms of not only its 

efficiency in classifying students according to language need, but also its 

positive consequences in raising students’ consciousness of language issues 

and ensuring that they have access to effective means of enhancing their 

academic language ability. The term “diagnostic” is often used in reference to 

these post-entry assessments and, in keeping with the theme of this LTRC, a major focus of the proposed 

symposium is to explore ways in which they can meaningfully described as diagnostic in nature. This 

will provide invaluable perspectives on the nature of language diagnosis in the context of undergraduate 

education in English-medium universities in four different countries. The first paper surveys PELA 

initiatives in several universities in Australia and elsewhere, and, applying a strict criterion for language 

diagnosis, discusses to what extent these assessments do – or can – deliver good-quality diagnostic 

information on the academic language ability of individual students. In the second paper, the focus shifts 

to a particular PELA known as DELNA, which has been implemented over the last ten years at a large 

New Zealand university. The authors consider how the writing component of the assessment functions 

diagnostically, particularly for the 800 students identified as being in most need of enhancement of their 

writing skills. The third paper looks a modified version of the DELNA assessment, as it has been applied 

to engineering students at a Canadian university. One feature of this study is the monitoring of students’ 

access to language support and their academic performance during their first year of study. A 

longitudinal perspective is also a major characteristic of the fourth paper, which describes the DELTA in 

three universities in Hong Kong. The DELTA is designed to track students’ language development 

throughout their degree studies. 
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Post-entry English language assessments at university: How diagnostic are they?  

 

The English language competence of students in higher education in Australia has attracted considerable 

attention in recent years, given increasing scrutiny of students’ English language standards in both 

government and media circles and calls for post-entry diagnostic assessment as a means of identifying 

students’ English language support needs following their admission to the university (Arkoudis and 

Murray, 2013). Partly in response to such calls, a number of universities have instituted post-entry 

English language assessments (PELAs), either for all incoming students or for particular populations 

seen to be linguistically at risk. Whether such tests are truly diagnostic, however, remains open to 

question. The paper considers the qualities claimed for diagnostic tests in the literature and the extent to 

which these qualities are realized in a number of PELAs operating in the higher education sector, 

including the Diagnostic English Language Assessment and its successor, the Academic English 

Screening Test at the University of Melbourne. Our review leads to the conclusion that true diagnosis, 

which promises an individualized profile of language ability linked to an appropriately tailored learning 

program, may be elusive in the contexts considered, given the diversity of populations for which post-

entry tests cater, the nature of the tests themselves, the constraints on the type of feedback provided, the 

problematic issue of uptake of such feedback and the difficulty of providing support which is tailored to 

particular learning needs. The paper contends that the term diagnostic is a misnomer in such contexts and 

proposes an alternative set of criteria for evaluating PELA programs in university settings. 
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Diagnosing writing ability in a post-admission academic English assessment 

 

Since 2002 a large New Zealand university has administered the Diagnostic English Language Needs 

Assessment (DELNA) to first-year students after they have been admitted to a degree programme. It is 

now a requirement for all incoming undergraduates, regardless of language background, to take at least 

an initial 30 –minute online screening measure; and those who fall below a pre-set cut score proceed to a 

two-hour paper-based assessment of listening, reading, and writing skills. Candidates whose performance 

indicates that they are likely to struggle to meet the language demands of their degree courses then have 

an appointment with a language advisor, who reviews their assessment results and provides advice on 

language enhancement options that may be recommended or required, depending on the policy of their 

department or faculty. The label “diagnostic” was adopted for this assessment programme before the 

current upsurge of interest in language diagnosis prompted by the work of Alderson (2005) and others. 

Nevertheless a good case can be made for applying the label, particularly to the writing assessment for 

the 800 or so students who meet with the language advisor each year. The 30-minute independent writing 

task, based on an interpretation of a table or graph, is double-rated using an analytic scale composed of 

the three major criteria of Fluency, Content and Form, which are each further sub-classified. The scale 

has been refined on the basis of a doctoral study which probed its empirical foundation and investigated 

the extent to which text features related to the rating criteria could be quantified. Thus, the language 

advisor has rich diagnostic information available, albeit derived from a relatively short sample of each 

student’s writing. In this presentation we will first analyse the types of diagnostic information generated 

by the rating process and then discuss how it is used in the advisory session with each student. We will 

draw on interviews with raters on how workable the rating scale is from their point of view, along with 

interviews of a sample of students concerning their understanding of the diagnostic feedback and their 

uptake of the advice on enhancing their academic writing ability. 
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Finding the right balance: Diagnostic assessment in first-year engineering 

 

When the goal of a diagnostic assessment is positive washback on learning (Cheng, 2005), finding the 

right balance in the interplay of marketing (Read, 2008), task, rater, scale, and feedback, which optimizes 

use of assessment information, is a critical issue. This paper presents initial findings from a longitudinal 

study at a Canadian university investigating the potential of diagnostic assessment to identify students-at-

risk early in their first year of engineering in order to provide academic support and help prevent failure. 

In the first year of the study, 489 students (50% of the engineering cohort) were assessed with a modified 

version of the DELNA, which reflected the engineering context in: 1) tasks (i.e., the writing prompt used 

an engineering graph; a mathematics diagnostic was added); and 2) raters (i.e., 4 with engineering and 4 

with writing studies backgrounds). Raters were trained to use the generic DELNA scale and write 

detailed feedback for students-at-risk. Students were informed of their results and invited on a voluntary 

basis to discuss them with peer mentors. Only 12 (2%) of 489 students sought additional feedback, 

including 3 (11%) of the 27 students who were identified at-risk. At the end of the year, 10 from the at-

risk group had dropped out or were failing; 7 were borderline failures; and 10 were performing well. A 

case study conducted with first-year students identified three additional risk factors: second language (L2) 

learners without language support, transfers from other contexts, and students repeating first-year. 

Amongst at-risk students who were successful in their first year, 2 sought additional feedback on their 

diagnostic assessment results. Other key factors were: evidence of social networks, connections with 

learning support, and strategic management of courses. In the second year of the study, 899 students (95% 

of cohort) were assessed. While changes to the scale, raters, and tasks increased the consistency and 

quality of feedback, these changes failed to improve voluntary uptake. Only 33 students (4%) followed 

up on their results. Implications of proposed changes to the diagnostic process and purpose will be 

discussed, including mandatory feedback; increased use by other stakeholders; and use as a placement 

test. 
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Can diagnosing university students’ English proficiency facilitate language development? 

 

The effectiveness of a language test to meaningfully diagnose a learner’s language proficiency remains in 

some doubt. Alderson (2005) claims that diagnostic tests are superficial because they do not inform 

learners what they need to do in order to develop; “they just identify strengths and weaknesses and their 

remediation” (p.1). In other words, a test cannot claim to be diagnostic unless it facilitates language 

development in the learner. Despite English being the official language of instruction in nearly all Hong 

Kong universities, evidence suggests that English proficiency levels often decline from where they are at 

entry and as a result hinder academic success. Such evidence is, however, anecdotal as a mechanism for 

monitoring and supporting students’ English proficiency throughout their degree programme has, to date, 

not been available. In response to the perceived need for such a mechanism, three Hong Kong 

universities have developed the Diagnostic English Language Tracking Assessment (DELTA), which 

could be said to be meaningfully diagnostic because it is both integrated into the English language 

learning curriculum and used in combination with follow-up learning resources to guide independent 

learning. This paper reports ongoing research into the effectiveness of the DELTA to support students’ 

efforts to improve their English proficiency while at university. Specifically, the paper reports on a study 

of students who have now taken the DELTA more than once and for whom it is possible to measure 

growth through the DELTA’s use of Rasch modeling. The students were surveyed to determine the 

English language enhancement activities that they engaged in during the period in which the growth was 

observed, including their use of the report provided to them after taking the DELTA. These activities, 

such as formal English courses, independent learning or even overseas placements in an English-medium 

environment, are contextualised within the different curriculums at the three universities in which the 

students are located. It is anticipated that the study will contribute to the validity argument for the 

DELTA as a useful diagnostic assessment of university students’ English proficiency.   
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Overview of the Symposium 

By focusing on outcomes for students, World-Class Instructional Design 

and Assessment (WIDA) has developed a standards and assessment 

systems approach to language education for English language learners 

(ELLs) that is unique in US education and can also provide insights for 

teaching and assessing language growth in similar contexts in other 

countries, especially K – 12 school-based contexts where language and 

content instruction and assessment are both important. The mission of the 

WIDA Consortium is to advance academic language development and 

academic achievement for linguistically diverse students through high 

quality standards, assessments, research, and professional development for 

educators. Two academic assessment consortia in the US are now 

attempting to develop assessment systems that correspond to Common 

Core State Standards, and two special education consortia are developing 

similar systems. The era of aligned standards and assessments has 

definitely arrived to US education and WIDA was the first group to launch 

such a system in 2004. Currently housed at the University of Wisconsin, 

Madison, as part of the Wisconsin Center for Education Research, WIDA's 

31 member states represent over one million ELLs in Kindergarten through 

grade 12 in US schools. WIDA partners with the Center for Applied 

Linguistics in Washington, DC for language assessment development. 

Recently, our outreach around the globe has touched India, Russia, Taiwan, 

and Qatar. A version of WIDA’s language standards that will be 

contextualized for schools outside the US is in development now and WIDA’s MODEL language 

assessment is already used by international schools with English based curricula. Considering our 

beginnings in 2003 with three states, WIDA’s horizons have broadened substantially over the last 

decade. We attribute this rapid growth to the mission and vision of the WIDA Consortium to develop, 

enhance, and validate a comprehensive standards-referenced assessment system for English language 

learners (ELLs). This symposium session will provide a comprehensive overview of the WIDA 

language standards and assessments system, including the rationale for key developments to-date and 

the vision for the next decade and beyond both within the US and in international contexts. 

The Objectives for this session are: 

1. Share an expanding vision of language assessment internal and external to classroom instruction 

from the perspective of a multi-state consortium  

2. Describe how language development standards become the genesis for language assessment across 

contexts 

3. Elaborate on a new generation of large-scale, technology-driven language assessments 

4. Discuss how interim language measures complement large-scale efforts by providing actionable 

diagnostic information 

Specifically, the symposium will include presentations with opportunities for interaction with the 

audience in the following areas: 

1. Overview and introduction to the WIDA Consortium standards and assessment system  

2. The centrality of WIDA language development standards  

3. Large-scale language proficiency assessment now and in the online version 

4. Diagnostic information from interim assessments  

5. Comments from discussant  
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Overview and introduction presentation 

 

In this opening segment of the symposium, background on how WIDA began, its original purpose within 

the US school context, mission, and research principles will be introduced with the goal of more clearly 

understanding the systems approach to language standards and assessments for ELLs. The WIDA system 

includes the language development standards, aligned summative assessment and screener, and the 

MODEL assessments available for classroom interim uses. Under development as part of the US 

Department of Education awarded ASSETS grant, are aligned online assessments for summative, interim 

and formative uses. WIDA has an alternate language assessment for ELLs with significant disabilities 

known as Alternate ACCESS, and is developing Spanish academic language standards and assessments 

under a separate grant from the US Department of Education. Early childhood language standards are in 

development and preschool (ages 3- 5) assessments are planned. WIDA set out to develop a standards 

and assessment system for ELLs built on a research-based foundation that acknowledges the evolving 

construct of academic language and literacy development situated within socio-cultural contexts and the 

standards-based US school context that has moved towards implementation of Common Core State 

Standards and soon the adoption of the Next Generation Science Standards. WIDA has 10 research-based 

language principles that serve as foundation for standards and assessment development. These will be 

presented in order to demonstrate their links to the language standards and the broader system. These 

research-based language principles find their practical application in the “CAN DO Philosophy,” 

research-validated “CAN DO Indicators” used by teachers, and in the approach to assessment item 

development that looks to identify what students know or can demonstrate as opposed to what they are 

NOT able to do. This opening session of the symposium will provide participants with the background 

and context necessary to understand the unique design features of the WIDA standards and assessments 

that are built around academic content area classroom contexts.  
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The centrality of WIDA language development standards 

 

For the past 20 years, student standards and large-scale assessment have gone hand-in-hand in the United 

States. Student content standards have been required at elementary and secondary school levels and have 

been tied to large-scale assessment of academic achievement as part of each state’s accountability system. 

The most recent iteration of content standards in 2010 has been a more centralized, national movement; 

Common Core State Standards for English language arts and Mathematics, followed by the Next 

Generation of Science Standards, have come to represent an effort to increase the academic rigor for 

students to compete internationally. New, technology-driven content assessments are planned to follow 

in 2014-15. In the last decade, state accountability systems have broadened to include language standards 

and corresponding large-scale language proficiency assessment for students for whom English is an 

additional language. In response, the WIDA Consortium has designed and remained steadfast to five 

English language development standards-social and instructional language as well as the language of 

language arts, mathematics, science, and social studies. These language standards, along with their 

performance definitions, have anchored a ground-breaking English language proficiency test that uses 

content as a vehicle for measuring language. In addition, an independent correspondence study has 

shown the positive relationship between its standards and assessment. WIDA’s 2012 amplification of its 

English language development standards have taken language expectations for language teaching and 

learning to a new higher level. In response to its increased base of over a million students and the rise of 

academic demands, the standards framework now includes expanded performance definitions for 

receptive and productive language, features of academic language, and grade-level matrices (see 

www.wida.us). Recently, the format for the matrices or representations of the language standards has 

been expanded to include Spanish language development, early language standards, and English 

language development standards for international contexts and students with severe cognitive disabilities. 

This session of the symposium illustrates how WIDA’s language standards have become the genesis for 

innovative language assessments that serve different purposes and audiences. It further shows how the 

Consortium has broadened its horizons in preparing language learners for academic success.  
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Large-scale language proficiency assessment now and in the online version 

 

Since 2004, the WIDA Consortium has provided a comprehensive assessment system to support English 

language learners’ acquisition of academic English. Based on WIDA’s theoretical work to define the 

construct of academic English and key language functions, ACCESS for ELLs, an annual summative 

assessment of academic English, and the W-APT, a screener used for identification and placement of 

ELLs are two important components of this system. Both assessments are developed in collaboration 

with the Center for Applied Linguistics. Currently a paper-and-pencil assessment, ACCESS for ELLs 

operationalizes WIDA’s English language development standards in grades Kindergarten through 12 and 

assesses academic English in the four domains of listening, speaking, reading, and writing. The 

assessment employs features such as heavy use of graphical supports and separate low, mid, and high tier 

versions of the test to provide an optimal test taking experience for ELLs. A technical report that 

documents validity evidence in support of the use of the assessment is published every year (Yanosky et 

al., 2012). Looking forward, WIDA is currently half-way through a 4-year project that aims to use 

technology to expand the assessment system through the introduction of interim assessments on the one 

hand, and to transition the existing summative assessment and screener to online delivery on the other 

hand. The interim assessments are being developed to provide actionable diagnostic information to 

inform instruction at key grade levels and areas of academic language, such as the language of 

mathematics. Along with new versions of the existing assessments, slated to debut in late 2015 and 

tentatively called ACCESS for ELLs 2.0 and ACCESS for ELLs 2.0 Screener, the assessments employ 

technology-driven features such as innovative item types to further enhance the accessibility of the 

assessment for test takers and bolster the validity argument for test uses. WIDA is also developing new 

assessments for Early Childhood and ELLs with severe cognitive disabilities. 

This session of the symposium shows how WIDA is using technology to broaden the horizons of its 

current assessment system and is employing broad stakeholder input and evidence-centered design to 

better serve the needs of English language learners and their educators. 
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Diagnostic information from interim assessments 

 

The ultimate purpose of WIDA’s standards and assessment system is to serve ELLs and their classroom 

teachers in enhancing the acquisition of academic English. While the summative information available 

thus far has enabled placement decisions and the ability to track student’s overall growth in academic 

English, actionable diagnostic data to guide instruction has generally not been available from many 

accountability assessments, including WIDA’s. The forthcoming introduction of WIDA interim 

assessments at key grade levels will provide classroom teachers with a tool to tailor instruction to the 

needs of individual students. For example, a grade 5 interim assessment linked to language of 

mathematic standard would provide concrete feedback on a student’s proficiency in the domain of 

writing and together with the ELD standards enable educators to target instruction on specific 

components the language of mathematics in that area and track growth in proficiency over time. Other 

assessments would target other areas of academic English and at other grade levels. In this session, we 

show how interim assessments add an important diagnostic component to a standards and assessment 

system and allow the power of data to be harnessed to focus instruction for individual ELLs. 
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Extrapolating test performance to non-test setting: The use of SEM for model testing 

 
A challenging task in developing language tests for specific purposes is ensuring that test constructs 

reflect real language-use situations. In particular, extrapolating observed scores to non-test behavior is 

crucial in validating assessments and this level has been interpreted by many as “model testing” in terms 

of seeking evidence for construct validity. In the case of the Malaysian Public Service, there have been 

concerns among test-takers and stakeholders as to whether the English Language Proficiency Assessment 

(ELPA) established in 1998 has been an effective tool for assessing workplace language use of public 

service officers given the general scope of the assessment. This concern is compounded by the 

assessment being repurposed to include other schemes of service in addition to the intended target group 

namely the Administrative and Diplomatic Service. This study sought to address whether non-

performance indicators can be used to link test performance to non-test situations. Using Structural 

Equation Modeling (SEM), both performance and non-performance indicators were used to test four 

different models. Performance indicators included components and test-tasks in ELPA whereas the latter 

added two latent variables which are Language Use (LU) at the workplace and Test Performance factors 

(PF). Two measurement models for both indicators together with two structural models were tested for 

fit. Findings indicate that the ELPA test construct which assess three separate skills confirmed the three-

factor correlated model for language proficiency. The model-fit based on test performance data of 388 

officers, indicated that reading, writing and speaking were separable further lending support to other 

studies which claim that multiple correlated factors underlie language performance. The results of the 

two competing structural models were less conclusive in suggesting that ELPA provides adequate 

evidence for extrapolating test performance data to non-test situations. Model A which hypothesized that 

both performance and non-performance indicators were linked to a second-order latent trait of Language 

Competency (LC) suggested a better fit than Model B. Although theoretically more sound where 

performance factors such as test features and test anxiety were posited to impact performance directly, 

the fit indices for Model B although within the .90 cut off point for the Comparative Fit Index (CFI) and 

Tucker –Lewis Index (TLI), the chi square ratio exceeded the 5.00 cut off point. For Model A, the path 

coefficients for the five latent variables were significant ranging between .58 and .91. The best indicator 

of language competence was the writing measure (.91) and the least effective was language use (LU 

= .58) suggesting that the percentage of variance accounted by LU was only 33%. The other performance 

measures such as speaking and reading accounted for 74% and 47% respectively. On whether test 

features or anxiety can affect test takers’ language competence, the validity coefficient suggested that 

only 40% of the variance can be explained by the PF latent trait. Implications of the findings from using 

SEM for model testing for evidence of extrapolation will be further discussed in relation to the study.  
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Establishing cut scores through technological resources on the general version of the 

listening and reading tests of the 2014 Canadian English Language Proficiency Index 

Program (CELPIP-G) 

 

“Policy makers must be aware of the considerations that drive the assessment system. They should be 

aware of what the assessment and the cut scores are intended to accomplish. They must be aware of the 

effects of the operational cut scores on students, faculties, schools and other stakeholders” (Zieky & 

Perie, 2004, p. 7). The purpose of this study was to establish six cut scores on the revised Listening and 

