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President’s
Message

On

Staying Connected
to the Psi Chi Network

T

Michael D. Hall, PhD
Psi Chi Society President
James Madison University (VA)
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his issue’s column comes at the height of Psi Chi’s
travel season. For me as President, this means
scheduled travel to several regional conferences
to participate in Psi Chi programming as well as to our
Central Office in Chattanooga, Tennessee. This rapid
succession of meetings, including many opportunities to
visit with individual members, combined with discussions with office staff, has made me realize a few things
that should be of general interest to all members, which
has prompted me to share them with you in this forum.
First, it is clear to me that you are being extremely
productive, both collectively as chapters and individually as members. As tiring as frequent travel can be, it
has been a real pleasure for me to talk with members at
regional meetings about their various chapter activities
as well as their ongoing research projects. To my delight
(as a psychoacoustician), I even found some budding
auditory perception researchers with interests in the
processing of music. These meetings have afforded me
the chance to revel in tales of your recent triumphs while
also gaining a deeper appreciation for personal and
chapter-wide challenges that you are facing.
One traditionally challenging area for chapters that
represented a common theme across meetings is fundraising. Yet, some chapters are particularly successful in
their fund-raising efforts. Groups in attendance at any
given regional meeting were able to share successful
fund-raising strategies with each other in the context of a
chapter exchange event as well as during specialized sessions dedicated to Psi Chi activities. This represents yet
another good reason for chapters to send one or more
representatives to such meetings. In fact, I left with a host
of ideas for possible future fund-raisers for my chapter.
However, it occurred to me that I was probably one of
only two or three people who is currently aware of activities of the most successful chapters across regions.
Eye on Psi Chi has traditionally tried to bridge this
gap by publishing in the back of the magazine a summary of chapter activities for all members to review.
Unfortunately, such summaries often (a) go unnoticed
by the majority of readers and (b) exist simply as a list
of activity titles rather than as a detailed description of
either how they were implemented or an assessment
of their relative success. Such description is needed for
struggling chapters to rapidly identify optimal alternative
strategies. I therefore am using this month’s column to
call on any chapter that has been particularly successful
in fund-raising activities to consider submission of a
brief article in the Eye that documents the development
of those activities. If anecdotes from the submitting
chapter were combined with a bit of literature review
(e.g., in the Eye on Psi Chi archives), then a template
would exist for how to transfer one group’s fund-raising
success to others. To those who would consider submitting such an article, please know that this would
represent a tremendous service to your fellow Psi Chi
members while also potentially providing the authors

with a published writing sample for their respective
academic records.
Of course, the logic of this argument extends well
beyond the issue of fund-raising. However, this issue
represents one of the most common points of discussion amongst chapters. If this call for article submission
proves productive, then a similar approach could be
extended to other areas of chapter-wide concern.
Another important realization grew out of conversations I had about electronic communication with
individual members at regional meetings and with
Psi Chi staff. As you probably know, Psi Chi recently
has moved to direct electronic communication with
individual members. This means that each member
should be receiving e-mailed news digests and links to
the current digital issue of the Eye. Messages are being
sent to almost 300,000 e-mail addresses that we have
on file. However, when I asked members for feedback
at regional conferences about how this process has
been going, it became clear that many of you are not
regularly receiving either variety of e-mail. While it is
remotely possible that some of the messages from the
Central Office might simply not have been seen by the
receiving member(s), this is unlikely given the fact that
the students and faculty advisors I spoke with represent
some of our most dedicated members. We are sure that
some members are not receiving these messages at all.
(This also means that we need to depend on dedicated
chapter officers and members to share this information
with affected members at your next chapter meeting
because otherwise they will continue being unaware of
this message as well).
Luckily, this issue should be easily resolved. If you are
not receiving Psi Chi e-mail messages, or are graduating/
moving and want to be sure to continue to receive information from the organization, then you should be able to
log on to psichi.org directly and update your information
in the member database. You will need your member
number to log on. If you do not remember your member
number and have misplaced your member card, then
simply contact Jennifer Baldwin in the Central Office to
verify your information and obtain your number. She
can be reached online for this purpose at www.psichi.
org/about/contact.aspx?id=10023. We also are interested
in other forms of electronic communication and will
be soliciting opinions from you about various forms of
social networking that Psi Chi might be able to use to
more quickly and effectively inform its members about
upcoming events and information.
So let us hear from you about these issues. Ultimately,
these simple steps will help us all to stay connected to
the network of information and opportunity that is Psi
Chi, and we should all reap the benefits. And to all those
I spoke with at regional meetings, thanks for making me
leave better informed. Your helpful suggestions should
prove to be of great benefit to my local chapter in the
coming year.