Reading CELPIP-G Tests in order to assess the level of English proficiency of eligible temporary 

residents applying to stay permanently in Canada. Following this line of thought, Citizenship and 

Immigration Canada (CIC) awards points towards permanent residence candidatures based on the test 

scores applicants obtain on the CELPIP-G Test. Thus, it is of paramount importance to establish 

reasonable and justifiable cut scores to minimize classification errors of false positives or false negatives 

a posteriori to the assessment. Failure to derive reasonable cut scores might have a negative impact on 

the applicants’ lives jeopardizing a responsible and professional testing practice. The study responded to 

the need for formal standard setting (Cizek, 2001; Cizek & Bunch, 2007) by relating each test item to a 

specific Canadian Language Benchmark (CLB). The CLB is a descriptive scale of communicative 

competence in English as a Second (or Additional) Language written as 12 benchmarks or reference 

points along a continuum from basic to advanced. Moreover, the CLB levels serve as the theoretical 

framework to develop CELPIP-G test items. In terms of method, a modified Angoff (see Cizek & Bunch, 

2007) approach was adopted for the two-round exercise. The panel (N=23) members were asked to 

estimate the probability of answering a test item correctly given that a test taker barely met the criteria 

for a specific CLB level. The hypothetical success probabilities associated to test items ranged (in a 10 

point scale) from 1-10% to 91-100%. Items that were inconsistently rated in the first round were re-rated 

in a second round to achieve a higher proportion of agreement. Subsequently, the panel’s ratings were 

compared to the performance of N=189 test-takers who had previously participated in a pilot testing 

iteration of the test versions used in the standard setting. Unlike traditional standard settings, this study 

was conducted through online software. First, AdobeConnect was utilized to train the panel members on 

the procedures of the standard setting exercise. Second, FluidSurveys was utilized as a channel for the 

panel to rate 76 listening and reading items. Also, the CLB Profiles of Ability (PoA) served as standards 

to guide the judgment of the panel. In this regard, “conceptualizations become key referents the panel 

revisit during the standard setting process and are helpful in terms of interpreting the meaning of 

resulting cut scores” (Cizek & Bunch, 2007, p.48). The resulting six cut scores were empirically derived 

and the method and procedures used appear promising to deriving cut scores of language assessments. 
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The eye tracker study of text comprehension and vocabulary knowledge 

 

The present study examined the eye movement of readers for three types of words during text 

comprehension. Sixty three EFL university students participated in the eye tracker study of English text 

comprehension and vocabulary. The participants were given eight paragraph-long English texts 

presented on the computer screen and were told to read the texts silently while trying to comprehend 

them. Prior to the reading task, the participants were given a list of 68 words which were presented in 

isolation with no context given (These words were content words extracted from the reading texts); the 

students were asked to write the meaning of the words in their first language. This vocabulary test was 

given before the reading task in order to assess the readers’ vocabulary knowledge unaffected by the 

reading comprehension process. During the reading, Tobii eye-tracker device tracked eye fixation time, 

eye pupil size, and fixation counts for words familiar to each participant, unfamiliar words, and words 

initially unfamiliar but figured out in the context. After the reading task, they were given the same 

reading texts that they had read on the computer, now printed on a hard copy, and were told to translate 

each text into their first language; the use of L1 translation was intended to measure the readers’ 

understanding of each and every part of the texts. The examination using Tobii eye tracker device 

discovered the following. The eye fixation is significantly longer on the words that readers do not know 

than on those that they know. The pupil size is larger for the words that readers know than for those that 

they do not know. The eye fixation and pupil size for the words that readers do not know in isolation and 

yet understand in the context are currently under analysis and soon to be discovered. The same applies to 

eye fixation counts, currently under analysis. Next, the correlation analysis shows that reading 

comprehension inferred from the translation is highly related to vocabulary knowledge. About half of the 

words that readers do not know are, however, understood when the words are presented in the context, 

which, however, nevertheless means that still about 50% of the words that readers do not know are left 

unknown even when they appear in the context. These results confirm the value of vocabulary 

knowledge critical to text comprehension; even when the learner’s syntactical knowledge of reading texts 

is near complete, unfamiliar words still can hinder text comprehension, and the chance of figuring out 

initially-unknown words through the context is only a half. The present results support the need for 

developing a software program that will make word meaning pop up when the reader encounters 

unfamiliar words during text reading. The eye fixation time, pupil size, and fixation counts discovered 

for the three types of words in the present study can provide indices that can be utilized as an algorithm 

to develop such a software. 
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Charting the landscape: Assessing ELLs academic achievement through classroom content 

tests 
 

In K-12 environments in the United States, classroom tests are a central means by which teachers assess 

English Language Learners’ (ELLs’) content knowledge. Performance on these assessments is often a 

determining criterion for school based decision-making, including academic placement, tracking, 

retention, eligibility for ESL (English as a Second Language) programming, and overall access to 

academic pathways. However, to date, there has been little research focusing on content assessment in 

math and science for ELLs in classroom contexts. This study addresses this gap and begins to chart the 

landscape by investigating 1) how content teachers assess ELLs during routine math and science tests, 2) 

how/ if teachers implement test accommodations during those tests, and 3) how ELLs perceive the 

assessment practices in which they take part. Data collection was multifaceted. In an online survey, K-6 

math and science teachers (n=213) in ten Pennsylvania school districts broadly reported their assessment 

practices for ELLs. Then, within two focal districts, observations were conducted in ten 4th grade 

classrooms during typical math or science assessments, followed by semi-structured interviews with the 

4th grade teachers (n=10) to gain insight into decision-making processes related to assessment, 

accommodations implementation, and grading. Interviews were then conducted with 4th grade ELL test-

takers (n=50) to discover student understandings of the tests, accommodations, and grading practices that 

were used to evaluate their knowledge. Key survey findings suggested that two-thirds of math and 

science teachers did not know the exact proficiency levels of the ELL in their classes; an important 

finding considering that teachers reported a general tendency to decrease accommodations 

implementation (e.g., additional time, teacher assistance, shortened tests) as ELL proficiency levels 

increased. English dictionary use was a notable exception with teachers reporting to increase its 

implementation for students with higher proficiency. Native language accommodations were relatively 

rarely implemented. Focal findings suggested that teachers had great autonomy in their assessment 

practices, with implementation of test accommodations varying widely according to teachers’ 

perceptions of student needs. Extra time, teacher assistance, and reading test items aloud were the most 

common accommodations observed during tests. Accommodated grading practices were also common; 

all focal teachers reported implementing scoring accommodations for ELLs through grading systems that 

weighted participation and effort above student achievement thus raising grades significantly. ELL 

participants reported liking to take tests, claiming that the act of taking tests helped them learn math and 

science content. Students, especially at advanced levels, consistently failed to recognize that their 

language acquisition processes had an impact on their test performance, suggesting a gap in 

metacognitive awareness of the role that language can play in academic achievement. Effort was 

understood by students to be a primary criterion under which they were evaluated, with children referring 

frequently to the causative power of “trying their best”. Participants also consistently reported confusion 

as to the grading systems, e.g. letter grades or percentages, used to evaluate their work. This study 

represents a dynamic starting point from which to consider classroom content knowledge for ELLs and 

raises important questions about the use of classroom test scores in school-based decision making. 
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Investigating the potential use of learning analytics and data mining in advancing research 

on language tests 

 

In a multifaceted environment in which data comes from different sources and in different shapes, the 

concepts of Knowledge Discovery in Data (KDD), data warehousing and data mining offer an alternative 

for learning from this data (------et al. 2012). Siemens and Long (2011) stress the fact that “the most 

dramatic factor shaping the future of higher education is something that we can’t actually touch or see: 

big data and analytics” (p.1). In this project, we sought to investigate the potential of using educational 

data mining in studying language tests where we go beyond the test results to include various data 

concerning the examinees. Han and Kamber (2006) define data mining as the “analysis of observational 

datasets to find unsuspected relationships and to summarize the data in novel ways that are both 

understandable and useful to the data owners.” Data warehousing and data mining are amongst the 

techniques used to convert data into useful knowledge. Data warehouses are dedicated, read-only and 

non-volatile databases that centrally store validated multidimensional historical data from Operation 

Support Systems (OSS) to be used by Decision Support Systems (Inmon, 2005). With Data mining, we 

seek to advance language testing through a KDD model (Hammad 2009) where the data reveals to us 

trends and association in language testing both in French and in English. The data for this study comes 

from a bilingual campus of a large research university in Western Canada. Upon being admitted to this 

campus, all incoming students are required to take various oral and written in-house tests, in both French 

and English for placement and proficiency. Along with test results, the microcosmic nature of this 

campus allowed us to gather a substantial amount of information regarding the educational and linguistic 

backgrounds of the students as well as data regarding their academic and linguistic progress as they 

advance into their degrees for two years. With this project, we are investigating novel ways to conduct 

research in language assessment. There are two folds to this study. First, a proper data warehouse was 

developed and populated during the spring and summer of 2012. Various data was entered in a dynamic, 

star-schema database. Second, we conducted a series of quantitative and qualitative analyses based on 

information collected from (1) the survey students fill when they register to take the tests, (2) students’ 

tests results, and (3) the various offices and units within this campus: GPA, Students’ clubs, library, etc. 

Data mining techniques are used in this study as an innovative research tool in test craft and development. 

Our purpose is not to carry out traditional test item analyses, but we are more interested at finding out 

new connections and trends in test performance and language learning development based on various 

meta-data that goes beyond test results. The potential of this educational data mining in language 

assessment is immense, and in this paper we explore innovative possible ways to bridge between the two 

fields. 
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Developing theory-based diagnostic tests of grammar: Application of Processability 

Theory 
 

Developing theory-based diagnostic tests of grammar: Application of Processability Theory 

An important consideration for developing diagnostic language tests is whether these should follow a 

particular course of study, or whether students and teachers are better served with theory-based tests. One 

particular grammar-acquisition theory that has garnered recent attention from language testers and SLA 

researchers is Manfred Pienemann’s Processability Theory (PT). The Rapid Profile diagnostic test has 

already been developed based on this theory, and is currently in use; one substantial limitation of this test, 

however, is that it is a speaking test, and therefore difficult to administer in foreign countries. 

Furthermore, this type of testing requires language testers with either native or native-like proficiency, 

which may be restrictive in countries such as Korea, China, and Japan. Researchers have developed other 

tests with different task types using PT. These tend to be productive tasks; however, two notable 

exceptions are those developed in Norris (2005) and Chapelle et al. (2010). Those studies employed PT 

to develop university-level placement tests appropriate for computer-based testing, with task types that 

attempt to imitate production (writing). These tasks can be fine-grained and allow for more control over 

the contexts that students are given, which well suits PT, and may be more accessible for foreign English 

language teachers in situations where there are few native English speakers. On the other hand, there are 

limitations; the test items may not test what they purport to, which leads to a false positive, indicating 

full acquisition on a grammar point not yet acquired. Another possibility is that the contexts are 

insufficient to show acquisition for another reason, such as topic unfamiliarity; in that case, the test 

would show a false negative, suggesting no acquisition when a grammar point has, indeed, been acquired. 

The test developed for this study incorporates both types of tasks described above: writing and blended. 

The writing task is a story-telling task based on six pictures, designed to elicit the same types of grammar 

tested on the second half of the test. The grammar points are similar to those tested in Chapelle et al. 

(2010), with the exception that there are fewer, which accommodates context requirements while keeping 

the test at a reasonable length. The test was piloted twice to junior high school students from Korea and 

adjustments made before the final test was developed. This test was given to 200 Korean junior high 

school students. Students and teachers also received diagnostic feedback based on the test results. 

Qualitative and quantitative analyses were done on the results to analyze similarities and differences 

between the two task types and diagnostic information they offered. The results suggested that the two 

task types performed similarly, in that they both showed implicational hierarchies comparable to those 

proposed in PT, but the blended-type tasks showed a tendency toward being less productive. Implications 

for diagnostic test designs are discussed. 
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A meta-analysis of generalizability studies on task and rater effects in L2 speaking and 

writing 

 

Assessing speaking and writing proficiency in performance-based testing presents numerous challenges, 

including rater and task reliability. First, although raters are trained to consistently apply the same 

scoring criteria and level of severity, they continue to disagree when rating performances. Second, scores 

across speaking or writing tasks often do not have high correlations, which suggests that performance 

tends to be task dependent. The relative impact of each factor has been examined through generalizability 

studies (e.g., Gebril, 2009; Kim, 2009; Schoonen, 2005; Xi & Mollaun, 2011). They specifically examine 

the proportion of variation in speaking or writing performance that is accounted for by each factor and 

the interactions between these factors. While an individual generalizability study provides valuable 

information on such variations in the study’s context, a synthesis of previous generalizability studies 

offers insights into overall trends across studies, which can be informative for researchers and test 

developers. This is particularly true given that many variables in speaking and writing assessment 

intricately affect each other and the varying effects of these variables further complicate the issue, as has 

been reported in several studies. In this study, we report the degree of impact of task and rater on 

speaking or writing performance. We conducted a meta-analysis of generalizability studies to 

quantitatively synthesize the percentage of variation in speaking or writing performance that is accounted 

for by the task and rater. To find potential studies, we conducted an extensive literature search by using 

databases, referring to books and journals, and consulting researchers in the field. Of the 650 L1 and L2 

studies we collected, we included in our meta-analysis 26 datasets from 18 studies for L2 speaking and 

25 datasets from 22 studies for L2 writing. We coded the percentage of variance that each variance 

component accounts for, and we calculated averages and standard deviations of these percentages across 

datasets. The datasets were combined and analyzed according to research designs, including person x 

task, person x rater, person x rating, person x task x rater, and person x task x rating. Overall, the results 

were similar across speaking and writing: the largest variation in performance assessment reflected 

examinees’ ability (60–87% for speaking; 63–81% for writing). Tasks were responsible for a small 

variation (1–3%; 1–7%), suggesting that tasks in L2 speaking and writing assessment are of similar 

difficulty. Raters explained a small variation in speaking and a large variation in writing (1–3%; 0.1–

18%), suggesting different degrees of raters’ consistent marking across skills. A somewhat large 

examinee-task interaction (10–14%; 13–18%) suggests that examinees’ performance is likely to change 

depending on the task. Examinee-task interaction can be lessened by increasing the number of tasks 

and/or narrowing down constructs to be measured, although the latter would under-represent the 

construct and hamper generalization of performance to real-life contexts. Information on relative impacts 

of various facets of performance assessment would prove useful as a basis for score-based interpretations 

and uses of diagnostic assessment with performance ratings. 
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Assessing the impact of rater negotiation on writing and speaking test rubric scores 

 

While frequently associated with externally mandated, high-stakes evaluations, accountability can be a 

force for good, especially when contextualized within process-use program evaluations. Such evaluation 

“infus[es] evaluative thinking into an organization’s culture” and promotes ownership so that evaluation 

“supports participants’ accountability to themselves and their community” (Patton, 2008, pp. 158, 175). 

It is with these notions of local accountability and process-use in mind that curriculum developers at one 

Colombian university have begun a long-term evaluation of the testing component of an academic 

English program for PhD students, the first step of which involved establishing the reliability of the 

program’s placement exam. This study addresses one specific aspect of this evaluation: the impact of 

rater negotiation of discrepant scores on the writing and speaking sections. Systematic variability in rater 

severity has been characterized as only partially amenable to training and not necessarily undesirable as 

long as it is accounted for (McNamara, 1996), while unsystematic, construct-irrelevant variance 

contributes measurement error (Johnson, Penny, Gordon, Shumate, & Fisher, 2005). Therefore, given the 

likelihood of rater disagreement and its possible role in both systematic and unsystematic variability, it is 

necessary to adopt a score resolution process that not only is efficient, but also maximizes reliability and 

rater independence. Traditional approaches (e.g., tertium quid, expert judgment, parity) to resolving 

discrepancies suggest an additional rater who completes a third scoring (Johnson et al., 2005). 

Negotiating scores is another score-resolution method and is used in this context due to limited resources. 

A primary aim of this study is to quantify the impact of this process on exam reliability. At the same time, 

the researchers, as program insiders, intuited a possible connection between negotiated discussions and 

the development of a shared understanding of assessment criteria. Thus a second aim of this study is to 

describe the role that negotiation plays in shaping a shared interpretation of the scoring rubrics. To 

compare negotiated and non-negotiated scores, a multi-faceted Rasch model (Linacre, 2010) was used to 

estimate test-taker ability, rubric category difficulty, and rater severity across multiple test 

administrations involving different raters. Reliability was operationalized in terms of fit indices, which 

indicate the consistency of rater scores and whether variability was systematic. Preliminary analyses 

from the writing section (n=462) indicated that gains in reliability, as measured by fit indices, were 

modest. While fewer test takers had infit values that indicated misfit, there were negligible changes in 

rater severity and fit statistics between the non-negotiated and negotiated scores. Recently gathered data 

from the speaking section (n=62) are expected to confirm these results. Despite marginal improvements 

in reliability, semi-structured interviews (n=5) reveal rater perspectives about how score negotiation 

supports their evolving and nuanced understanding of the rubrics’ categories, which in most cases has 

impacted their discussion of speaking and writing skills with students in their classes. Having taken the 

time to ensure the best possible test results, these raters describe feeling more invested in the language 

program and being personally accountable for its future success, illustrating the value of process-use 

accountability driven program evaluations. 
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Skill integration in language assessment: A comparative study of PTE-Academic and IB-

CET 

 

Supported by increasingly advanced computer technology, integrated tasks engaging test-takers in multi-

modality language activities have become a prominent feature of language assessment in the 21st century. 

Scores of these assessments, however, are often reported following the tradition of profiling test-takers’ 

abilities in the skills of listening, reading, speaking and writing. Hence there is a legitimate question as to 

whether the improvement in task authenticity would be accompanied by a muddied construct validity of 

the assessment. Previous research has investigated the dependability of scores of integrated tasks and 

demonstrated significant effects of skill integration on test performance. However, most studies to date 

are undertaken at the task level, with few insights into the effects of task type on performance at the test 

level. This study, therefore, attempts to fill this gap by making qualitative and quantitative comparisons 

between two computer-based language tests: Pearson Test of English-Academic (PTE-Academic) and 

Internet-based College English Test (IB-CET) Band Six, the former using predominantly integrated tasks 

while the latter mainly independent tasks, but both reporting a total score and scores of the four skills. 

Specifically, the study seeks to answer three questions: 1) How comparable are the two tests in rank-

ordering test-takers? 2) How do test-takers evaluate the effectiveness of the tasks and tests? and 3) How 

and to what extent do test-takers’ cognitive processes and use of metacognitive strategies differ when 

engaged in integrated and independent tasks? Following a pilot study (n=16), 43 volunteers took the live 

tests of PTE-Academic and IB-CET within one month and completed questionnaires on test/task 

evaluation and processes of task completion. Total scores of the two tests were satisfactorily correlated 

(r=.84), but scores of the four skills were not as highly correlated (r=.51~.72). PTE-Academic had much 

higher internal correlations (r=.58~.90) than IB-CET (r=.22~.61). Cross-tab analyses revealed that one-

third of the candidates were mismatched by their subscores. Paired-sample t-tests of the survey data 

showed that the effectiveness of IB-CET in assessing English abilities was perceived more favorably 

than PTE-Academic. T-tests of the cognitive processing data elicited a number of questions with 

significant differences between the two tests. ANOVA analyses also identified some questions with 

significant differences among the high-, mid- and low-scoring groups in IB-CET and PTE-Academic 

(ŋ2=.18~.34), indicating that high achievers are linguistically and contextually more skilled in 

manipulating source materials and using metacognitive strategies than low achievers in both tests. 

Finally, stepwise regression of questions with a correlation of over 0.30 to test scores extracted eleven 

facets with statistically significant contributions to predicting subscores of IB-CET and PTE-Academic. 

To sum up, the study proved the comparability of PTE-Academic and IB-CET in rank-ordering test-

takers at the test level but not at the component skill level. Test-takers seemed to prefer traditional 

independent tasks to integrated ones. More importantly, the study provided evidence for the effects of 

task type on test performance and test-takers’ cognitive processes and use of metacognitive strategies. 

Further studies involving more test-takers from different testing contexts are needed for a deeper 

understanding of skill integration in language assessment.  
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Heesung Grace Jun, Iowa State University 

 

A validity argument for the use of scores from a web-search-permitted integrated writing 

test 

 

Integrated writing tests are becoming increasingly popular and prevalent in writing assessment, owing 

largely to the authenticity of the test-taking processes and products (Weigle & Parker, 2012). These tests 

require test-takers to listen to and/or read one or more source texts and to use the content of the texts in 

their own written test products. In almost all instances of integrated writing tests, texts are provided to 

test-takers for processing and reformulation. I argue, however, that the definition of the reading-to-write 

construct that underlies current source-based writing tests is limited in that it does not include test-takers’ 

independent searching, evaluating, and selecting of source texts for use in writing. These latter skills are 

deemed particularly important for college writers who often rely on internet sources when completing 

writing assignments. In this study, I propose an expanded construct of researching-to-write and show 

how a web-search-permitted integrated writing test has been used in an academic writing course to elicit 

test-taking behavior and test products that emanate from the researching-to-write construct. Taking an 

argument-based approach to validation (Bachman & Palmer, 2010; Chapelle, Enright, & Jamieson, 2008, 

2010; Kane, 2006), I first built an interpretive argument for the use of scores from the web-search-

permitted integrated writing test as a final exam in an academic writing course for international 

undergraduate students at a research university in the US. I collected process, product, and perception 

data over two semesters with students in three course sections. During the test, test-takers were required 

to search for and select sources to use in an argumentative essay. They were also allowed to use online 

language help options such as dictionaries, thesauruses, and grammar checkers. In addition to student 

data, I collected perception data from course instructors and first-year composition/ESL program 

coordinators. Finally, using the collected data as evidence and backing for the inferences and 

assumptions in the interpretive argument, I constructed a validity argument for the use of scores from the 

web-search-permitted integrated writing test. The poster will highlight key findings from the test 

validation study and provide implications for teaching as well as directions for further research. 
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Lauren Kennedy, Second Language Testing, Inc. 

Jacquelin Church, Second Language Testing, Inc. 

 

Investigating the effectiveness and impact of three versus four option multiple-choice in 

listening test items using qualitative and quantitative methods 

 

This poster examines the effectiveness and impact of three versus four option multiple-choice listening 

items on a test of English language proficiency scored on the CEFR scale. Previous research has shown 

that the three-option format is psychometrically equivalent to the four or five-option multiple choice item 

(Edwards, et.al, 2012). Delgado and Prieto (1998) stated that the three-option format is easier in terms of 

item facility and discrimination and may be easier for test developers to create (Baghaei & Amrahi, 

2011). This study reports on a test development project in which a fourth option was added to test items 

that previously only had three multiple-choice options. To the best of our knowledge, no previous study 

has added a distractor; instead, the common practice in investigating the ideal number of options in a 

multiple choice option has been to eliminate a distractor as opposed to adding a distractor. In addition, 

this study is unique in that we present qualitative and quantitative data on the items. In order to examine 

the effectiveness and impact of the three versus four option multiple-choice items, we first administered 

the three-option multiple choice test to over 2,500 non-native English speakers in Columbia. Next, a 

classical test analysis on the performance of the items was conducted to obtain item facility, item 

discrimination and distractor effectiveness as well as descriptive test statistics. Then, a content review of 

the items was performed. The content review focused on good item writing practices such as implausible 

distractors, having negatives in the stems, parallel structure, equivalent length of distractors and keys, etc. 

Following the qualitative and quantitative analyses of the items, experienced test developers created a 

fourth option for all listening items, taking into account the data from the analyses. The test was then 

administered to a separate group of approximately 2,500 non-native English speakers in Columbia and 

the data was analyzed again to find any changes in item facility, item discrimination and distractor 

effectiveness as well as descriptive test statistics. This poster compares thirteen items from the test to 

exemplify the impact of three and four-option multiple choice items and presents the results of the 

qualitative and quantitative analyses. This poster is relevant to the field because it explores two different 

methods for measuring student growth and is of interest to others developing tests for diagnostic 

purposes since the number of options can impact the amount of information that can be gleaned from 

each test item.  
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Mee-Jee Kim, Korea Institute for Curriculum and Evaluation 

Chae Kwan Jung, Korea Institute for Curriculum and Evaluation 

 

Introduction to the NEAT online rater training program for speaking in South Korea 

 

The Ministry of Education, Science, and Technology (MEST) initiated a National English Ability Test 

(NEAT) in 2006, intending to add more productive skills (i.e., speaking and writing) to the current 

English language education which tends to teach mostly receptive skills (i.e., reading and listening) in 

Korea. This study describes an online rater training program for the NEAT speaking section and analyzes 

feedback from the raters who have participated in the program. Each trainee assesses the responses of the 

students, based on the rating domains fluency, pronunciation, language use, discourse, and task 

completion. After completing two rating practices, they hand in their final submission for consideration. 

When the trainees pass the final rating test at the end of the online NEAT rater training program, they 

become certified NEAT raters. A total number of 808 trainees took part in a questionnaire survey which 

asked about their pre- and post-experiences, and views on the online rater training program of the NEAT. 

In general, the trainees have showed positive responses toward the online rater training. They also 

answered that they gained self-confidence in their own ability to assess the students’ responses. The 

results of this study support the idea that the online NEAT rater training program has demonstrated 

effective positive responses from the trainees.  
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Nahee Kim, University of Leicester 

 

Impact of English speaking test preparation on Korean test-takers' identity 

 

Korea's education system relies heavily on English language tests. From elementary to adult education, 

many Koreans prepare for such tests in order to admission to schools as well as to improve their 

employment and promotion opportunities in workplace settings. Recently, English-speaking tests have 

been used to evaluate applicants’ speaking proficiency in workplace settings as well as in academic 

contexts. It is accurate to comment that acquiring a high level of proficiency in English is a key means to 

success in Korea. In these situations, high-stakes English speaking tests create pressure on students and 

teachers to raise scores. This pressure frequently has negative impacts on teaching and learning, such as 

narrowing the curriculum and focusing on test-taking skills rather than creative thinking. This test-

preparation is identified as a source of construct-irrelevant variance that threatens validity. The number 

of Korean test-takers preparing for English-speaking tests is increasing. Generally, candidates will spend 

between one and six months to prepare for any given test. They perform the required practice procedures 

during this time. The tests also create candidate anxiety until a high score is achieved. This may be 

caused by a sense of failure, success or mixed uncertainty. While it is true that candidates have varied 

experiences during exam preparation, a problem is that we do not know how they are preparing, nor what 

experiences they have during the test preparation period. Large groups of test-takers have come into 

being. In the field of education, there are ‘learners’, while in the language testing arena there are ‘test-

takers’. They construct specific personal identities while they are preparing. This is because learning is 

“not just the acquisition of memories, habits, and skills, but the formation of an identity” (Wenger 1998, 

p. 96). This concept means that a test-taker’s preparation for a test does not just involve acquiring the 

required knowledge and skills for the test, but also results in them constructing an identity in a process of 

preparation depending on the conditions of test preparation and test-taker characteristics. From this view, 

one objective of this study is to examine Korean test-takers’ preparation for English-speaking proficiency 

tests from the test-takers’ perspectives. Also, it is intended to investigate how the act of test preparation 

affects test-takers’ identity. To pursue these objectives, various types of data were collected through 

interviews, observation, and documentation. It is found that Korean test-takers have different test-

preparation experiences and develop different identities according to each case. What emerged from the 

data sources was a complex set of identities connected with the test preparation process. A test-taker 

constructs their identity around three aspects of test preparation: (1) values to prepare for the test, (2) 

autonomy for test preparation, and (3) self-esteem about test preparation.   

  



POSTER ABSTRACTS 

LTRC 2013 Broadening Horizons •128 

Sangha Lee, Korea Institute for Curriculum and Evaluation 
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KyungAe Jin, Korea Institute for Curriculum and Evaluation 

 

Development of diagnostic tools assessing English teachers’ performance 

 

The purpose of this study is to introduce to the development of diagnostic assessment tools to measure 

Korean primary and secondary English teachers’ teaching knowledge of their subject and their 

performance in their classroom. This study also introduces to the standard-setting procedure a way to 

decide cut scores to provide teachers with exact levels. In Korea, the importance of English is understood; 

and most Koreans, from young children to old people, are interested in learning English. It is not easy, 

however, to teach and learn English in a second language context because there are several obstacles, 

such as linguistic background, cultural differences, economic issues, etc. The ministry of education has 

encouraged primary and secondary schools to hire at least one native English-speaking teacher per school. 

It is not easy, however, to recruit qualified teachers. When a school is fortunate enough to hire a 

desirable native-English-speaking teacher, students can take the teacher’s class at most only once a week. 

To find a way to solve this issue, the government has emphasized the development of Korean English 

teachers’ English-speaking abilities to teach students English through English. With this background, 

researchers developed the English Teaching Knowledge Test (ETKT) and the English Teaching Practice 

Test (ETPT) to diagnose the English teachers' knowledge of teaching methods, their communicative 

abilities in the class, and their English language proficiencies. The ETKT is the first module which 

assesses the English teachers' knowledge of teaching methods and the major areas necessary to teaching 

the English language. Specifically, it consists of items which determine the teachers' fundamental 

understanding of English language education, such as second language acquisition, teaching 

methodology, lesson planning, classroom management, task-based activities, teachers' English language 

proficiency, development of teaching materials, and language testing; as well as the teachers' detailed 

knowledge of the English language, such as phonetics, phonology, grammar/syntax, and 

pragmatics/socio-linguistics. The ETPT is the second module that evaluates the English teachers' 

performance in their classrooms. This instrument assesses the teachers' teaching skills and their ability to 

encourage students to participate in their class and improve their spontaneous and creative speaking 

ability in English. The researchers have enhanced the quality of these items through item reviews and 

pilot tests. The researchers conducted the ETKT with 127 elementary school teachers and 120 secondary 

school teachers, 247 in total. This pilot proved the items' difficulty and discrimination as well as the 

reliability and validity of this instrument. They also conducted the ETPT at three elementary schools and 

three middle schools. Following this pilot the researchers verified the items' reliability, validity, and 

rubrics. With the finalized instruments, the researchers conducted an operational test and standard setting 

to decide upon the cut points for the examinees' levels. The researchers used a modified Angoff method 

which rounded up and analyzed experts’ opinions on each individual item's difficulties and levels to 

decide upon cut points. Through this process the researchers were able to specifically suggest cut-scores 

that could categorize teachers' TEE abilities with TEE-Ace (Excellent) and TEE-Master (Extremely 

Excellent). 
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Young-Ju Lee, Korea Institute for Curriculum and Evaluation  

 

The effect of students’ background characteristics on English performance in the NAEA 

 

This study investigated the effect of students’ background characteristics on their English performance. 

The test instrument was the NAEA (National Assessment of Educational Achievement), which is 

administered to all 6th, 9th, and 11th grade Korean students annually. The purpose of the NAEA is to 

measure educational progress and achievement, and to monitor the quality of education and the 

appropriateness of the national curriculum. In this study, 6th, 9th, and 11th grade students’ English 

scores on the 2004 NAEA were employed. Students were asked to fill out a survey immediately after 

they took the test, and their background information was gathered. Based on previous studies, ten student 

variables (father’s education level, how often they communicated with their parents, academic self-

efficacy, understanding in English class, faithfulness to English class, attitude toward English, self-study 

time, homework time, time spent on English class as an after-school activity, and time spent on private 

tutoring or at private institutions were selected. The following two research questions were addressed. 

First, what is the relationship between the student variables and their NAEA scores? Second, to what 

extent does the predictive power of the variables differ across school level (elementary, junior high, and 

high school)? Two statistical analyses (correlation and hierarchical regression analysis) were performed. 

The correlation analysis revealed that ‘understanding in English class’ was highly correlated with NAEA 

scores. In addition, the variables with the highest correlation coefficients between them were ‘attitude 

toward English’ and ‘faithfulness to English class’. The results of the hierarchical regression analysis can 

be summarized in three aspects. First, ‘understanding in English class’ was the best predictor of NAEA 

scores across school levels. The predictive power of ‘time spent on private tutoring’ became weaker, as 

the school level increased from elementary to high school. For elementary school students, ‘time spent 

on private tutoring’ was the third predictor of NAEA scores, while it was the fourth for junior high 

school students and the fifth for high school students. Second, the predictive power of ‘self-study time’ 

became stronger, as the school level increased. Although ‘self-study time’ negatively predicted 

elementary school students’ NAEA scores, it was the sixth predictor for junior high school students and 

the second predictor for high school students. Third, the predictive power of ‘attitude toward English’ 

became weaker, as the school level increased from elementary to high school. For elementary school 

students, ‘attitude toward English’ was the second predictor of NAEA scores, while it was the fifth for 

junior high school students and the sixth predictor for high school students. The findings provide two 

practical implications for policy-makers with respect to increasing English achievement. First, 

considering that ‘time spent on private tutoring’ was the important predictor for elementary school 

students, quality English class programs as after-school activities should be provided for students from 

low-income families. Second, instructional practices to increase junior high and high school students’ 

interest, confidence, and positive awareness toward English need to be developed and implemented.  
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Peter Lenz, University of Fribourg 

 

Formative and diagnostic language assessment within a plurilingual approach to language 

learning in Swiss schools 

 

In Swiss primary and lower secondary schools, two foreign languages are taught in addition to the 

language of schooling. The most recent curricula are based on a more comprehensive (‘integrative’) 

approach to languages and language learning. The different language subjects taught are no longer just 

treated as separate entities. Instead, attempts are made to take advantage of existing and potential 

synergies. In this setting, transferable or multilingual competencies, such as language and intercultural 

awareness, or strategies of language learning and language use, become increasingly important while 

communication skills in both foreign languages remain the principal desired outcome. The poster 

presentation reports on a project (2012-14) in which assessment tools are developed that are designed to 

serve mainly formative and diagnostic purposes relating to the competences targeted by the new curricula. 

In a first phase, these are Speaking (French and English for young learners) and Language Learning 

Strategies. Various aspects of the project will be highlighted through the presentation: the idea of 

learning progressions (e.g. Black, Wilson & Yao, 2011) and their operationalization for diagnostic and 

formative assessment in the above-mentioned areas; the Speaking construct and sub-constructs; the 

Learning Strategies construct; task types and sample tasks used; the implementation of the assessment 

instruments in a server-based environment suitable for formative purposes; and open questions and 

challenges. 
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Zhi Li, Iowa State University 
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Factor structure and factorial invariance of an institutional English Placement Test (EPT) 

 

Investigating the underlying factor structure of a test is an important step in validation studies (Eom, 

2008; In’nami & Koizumi, 2012; Sawaki, et al., 2009; ). In Chapelle et al.’s argument-based validity 

framework, a study of factor structure is one of the important backings to the assumptions in the 

Explanation inference, which links the expected scores in a test with the construct to be measured 

(Chapelle et al., 2008). Situated in an interpretive argument for an institutional English Placement Test 

(EPT), this research project aims to examine the factor structure and factorial invariance of the reading 

and listening sections in an English Placement Test at a large Midwestern university in the U.S. The EPT 

test is used to determine whether the admitted international undergraduate and graduate students need 

further ESL courses on reading, listening, and academic writing. The EPT test contains three main 

sections, namely, reading section (30 items), video-based listening section (30 items), and writing section 

(one writing prompt for undergraduate and graduate students, respectively). In this study, the test data 

were taken from an administration of the EPT in 2010 fall semester (N=556). The data were randomly 

divided into two groups with equal numbers for factorial invariance analysis (N1=N2 = 278). The factors 

in the reading and listening sections were extracted based on item content analysis and multiple criteria 

in exploratory factor analysis using SPSS 19.0 (factor eigenvalue, the variance explained, and factor 

interpretability). Based on the findings of previous empirical studies on listening and reading tests, four 

plausible factor models, namely unitary factor model, correlated two-factor model, uncorrelated two-

factor model, and higher-order factor model, were proposed and compared in confirmatory factor 

analysis using Mplus 6.1. A multiple group analysis was conducted to investigate the invariance of the 

factor structure across two data samples. The results of factor structure and factorial invariance analyses 

contribute to the validity argument of the EPT by examining major underlying factors and informing 

score report and placement decisions. Implications of the study as well as suggestions for future 

improvement of the test are discussed in the presentation.  
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Monitoring the effects of exam renewal: Examining formulaic phrases in two speaking test 

formats 

 

Test developers and publishers are responsible to their stakeholders for the currency of their exam 

designs and the test score interpretations (AERA, APA, NCME, 1999). Therefore, tests must evolve to 

reflect developments in language assessment theory. This paper reports on construct validation research 

undertaken as part of a project to renew the Examination for the Certificate of Proficiency in English 

(ECPE) speaking test and forms part of the effort to remain accountable to test takers and other 

stakeholders. The test designers’ broad aims were to update the construct of the ECPE speaking test and 

to improve the opportunities for advanced level test takers to demonstrate the full range of their speaking 

proficiency while maintaining the language proficiency level tested. The revised speaking test is a paired 

decision-making task involving two test takers and two examiners. Replacing the original test format, an 

interview with a single examiner, the new speaking test reflects insights gained from theories of 

communicative language ability and task based research (cf. Pica, Kanagy, and Falodun, 1993; Bygate, 

Skehan, and Swain, 2001; Fulcher, 2003). Initial validation studies (Plough, MacMillan & O’Connell, 

2010) provide preliminary evidence of the broader construct of the new speaking test. They show that the 

language elicited by the two test versions is very similar in linguistic complexity and lexical diversity but 

that the new test elicits a wider variety of communicative functions, such as recommendation, 

justification, and negotiation. This paper builds on Plough et al.’s (2010) work; it explores how the new 

ECPE speaking test addresses another aspect of advanced level speaking proficiency - the use of 

formulaic phrases. Also known as lexical bundles, formulaic phrases are highly frequent recurrent strings 

of words that perform particular pragmatic and discourse functions and play an essential role in fluent 

language processing and delivery (Sinclair, 1991; Simpson-Vlach & Ellis, 2009). There is some evidence 

that learners’ ability to produce formulaic phrases is linked to their proficiency level, with advanced-

level learners performing better than low-intermediate-level learners in controlled discourse completion 

tasks (Bardovi-Harlig, 2009). It is therefore important to establish that the new ECPE speaking test 

maintains or provides additional opportunities for advanced level test takers to demonstrate their 

knowledge and use of formulaic expressions. The paper will briefly describe the two speaking test 

formats and will explain the triangulation methodology used to identify relevant formulaic phrases for 

analysis, which, following the methodology employed by Simpson-Vlach and Ellis (2009), involved 

combining frequency and MI (mutual information) scores as informed by large native-speaker corpora, 

specifically the Corpus of Contemporary American English (Davies, -2008), and intuition. Following this, 

the paper will present an analysis of the performances of thirty-nine ECPE test takers who took both the 

old and new speaking test. It will show that both test formats elicit a similar quantity of formulaic 

expressions but that the new ECPE speaking test elicits a greater variety of formulaic expressions, thus 

broadening the evidence provided to speaking test examiners of the proficiency level of the test takers. 