Executive
Director’s
Message

Ease Into Fall by

Taking Care of Chapter Business
This Summer

S

ummer. Most of us are ready for sleeping in,
sunning, and sipping lemonade poolside—
even if the truth is we really won’t spend much
time doing so. Whether you will spend your summer
days mostly working, studying, relaxing—or some
combination of these—taking care of chapter
business over the summer can ease the start of the
fall semester.
For many Psi Chi chapters, summer is the time of
year when literally nothing happens. One advantage
of this, however, is that chapters may be able to
complete some important (academic) year-end
tasks before officers scatter after spring finals. Two
important items of chapter business are due June 30,
but unfortunately many chapters lose out on earning
a model chapter award because they neglect them.
Your chapter treasurer should prepare and turn
in the annual Chapter Financial Report, and your
chapter president should work with the secretary to
prepare and turn in the Chapter Annual Report.
Both reports are available on the Psi Chi forms
webpage under Forms, Chapter Materials, item
numbers 7 (Chapter Financial Report) and 8
(Chapter Annual Report). It is a good idea to print
the forms now so that all chapter officers know what
will go into the reports and can work together to
collect the necessary information before the end
of the spring semester. Even if chapter business
continues until June 30, having most of the report
prepared by the end of the spring semester will make
finalizing the report in June much easier.
The forms can be filled out online. In order to
access the online form, the person filling it out will
need the chapter administration username and
password.
Your faculty advisor has the chapter’s username
and password and can turn in the officers’ reports
or work with the officers to do so. Keep in mind,
however, that the annual reports are not the
responsibility of the faculty advisor, but of the
chapter president (using information that the
secretary should have been keeping track of during
the year) and the treasurer.
Another task that can be addressed through
the end of spring and over the summer is officer
transition. If any officers graduate in spring or
summer, these officers need to ensure that the
incoming officers know about their responsibilities,
where to find chapter information, and how to
work with university groups and offices. Outgoing
officers need to remove their names from any bank
or university accounts, and incoming officers need
to add theirs.

Summer can be a good time for officers to review
their responsibilities (see Chapter Officer Guidelines
and Chapter Handbook on the Psi Chi website at
www.psichi.org/Downloads/). The less demanding
schedule in summer allows continuing officers to
double check that they are doing all they can to fulfill
their roles and to advise incoming officers about
what they can expect in the next academic year. The
executive committee (all officers and the faculty
advisor) can also review what goals were met over
the previous year, and what goals might be presented
to the chapter for possible adoption in the fall.
Officers and members on campus over the
summer might look over the requirements and
deadlines for grant and award submissions (see
www.psichi.org/Awards/). They could plan together
which awards the chapter and individual members
might pursue, and how the chapter could best
publicize such opportunities to its members.
Summer can also be the ideal time to talk to
your faculty advisor about updating the 35 percent
cutoffs for each class. While chapter faculty advisors
may be able to access the cutoffs for all sophomores,
juniors, and seniors on campus, they probably need
to request them from the registrar. If your faculty
advisor can communicate to the registrar what he
or she needs (calculate cutoffs after spring grades
are completed, or after all summer sessions), then
the chapter is more likely to receive the cutoffs
right at the start of the fall semester. This will allow
more time to determine who is eligible for Psi
Chi membership, send invitations, and plan a fall
induction.
Most universities have some sort of welcome
back picnic or activity before the start of the fall
semester (you might pick someone to check campus
mail at least once a month over the summer), often
providing an avenue for student organizations to
disseminate information at a booth or table. At
the start of summer, ask your student government
or student activities office about end-of-summer
opportunities to promote your chapter of Psi Chi.
That way the chapter has plenty of time to plan ahead
and determine which members will do what, rather
than checking the campus mailbox in September to
find several old flyers about opportunities that have
already passed the chapter by.
Whether you are looking forward to a summer
that is already jam-packed or one that will give you
some downtime, following these suggestions will
allow your chapter to start the fall semester on the
right track.