  



POSTER ABSTRACTS 

LTRC 2013 Broadening Horizons •133 

Keita Nakamura, Eiken Foundation of Japan 

 

Investigating the impact of different misfit criteria on item parameter estimation using the 

Rasch model 

 

This study investigates the use of different levels of misfit for screening items analyzed with the Rasch 

model during the development of an item bank for a test of English for academic purposes. The test will 

be used for university entrance decisions at a private Japanese university. All items for the reading and 

listening components of this test are pretested and analyzed using the Rasch model. A common-item 

equating design is used to maintain the interpretation of test scores such that test scores from different 

test forms have the same meaning. When analyzing test data with the Rasch model, mean square fit 

values are commonly used to screen items that show significant misfit. Such items are removed from the 

analysis and the analysis re-run to derive final difficulty values for items. The literature on the Rasch 

model contains various rules of thumb for screening items using the Infit and Outfit mean square fit 

statistics. Even though the literature is rich in terms of the choices of the size of mean square fit statistics 

to be used to determine misfit, very few studies have investigated the impact of using different misfit 

criteria for item screening on parameter estimation. This study compared two misfit criteria commonly 

mentioned in the literature—1.2 and 1.5 for Infit and Outfit mean square statistics—using real and 

simulated data. In the simulation study, the item parameter recovery method was employed to investigate 

differences in the size of departure of item parameter values obtained using the two criteria to screen 

items from predetermined true parameter values. Data sets were generated for different sample sizes, and 

Root Mean Square Error (RMSE) based indices were employed to evaluate the impact of the different 

screening criteria on item parameter recovery. In the real data study, the data from five test sets 

administered in pretesting were used. Item and person parameters were estimated separately for the five 

test sets using the two misfit criteria to screen items from the analysis. The distributions of scaled scores 

computed by linear transformation of the person ability measures were compared. The stricter criterion 

resulted in more items being excluded from the analysis. However, the results from the simulated data 

showed that item parameter values obtained using the stricter screening criterion had greater RMSE 

values, indicating less accuracy in parameter recovery. In addition, scaled scores for the real data derived 

using the two screening criteria differed by an amount within the range of the conditional standard error 

of measurement (CSEM). An item bank needs to contain a sufficiently large amount of items to enable 

operational test forms to be constructed according to test specifications, including pre-specified test 

difficulty. This study examined misfit criteria for screening items with the Rasch model from the 

perspective of operational feasibility (the number of items lost) and measurement quality (the accuracy of 

parameter recovery and impact on test scores). It thus provides important insights for the choice of misfit 

criteria for screening items.  
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The relationship between TOEFL iBT speaking scores and oral ability in an academic 

EFL environment 

 

The TOEFL iBT speaking section is designed to assess a test taker’s ability to communicate orally in an 

academic English environment. Ongoing validation efforts call for research to investigate the claim in 

contexts spanning the diverse population of users who rely on TOEFL scores. University EFL students 

from Japan are an important subgroup of the population of TOEFL iBT test takers, and it is therefore 

important that their scores on the TOEFL iBT speaking test are indicative of their ability to orally 

communicate in an academic environment. To achieve this purpose, this study compared the TOEFL iBT 

speaking scores of 222 1st, 2nd, and 3rd year Japanese university students majoring in English to their 

performances on three university oral ability tasks embedded in an EFL curriculum in a Japanese 

university. The TOEFL iBT speaking section includes six asynchronous tasks, four integrated listen-

speak and read-listen-speak tasks, and two independent tasks. The TOEFL tasks were scored holistically 

considering the combined impact of delivery, language use, and topic development. The three university 

tasks included an impromptu three-member group oral discussion, an impromptu individual picture and 

graph description, and a prepared paired oral presentation. The university tasks were scored for 

pronunciation, fluency, and lexis/grammar, and task-specific measures of interactional competence for 

the group oral, description skill for the picture and graph task, and delivery skill and answering questions 

for the oral presentation. Reliability estimates based on alpha were acceptable (TOEFL iBT = .82, group 

oral = .78, picture and graph = .81, oral presentation = .72) but the TOEFL iBT scores of the study 

sample were somewhat restricted in range when compared to the general TOEFL iBT test taker 

population. Disattenuated correlations between the TOEFL iBT speaking scores and the university 

speaking task scores for the somewhat restricted sample indicated a fairly strong relationship (group oral, 

r = .76; picture and graph, r = .73; oral presentation, r = .68) and correlations ranging in strength from 

moderate to strong between TOEFL iBT scores and the oral ability component scores, for example, 

pronunciation (r = .71), fluency (r = .74), and lexis/grammar (r = .73) for the group oral. In contrast, 

interactional competence, defined as the ability to appropriately take turns, respond to others, ask 

questions, introduce new gambits, paraphrase, and hedge (r = .63) and description skill, the ability to 

effectively communicate information in a visual prompt ( r = .61) and delivery skill, the ability to 

organize and develop content with effective eye contact, gestures, use of visual aids, audience awareness, 

and register, (r = .51) had moderate association with TOEFL iBT speaking scores. The findings provide 

some evidence that the TOEFL iBT asynchronous tasks are generally effective measures of the targeted 

ability to orally communicate in an academic context but might be enhanced to assess interactional 

competence. 
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Suh Keong, Kwon, KICE 
 

Investigating the validity of the reading items in the Internet-based National English 

Ability Test 
 

The primary purpose of this research is to investigate how the reading items for the National English 

Ability Test (NEAT), which uses an internet system, have been validated with empirical data collected 

from previous pilot tests. since 2007, the Korea Institute for Curriculum and Evaluation (KICE) has been 

developing the NEAT Levels 2 and 3 and has already completed several field tests with a large number of 

examinees. The purpose of developing this test was to effectively measure the test-takers’ four English 

skills (listening, reading, speaking, and writing) and to replace the English section, a paper-based test, of 

the Korean College Scholastic Ability Test (KCSAT) which assesses only the examinees’ reading and 

listening abilities. The NEAT is operated through the Internet-based system and it has been verified as a 

powerful operating system for measuring the test-takers’ four language skills. Of the four sections of the 

NEAT, this study focus on analyzing reading items because these items have been designed and 

practiced functions that can be operated only by using the IBT system. NEAT reading sections of Levels 

2 and 3 have 32-multiple choice items and are administrated for 50 minutes. Items of Levels 2 and 3 

assess the examinees’ understanding of factual information, inferential abilities, and higher-thinking 

processes in English. Although these two reading tests have the same number of items, the same 

operating time, and similar items, there are significant differences between them; for example, academic 

reading passages comprise 70 percent of reading Level 2 and 30 percent of the practical reading texts. On 

the other hand, practical reading passages comprise 70 percent of Level 3, with academic passages 

amounting to 30 percent. In other words, the important difference between the two levels is that Level 2 

is designed to evaluate students’ English abilities in the academic field for their future higher education, 

while Level 3 focuses on assessing the examinees’ English abilities for university education as well as 

for the practical use of the English language. In other words, reading Level 2 has more academic reading 

passages than Level 3, while Level 3 has passages with visual information, such as charts, 

advertisements, maps, directions, etc. To verify the validation of the reading items for this Internet-based 

test, this study analyzed investigates content validity, face validity, and consequential validity by using 

data of the previous pilot tests conducted in 2010 and 2012. It analyzed the reading items’ quality by 

using Classical Test Theory (CTT) and Item Response Theory (IRT). It also conducted a survey with the 

examinees, and interviewed teachers and test developers for the items’ content validities. The results of 

the research demonstrate that the reading items for NEAT Levels 2 and 3 satisfy what the test intends to 

measure.  
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Effectiveness of a diagnostic e-report for independent learning 

 

This paper reports the results of a research project designed to identify the extent to which a diagnostic e-

report is useful for students’ independent learning. Recent studies claim that e-feedback is effective if it 

is used for future learning such as the production of learning plans. In Hong Kong, three universities 

have developed the Diagnostic English Language Tracking Assessment (DELTA) to provide learners 

with a tool to diagnose and track their English proficiency throughout their university studies. Feedback 

is given in the form of an e-report, which shows their ability level on a proficiency scale, their strengths 

and weaknesses in reading, listening, vocabulary and grammar, the skills they need to work on in order 

to progress, and links to online resources. This paper describes the different structured classroom 

activities that teachers across the three universities used to orient students on how to use the report and 

the ways in which students used the report to create learning plans. Analysis of survey results, learning 

plans, teacher interviews, and student interviews reveals the varied interpretations of diagnostic feedback 

and independent learning by stakeholders. The paper concludes with an evaluation of the effectiveness of 

DELTA e-reports as a tool for diagnostic feedback and, subsequently, fosters independent language 

learning. 
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The validation process on the Brazilian English proficiency exam for Air Traffic 

Controllers 

 

This study aims at presenting initial research on the on-going validation process of the Brazilian Air 

Force English proficiency exam for Air Traffic Controllers, named EPLIS. EPLIS is a performance test 

developed by language teachers and aeronautical subject matter experts in Brazil, in compliance with the 

International Civil Aviation Organization (ICAO) requirements. EPLIS, which is considered to be a high 

stake exam because of its relevance for society, assesses the performance of Brazilian ATCOs in 

communicating in non-routine situations within an international community of users of the English 

language. This exam has been going through validation studies conducted by language testing experts so 

as to attest its reliability and validity. In this presentation, we will bring into question some criticism of 

the exam and of the very framework it set out to follow, by making a parallel between what the ICAO 

rating scale considers as operational in Air Traffic Control regarding English proficiency and what 

language skills Brazilian Air Traffic Controllers need in order to deal with language complications.  
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Heekyoung Kim, Michigan State University 

 

Complexity comparisons between examination passages and real-world reading texts at 2 

CEFR levels 

 

The selection or adaptation of suitable texts for reading assessment is of primary concern to many test 

developers. Reading texts must be carefully selected and tailored to accord with an examination’s 

specifications. Traditional measures of readability (e.g. Flesh-Kincaid) have relied on only a few surface 

features (e.g. word length and words per sentence) to approximate textual complexity. However, recent 

advances in computational and corpus linguistics have led to more refined textual analysis tools, such as 

Coh-metrix, which analyzes over 60 measures of linguistic complexity, including word frequency, 

logical connectors (e.g. ‘and, ‘or’), and size of syntactic components (i.e. noun phrases and verb phrases). 

Coh-metrix has been shown to outperform traditional measures of reading complexity and can effectively 

sort language samples by complexity level (e.g. Crossley, Allen, and McNamara, 2011). Following 

Green, Khalifa and Weir (2010), the complexity of 25 short reading comprehension texts used on two 

EFL exams aligned to the B2 and C2 levels of the CEFR was evaluated to verify that each text was 

linguistically suitable for the exam on which it was used. In addition, to further validate the examination 

texts, a sample of texts likely to be read in future “real life” situations by candidates at these levels was 

also analyzed for complexity for comparison with the exam texts. Results confirmed greater complexity 

of the C2 texts relative to the B2 texts for many, but not all, of the measured features, as well as 

somewhat mixed outcomes for the “real world” texts. These findings lend strength to validity arguments 

for these tests by documenting that test materials are of an appropriate level for the intended testing 

population and contain at least some of the key features of texts that successful candidates will be 

expected to read in future language-use situations.  
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Hidetoshi Saito, Ibaraki University 

 

Qualitative change in junior high school students’ peer assessments on speaking 

performances 

 

Recent research on the effects of formative assessment on learning has generated overall positive results 

(Ross, 2005; Butler & Lee, 2010). Scarcely seen in the literature, however, is the description of changes 

in student learning through formative assessment. The purpose of the present study is to examine patterns 

and changes of classroom peer comments and self-reflective comments among 74 third-year Japanese 

junior high school students that were written after paired speaking activities in the course over a 7-month 

period. This is a partial report of a larger-scale study on the effects of formative assessment on students’ 

achievements. During a year-long regular English course at a junior high school in Japan, four classes of 

students participated in this study. The lessons were team-taught by the same male Japanese teacher of 

English and male native speaking assistant teacher of English. During each lesson, students were put into 

groups of four, two of whom were engaged in a speaking activity while the remaining two students 

observed the performance. Then, the students switched their speaker-observer roles. Observers in two 

treatment classes further filled out the assessment sheet that contained four performance items and open-

ended comment spaces, while those in control classes simply observed the group members’ 

performances. Time permitting, the second round was implemented in the same group but with alternated 

pairings. All students received more than 10 opportunities to give and accept comments from peers over 

a 7-month period of the academic year. At the end of the year, the students reviewed these comments and 

responded to a questionnaire about the comments they received and about their own learning. The 

present study first reports patterns and changes that have seen in the total of 1225 peer comments and 

895 self-reflective comments. Two covariates, time and achievement, were considered when analyzing 

comments. Two types of coding were implemented. In evaluation coding, three categories were used: 

praise, advice or both. In in vivo/simultaneous coding, 21 descriptive categories were generated and one 

comment could fall into more than one category. One characteristic that emerged from the data is that the 

majority of student comments consisted of “praise,” not critical “advice.” However, the amount of 

"advice" increased in the later period, while the mixture of “praise and advice” decreased. Diagnostically 

speaking, they can identify peers’ strengths much more than weaknesses, although this trend gradually 

has changed. Another characteristic is that the commenting categories were at first limited to those of 

rating item categories on the peer assessment sheet. This pattern changed later to an increase in 

frequencies of the categories beyond those items on the assessment sheet including “asking and 

answering questions” and “continuing speech." What this suggests is that a longitudinal engagement in 

peer assessment practice enables students to be aware of different aspects of speaking performance. The 

lack of strong correlation between achievement scores (factor scores of multiple tests) and coordinates of 

correspondence analysis indicates that student achievement has nothing to do with the types of comments 

they received from their peers.  
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The effects of different types of feedback on Japanese EFL learners’ TOEFL iBT® 

reading practice test performance 

 

Learners often engage in extensive test preparation activities to take high-stakes language tests. Yet, 

previous studies (e.g., Hamp-Lyons, 1998; Wall & Horak, 2011) suggested that test preparation materials 

often lack detailed feedback that informs instructional planning and learners’ self study. While factors 

that explain the effectiveness of test preparation activities in each context may be difficult to tease apart, 

an important question worth investigating is whether providing performance feedback to learners during 

test preparation contributes to test performance improvement. If the answer to this question is an 

affirmative, exploring the nature of feedback that may better prepare students for tests is relevant as well. 

This study examined the effects of different types of performance feedback on two indicators of test 

preparation effectiveness in the TOEFL iBT®  reading test context: practice reading test score and 

learners’ perceived understanding of test purposes, target constructs, and strategies to read texts and 

complete various types of reading items on the test. All study participants were Japanese learners of 

English recruited via a mailing list of TOEFL test takers and through universities in Japan. Data obtained 

from 120 participants who completed all study materials individually on-line within two months were 

analyzed. This study employed a pretest-treatment-posttest experimental design. Scores on two TOEFL 

iBT practice reading tests were employed as the pretest and posttest measures. The treatment comprised 

approximately 18 hours of reading exercises based on previously-administered TOEFL iBT reading test 

items. The participants were randomly assigned to three experimental conditions that varied in the 

content and amount of performance feedback provided during the designated review time held upon 

completion of each exercise: the control group (Group A) that received answer keys only (n=36); Group 

B that reviewed the answer keys with rationales for correct/incorrect answers (n=41); and Group C that 

reviewed the answer keys and the rationales and then viewed a video lecture where further explanations 

about the exercise content were provided (n=31). Assignment of 12 participants to the fourth and most 

extensive feedback condition (Group D) was on the voluntary basis. Group D participants reviewed the 

answer keys and the rationales and then participated in a one-on-one tutoring session where feedback 

adapted to individual learner needs was provided. Participants’ pretest and posttest scores and their 

responses to a survey conducted upon study completion were analyzed. Results of analyses of covariance 

(ANCOVAs) on the test scores showed that, when the pretest score and the time participants actually 

spent on the reading exercises were taken into account, the posttest score did not differ across the groups. 

However, results of analyses of variance (ANOVAs) on the survey responses showed that receiving the 

two most extensive forms of feedback involving instruction (video lectures and tutoring) resulted in 

better perceived understanding of strategies for grasping the gist of the text within a limited time and 

approaching different types of items. The key study findings and their implications to designing test 

preparation materials that contribute to better learner test performance and longer-term L2 reading ability 

development will be discussed. 
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Functionality of a contingency-table approach for differential item functioning 

 

 

(The abstract for this presentation was moved to the Research Paper section on p. 41) 
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Foreign language proficiency testing: Individual differences in the accuracy of self-

assessment 

 

Foreign language skills are increasingly critical in public, private, and nonprofit organizations. The 

increased demand for foreign language proficiency has been accompanied by an increased need for 

organizations to use language assessment techniques to select language-proficient personnel. Advances 

in computerized testing have been a catalyst for advanced testing techniques (e.g., adaptive tests, user-

guided tests) that generate more information by tailoring the test to the test-taker and optimizing the 

precision of test content. One requirement of the aforementioned techniques is an accurate pre-test 

assessment to ensure test content is appropriately tailored to the test-taker. Thus, due to the proliferation 

of these testing formats, and because having an accurate pre-test assessment is critical, we set out to 

examine (a) the extent to which test-takers provide accurate self-assessments and (b) whether individual 

differences influence self-assessment accuracy. To address these inquiries, we analyzed data from native 

Korean speakers (N = 99) who standardized English speaking proficiency tests (i.e., ACTFL Oral 

Proficiency Interview [OPI]), computerized versions of the aforementioned test (i.e., OPIc), and surveys. 

Prior to testing, participants also responded to a 4-level self-assessment item that mapped onto the OPI 

rating scale. To determine self-assessment accuracy, we compared test-takers’ self-assessments to their 

OPI ratings. We then were able to include test-taker characteristics to determine if they influenced self-

assessment accuracy. Overall, 60 (60.6%) self-assessments matched OPI ratings and 96 (97%) self-

assessments were within one level. Of the 39 that did not match, 29 (84%) test-takers underestimated 

(i.e., self-assessment was lower than OPI) and 10 (26%) overestimated. The general tendency for test-

takers was to report low self-assessments (e.g., 67 of 99 chose level 1). Of the individual differences 

studied (i.e., test-taking self-efficacy [TTSE], learning goal orientation [GO-L], performance prove goal 

orientation [GO-P], and performance avoid goal orientation [GO-A]) only TTSE was related to self-

assessment ratings (TTSE; r = .52, p < .001)—OPI level was also related to self-assessment ratings (r 

= .62, p < .001). Interestingly, TTSE (r = -.28, p = .005) was negatively related to self-assessment 

accuracy. In other words, participants with higher TTSE were less accurate in their self-assessment 

ratings. OPI ratings were also negatively related to self-assessment accuracy (r = -.47, p < .011). Thus, 

participants with higher OPI ratings were less accurate in their self-assessment ratings. However, because 

respondents provided generally low self-assessments, it is plausible that this inaccuracy stemmed from a 

tendency to underestimate proficiency. In support, OPI was positively related to prevalence of 

underestimation (r = .43, p < .001). Also noteworthy, both TTSE (r = .28, p = .006) and GO-P (r = .22, p 

= .033) were related to prevalence of overestimation. Initial results indicate that individuals are capable 

of accurately self-assessing, but that there are individual differences in (a) self-assessment accuracy and 

(b) tendency to over- or underestimate. A better understanding of how individual differences influence 

self-assessments and self-assessment accuracy informs research and practice on increasingly popular 

computerized testing. Additional analyses and analytical findings will be reported and theoretical and 

practical implications will be discussed. 
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Teachers’ use of English language proficiency descriptor scales in the Ontario educational 

context: Supporting formative purposes of language assessment 

 

Much research has focused on the development of descriptors-based language proficiency scales; 

illustrating both challenges in their development and the potential for these scales to describe language 

proficiency development in a way that is useful to teachers (Byrnes, 2007; Davison, 2007; McKay 2000; 

North 1993; North & Schneider 1998; Scott, 2009; Scott & Erduran 2004). Several recent studies explore 

challenges in teacher based language assessment, including variability in teachers’ assessments based on 

their views of assessment criteria (Butler, 2009), their perceptions of student motivation (Butler, 2009), 

their assessment literacy (Coombe et al., 2009; Taylor, 2008), and the complex nature of the classroom 

context (Brindley, 1998). Furthermore, the increasing use of language proficiency scales in the 

educational context has led to an interest in whether and how the use of these scales influences teacher 

instruction and assessment practice (Brindley, 1998; Colby-Kelly & Turner, 2007;Davison,2004;Hamp-

Lyons,2007;Rea-Dickins,2007). Engaging with these issues, the purpose of this proposed paper is to 

report on data arising from a study of teachers’ perceptions of and experience with Steps to English 

Proficiency (STEP), a set of descriptors-based English language proficiency scales designed for use in 

the K-12 educational context. The STEP scales were developed by the Ontario Ministry of Education for 

use by English as a Second Language (ESL) and classroom teachers in Ontario, Canada. Initially, the 

articulated purpose of the STEP proficiency scales was to identify, monitor, and track the progress of 

English language learners in Ontario schools. Over time, the Ministry of Education recognized that 

teachers’ use of STEP could serve multiple purposes, including: directing teachers’ instructional goals 

and activities, guiding formative purposes of language assessment, supporting teachers’ professional 

learning, and building system-wide capacity for supporting ELLs. During their use of STEP, teachers 

were required to document students’ language performances during learning activities, and interpret and 

evaluate these performances using the proficiency scales. Teachers gathered information about students’ 

language learning during informal observations, discussions with students, and planned assessment 

activities. This paper draws on the qualitative data gathered during the research, which included 

classroom observations, teacher and student interviews, digital photographs of students’ written work, 

and digital video recordings of teachers’ assessment activities using the STEP resource. The data 

gathered for this study generated findings about teachers’ use of descriptors-based proficiency scales and 

their potential impact on teaching and learning activities. These findings suggest that the use of these 

scales can influence teachers’ understanding of students’ language development, teachers’ understanding 

of the role of instruction and feedback in language learning, and, teachers’ use of the scales to support 

diagnostic and formative purposes of assessment. Based on analysis of these findings, this paper 

articulates implications, from the perspective of teachers, for implementing and supporting the use of 

descriptors-based proficiency scales in K-12 classrooms, and proposes a framework for the development 

of teachers’ abilities for the use of these scales in their classrooms, highlighting the kinds of knowledge 

and skills that teachers need for effective classroom-based assessment practice.  
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Developing an English reading proficiency test for NATO military training and 

cooperation purposes 

 

This poster details the development of a new English reading proficiency test for NATO military 

personnel. The impetus for its development was due to the need to replace older versions of the reading 

test, and to ensure that these newer versions met the specifications of the NATO Standardization 

Agreement 6001 language proficiency descriptors. The test is in multiple choice format, and is modeled 

on the Benchmark Advisory Test set out by the Bureau for International Language Cooperation (BILC), 

an organization consisting of language testing professionals from NATO member nations. It will be 

administered to students who are participating in language and professional development courses as part 

of NATO military training and cooperation programs in Canada. The tests may be administered either for 

screening purposes prior to starting their programs or for exit purposes in order to demonstrate that they 

have achieved the expected proficiency. In certain cases, they may be administered at both intake and 

end of course in order to record progress. The poster will outline how this test has been developed from 

the selection of texts and task types to item writing, reviewing of items using conventional item review 

and Angoff methods, and the initial trialing and validation of these items. It will briefly discuss how the 

inclusion of multiple stakeholders (item developers, members from the BILC secretariat, teachers and 

students) throughout the entire development process was beneficial to all involved. The transparency of 

this process allowed teachers to better understand the required standards, and to eventually better prepare 

their students for the demands of the test. Students themselves were pleased with the opportunity to be 

involved, and reassured by what they learned. Item developers on the other hand benefited from the input 

of teachers and students to improve the quality of the items in the test. 
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Validating the ACTFL listening proficiency test 

 

The ACTFL listening proficiency framework was thoroughly revised within the general revision of the 

ACTFL Proficiency Guidelines 2012. The ACTFL Listening Proficiency Test (LPT) (ACTFL 2012) 

measures student growth according to the verbally-defined ACTFL listening proficiency levels and 

provides diagnostic feedback to test takers by detailing what they are able to do and what they are not yet 

able to do. This paper will describe the listening proficiency construct underlying the ACTFL LPT and 

how it may be used to measure learner progress as well as what kinds of feedback may be provided to 

test takers. In addition, it will present the results of the validity study completed to link the ACTFL LPT 

to the ACTFL Proficiency Guidelines 2012 – Listening. To provide internal validity, the ACTFL LPT 

was administered to 88 students of English at a large European university ranging from beginning to very 

advanced levels. To provide external validity these same students took NATO’s Benchmark Advisory 

Test – Listening (BAT-L) in a split test design concurrently. The BAT-L is based on NATO’s STANAG 

6001 (version 3) descriptors which in turn are based on the US Government’s ILR Skill Level 

Descriptions. Because of the well-established correspondence between the ACTFL Proficiency 

Guidelines and the ILR Skill Level Descriptions, a correspondence between the ACTFL LPT and BAT-L 

may provide a large measure of external validity and further support of the validity argument for the 

ACTFL LPT. The ACTFL LPT consists of five subtests measuring ability at the following levels: 

Intermediate Low (IL), Intermediate Mid (IM), Advanced Low (AL), Advanced Mid (AM), and Superior 

(S). Each subtest consists of five listening passages with three multiple choice items for each text. Each 

item contains four options one of which is correct. The complete test consists of 25 texts and 75 items. 

To determine the internal validity of the ACTFL LPT, Cronbach’s alpha was computed for each level. In 

addition, a Rasch analysis using the Rasch model for dichotomous data was completed. Cronbach’s alpha 

at each ACTFL level was at least .80 (ranging from .80 to .90). The Rasch mean model infit parameter 

was .97, the outfit parameter was .88, and the person separation reliability was .81. To determine the 

external validity of the ACTFL LPT, four correlation and agreement measures between final ratings of 

the ACTFL LPT and the BAT-L were computed. Pearson’s rs was .842, Spearman’s rho was .833, 

Kendall’s tau was .753, and Goodman-Kruskall’s gamma was .898. All measures were significant at p 

< .01. Taken collectively, all measures investigated in the study indicate that the ACTFL LPT shows a 

high degree of reliability, both in terms of classical and probabilistic test theory. An evaluation of the 

psychometric characteristics of the ACTFL LPT and its relation to another validated test, the BAT-L, 

support the argument that the ACTFL LPT is a valid test of listening proficiency as measured by the 

ACTFL Proficiency Guidelines 2012 – Listening based upon both internal and external validity studies. 
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Comparative diagnostic assessment of foreign language vocabulary: Differences in English 

and German learners’ word knowledge 

 

It has been widely accepted that the level of foreign language vocabulary influences the general language 

proficiency and students’ school success mostly at the beginning of their learning process (Schoonen and 

Verhallen, 2008). However the comparative assessment of the vocabulary of two languages is not usual 

in international investigations. Therefore, in the present study we aimed to develop and validate 

diagnostic tests to assess English and German 6th graders’ (12-year-olds) word knowledge who had 

learnt these languages for two or three years, and to examine the differences in students’ vocabulary. The 

present study is informed by the research paradigm in second language acquisition that defines word 

knowledge as the ability to establish the link between word form and meaning (Laufer et al., 2004) and 

assesses the breadth and depth of vocabulary (Milton, 2008) mostly in context. Based on these findings 

the size of vocabulary and the link between word form and meaning was assessed with the help of visual 

input to activate students’ mental lexicon. English and German vocabulary was selected on the basis of 

word frequency lists (Kilgarriff, 1997; Davies and Gardner, 2010; Tschirner, 2008) and of the levels A1 

and A2 of the CEFR. The comparative assessment is based on 216 words with identical word meaning, 

CEFR-level and similar word frequency rank. Each task contained a picture and four words. Students had 

to decide whether the given word fitted the picture through identification or implication. Three parallel 

test versions were developed in both languages; each of them consisted of 18 tasks. They were identical 

in their structure and were empirically equivalent. 127 6th graders comprised the English and 93 students 

the German sub-samples. The reliability figures (Cronbach’s alphas) range between 0.75 and 0.92. In 

case of 62 words, significant differences were found (at 24 words p<0.001) in the English and German 

tests: the achievements in English were higher except three words. Based on the descriptions of the 

CEFR, the average performance was at word level A1 78% in English and 65% in German, while at 

word level A2 61% and 48% respectively (in both cases p<0.001). The differences between the words of 

high and low frequency were not significant either in the case of English or in the case of German. 

However in terms of word frequency, English learners showed 12-13% better performance than learners 

of German (p<0.001). As for word class, achievements of English were in case of nouns 12%, of verbs 9% 

and of all other words 14% higher than those of the German words (in all cases p<0.001). The results 

show that the online picture-based vocabulary test provides a reliable and efficient method of assessing 

students’ word knowledge. It has been established that significant differences characterize English and 

German learners’ vocabulary in terms of word frequency, level and word class. As this study is 

embedded in a large project to assess students’ first and foreign language skills, in this framework it is 

also possible to diagnose the causes of these differences in vocabulary achievements. 
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MERLIN – Illustrating and researching the CEFR levels with a multilingual online 

platform 

 

Since its publication in 2001, the Common European Framework of Reference for Languages (CEFR) 

has gained a leading role as an instrument of reference for the teaching and certification of languages and 

for the development of curricula. At the same time, there is a growing concern that the CEFR reference 

levels have not been sufficiently illustrated, leaving practitioners such as teachers, test and curriculum 

developers, and textbook authors without comprehensive empirical characterizations of the relevant 

distinctions. This is particularly the case for languages other than English, where supplementary 

empirical tools are urgently needed. MERLIN (Multilingual Platform for the European Reference Levels 

– Exploring Interlanguage in Context) addresses this demand for Czech, German and Italian and 

proposes a didactically motivated online platform that enables CEFR users to explore authentic written 

learner productions from standardized language tests which have been related to CEFR in a 

methodologically sophisticated way. Classical test theory and multi-facet Rasch analysis were used to 

control the quality of the ratings. A cross-linguistic and multifunctional web-based interface will 

illustrate A1-C1 level learner texts, highlighting language characteristics relevant from practitioners’, 

research and intrinsic CEFR perspectives. The resources and tools created by MERLIN will be made 

freely available under an open source license. MERLIN provides immediate, versatile access to CEFR-

related learner productions by combining the systematic analysis of indicative learner language 

properties with innovative computational linguistic analyses for their automatic annotation in support of 

state of the art information retrieval. MERLIN enables practitioners to empirically relate tests, curricula, 

and textbooks to the CEFR standards for German, Czech, and Italian. The project thus addresses a broad 

target audience, with its relevance to anyone teaching, testing, or learning one of the three target 

languages. In addition, the project approach and computational architecture is designed to be adaptable to 

other languages for which CEFR level illustration is needed. MERLIN is funded until the end of 2014 by 

the EU Lifelong Learning Programme under project number 518989-LLP-1-2011-1-DE-KA2-KA2MP 
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How impressionistic can holistic scoring be? A test-taker perspective  

 

Most existing studies on L2 essay tests take a rater perspective focusing on rater characteristics and 

textual features, there are scarce research taking a test-taker perspective. This study investigated test-

taker perceptions of an essay test and their impact on essay scores generated holistically, thereby drawing 

implications for score validity and washback. Around 880 Chinese test takers took an EFL writing test 

including an essay test and a translation task; they filled in a perception questionnaire immediately 

afterwards. Four raters marked their essays holistically. Factor analyses were conducted to reveal the 

underlying patterns of test-taker perceptions. Structural equation modelling was then applied to estimate 

the effects of perceptions on essay scores based on single and double ratings, and composite writing 

scores based on the essay and the translation task. The analysis found three sets of skills were perceived 

as important for essay tests, including the desirable writing skills to produce a good essay, risk-taking 

skills to impress raters, and defensive skills to avoid penalties. While the perceived writing skills did not 

make significant contribution to any of the three scores, the other two test-taking skills did, though their 

effects varied across raters. While raters tend to give higher scores to defensive test-takers, they may give 

lower scores to risk-taking ones. Depending on the way raters were paired, the effect pattern on single 

raters may or may not extend to scores based on double ratings. On the other hand, it extended to 

composite writing consistently, though the magnitude of the effects was attenuated. The implications of 

this study for score validity and washback are discussed at the end. 
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Development and validation of two oral instruments for measuring interlanguage 

pragmatic competence  

 

 

 

(This poster proposal was withdrawn at the last minute)  
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Hyejin Yang, Iowa State University  

Zhi Li, Iowa State University  

Stephanie Link, Iowa State University  

Volker Hegelheimer, Iowa State University 

 

Placement decision of ESL students based on holistic scores of Automated Writing 

Evaluation (AWE) 

 

In recent years a number of automated writing evaluation (AWE) tools have drawn much attention to 

both testing and teaching contexts (Attali & Burstein, 2006; Ware & Warschauer, 2006). Although AWE 

has been increasingly used in language classes due to the existence of numeric scores and immediate 

written feedback, relatively few studies have touched the use of AWE for placement tests/purposes. 

Situated in an interpretive argument for English Placement Test (EPT), this study aims to explore 

whether the numeric scores from Criterion, an AWE tool developed by Educational Testing Service 

(ETS), can be utilized to help make placement decisions in an ESL program at a large Midwestern 

American university. Thus, our research answers the following research questions: (1) What is the 

relationship between Criterion output (holistic scores, trait feedback) and EPT decisions? (2)To what 

extent can holistic scores from Criterion distinguish between different levels of ESL writing classes? To 

answer the research questions, a mixed-method approach was employed. A college level first year 

prompt from Criterion item bank was used in an administration of EPT in 2012, from which 45 essays 

were randomly selected from three EPT levels (135 essays in total). These graded essays were later 

manually entered into Criterion for its holistic scores and trait feedback. Firstly, we compared the scoring 

rubric used in EPT and the score descriptions in Criterion to establish the link between the placement 

decisions and Criterion scores. Then, the actual correspondence between placement decisions and 

Criterion scores was mapped through Criterion score distribution analysis and correlational analysis. Our 

final step was to conduct human rater interviews and a qualitative discourse analysis of the essays in 

order to fully explore the quantitative findings. Results of the analyses showed a relatively low 

correlation between Criterion and EPT placement decisions; however, the AWE tool was able to 

distinguish passing essays from non-pass, especially with the diagnostic information from the trait 

feedback. The relative low correlation between human placement decisions and AWE scores is due to a 

number of factors, including low correspondence between scoring criteria of Criterion and that of the 

classroom assessment, and the level of essay prompt from the Criterion administered in this study. In 

addition, the wide coverage of error categories in Criterion may have distorted the holistic score by 

failing to reward content-related features that students produce well. Along with the result of the study, 

this presentation reports on suggestions for making use of the AWE studies in practice by taking the 

findings and limitations of the study into account. 
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Limei Zhang, Nanyang Technological University 

Christine Goh, Nanyang Technological University 

Antony Kunnan, Nanyang Technological University 

 

Test takers’ strategy use and reading test performance: A multiple-sample study 

 

Language assessment researchers have perceived test-takers’ strategy use as an important factor in test 

validation and test performance (Cohen, 2006). Bachman (1990) argued that a critical limitation to the 

quantitative approach of construct validation is the insufficient examination of the test taking process. 

Messick (1989) believed that test takers are consistently different in their use of strategies. In addition, 

Bachman and Palmer (2010) argued that two sets of test takers’ characteristics affect test performance: 

focal and peripheral attributes. The focal attribute is test takers’ language ability which comprises 

language knowledge and strategic competence. Strategic competence is defined as “higher-order 

metacognitive strategies that provide a management function in language use” (Bachman & Palmer, 

2010, p. 48). Peripheral attributes include personal attributes, topical knowledge, affective schemata, and 

cognitive strategies. In summary, they believe that language knowledge (i.e., grammatical knowledge, 

textual knowledge, and pragmatic knowledge) is managed by a set of strategies which determine how 

language is realized in actual language use. Thus, this study investigates the relationships between 

Chinese college test takers’ strategy use through a strategy use questionnaire and test performance on a 

reading comprehension test. In spite of researchers’ consensus view that metacognition plays a crucial 

role in many cognitive activities, the construct of metacognition in relation to language use was not 

elucidated sufficiently. Some researchers pointed out that distinction between metacognitive and 

cognitive strategies is not easy to demarcate (Chapelle, Grabe & Berns, 1997; Paris, Waskik, & Turner, 

1991), i.e., metacognition is unitary; some researchers argued that metacognitive and cognitive strategies 

are key components of language learners’ metacognition, i.e., metacognition is componential and 

hierarchical (e.g., O’ Malley & Chamot, 1990; Oxford, 1990; Wenden 1998); and some researchers 

believed that metacognitive and cognitive strategies are separable and correlated (Phakiti, 2003, 2008; 

Purpura, 1997, 1998). Based on relevant literature, three models (unitary, higher-order and correlated) of 

strategy use and reading test performance were hypothesized and tested. 593 Chinese college test takers 

were invited to respond to the 38-item strategy use questionnaire and a 50-item reading test. The 

questionnaire was developed based on relevant theories and empirical studies (Bachman & Palmer, 2010; 

Pressley & Afflerbach, 1995) and validated before actual use. The reading test, the College English Test 

(CET-4) Reading subtest, is the most influential college English test from the mainland China (Jin, 2008). 

The data were randomly split into two samples (N=296 and N= 297) and the three hypothesized models 

were tested across both samples to identify the baseline model. The structural equation modeling (SEM) 

analysis showed that the unitary model fit the data best in both samples. Further, multi-sample cross-

validation analysis was conducted across the two samples. The results supported the invariance of factor 

loadings, measurement error variances, structural regression coefficients, and factor variances for the 

unitary model. It was indicated that college test takers’ strategy use affected their lexico-grammatical 

reading ability (LEX-GR) significantly. The results provide support for Bachman and Palmer’s (2010) 

model of strategic competence. Implications of the findings for classroom teaching and test development 

are discussed. 
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Vahid Aryadoust, National University of Singapore 

Siew Mei Wu, National University of Singapore 

 

Investigating growth in paragraph writing skills of tertiary students 

 

This paper reports an ongoing study which investigates the development of paragraph writing skills of 

140 undergraduate students at the National University of Singapore. We quantified students’ writing 

skills at four time-points by using rater judgments and Coh-metrix analysis and collected further 

evidence of progress through students' learning reflection portfolios. Initially, paragraphs written by 

students at the beginning, two mid points, and end of the course were marked by several expert raters 

using an analytic marking rubric. The marks were subjected to many-facets Rasch model analysis to 

determine the effect of rater severity and identify misfits. To enhance the precision of this analysis, we 

used anchored data for both raters and scales. The misfits were examined and remarked by a validation 

team of writing experts. The finalized raw scores and FACETS fair measures across four time-points 

were subjected to a latent growth curve analysis. Students paragraphs collected at the four time-points 

were then subjected to Coh-metrix analysis and the growth of cognitively-based syntactic and semantic 

measures across time was evaluated via several latent growth curve models. Finally, a number of 

students’ portfolios were examined by researchers to explore their own evaluations of their development. 