Martha S. Zlokovich, PhD
Psi Chi Executive Director
Associate Editor
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2011–2012

New Leaders
for PSI CHI

A

t Psi Chi, we are fortunate to have
the Board of Directors which is
committed to fulfilling the mission
of our honor society. It is with pleasure that
the Central Office announces the new
leadership for 2011-12. Under the leadership of
Psi Chi President Susan Amato-Henderson,
PhD (Michigan Technological University),
we would like to introduce you to the
incoming President-Elect Jason Young, PhD
(Hunter College, CUNY), and Regional VicePresidents—Eastern Regional Vice-President
Mercedes McCormick, PhD (Pace University,
NY); Rocky Mountain Regional Vice-President
Susan Becker, PhD (Mesa State College, CO);
and Western Regional Vice-President Jon
Grahe, PhD (Pacific Lutheran University, WA).
In addition, the Central Office welcomes
Melanie M. Domenech Rodríguez, PhD
(Utah State University) as the first Diversity
Director.
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Susan Amato-Henderson, PhD
Michigan Technological University
President
Susan Amato-Henderson, PhD,
received her PhD in experimental
psychology from the University of
North Dakota in 1996. She joined the
Psi Chi family as an undergraduate
student, and served as the Rocky
Mountain Regional Vice-President
from 1999–2001 while a faculty
member at Boise State University
(ID). She is currently an associate professor in the Department
of Cognitive and Learning Sciences and Psychology Program
Director at Michigan Technological University (MTU). She has
spent much of her time at MTU building and directing a major
and minor in psychology. Dr. Amato-Henderson continues to
serve as a mentor to students through the MTU Psychology Club,
whose submission for a Psi Chi Chapter was recently approved.
Her recent research, funded by over $500,000 in NSF funds, has
focused on the assessment of educational outcomes. She has
received numerous awards and recognition for her teaching and
service at both Boise State and Michigan Tech Universities.

Jason Young, PhD
Hunter College, CUNY
President-Elect
Jason Young, PhD, is associate
professor in the Department of
Psychology at Hunter College, City
University of New York (CUNY), and
is also on the graduate faculty of the
School Psychology program at the
CUNY Graduate Center. Dr. Young
teaches courses in Research Methods,
Attitudes and Persuasion, Social
Cognition, and Evolutionary Psychology, as well as graduatelevel courses in applications of social psychology to social issues.
His research focuses on the influence of emotions on various
judgment and decision-making processes. Since 1995, he has been
faculty advisor to a very active chapter of Psi Chi that has offered
major programs to Hunter’s psychology community, including
the 39-year-old Annual Hunter Psychology Convention, at which
students from Psi Chi chapters from the New York metro area
and beyond attend to network and present research. He is just
completing his second term as Psi Chi’s Eastern Region VicePresident, to which he was first elected in 2007.

Mercedes McCormick, PhD
Pace University (NY)
Eastern Regional
Vice-President

Jon Grahe, PhD
Pacific Lutheran University (WA)
Western Regional
Vice-President

Mercedes McCormick, PhD, has
served on the psychology faculty of Pace
University in New York City since 2004.
She is the advisor of the international Psi
Chi Pace chapter. She is an innovative
leader. She motivates students to
pursue a career in psychology. She is an
outstanding organizer. She coordinates
the Annual Pace Psychology conference. She draws international,
regional, and local undergraduate students to present their research
at the Pace Conference. She was instrumental in winning the 200809 Undergraduate Psychology Research Conference Psi Chi Grant.
Currently she represents the Pace chapter on NYC CASE (Committee
to Advance Student Excellence: Best Practices) and will join other
local chapter advisors and students to conduct research on Chapters
Best Practices to promote international psychology. She has a strong
presence in leadership in APA D52 International Psychology. Her
research on Internationalizing the Curriculum has been presented
globally in Russia, Mexico, and Portugal.

Jon Grahe, PhD, is associate professor
of psychology at Pacific Lutheran
University in Tacoma, Washington.
Dr. Grahe earned his MA and PhD
in experimental social psychology
from the University of Toledo. Prior to
his appointment at Pacific Lutheran,
he was an associate professor at
Monmouth College. His teaching includes Research Methods courses,
as well as courses in Introductory, Social and Industrial/Organizational
Psychology. His research focuses on the behavioral manifestation of
dyadic rapport and the examination of perceivers’ understanding of
how they make personal judgments. His involvement in Psi Chi began
as an undergraduate. He has been the advisor for Pacific Lutheran’s
chapter since 2005 and served in the same role at Monmouth College.
At both institutions, he successfully invigorated the membership
through more meaningful induction ceremonies, increased interaction
between members, and helped them to take advantage of the many
opportunities Psi Chi provides to its members.