The study has several important implications for classroom assessments: a) sheds light on the growth 

patterns of students’ writing skills as measured by raters and Coh-metrix technology; b) evaluates the 

precision of and differences between human judgments and Coh-metrix in short-term longitudinal studies; 

c) explores the relationship between students’ learning reflection and the two quantitative methods; and d) 

proposes an efficient method to control for raters’ severity and bias in growth data.  
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Beverly Baker, McGill University 

Rika Tsushima, McGill University 

Shujiao Wang, McGill University 

Mariusz Galczynski, McGill University 

Sarah Desroches, McGill University 

 

Investigating the assessment literacy of standardised language test score users in Canadian 

higher education 

 

Through the framework of language assessment literacy (Inbar-Lourie, 2008; Taylor, 2009), this research 

project is examining the use of standardised language test scores in admissions decisions in 

postsecondary educational institutions in Canada. Canadian university admissions officers, as 

gatekeepers, are faced with a wide and potentially confusing array of language tests supplied by ever-

increasing numbers of non-native English speaking applicants. While detailed knowledge of these tests is 

the domain of language assessment specialists, admissions decision makers need a certain amount of 

language assessment literacy (LAL) to enable them to make use of language test scores effectively and 

ethically. This project therefore involves the collaboration of assessment professionals and admissions 

decision makers across Canada in the joint creation of informational materials regarding the use of 

language tests in admissions decision-making. 

This research program has two objectives: 1) to determine the nature of the language assessment 

literacy (LAL) base for this particular context; and 2) to make use of this knowledge base to develop and 

pilot interactive workshops with admissions officers, leading to the production and distribution of 

informational materials. In addressing these objectives, Phase 1 of the research program (spring/fall 2012) 

has involved the collection and qualitative analysis of the following information: 

 

a) open-ended surveys with twenty university admissions officers from across the country regarding  

the use of language test scores in admissions decision-making; 

b) publicly-available information on test score use from several ESL/EFL standardised test providers;  

and  

c) literature from the areas of educational assessment and of language assessment literacy (Inbar-Lourie,  

2008; Davies, 2008; O’Loughlin, 2011; McMillan, 2001a & 2001b).  

 

Phase 1 has resulted in revealing a rich portrait of the nature of the LAL knowledge base needed for 

this context, and in suggesting the type of content needed in informational workshops with these 

admissions officers. We have now just moved to Phase 2—the development and piloting of the 

workshops (winter-spring 2013). In this Work-in-Progress (WIP) session, our team hopes to receive 

feedback on the workshop materials themselves and on the process used to create them, as well as 

suggestions for the creation of appropriate informational materials. We would provide concrete drafts of 

our materials as an impetus for discussion. As LAL is not yet well developed as a research focus in our 

field, it seems especially suited to the interactive professional exchange offered by LTRC’s WIP 

sessions. This topic is timely: recent scholarship in language assessment has suggested that our 

community has not been playing the role it could be in developing appropriate levels of LAL in 

language test score users (Taylor, 2009). This work also has implications for access to and equity in 

higher education. In addition, this topic embodies the theme of this year’s LTRC, “broadening horizons,” 

in its emphasis on broadening the conversation on high-stakes language tests to include stakeholders 

who are making decisions based on test scores. 
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Brent Bridgeman, Educational Testing Service 

Chaitanya Ramineni, Educational Testing Service 

 

Optimizing the diagnostic utility of automated essay scoring 
 

Automated essay scoring (AES) can be used to produce scores on essays that may be diagnostically 

useful to English language learners. Traditionally, weighting schemes to produce such scores with AES 

have been based almost exclusively on the concept of optimizing the relation of automated scores with 

human scores of the same essays (e.g., by using multiple regression), thereby relinquishing any control of 

construct representation. Clearly, the rationale for human-prediction weighting is to imitate human scores 

as best as possible on the premise that machine scores should replace human scores. However, as Attali 

(2012) has argued, this approach is misguided as the machine is not well suited to imitate human scoring 

(e.g., it can’t read and understand text). Human prediction weights are meant to provide the best 

prediction of human scores on the same essays, but such weights may not produce scores that are the best, 

diagnostically useful, indicators of performance on more distal criteria. This project is investigating 

alternate bases for improving construct representation and prediction of AES models, as well as 

performance on other validity criteria that are temporally separated from the essay being scored by AES 

and that reflect a different writing genre. This project not only uses such an extended validity criterion, 

but also builds the initial model to optimally predict this criterion. AES models will be built to predict 

writing portfolio performance on papers written for the 1st year freshman English composition course 

sequence at a technological university. These portfolios were collected over three years for a total sample 

of 400 students. The portfolio assessment was designed to be diagnostically useful and to integrate 

assessment and teaching. The portfolios were scored according to locally developed rubrics that reflected 

the goals of the instructional program. Competencies were scored on a one to six scale from each of two 

faculty members. The performance and the feature weights of the new AES models built to predict this 

portfolio assessment will be compared to original models (based on predicting human ratings on the 30-

minute writing task). These models will also be compared to models in which the weights are based on 

expert judgment. With judgment-based weighting, experts set weights according to judged importance of 

AES features or measured dimensions of writing. Ben-Simon and Bennett (2007) carried out this 

approach with two independent committees of writing experts. They found that judgment-based e-rater 

scores generalized well to new prompts, compared to the “brute-force” human-prediction based e-rater 

scores. The current study extends the notion of “new prompts” to totally new genre (portfolios). We will 

further examine (a) whether the optimal feature set required to predict portfolio scores differs from that 

required to predict human essay scores, and (b) which features contribute the most unique variance when 

strong prior external measures (such as SAT writing scores) are available. 
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Youngshin Chi, University of Illinois at Urbana-Champaign 

 

Content validation study of a computerized business English test: Developing a language 

framework 
 

Establishing content validity requires systematic investigation of the degree to which a test samples from 

the target language use (TLU) domain. Investigating the content representativeness of the TLU domain is 

particularly important for a test of English for specific purposes. In this presentation, the author reports 

on ongoing work in developing a language content analysis (LCA) framework for a newly developed 4-

skills computerized business English test called E^Pro. The test presents a variety of tasks, most of which 

integrate more than one language skill as the language input-output channel. The aim is to develop a 

framework that will enable the test developer to systematically examine the content representativeness of 

E^Pro tasks in relation to the TLU domain. Although E^Pro is a business English test, it is not designed 

to be specific to any particular industry. The construct measured is defined as the ability to understand 

and use spoken and written English at functional speeds in everyday workplace situations. Therefore, the 

TLU domain for E^Pro is rather broad – general workplace communication. An initial version of the 

LCA framework was drawn from Weir’s context validity framework (2005) and Bachman and Palmer’s 

(2010) task characteristics framework. Combining elements from both frameworks appears to provide a 

more comprehensive framework for content analysis. The initial effort focused on classifying linguistic 

characteristics in the item input and expected response output in E^Pro tasks. To perform this 

characterization task, a set of taxonomies was first derived, including organizational, pragmatic, topical, 

and skill based taxonomies. The purpose of using these taxonomies was to allow better identification and 

classification of the relationship between the tasks and the TLU domain. One strand of the organizational 

taxonomy focuses on the analysis of grammatical features both at a macro level and at a micro level. For 

instance, a macro-level categorization involves identification of overall grammatical features in a task 

(e.g., simple or complex sentence structure), whereas a micro-level categorization examines each 

sentence (e.g., interrogative, if-conditional) used in each item in the same task. The pragmatic taxonomy 

includes functional features, in which examination of the overall type of operations in communication 

(e.g., ideational, manipulative) as well as language functions employed in the tasks. The topical 

taxonomy refers to general and specific topics in the tasks. The skill taxonomy includes basic skills for 

four domains (speaking, listening, reading, and writing) that learners need to acquire in the target 

language. So far, this initial LCA framework has been applied to a total of 350 speaking and listening 

and 86 reading and writing items in a series of preliminary content analyses. For listening and speaking 

skills, a total of eight different tasks have been analyzed (e.g., sentence repetition, story retelling, 

conversations). For reading and writing, five task types have been analyzed. Through matrices, the 

presentation shows how the framework has been applied in analyzing the item content and task 

characteristics to demonstrate, first, framework’s appropriateness for analyzing item content and task 

characteristics, and, second, its applicability in constructing the content aspect of the test’s validity 

arguments. 
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Troy Cox, Brigham Young University 

 

Investigating prompt difficulty in automatically scored speaking performance assessments 
 

To facilitate the administration of speaking tests, many organizations use technology in the delivery of 

the speaking assessments and researchers are exploring the use of Automatic Speech Recognition (ASR) 

as a cost effective way to grade the tests. A progressive step could be the delivery of a computer adaptive 

test (CAT) that uses productive tasks. While ASR has great potential, it is still limited in its ability to 

recognize both speaker and context independent speech samples (O’Shaughnessy, 2008). Despite that 

limitation, ASRs can be programmed to recognize temporal features such as speech rate, number of 

pauses, etc. with good reliability (De Jong & Wemp, 2009). With human ratings, these temporal features 

have been found to have moderate to strong correlations with speaking ability (Ginther, Dimova & Yang, 

2011). This presentation will examine to what extent the timing features extracted via ASR can predict 

human-scored speaking ability. Furthermore, it will drill down to examine the extent to which the rater 

predicted difficulty of the speech prompts is ordered as expected for both the empirical human item 

scoring and ASR scoring for each prompt. If different prompts result in different speech timing features 

and those features do not align with the human scoring, then the variance in ASR scores could be more 

indicative of task than an examinees’ speaking ability. This would have important implications in the 

development of speaking CATs. To determine the effect of prompt on ASR speech timing features, a 10-

item speaking test was administered to 201 ESL students. The ASR speech timing features (speech time 

ratio, number of syllables, speech rate, articulation rate, mean syllables per run, silent pause time, 

number of silent pauses, mean silent pause time, silent pause ratio) of all ten items were analyzed with a 

multiple linear regression to see which variables predicted the most variance human rated speaking 

scores. It was found that the speech rate, mean syllables per run, number of silent pauses could account 

for 31% of the variance in the human rated scores (r = .56, r2 = .31). The regression equation created for 

the whole test was applied to each item to calculate how each item would have been scored individually. 

The prompts did result in significantly different means based on the timing features. The resulting ASR 

item-level (AIL) scores were then correlated with the rater predicted difficulty (RPD) levels and the 

human-scored item difficulty (HID) parameters that had been calculated from human ratings using a 

many facet Rasch model. It was found that the relationships were small but not significant (AIL and RPD, 

r = .25, p = .49; AIL and HID, r = .23, p = .51). Implications of this in the development of CATs will be 

discussed. 
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Jeremy Gray, Lingnan University 

Wai Lan, Winnie Shum, Lingnan University 

Yuanyuan, Gwendoline Guan, City University of Hong Kong 

 

Listening subskills and metacognitive strategies in a diagnostic English language 

assessment 
 

One of the main aims of a diagnostic language assessment is to provide useful feedback on the test-takers’ 

strengths and weaknesses in the target language. Research into the cognitive subskills involved in L2 

users’ language skills, such as listening and reading, provides a basis on which these subskills can be 

diagnosed. Although existing diagnostic tests are arguably able to identify areas of relative strength and 

weakness of the L2 learners, there is little in the way of specifically identifying the steps the learners can 

take towards improving their areas of weakness. In view of this, the current research aims to explore the 

possibility of relating the listening subskills tested in the Diagnostic English Language Tracking 

Assessment (DELTA) to known listening metacognitive strategies. The rationale underlying this is that 

various studies have shown the positive influence of metacognitive strategies on learners’ language 

ability (e.g., Vandergift, 2003; Chamot, 2005). If the metacognitive strategies involved in a specific 

listening subskill can be more clearly identified, better feedback can be given to learners in terms of the 

resources, strategies and learning plans they can use, thus improving the effectiveness of the diagnostic 

feedback that they receive. In order to probe into these issues, the Metacognitive Awareness Listening 

Questionnaire (MALQ), developed and validated by Vandergrift et al (2006), was administered to 

students immediately after they took the DELTA. Students with high, medium and low DELTA 

measures (i.e. overall proficiency) were interviewed to seek a deeper understanding of the cognitive 

subskills they employed while answering the listening questions. The Correlation of students’ MALQ 

results and their DELTA listening scores was analyzed first to explore how students’ metacognitive 

strategies and their language proficiency might be related. Factor Analysis was then used to test which 

metacognitive strategies were contributing towards specific listening subskills. The results were then 

analyzed together with the interview data to look for a more comprehensive interpretation of the 

interaction between the two. It is hoped that the results of this research can shed some light on whether 

metacognitive strategies can help to improve the effectiveness of the information provided in diagnostic 

assessments. 
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Sumi Han, Northern Arizona University 

 

L2 collocational proficiency: Expanding the speaking proficiency construct in automated 

scoring 
 

For the last decade, automated speech scoring technologies and systems have been developed and 

employed in language learning and testing settings. SRI’s international’s EduSpeak®  system (Franco et 

al., 2010), Pearson’s Versant™ tests (Pearson, 2008), and ETS’s SpeechRaterRM (Xi et al., 2008) are 

used or being developed to automatically evaluate non-native speakers’ speaking proficiency. These 

machine-based automated speaking systems potentially facilitate score reliability and immediate 

feedback at a lower cost, compared to human rating. However, the problem of under-representation of 

the construct of speaking proficiency in automated scoring calls for comprehensive research into 

components of speaking proficiency, which may not be rated by human raters (Xi, 2010). The role of 

collocations in a broader sense (e.g., verb-noun and adjective-noun collocations, prepositional verbs, or 

phrasal verbs) in language performance has been examined in second language acquisition and corpus 

linguistics (Erman, 2007; Lin, 2012; Schmitt, 2004; Ushigusa, 2008; Wood, 2006). In language testing, 

collocations have been measured as one aspect of vocabulary depth, but recent studies have attempted to 

examine how the use of collocations can explain speaking proficiency, especially in automated speaking 

scoring (Xu, 2012; Xu & Xi, 2010). Xu and Xi (2010) reported a ‘collocation tool’ was being under 

investigation for SpeechRaterRM, an automated speaking scoring system for the TOEFL®  iBT Practice 

Online (TPO) Speaking Test. Collocational features can contribute to expanding the construct of 

speaking, along with additional validity and reliability evidence of automated speaking scoring models. 

The use of collocations can be related to automatic oral performance, how accurately and quickly non-

native speakers produce appropriate intelligible spoken language in real time (cf., Van Moere, 2012). 

This preliminary study aims to examine if L2 collocational proficiency can further contribute to 

predicting the speaking proficiency construct in automated speech scoring. Operationally, L2 

collocational proficiency will be measured through collocational complexity, accuracy, and fluency 

(CAF) for twelve structural and semantic patterns of collocations. Once CAF measures of collocations 

are developed, two research questions will be explored: (a) Do collocation measures of CAF correlate 

with subjective ratings and objective measures? and (b) Do different collocation measures of CAF 

distinguish English learners at different levels of oral proficiency. Non-native speech performances on an 

integrated speaking task will be rated for collocation and oral proficiency: objective CAF measures of 

collocations and subjective (by raters) and objective (CAF measures) measures of oral proficiency. The 

scores from L2 speaking subjective and objective measures and L2 oral collocation measures will be 

compared to find out what collocational features and how much they explain L2 proficiency. Overall, it 

is hoped that research findings can update automated scoring systems by expanding the speaking 

construct of less predictable oral responses. In the presentation, the procedure and findings of the pilot 

study will be reported and discussed in detail.  
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Chihiro Inoue, Asahikawa Medical University 

 

Exploring the criterial features of spoken performances on the same tasks at A2, B1, and 

B2 
 

 

 

(This proposal was withdrawn by the author)  
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Yeon Joo Jung, Georgia State University 

 

The development of second language writing proficiency: A linguistic analysis 
 

Multiple studies have demonstrated that as writers mature, writing skills improve in terms of linguistic 

features (McNamara et al., 2010; Crossley et al., 2011). A substantial volume of research has focused on 

analyzing the role of linguistic features produced by learners in first language (L1) writing as well as in 

second language (L2) writing assessment. However, research examining L2 test performance data to 

explore which linguistic features distinguish levels of writing proficiency awarded by raters are scarce 

and the data have been relatively limited in scope. Hence, the focus of this research is two-fold: (a) to 

identify and evaluate linguistic features which define each proficiency level in L2 writing assessment and 

(b) to examine the underlying complexity of test performance which is not well represented in a single 

holistic score. Building on Crossley et al. (2011), the proposed study will explore linguistic features of 

writing performances of adult nonnative speakers of English on the English for Academic Purposes 

(EAP) task in the context of Michigan English Language Assessment Battery (MELAB). It also 

examines the relationship between linguistic features of test-takers’ writing proficiency and holistic 

scores awarded by raters to the written compositions. A corpus of 200 written compositions graded by 

trained raters based on the ten-level MELAB Composition Rating Scale will be analyzed 

computationally to distinguish the differences between the linguistic features of the essays which were 

assigned each proficiency level. The computational tool Coh-Metrix will be used to analyze the linguistic 

qualities of the written compositions. Among a wide range of linguistic indices Coh-Metrix provides, 

multiple sets of linguistic indices for syntactic complexity, lexical sophistication, text structure and 

cohesion will be selected. A number of statistical analyses will be conducted on the essays using SPSS. 

First, an analysis of variance (ANOVA) will be performed to ascertain if there are any differences in the 

quality of the written compositions among the proficiency levels, with the scores assigned to each level 

of test-takers by human raters as the dependent variable. A discriminant function analysis (DFA) will 

follow in order to investigate which indices from the Coh-Metrix measures have high predictive power of 

essay quality at each proficiency level. Multiple ANOVAs will be conducted first to select the predictor 

variables for the DFA, and then to ensure that differences among proficiency levels in terms of 

significant variables are not due to prompt effect. Finally, a stepwise regression will be performed to 

examine which of the selected variables in the DFA better predict human ratings using the continuous 

score. The proposed study will shed light on the identification and evaluation of the characteristics of 

quality writing, identifying linguistic features which distinguish levels of writing proficiency on the 

MELAB. The results will contribute to improving the current rating scale of the MELAB as well as 

establishing definition of writing proficiency at different levels of achievement in L2 academic writing. 

Moreover, the distinct linguistic features found in a range of different proficiency levels shed light on the 

interpretation of learners’ competence represented as holistic scores. 
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Dorry M. Kenyon, Center for Applied Linguistics 

Margaret E. Malone, Center for Applied Linguistics 

Megan Montee, Center for Applied Linguistics 

 

Computerized speaking tasks for assessing young English language learners 
 

This work-in-progress session will discuss the development of a computerized speaking assessment of 

academic English language proficiency. The speaking assessment is one section of an academic English 

language proficiency test designed for English language learners in grades 1-12 to be used by 30 states in 

the United States. The test, which will be made operational in 2015, will be administered annually for 

accountability and program purposes. The speaking section will include computer-administered speaking 

tasks that will be centrally scored by trained raters. In this session, presenters will focus on how test 

developers have addressed key challenges to task design, particularly for the youngest ELLs, present 

results from initial pilot testing, and seek audience feedback on design decisions. When developing tasks 

to assess academic speaking proficiency, it is vital to authentically elicit the oral language students use in 

real-world academic contexts. However, there is limited research about the nature of the development of 

academic oral language of young English language learners in U.S. schools. Thus, one major challenge 

for the test developers was how to define the type of language represented within and elicited by the new 

computer-based speaking tasks. A second issue was the computer delivery of tasks, which poses 

challenges to task authenticity. Focusing on learners in the earliest grades, this session will include the 

presentation of prototype test tasks to demonstrate how test developers addressed these challenges. 