Susan Becker, PhD
Mesa State College (CO)
Rocky Mountain Regional
Vice-President

Melanie M. Domenech
Rodríguez, PhD
Diversity Director
Utah State University

Susan Becker, PhD, is professor of
psychology at Mesa State College
in Grand Junction, Colorado. She
received her doctoral degree from
the University of Arizona in clinical
psychology in 1997. Since then she
has worked at Mesa State College,
training undergraduates in clinical
and counseling psychology, leadership, and team building. Her work
with students involves supervising community internships, student
independent research, and community service. She was named
distinguished faculty member in 2005 for her exemplary teaching,
scholarship, and service. Dr. Becker has given presentations for
the RMPA Psi Chi program on leadership and team building and
brought students together for a community service project at the
meeting. She has served on national and regional committees, most
recently as Diversity Program Chair for RMPA. She also serves as
a reviewer for the Psi Chi Journal of Undergraduate Research, and
RMPA. She has been an advisor for the Mesa State Psi Chi chapter
since 2003.

Melanie M. Domenech Rodríguez,
PhD, is an associate professor of
psychology at Utah State University
and a licensed psychologist in Utah and
Puerto Rico. She obtained her doctoral
degree at Colorado State University in
1999. She is Psi Chi faculty coadvisor
for the Utah State University chapter
and is a former Psi Chi Rocky Mountain Regional Vice-President.
Her research and academic interests are in preventive intervention
trials, Latino mental health, cultural competence development, and
ethics. Dr. Domenech Rodríguez is actively engaged in programs of
research in México, Puerto Rico, and Michigan. In México,
Dr. Domenech Rodríguez is engaged in a preventive intervention trial
of a Parent Management Training–Oregon (PMTO) intervention in
Mexico City. In Puerto Rico, she is examining normative parenting
practices in Puerto Rican families in preparation for a proposal for an
intervention trial.
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International Focus | Susan Krauss Whitbourne, PhD

Finding Support for International Study:
A Guide to Prestigious
National Scholarships for
Psychology Students

W

ould you like to travel abroad for a year after graduation,
all expenses paid plus a stipend? How about completing a
master’s or a doctorate at a prestigious British university?
Sound too good to be true? Believe it or not, thousands of students
each year receive scholarships that allow them to explore the
world and expand their undergraduate degrees. In this column,
I’d like to take you through the basics of these exciting scholarship
opportunities. You’ll learn that, as a psychology student, you
have skills and knowledge that translate well into the world of
international scholarship competition.

Fulbright Student Program
The Fulbright Student Program allows bachelor’s and graduatelevel American students to study or teach abroad for one year
at one of 155 countries. Approximately 1700 awards are granted
each year. You can apply for a Fulbright scholarship to complete
research or take courses in your area of specialty. However, even
if you don’t have specific research plans right now, you can apply
to be an English Teaching Assistant. The Fulbright isn’t just one
scholarship—it’s really a collection of many scholarships offered
through the U.S. Department of State or the Fulbright Commission
of a particular country. The Fulbright Student Program provides
the gateway to these many scholarships. A Fulbright scholarship
lasts for up to one year, depending on the specifics of the country’s
program.
Psychology students are ideal candidates for the Fulbright
scholarship, particularly the teaching assistantship. In addition
to the psychology curriculum, psychology majors typically gain
extensive internship, practicum, and teaching experience. Also,
many countries seek students who can do more than teach. In fact,
the typical Fulbright teaching assistantship is for no more than
20 hours a week of classroom work. Applicants are encouraged to
propose additional activities from volunteering to informal research
projects; these are also strengths of psychology students.
The Fulbright application itself is not difficult to complete, but it
does take attention to detail, and all instructions must be followed
to the letter. The good news is that the entire application is online—
even the transcripts are uploaded. Your main job is to describe why
you want to go to the country you’ve selected and what you want to
do when you’re there. If you’re applying for a teaching assistantship,
obviously you want to teach! However, you also have to say why
you want to go to that particular country. A good reason is that the
country interests you or has relevance to your future career; a bad
reason is that you like the food, your grandparents grew up there,
or you will have a good time at its beaches or ski slopes. You must
also submit a brief autobiographical statement. In this statement,
you should show why you fit the criteria of a good Fulbright scholar.
8
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Read the purpose and mission of the scholarship in depth and be
sure that you do, in fact, fit these criteria. You will also need three
letters of reference, and you may need a language evaluation.
Your first step in applying for a Fulbright scholarship is to look
thoroughly at the Fulbright Student Program website:
http://us.fulbrightonline.org/home.html. Use the information on
this website to decide which country offers the most appeal to you
personally. If your campus has a Fulbright Program Advisor (and
most do), then you should schedule an appointment to visit the
office, where you can get personal help in finding the right match.
The description of the scholarship for a given country is generally
very accurate. If the country wants to award Fulbright scholarships
only to students holding a master’s level or above, then that’s the
degree you need to have. However, many Fulbright scholarships
are designed with the BA or BS-level student in mind, so don’t get
discouraged about your need for a graduate degree.
You can apply for a Fulbright even after you’ve graduated. Check
with your institution to find out if you can be helped by the office
there; if not, you can apply as an “at-large” candidate and complete
everything on your own.
The Fulbright Student Program is a wonderful way to experience
another country and to bring your experiences back to the U.S. as
a “cultural ambassador.” It’s also a great opportunity to incorporate
international work into your future studies in psychology.

Marshall Scholarship
If you’re interested in graduate study in the United Kingdom, then
the Marshall Scholarship is a fantastic way to secure funding. There
are excellent master’s and doctorate programs throughout the
U.K.—some of which you’ve probably heard of and some of which
you probably haven’t. Psychology programs at the U.K. schools tend
to focus heavily on neuroscience, but not exclusively by any means.
Also, these schools often have interdisciplinary programs that
are unmatched in scope or quality in the U.S. The British higher
educational system, though suffering from financial problems in the
current economy, nevertheless has a large number of high quality
programs in fields ranging from international relations to high tech
science. Do a little digging, and you’ll find that world-renowned
professors at institutions from the University of Manchester to
Queens College Belfast (to name just two) offer opportunities for
research and training that you would never encounter in the U.S.
The basics of the Marshall Scholarship are described in detail
on their outstanding website (www.marshallscholarship.org/). This
site is not only an excellent guide to the scholarship itself but also
provides links to information about studying at a U.K. institution of
higher education. The scholarship consists of a graduate fellowship
to study at any university in the United Kingdom for 2-3 years in
any field of study. Approximately 30-35 are given each year. In
addition to getting the funding for your education, you’ll also
be part of a community of Marshall scholars. These are valuable
connections that you will carry throughout your entire career.
A psychology degree is an excellent preparation for the Marshall

Susan Krauss Whitbourne received her PhD from Columbia University. Professor of psychology at the University of Massachusetts Amherst, she also
directs the Office of National Scholarship Advisement. Author of over 130 refereed articles and book chapters and 15 books (many in multiple editions
and translations), her most recent work is The Search for Fulfillment. Her research focuses on gerontology, including most recently videogaming and
cognition. Recipient of a 2011 Presidential Citation from the American Psychological Association, she has won national and campus teaching and advising
awards. She serves on the American Psychological Association Council of Representatives and Membership Board, and the executive boards of the Eastern
Psychological Association, Gerontological Society, National Association of Fellowship Advisors, and numerous task forces and advisory panels at the
national, regional, state, and campus levels. Her blog, “Fulfillment at Any Age,” can be found at http://www.psychologytoday.com/blog/fulfillment-any-age.
Her psychology news is posted daily on Twitter (@swhitbo).

Scholarship. In addition to giving you useful interpersonal skills
(needed if you are selected for a finalist interview), psychology
provides an ideal background for continuing in a field such as
international relations, behavioral economics, or neuroscience.
The Marshall application involves several brief essays, including
a statement of interest regarding why you want to study in the
U.K., why you want to study in a particular graduate program (you
must name two), and several brief summaries of your interests and
experience. The major essay is a 1000-word personal statement
that can be about anything. You also must provide four letters of
recommendation. The entire application, except the transcript, is
completed online. To be able to apply for the Marshall, you must
be endorsed by your institution (undergraduate or graduate), so
it is essential that you contact the faculty representative as early as
possible in the process—typically during the spring semester before
you intend to apply.