Presenters will next discuss the multi-phase piloting process and present results from a first round of 

cognitive labs with elementary school students. The cognitive labs included retrospective interviews with 

test takers and were designed to explore the usability of the computer interface for these young learners 

and to provide data about how well tasks elicited academic language as defined by the test construct. 

Retrospective interviews were videotaped and coded for major themes. Results from the cognitive labs 

were used to revise the format and content of tests tasks. Results from the first rounds of cognitive labs 

will be presented during the session and discussed in terms of implications for task design and 

refinement of the task and test specifications. Next, presenters will discuss further stages of task 

development and piloting. Participants in the session will then be asked to provide feedback about the 

cognitive lab results, task prototypes, and the planned next steps. Presentation materials will include 

sample task prototypes, cognitive lab results, and feedback forms for the session participants to provide 

comments and suggestions.  
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Hye Won Lee, Iowa State University 

 

Innovative assessment tasks for academic English proficiency: An integrated listening-

speaking task vs. a multimedia-mediated speaking task 

 

It has been a widely accepted practice in test development and administration to assess one’s language 

proficiency by a test divided into sub-sections of a skill area (e.g. speaking, listening, reading, writing). 

Test users also conceptualize language ability as consisting of separate skills and prefer scores in each 

skill (Jamieson, Eignor, Grabe, & Kunnan, 2008). However, a recent approach to language testing 

acknowledges that much of “real world” communication includes the integration of two or more skills, 

and reflects this view in test design by having integrated tasks such as a listening-and-then-speaking task 

(Educational Testing Service, 2010; Frost, Elder, & Wigglesworth, 2012). Although Weir (1990) 

explains that an advantage of integrated tasks is their authentic nature, the authenticity of currently used 

integrated tasks is taken for granted without empirical justifications. It is unknown 1) how much the 

characteristics of integrated tasks correspond to those of the target language use (TLU) tasks and 2) how 

much the linguistic knowledge, processes, and strategies required for successful completion of integrated 

tasks correspond to those for completing the TLU tasks. In this exploratory study, one of the integrated 

task types, a speaking task after listening to an audio lecture on an academic topic, is selected for 

analysis of its task characteristics and construct, which is compared with a TLU task in the academic 

context. In addition, a multimedia-mediated speaking task (MMST)—a similar task to the integrated 

listening-speaking task (ILST) but with a video lecture as its stimulus—is developed by the researcher 

and examined in terms of its relationship with the ILST as well as the TLU task. First, a domain analysis 

of English-medium institutions of higher education, the target context, is carried out to identify the 

attributes of the TLU task and define an ability used to complete the task. Second, a group of language 

testing experts evaluates the degree to which the characteristics of the two assessment tasks, the ILST 

and MMST, correspond to those of the TLU task. Test takers’ perceptions on the representativeness of 

the two assessment tasks to the TLU task are also investigated. Lastly, a qualitative analysis of 1) test 

takers’ spoken responses to the ILST and MMST in terms of linguistic resources, fluency, and content 

and 2) stimulated recall interviews on cognitive and metacognitive strategies used to complete the two 

tasks is performed to understand language knowledge and strategic competence involved in task 

accomplishment in comparison with the target ability. It is expected that the MMST provides context 

more similar to that of the TLU task and better taps into a performer’s language ability required for 

completing the TLU task. The research results will provide empirical evidence to support the inferences 

of “domain description” (a link between performances in the TLU domain and the observations of 

performance in the test domain) and “explanation” (a link between the observations of test performance 

and the construct) in a validity argument for an academic English proficiency test containing the types of 

integrated tasks featured in this study (Chapelle, Enright, & Jamieson, 2008). 
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Lorena Llosa, New York University 

Margaret Malone, Center for Applied Linguistics 

Jing Wei, New York University  

Anne Donovan, Center for Applied Linguistics 

 

An investigation into the comparability of students’ writing performance on the TOEFL-

iBT and in university writing courses 

 

Although many studies have been conducted to validate the writing tasks on various versions of the 

TOEFL, few have carefully explored the comparability of students’ performance on TOEFL writing 

tasks and actual academic writing tasks. Investigating this comparability is essential for providing 

backing for the extrapolation inference in the TOEFL validity argument. The present study begins to fill 

this gap by closely comparing 100 international, nonnative, English-speaking undergraduate students’ 

performances on two TOEFL iBT writing tasks—one independent and one integrated—and their 

performances on two actual academic writing tasks assigned in required writing classes at two U.S. 

universities. Student participants will first fill out a background questionnaire, then complete the two 

TOEFL iBT writing tasks, and finally respond to a questionnaire about their perceptions of the TOEFL 

iBT independent and integrated writing tasks, the extent to which they think these tasks are similar to the 

tasks they complete in their university writing class, and the extent to which they perceive their 

performance on the TOEFL iBT tasks to be similar to how they perform in their writing class. The 

instructors of participating students (approximately 20-30) will also complete a questionnaire about their 

perceptions of TOEFL iBT writing tasks, the extent to which they resemble tasks that they assign in their 

classes, their perception of the TOEFL rubrics, and the extent to which the criteria in the TOEFL rubrics 

match the criteria they use when evaluating student writing. A subsample of 6 teachers will participate in 

an in-depth interview. To examine comparability of student performance, first we will examine the 

quality of students’ writing performance across the two settings using a common analytic rubric. Second, 

comparability will be examined from the perspective of the test takers and their instructors using data 

from the questionnaires and the interview. Finally, we will examine comparability in terms of the actual 

scores on the writing tasks across the two settings (i.e., performance on TOEFL iBT as reflected in 

TOEFL iBT scores and performance on classroom assignments as reflected in teacher scores/grades). 

Results of this study will provide critical information to support the validity of score interpretations 

based on the TOEFL iBT writing tasks. At the time of presentation, data collection will be in progress, 

and preliminary data analyses will be underway. During the Work in Progress session we will present the 

data and seek feedback about data interpretation and methods of analysis.  
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Yi Mei, Queen's University 

 

Assessing writing: How do raters deal with aspects not covered in rating scales? 

 

Previous studies have suggested that raters attend to a great variety of text features when assessing 

writing performance without prescribed rating scales (e.g., Cumming et al., 2001); but even when 

specific rating scales are given, there are discrepancies between the rating scales and aspects of writing 

that raters attend to (e.g., Baker, 2012; Barkaoui, 2010; Lumley, 2005). For example, salient text features 

(e.g., length, handwriting) may influence raters’ first impressions; or when writing samples did not 

cleanly fit onto a single band in the rating scale, raters had to develop various strategies to justify their 

decisions. Additionally, rater experience was found to influence rater decisions. Experienced and novice 

raters tend to employ different rating processes and assessment criteria (Erdosy, 2004). However, there 

remain questions regarding (i) how raters’ decisions are affected by construct-irrelevant aspects, or CIAs 

(i.e., aspects not covered in the rating scales); and (ii) differences, if any, between experienced and 

novice raters in dealing with CIAs. The National Matriculation English Test (NMET) is a curriculum-

based English test used for university admission decisions in China (Ministry of Education, 2012); its 

writing assessment component is holistically scored by teacher-raters. The purpose of this study is to 

investigate how experienced and novice NMET raters deal with CIAs when making scoring decisions. 

This study will adopt a sequential exploratory mixed-methods design (Creswell, 2009). First, document 

analysis of the NMET rating scale and interviews with NMET developers will be conducted to identify 

and confirm the writing assessment construct. Second, to examine what CIAs raters attend to and how 

they deal with them, six NMET raters will rate 30 writing scripts while conducting think-aloud protocols 

(TAPs; Ericsson & Simon, 1993). Interviews with these raters will follow immediately after TAPs to 

investigate raters’ interpretation of the NMET rating scale and how the CIAs influence their judgment as 

perceived by raters themselves. Last, a questionnaire based on the preliminary thematic analysis of rater 

TAPs and interviews will be distributed to NMET raters (n ≈ 200) to further analyze, quantitatively and 

qualitatively, how experienced and novice raters deal with CIAs. 

The results from a pilot study showed that (i) the NMET raters attended to some CIAs (e.g., 

paragraphing, formulaic expressions, self-correction trace) during scoring; (ii) raters held different 

attitudes toward presence of those aspects and therefore adopted different strategies to make scoring 

decisions; (iii) raters’ interpretation and application of the rating scale were influenced by teaching and 

prior rating experience, and awareness of the consequences of test use; and (iv) differences between 

experienced and novice teacher raters rested more on teaching experience than rating experience (i.e., 

raters gained rating experience by participating in other English writing assessments, which commonly 

have scales derived from the NMET scales). The findings of this study may deepen our understanding of 

the complexities of human raters’ decision-making process, especially in high-stakes assessments such as 

the NMET. The findings will raise concerns over adequacy of rater training and development of rating 

scales, and potentially lead to enhanced scoring reliability. 
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Jawee Perla, American University 

 

The role of diagnostic assessment in academic support 

 

However, one challenge in avoiding a “one-size-fits-all” support plan comes from both incoming 

diversity of students’ language proficiencies/academic literacies, as well as the wide range of academic 

disciplines into which they are matriculating. The diagnostic is useful only insofar as its tasks overlap 

with the student’s curriculum in terms of the specific skills required for upcoming academic tasks. 

Because of this, the results of the diagnostic test only comprise one of several inputs into the design of 

students’ academic support plan; first-semester syllabi as well as their incoming ielts/toefl sub-test 

profiles are also used to calibrate the support model. An early one-on-one consultation is held with all 

students to (1) work with them to customize their plan, (2) introduce them to relevant curricular 

resources and academic support services, as well as (3) informally assess their spoken English and 

discourse strategies, from which students-of-concern are then tracked and supported very closely. 

Because the partner institution that designed the English assessment tool uses the instrument primarily 

for placement into their EAP curriculum, they conduct additional item-type analyses which are then 

discussed with students by language counselors in order enable positive feedback on skills development. 

However, since our students are fully matriculated into degree-seeking academic programs and take no 

ESOL classes, these additional item-type analyses (which target particular linguistic constructs) have not 

yet been offered as part of the diagnostic package. An important question concerns the role this 

heretofore underutilized tool may have in enhancing our academic support model, and how this might be 

done. A related concern is the degree to which students are able to use the information provided, either in 

simple follow-through of the support recommendations, or in how realistic or actionable the information 

can be given competing priorities within the first semester of a degree program. We would like to initiate 

a discussion of the role of post-enrollment language assessment on academic support for fully 

matriculated international students in university programs as well as to exchange best practices and 

theoretical insight. 
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Yongfei Wu, Queen's University 

 

Bridging assessment for learning to self-regulation in Chinese tertiary EFL writing 

classrooms 

 

As an interactive and learning-focused pedagogy(Colby-Kelly & Turner, 2007), AfL is disseminating 

into many fields of education (Huang, 2010). In China, the Ministry of Education has promulgated the 

College English Curriculum Requirements (2007), a curriculum framework of EFL teaching at the 

tertiary level, requiring the use of AfL to help millions of college students learn English more effectively. 

AfL practices often include sharing curriculum standards with students, strategic questioning, feedback, 

self-assessment, and peer assessment (Black et al., 2003). Previous research has indicated that AfL 

improves learning, and raises standards of achievements (e.g., Black & William, 1998; Harlen & Winter, 

2004). In addition, helping learners develop self-regulation has long been considered an educational goal 

(e.g., Winch, 2002). AfL is closely related with developing students” self-regulation (Lee, 2007) and 

promoting students’ self-regulation is viewed as the “spirit” of AfL (Marshall & Drummond, 2006). 

However, Afl has remained relatively unresearched in language classrooms (Rea-Dickins, 2004) and 

empirical research bridging AfL to self-regulation in Chinese tertiary EFL writing classrooms has not yet 

been found. This research will employ the Butler and Winne’s (1995) model of self-regulated learning 

constructed from the social cognitive perspective. This model incorporates the learner’s cognitive system 

and the external feedback from teacher, peers or employers. Based on this model, Nicol and Macfarlane-

Dick (2006) put forward six AfL principles that support and develop self-regulation in students, i.e., 

clarifying what is good performance, facilitating self-assessment, delivering high quality feedback 

information, encouraging teacher and peer dialogue, encouraging positive motivation and self-esteem, 

providing opportunities to close the gap between current and desired performance, and using feedback to 

improving teaching. Furthermore, Assessment Reform Group (2002) formulated ten principles of AfL 

which are germane to self-regulation development. This study adopts a mixed-method approach. First, a 

large-scale survey will be conducted with two questionnaires administered to EFL writing teachers and 

their students in Chinese universities. One questionnaire investigates the extent to which the teachers 

implement the AfL principles in their EFL writing assessment practices. Another questionnaire measures 

the students’ self-regulation levels in EFL writing. Descriptive statistical analysis and means comparison 

will be used to investigate whether various degrees of implementation of AfL principles make a 

difference in students’ self-regulation levels in the EFL writing classrooms. Then, some teachers who 

highly implement the AfL principles in their EFL writing assessment practices will be interviewed on 

how they promote student’s self-regulation. A standard thematic coding process and logical cross-

analysis will be used to find the patterns in which the teachers promote students’ self-regulation in the 

EFL writing classrooms. The findings from this research will have theoretical value by provide empirical 

evidence to testify or modify Butler and Winne’s (1995) model of self-regulated learning. In addition, 

this research will also have practical implications for teaching, learning, and assessment of EFL writing 

in Chinese tertiary contexts. 
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Shasha Xu, Zhejiang University 

 

Preparing for the writing tasks of Graduate School Entrance English Examination: 

Stakeholders’ practice as a response to test task demands 
 

Stakeholders (students and teachers in particular) are inclined to tailor their self-regulated learning and 

instructional practices to cope with high-stakes tests. Test preparation practices, to a large extent, are 

determined by the stakes attached to the test and shaped by stakeholders’ perception of the demands of 

the test. Graduate School Entrance English Examination (GSEEE), with the number of test-takers 

totaling 1,800,000 in 2013, influences access to or exclusion from postgraduate education in China. With 

the growing awareness of the importance of productive skills in post-graduate studies and the potential 

beneficial washback on English learning of undergraduates, the format of the GSEEE has been 

undertaken several revisions in the past decade, one of which is the introduction of practical writing task 

in 2005 and the increased score weights on the writing section accordingly. It is assumed by the 

washback model in the current study that stakeholders’ perception of the GSEEE writing tasks tend to 

shape their preparation practices and trigger intense washback effect. The overall concern of this research 

aims to uncover test-takers’ preparation for the writing tasks of the GSEEE (practical writing and essay 

writing), to investigate the preparation activities and strategies used by test-takers and in what ways are 

these strategies useful for test preparation and test performance from the perspectives of students, 

teachers and raters. The data collection has involved 743 test-takers, 84 raters in an operational GSEEE 

administration and 5 teachers from two preparation schools. Both qualitative and quantitative data are 

collected via classroom observations, focus-group discussions, and questionnaires of different 

stakeholders. The preliminary findings of questionnaires and the themes of interviews are as follows: 

different preparation strategies by different groups of test-takers; usefulness of preparation strategies 

perceived by test-takers and raters; and the effect of memorizing on writing. Further analysis of the 

interview data suggests that the mismatch on the appropriateness and usefulness of preparation activities 

between the test-takers and raters, to a large extent, determine the effectiveness of test preparation for the 

GSEEE writing. The exposure of “black box” of rating procedure can help to inform test-takers of what a 

good piece of writing means to raters and reveals to them areas where they can improve and harness most 

efforts. The appraisal of the GSEEE writing tasks should never underestimate the relationship between 

tests, teaching and learning due to the intensive preparation practices and the examination-oriented 

learning tradition in China. The findings would contribute to the ongoing consequential validity 

framework for large-scale high-stakes language tests. 
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Helen Yannakoudakis, University of Cambridge ESOL Examinations 

Gad Lim, University of Cambridge ESOL Examinations 

Ø istein Andersen, iLexIR Ltd 

Ted Briscoe, University of Cambridge Computer Laboratory 

Fiona Barker, University of Cambridge ESOL Examinations 

 

Automatic writing assessment and feedback: An approach to improve construct and 

consequential validity 

 

The field of automated assessment (AA) of text focuses on automatically analyzing and assessing the 

quality of writing. A number of AA systems have been developed, usually employing natural language 

processing and machine learning techniques, where language learners can submit samples of their 

writing and receive feedback on them. Some (e.g. Conference on College Composition and 

Communication, 2009) have criticized the use of these systems as being ultimately counter to good 

writing and writing instruction. Indeed, contemporary approaches to validity and validation (Bachman & 

Palmer, 2010; Messick, 1989) require developers of assessment instruments to account not only for the 

construct they are measuring, but also for their use, consequences, and impact. In this Work in Progress 

session we discuss the development of an online AA system that can be used to provide diagnostic 

feedback within a learning-oriented, self-access, and/or teacher-directed assessment context, and address 

issues of construct validity, as well as of assessment use and impact. The AA system maps learners’ 

output to proficiency levels defined by external benchmarks and frameworks of language ability. Implicit 

in this mapping is the identification of positive and negative writing features related to topic relevance, 

organization and structure, language and style. We consider these features in terms of the degree to 

which they cover models and constructs of writing ability. These features can be weighted in different 

ways to maximize their predictive power within different language use contexts and for different L1 

backgrounds. Learners can therefore receive overall and specific feedback that diagnoses the quality of 

their writing according to context, increasing construct validity. Where use and impact are concerned, we 

considered research into how the intuitiveness, aesthetics and usability of diagnostic tools impact 

learning. In response, the system employs visualization techniques, highlighting parts of learners’ texts 

according to their overall quality. This is based upon evidence from word and part-of-speech n-grams, 

identified grammatical constructions, and an estimated error rate. As writing quality improves, the 

background color gradually changes from red towards green. This displays in an intuitive way the 

transition from low-quality writing to high-quality writing. The system also stores all texts submitted by 

the learner. Within a learning-oriented assessment context learners can, perhaps assisted by their teacher, 

repeatedly access the system and continuously work on improving various aspects of their writing, 

referencing their earlier work as desired. Using questionnaires to collect feedback from teachers and 

learners, we show that the system can be a useful supplement to other modes of learning that can help to 

promote learners’ writing development. 
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Cecilia Guanfang Zhao, Shanghai International Studies University 

 

Diagnosing EFL writing difficulties in the Chinese context 

 

The evaluation of students’ educational progress in Chinese schools still depends heavily and almost 

exclusively on the use of timed tests. The extensive use of such tests, however, leads to a general lack of 

writing ability among Chinese students. In EFL teaching and learning, this problem is especially salient 

(Yan, 2012) and is seen as “directly affecting [Chinese students’] research and learning ability at the 

postgraduate level” (Zhang, 2010, p.311). To help students develop their EFL writing ability, however, 

we need to first understand the nature and the sources of their writing difficulties. The purpose of this 

study is, therefore, to gather evidence and data that help explain why Chinese students have the problems 

they have with EFL writing. Currently, data from three main sources are being collected at local high 

schools and colleges in Shanghai, China. The construct of EFL writing ability as operationalized in 

learning standards, textbooks, and high-stakes tests is examined vis-à-vis the Hayes-Flower (1980) 

writing model and the model of language ability (Bachman & Palmer, 1996; Douglas, 2000). Such 

analysis can help identify components of writing ability that are addressed in the Chinese context, which 

in turn could reveal possible construct under-representation that may be a source of students’ writing 

difficulties. Observations of EFL instruction and interviews with teachers are then conducted to identify 

instructional deficits that may cause students to experience certain challenges when they write. Finally, 

insights into writing difficulties are also gained from students themselves. In addition to interviews with 

college students about their writing difficulties, a diagnostic tool is used to collect data from high school 

students, as they are less able to verbalize their challenges in the first place. Although commercially 

available diagnostic writing assessments do exist, they are developed for use either with native speakers 

of English (SWET, TOWE, TOWL-3) or with L2 learners of English at the college or adult level 

(DIALANG, DELNA, DIAKULI). None focuses on the EFL student population at the secondary level. 