Gates Cambridge Scholarship
If you’re sure you’d like to study at the University of Cambridge
(and who wouldn’t?), you should consider the Gates Cambridge
Scholarship. You can receive funding for your entire period of
graduate study and, as with the Marshall Scholarship, be part of
an exciting community of scholars from all fields. You can also
enjoy the incomparable “punting” on the Cam River as part of your
graduate school experience.
Unlike the Marshall or Rhodes Scholarship (below), the Gates
Cambridge Scholarship requires that you first apply to Cambridge.
You separately apply for the scholarship; however, in the process
of doing this, you can also apply for other funding sources from
Cambridge. The website (www.gatesscholar.org/) provides helpful
details to guide you in your decision of whether to apply and, if so,
which program to consider applying for. Approximately 60 scholars
from the U.S. are chosen each year (additional scholars are selected
from other countries).
One step that would be very helpful to your application is to
write to a professor in the program to which you want to apply.
Prior to doing so, make sure you understand how Cambridge
“works.” The colleges and departments of this large university
have sprouted up over the centuries of Cambridge’s history and
the result can seem a bit confusing, especially compared with U.S.
departments. Psychology and psychologists could be located in
one of many different settings. Before you write to anyone whose
program interests you, and especially before you actually apply,
make sure that you would qualify for admission as listed in the
program’s website.

Rhodes Scholarship
I’ve left the most famous scholarship for last. The Rhodes is probably a scholarship you’ve heard of but it is also one of the most
challenging for which to apply. The Rhodes is specifically intended
for study at the University of Oxford for 2–3 years in any field of
study. Exactly 32 are given each year, as specified in the will of Cecil

Rhodes, for whom the scholarship is named. You can obtain
more information about the scholarship from the website
(www.rhodesscholar.org/).
As the oldest institution of higher education in the U.K., Oxford
has an incredible reputation, though not necessarily the highest
rank in all departments. Unlike Cambridge, it is located in a city,
and the buildings are mixed along those of the city of Oxford.
But like Cambridge, Oxford has a complicated system of colleges
and departments. Before you apply, it’s important to know which
department exactly suits your plans for graduate study.
In some ways, the application is the simplest of all of these
international scholarships because it consists essentially of a
personal statement (1000 words) and questions on an online form
about experiences, awards, and honors. However, the application
requires the largest number
of letters of recommendation
Here are five “do’s”
(5–8). Due to the highly
competitive nature of the
to get you started:
scholarship, before you
1. Begin as early in your college
apply, make sure you have
career as possible to think about
the support of your campus’s
these scholarships and thoroughly
endorser because this person’s
investigate their websites. At a minimum,
letter will be very important
leave yourself one semester prior to
in making your application as
your campus due date to begin your
strong as possible. If selected
preparations.
as a finalist, you will be asked
to attend an interview that
includes a social gathering.
Preparation for the interview,
should you make it to this
stage, is essential so that you
can put your best foot forward!

In Summary
Terms like “Rhodes Scholar”
or “Fulbright Scholar”
or names of places like
“Cambridge” may sound
imposing, and you may think
you don’t have a chance
of qualifying for one of
these terrific opportunities.
However, depending on
your grades, interests,
writing ability, knowledge
about the world, language
skills, and future plans, you
may be exactly the type of
candidate that the scholarship
organization is seeking. Good
luck in your application and
happy travels!

2. Apply for as many scholarships as
you can during your undergraduate
years, including small local scholarships,
campus awards, and others for which
you specifically qualify.
3. Be prepared to work on many drafts
of your application and seek as much
feedback as possible.
4. Get to know your faculty so that
you can easily secure letters of
recommendation. Check out your
campus representative should that
person’s endorsement be required.
5. Become involved in campus groups,
research labs, student government,
study abroad, sports, and honor societies
to make yourself as competitive as
possible.
Finally, check out whether your school
belongs to the National Association of
Fellowship Advisors (NAFA). Faculty and staff
who belong to NAFA are knowledgeable and
eager to help you: www.nafadvisors.org/
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Wisdom From the Workplace | Paul Hettich, PhD

School-Smart but Culture-Dumb

I

t is not unusual for managers to characterize
many recent college graduates as very bright
but socially unskilled and ignorant of corporate
culture. Just as you discerned important differences
between high school and college (or between colleges
if you transferred) and behaved differently, you must
do the same, quickly, in your new organization’s
culture. Organizational culture “refers to the shared
meaning, interpretations, and understanding of various
organizational events among organizational members”
and serves as a guide for how to behave (Dickson and
Mitchelson, 2006).
For example, Jerry was bright and articulate during
the job interview. Soon after he was hired, however,
he let his hair grow longer than acceptable, developed
negative attitudes toward his assignments, and decided
to become his own man. At a pretrade show event, he
showed up unshaven and with dirty hair; during the
show, he decided to check his Facebook account on an
off-limits association computer and thought nothing of
his behavior. Mara grew up in an international culture
very different from America and began her first real
job with limited work experience and different cultural
filters. After a corporate VP spoke to employees, she
followed him into his office and said he had done
everything correct according to the textbooks. Instead
of accepting her remarks as a compliment, the VP felt

10
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she had talked down to him. The VP then directed
her supervisor (in Tony Soprano language) to take
disciplinary action. The supervisor persuaded the VP
to take a less formal route to increase her awareness of
workplace dynamics, but it was a very embarrassing
experience for her. (The lesson: If you have knowledge
from coursework to communicate, wait until you know
your supervisor and the company culture very well
before you share it). Soon after Erik was hired, he was
invited by his supervisor for coffee with his coworkers.
Erik refused the invitation without stating a reason.
On other occasions, when Erik and his coworkers were
invited for cocktails or similar events, he refused, again
without explanations. In general, he showed in various
ways that he did not want to be part of his group that
included his supervisor and his coworkers.
Each individual was a bright, recent college
graduate with a high GPA, but each lacked the
basic social intelligence and sensitivity required
to succeed in a particular work setting. In short,
each was “school-smart but culture-dumb.” And,
as an aside, their supervisors observed that each
individual communicated primarily by e-mail,
not face-to-face, even when situations demanded
personal communication. As it turns out, Jerry failed
to adapt to his environment, and his position was
ultimately eliminated. Mara was assigned readings
about workplace dynamics, discussed them with her
supervisor, and gradually acquired the perceptual filters
she needed to succeed. Erik was transferred to another
department and assigned a role he could perform
satisfactorily. College generally does not teach you
about such situations (nor is such instruction part of its
mission).
How can new hires avoid the kinds of problems
these college grads created for themselves? “Always
challenge your past assumptions of acceptable behavior
and communications rules when you enter a new
organization; look for clues of how successful people
interact with others. Early on, test your assumptions
daily,” advises Steve Salzman. As Marketing Director
of Specialty Pharmacy at CVS–Caremark, Salzman is
responsible for marketing strategy and implementation
for 30+ rare and chronic specialty pharmacy therapy
classes, in addition to working with clinicians and sales
to develop strategically based programs. Salzman has
seen some new college graduates adapt, but he knows
many who made serious mistakes because they were
“culture-dumb.” Salzman also encourages new hires to
seek a mentor, a respected and experienced individual
from another department who is willing to advise the
new hire in professional development.

Paul Hettich, PhD, Professor Emeritus at DePaul University (IL), was an Army personnel
psychologist, program evaluator in an education R&D lab, and a corporate applied scientist—
positions that created a “real world” foundation for his career in college teaching and
administration. He was inspired to coauthor Connect College to Career: A Student Guide
to Work and Life Transitions (2005) by graduates and employers who revealed a major
disconnect between university and workplace expectations, cultures, and practices.

Salzman compares organizational acculturation
to learning new rules. He describes an assimilation
training event in which participants were seated in
groups of six to eight at one of ten numbered tables.
Each participant was dealt a hand of cards and
provided written rules of how the game was to be
played. Rules were collected from all tables before the
start of the hand. The task was to win the game within
a preestablished time period, but nonverbally—no
talking. Winners advanced to the next higher numbered
table and losers moved to a lower table. Players moving
to a new table soon learned that the rules for the table
were significantly different from the one they just left.
As there was no talking, the clues indicating they were
not playing by the rules were completely nonverbal.
The training exercise is analogous to learning an
organization’s culture without verbal direction: The
different tables represented various departments in the
company, and the cards were the organization’s common
objectives. Those who mastered the unspoken rules of
a department moved up in the organization where they
faced the challenge of mastering different rules.
Although research on organizational culture has
produced a significant literature, I located only one
study that surveyed graduates regarding differences
between college and the workplace (Holton, 1998).
Holton’s study is over a decade old, but the dimensions
remain current. Consider discussing Table 1 at your
next Psi Chi alumni career event. Salzman believes that
for his organization the most important dimensions of
Table 1 are numbers 1, 6, and 9 (Other managers I know
would agree). Why are these dimensions important?
College: a) conditions you to expect frequent and
specific feedback from your instructors; b) permits
you to participate passively in much of the learning
process; and c) is designed to focus your energies
on your personal development. In short, college has
counter-trained you for certain aspects of the workplace.
In addition to these 16 comparisons, Salzman identified
two others that distinguish college from the workplace.
First, acting professionally in all matters on a day-today basis in college is generally unnecessary, but in the
workplace, professional behavior is expected at all times.
Second, time management is generally more critical
in the workplace, where punctuality is essential and
employees regularly work under short deadlines.