We therefore need a diagnostic writing assessment tailored to Chinese EFL students, especially those in 

the 10th and 11th grade, where teachers can still use such an instrument to offer timely and appropriate 

remedial services to students before they exit high school. A preliminary version of the diagnostic tool is 

constructed based on Llosa et al.’s (2011) inventory of high-school students’ writing difficulties, together 

with considerations of high school students’ learning objectives, overall language proficiency, and the 

assessment practices in the Chinese context. Unlike the existing diagnostic tools that either focus on 

assessing discrete aspects of writing ability or rely on a detailed analytic rubric to diagnose strengths and 

weaknesses, this instrument examines both the cognitive writing process and the written product. It is 

administered to 190 10th and 11th grade EFL students in a pilot study of the usefulness of the instrument. 

Analysis of data is under way, and results will be shared at the conference. Advice on how to proceed 

with the revision and validation of the diagnostic instrument will be sought.  

  



WORKS-IN-PROGRESS ABSTRACTS  

LTRC 2013 Broadening Horizons •170 

Jiming ZHOU, The University of Hong Kong 

 

Reconciliation between assessment for learning and assessment of learning in Chinese 

award-winning teachers' EFL classrooms 

 

As an indispensable component of campus and even social life, assessment should not be discussed in a 

culture vacuum. The values of assessment for learning have been investigated and supported in the 

international literature, but even in the western context where it has been promoted for decades, there are 

indications that achieving congruence between assessment for learning (AfL) and assessment of learning 

(AoL) is by no means an easy thing. In a more test-dominated setting like Hong Kong, paradigm conflict 

emerged when school-based assessment was introduced into a more formal and summative assessment 

system. To date, relatively little research has been conducted to unravel AfL in university EFL 

classrooms in mainland China; this study will address the gap by probing perceptions and practices of 

university award-winning EFL teachers in relation to classroom-based assessment. The group of award-

winning teachers are brought into focus in this study because they are believed to achieve reconciliation 

between formative purposes of assessment and system-wide accountability demands in a tactical and 

practical way. The research participants are competitors in the final of a national foreign language 

teaching contest in China. The selective mechanism of the contest has decided that these teachers are 

well-acknowledged for their learning-oriented teaching and high academic performances of their students 

in some national standardized testing. Investigation into their assessment perceptions and practices may 

allow us a glimpse at how AfL and AoL can be aligned for practical purposes in Chinese university 

classroom settings. Seventeen EFL award-winning teachers selected by the contest were interviewed 

about their perceptions and daily practices of classroom assessment at the first stage of the study. As the 

study proceeds, further classroom observation in two of the participants will be carried out. Interviews 

with students and faculty-level policy-makers will also be conducted to elicit their beliefs about 

assessment, teaching and learning. Preliminary findings from the interviews indicate that award-winning 

teachers generally demonstrate formative orientation in their classroom assessment planning, framing, 

conducting and reporting. Through practices like learning strategies training and peer assessment, they 

align assessment with teaching and learning in the micro environment of classrooms to counterbalance 

unwanted impact of summative assessments from the macro contexts. This study, triangulated with 

classroom observation and interview with students and faculty-level policy makers in the following stage, 

will be of practical significance for the implementation of AfL in China and other Confucian-influenced 

settings. In such cultural contexts where tremendous importance has been attached to test scores, it is still 

possible and highly valuable to focus on the learning-facilitating purpose of assessment. The various 

strategies of AfL and its reconciliation with AoL in Chinese award-winning teachers’ EFL classrooms 

may be a compromise, but in a necessary and beneficial way.  
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Maps: Conference Venue  
 

Conference Halls, Korea Chamber of Commerce and Industry  

대한상공회의소(大韓商工會議所) 국제회의장 

 
The three-day main conference for the 35

th
 Language Testing Research Colloquium (LTRC) takes place 

at the KCCI (Korea Chamber of Commerce and Industry) building in downtown Seoul from July 3
rd

 

through 5
th
. The venue is about 10-15 minutes’ walk from Seoul Station and City Hall Station. The KCCI 

Building is located right across the street from Namdaemun (南大門, also called Sungnyemun) which is 

easy to find and clearly marked on maps. Seoul Station is another major center that is easy to find on 

maps, and is within 10 minutes’ walking distance of the conference venue.  

 

The conference halls and exhibition rooms are located on the B2 floor of the KCCI Building. 
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Maps: Ground, B1, and B2 Floors of KCCI

 



 

 

 

 

 

 

 
 

 



 

LTRC 2013 Broadening Horizons •174 

 
 

 

 

 



 

LTRC 2013 Broadening Horizons •175 

Index 

A 

Abdul-Kadir, Kadeessa ,115 

Ahn, Hyunah ,67 

Alderson, J Charles ,35,87 

Alderson, Charles, 101,102 

Andersen, Ø istein 118 

Arias, Angel ,116 

Aryadoust, Vahid,152 

 

B 

Bae, Jungok, 117 

Baker, Beverly, 153 

Banerjee, Jayanti, 132 

Bärenfänger, Olaf, 145 

Barker, Fiona, 168 

Berry, Vivien ,69 

Bhumichitr, Dhiravat, 52 

Bi, Nick ,75 

Boals, Timothy, 110,111 

Borneman, Matthew J., 38, 42 

Bridgeman, Brent ,154 

Briscoe, Ted, 168 

Brunfaut, Tineke, 86,87 

Backman, Lyle, 91,110 

Bentler, Peter M. ,33 

 

C  

Cai, Hongwen ,37 

Chapelle, Carol, 68,86,90 

Cheng, Jian,83 

Cheng, Liying.56 

Chi,Youngshin,155 

Cho, Bokyung,128,135 

Choe, Yoonhee,77 

Choi, Ikkyu,39,61 

Choi, Sungmook,117 

Church, Jacquelin,125 

Clark-Gareca, Beth,118 

Cox, Troy,156 

Cumming, Alister,86 

Cotos, Elena, 86.90 

Clemeau Eleanor, 105,107 

 

D 

Davis, John,65 

de la Torre, Jimmy,31 

De Jong, John,59 

Desroches, Sarah,153 

Docherty, Coreen,57 

Donovan, Anne,163 

Drave, Neil,91,96 

Dobson, Barb,132 

Dunlop, Maggie, 143 

 

E 

Eckes, Thomas,71 

ElAtia, Samira,119 

Ellis, David,60 (No show) 

Elder, Cathie,50, 105,106 

 

F 

Fouts, Michael Todd,91,94 

Fox, Janna,105,108 

Fraser, Catriona,51 

Frost, Kellie,51 

 

G 

Galaczi, Evelina,29,62 

Galczynski, Mariusz,153 

Gardner, David,52 

Gissel, Amanda,42 

Goh, Christine,151 

Gottlieb, Margo,110,112 

GRAY, Jeremy,157 

Green, Rita,52 

Gu, Xiangdong,58 

Gu, Lin,70 

Guan, Gwendoline,136,157 

Gui, Min,78 

Goodarzi, Zinat, 105,108 

 

H 

Haapakangas, Eeva- 

Leena,35,101,104 

Haggerty, John,105,108 

Halleck, Gene B.,64 

Hamilton, Miranda,57 

Han, Sumi,158 

Harding, Luke,86,87,97,99 

He, Haiyan,45 

Hegelheimer, Volker,150 

Hirch, Ros,120 

Hrebik, Olga S.,146 
Hsu, Huei-Lien,97,98 

Hsu, Wei-Li,66 

Huhta, Ari,35,101,102,104 

 

I 

In'nami, Yo,73,121 

Inoue, Chihiro,159 

 

J 

Jang, Young-Min,117 

Jang, Moonjung ,117 

Jang, Eunice E.,31,86,89,101,143 

Janssen, Gerriet,122 

Jeong, Taeyoung,63 

Jia, Yujie,53,84 

Jin, Tan,48 

Jin, Yan,91,93,123 

Jin, Kyung-Ae,91,92,128 

Jones, Neil,43,57 

Jun, Heesung Grace,124 

Jung, Chae Kwan ,44,126 

Jung, Yeon Joo,160 

Joo, Hunwoo,44 

 

K 

Kennedy, Lauren,125 

Kenyon, Dorry M.,34,110,114,161 

Khabbazbashi, Nahal,62 

Khalifa, Hanan,79 

Kim, Heekyoung,138 

Kim, Hyejeong,51,97,100 

Kim, Hyun-ju,63 

Kim, Jungtae,63 

Kim, Mee-Jee,44,126 

Kim, Nahee,127 

Kim, Sangwook,117 

Knoch, Ute,51,105,106 

Koizumi, Rie,73,121 

Köller, Olaf,41 

Koyama, Dennis,134 

Kunnan, Antony,151 

Kim, Jun-Shik, 135 

Koo, Seulki, 85 

Kwon, Suh Keong,135 
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L 

Lee, Hye-Won,68,162 

Lee, Jooyoung,86,90,131 

Lee, Minho,117 

Lee, Sangha,128 

Lee, Young-Ju,129 

Lee, Young Shik,63,91 

Lenz, Peter,130 

Leucht, Michael,41 

Li, Zhi,131,150 

Lim, Gad S.,29,62,168 

Lim, Hyojung,138 

Lin, Chih-Kai (Cary),47 

Link, Stephanie,150 

Liu, Li,48 

Llosa, Lorena,163 

Lopez, Alexis,80 

Lynda, Taylor,30,79,97 

Lee, Yongsang, 85 

Lee, Yongwon,86 

Lim, Eunyoung,85 

Lim, Hwangkyu,85 

 

M 

MacMillan, Fabiana,132 

Malone, Margaret E.,161,163 

Marques, Natália de Castro,137 

McGinnis, Jennifer Lindberg,142 

Mei, Yi,164 

Meier, Valerie,122 

Moder, Carol Lynn,64 

Möller, Johanna,41 

Montee, Megan,161 

Min, Hoky,44 

Ma, Tung-Mei,46 

 

N 

Nakamura, Keita,133 

Nieminen, Lea,35,101,103 

 

O 

Ockey, Gary J.,134 

O'Hagan, Sally,50 

Ohlrogge, Aaron,138 

O'Sullivan, Barry,69 

 

P 

Pan, Mingwei,54 

Pant, Hans Anand,41 

Park, Sang Bok,44,85,91 

Park, Doyoung ,85 

Perla, Jawee,165 

Pill, John,50,51,86 

Poehner, Matthew E.,86,88 

Park, Younghyo, 135 

 

R 

Ramineni, Chaitanya,154 

Raquel, Michelle,105,109,136 

Raymundo, Natalia de 

Andrade,137 

Read, John,105,107 

Reed, Daniel J.,138 

Roever, Carsten ,76 

Rugea, Sandra,69 

 

S 

Saito, Hidetoshi,139 
Salamoura, Angeliki,57 
Saville, Nick,43 
Sawaki, Yasuyo,140 
Schmidgall, Jonathan,55 
Setoguchi, Eric,134 
Shimada, Megumi,72 
Shin, Dongkwang,44 
Shin, Seon-Hi,41 

Shum, Winnie,136,157 

Smart, Cameron,91,96 

So, Youngsoon,81 

Sohn, Sung-Ock,61 

Stanhope, Daniel S.,142 

Starke, June,143 

Stille, Saskia,143 

Stubbe, Raymond,40 

Sun, Youyi ,49,56 

Sun, Yuan.72 

Surface, Eric A.,38,42,142 

Suzuki, Masanori,83,84 

Si, Kija,85 

Sun, Angela,134 

 

T 

Tan, May,144 

Taylor, Lynda,79 

Thekes, Istvan,146 

Trace, Jonathan,122 

Tsang, Carrie,105,109,136 

Tschirner, Erwin,145 

Tsushima, Rika,153 

 

U 

Ullakonoja, Riikka,35,101,103 

Urmston, Alan,105,109 

 

V 

Van Moere, Alistair,83 

Vidakovich, Tibor,146 

Vigh, Tibor,146 

Von Randow, Janet, 105,107 

 

W 

Wang, Shujiao,153 
Wang, Weiqiang,45 
Wei, Jing,163 
Wilmes, Carsten,110,113 
Wisniewski, Katrin,147 
Wolf, Mikyung Kim,80 
Wong, Roxanne,136 
Wu, Amery,116 
Wu, Jessica,46,91,95 

Wu, Siew Mei,152 

Wu, Yongfei,166 

Weigle, Sara Cushing,30 

Wu, Eric,33 

Wagner, Maryam,143 

 

X 

XIE, Qin,148 

Xu, Shasha,167 

XU, Rui,149 

 

Y 

Yabe, Hiroko,72 

Yang, Zhiqiang,58 

Yang, Hyejin,131,150 

Yannakoudakis, Helen,168 

Yi, Yeon-Sook,36 

Yim, Su Yon,135 

Youn, Soo Jung,74 

Yu, Guoxing,82 

 

Z 

Zeng, Yongqiang,45 

Zhang, Ying (Barbara), 50 

Zhang, Limei,151 

Zhang, Xiaoyi,123 

Zhao, Cecilia Guanfang,169 

Zheng, Ying,59 

ZHOU, Jiming,170



 

 

 



 

 

LTRC 2013 Annual Banquet and Awards Ceremony 

(Friday, July 5th) 

 

       6:30 Social Hour 

       

6:50 Korean Traditional Music Performance 
Yurim Lee, Youngju Jang, Yeseul Han, and Hee-Sun Kim,  

Chung-Ang Gayastra   

            (English Translation: Heejeong Jeong, Hanyang University)     

          
Korean Folk Song Medley (Arirang, Doragi) 
Raindrops keep falling on my head  

A Medley of Songs by Michael Jackson 

Dondolari 

Ongheya for Gayastra 

     

7:20 Dinner 

 

      8:20 Presentation of Plaques of Appreciation 
 

          English Moumou    

ETS/TOEFL   

Cambridge English Language Assessment     

  

8:30 Awards Ceremony    

 
Student Travel Awards 

 

Nick Zhiwei Bi, University of Sydney, Australia 

Chih-Kai (Cary) Lin, University of Illinois at Urbana-Champaign, USA 

Soo Jung Youn, University of Hawai'i at Mānoa, USA 

 

       Best Article Award 
 

Dorry M. Kenyon, David MacGregor, Dongyang Li, 

Center for Applied Linguistics, USA, and  

H. Gary Cook, Wisconsin Center for Educational Research, USA 

 

Workshops and Meetings Awards 
 

Atta Gebril, Deena Boraie, Elizabeth Arrigoni, and Jonah Moos,  

 The American University in Cairo, Egypt 

 

“Establishing the Nile TESOL Testing, Assessment, and Evaluation  

Special Interest Group” 

 

Maria-Ionela Neagu, Petroleum-Gas University of Ploiesti, Romania 

Promoting European assessment standards in Romania 

 

Jacqueline Ross TOEFL Dissertation Award 
 

Robert Charles Johnson, Macquarie University, Australia 

(Supervisor: Dr. Mehdi Riazi)  

   



 

 

 

Caroline Clapham IETS Masters Award 
 

Veronika Timpe, Lancaster University, UK 

(Supervisor: Dr Luke Harding)  

 

 

TIRF Doctoral Dissertation Awards (DDGs) in Language Assessment 
 

Hyojung Lim, Michigan State University, USA  
WeiWei Yang, Georgia State University, USA  

Lixia Cheng, Purdue University, USA  

Tasha L. Darbes, New York University, USA 
 

 

2013 Robert Lado Memorial Award 
 

              To be announced       

 

 

 

       9:30 Adjournment 

  



 

 

LTRC 2013 Volunteers  

 

Preconference workshops 
 

Dayea Jang, Seoul National University 

Eunha Song, International Graduate School of English 

Eunice Yunjung Nam, University of Illinois 

Eunjee Park, Seoul National University 

Hyeyeon Lee, Seoul National University 

Ilho Kim, International Graduate School of English 

Jaeyeon Shin, Seoul National University 

Jaimee-Lee Holstein, Seoul National University 

Jinho Ryu, Seoul National University 

Mei Yi, Queen's University 

Minjong Choo, Korea University 

Minseon Lee, Seoul National University 

Myungha Oh, Seoul National University 

Nari Shin, International Graduate School of English 

Saem Park, International Graduate School of English 

Sooyun Lee, International Graduate School of English 

Soyeon Kim, Hankook University of Foreign Studies 

Suehyun Mun, Seoul National University 

Sujin Bang, International Graduate School of English 

Sukcha Choi, Gimhae Gaya High school 

Wei Yan, Queen’s University 

Wing Yan Lai, Seoul National University 

Yeonjung Jung, Seoul National University 

Yoongyu Lee, International Graduate School of English 

Youjin Lee, International Graduate School of English 

Youngeun Hong, Sook Myung Womans University 

Yumi Ko, Seoul National University 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

LTRC 2013 Volunteers 
 

Main Conference 
 

Dongmin Choi, Hannam University 

Euijung Cheong, Northern Arizona University 

Eunbin Jeong, International Graduate School of English 

Eunha Song, International Graduate School of English 

Eunice Yunjung Nam, University of Illinois 

Eunmi Kang, International Graduate School of English 

Gayoung Jeon, International Graduate School of English 

Haseong Yu, Hannam University 

Heejin Jang, International Graduate School of English 

Heekyoung Nam, International Graduate School of English 

Ho Lee, Hannam University 

Hyojin Sim, Yeungnam University 

Hyojung Choi, Hannam University 

Ilho Kim, International Graduate School of English 

Jeongeun Yoon, International Graduate School of English 

Jinah Jeong, International Graduate School of English 

Jinho Ryu, Seoul National University 

Jonggyu Yun, Hannam University 

Jungeun Choi, Hannam University 

Jungyeon Koo, Seoul National University 

Kaeun Kim, Hannam University 

Kajin Myung, International Graduate School of English 

Mei Yi, Queen's University 

Minjong Choo, Korea University 

Moonyoung Park, Iowa State University 

Myeongyeon Cho, Hannam University 

Myungha Oh, Seoul National University 

Nari Shin, International Graduate School of English 

Saem Park, International Graduate School of English 

Seungyeon Sohn, Hannam University 

Sooyoung Yim, International Graduate School of English 

Sooyun Lee, International Graduate School of English 

Sujin Bang, International Graduate School of English 

Sukcha Choi, Gimhae Gaya High school 

Sunmi Lee, Hannam University 

Wei Yan, Queen’s University 

Yoojeong Kim, International Graduate School of English 

Yoongyu Lee, International Graduate School of English 

Youngeun Hong, Sook Myung Women's University 
 

 



 

 

 



 

 

 