Additional Recommendations
1. If you have a job, record in a journal for a couple
weeks the explicit and subtle aspects of your
company’s organizational culture, such as patterns of
acceptable and unacceptable modes of interpersonal

You can contact Paul at
phettich@depaul.edu

Table 1 | Graduates’ Perceived Differences Between College and Workplace
College

Workplace

1. Frequent and concrete feedback

Feedback infrequent and not specific

2. Some freedom to set a schedule

Less freedom or control over schedule

3. Frequent breaks and time off

Limited time off

4. Choose performance level

“A” level work expected continuously

5. Correct answers usually available

Few right answers

6. Passive participation permitted

Active participation & initiative expected

7. Independent thinking supported

Independent thinking often discouraged

8. Environment of personal support

Usually less personal support

9. Focus on personal development

Focus on getting results for organization

10. Structured courses & curriculum

Much less structure; fewer directions

11. Few changes in routine

Often constant and unexpected changes

12. Personal control over time

Response to supervisors’ directions

13. Individual effort & performance

Often team effort and performance

14. Intellectual challenge

Organizational and people challenges

15. Acquisition of knowledge

Acquisition and application of knowledge

16. Professors

Supervisors

Note: From The Senior Year Experience (p. 102), by J. N. Gardner, G. Van der Veer, & Associates, 1998, San Francisco, CA: Jossey-Bass.
Adapted with permission by John Wiley & Sons, Inc. for Connect College to Career: A Student’s Guide to Work and Life Transitions (p. 17)
by P. I. Hettich & C. Helkowski, 2005, Belmont, CA: Wadsworth/Thomson Publishers.

communications, your company’s values, and its
expectations regarding punctuality, work ethic, dress
code, and attitudes. Which aspects of the culture
do you identify with? Which do you reject? If you
have never held a part-time job, get one before you
graduate.
2. Complete at least one internship, preferably in a
nonacademic setting. Get involved with volunteer
work and other activities, giving special attention to
the organization’s beliefs, values, and practices.
3. Extra curricular activities occur within your school’s
organizational culture, but active participation is an
excellent way to develop interpersonal skills, learn
to interact in ambiguous circumstances, and develop
awareness of culture. Follow these recommendations,
and you may improve your chances of beginning
your next job not only school-smart but also cultureconscious.
References
Dickson, M. W., & Mitchelson, J. K. (2006). Organizational culture. In S. G. Rogelberg (Ed),
Encyclopedia of industrial organizational psychology (pp. 558-562). Thousand Oaks,
CA: Sage Publications.
Holton, E. F., III. (1998). Preparing students for life beyond the classroom. In J.N. Gardner,
G Van der Veer and Associates. The senior year experience (pp. 95-115). San
Francisco, CA: Jossey-Bass.
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Grad School Guide | Scott W. VanderStoep, PhD,
Mitchell M. Handelsman, PhD, and R. Eric Landrum, PhD

Questions (and Answers) About Successful
Psychology Graduate Admissions:

Three Heads ARE
Better Than One

The three-headed panel of Drs. VanderStoep, Handelsman, and
Landrum combine their expertise on graduate school admission.
These Psi Chi faulty advisors have successfully guided hundreds of
students through post-graduation transitions and share their advice
with students from the University of Wisconsin–Green Bay.

When looking at grad schools, who would you contact for more information?

12

Dr. Scott W. VanderStoep

Dr. Mitchell M. Handelsman

Dr. R. Eric Landrum

For doctoral programs, crafting a
well-written, proofread, fairly formal
and BRIEF letter to the professor
who would be your potential research
advisor will put you on his/her
radar and likely get you valuable
information. The email should indicate
that you have read the professor’s
work, that you’re interested in studying
similar topics in graduate school,
AND ask if the person will be taking
students into his/her lab next year.
Perhaps the professor is leaving the
university, maybe he/she will be on
sabbatical, or, for some other reason,
be unable to supervise you. Remember
too that professors vary in their degree
of warmth that they communicate via
email. Don’t over-interpret a curt or
annoyed-sounding email as meaning
that the professor doesn’t want to hear
from you. For master’s programs,
contacting the department chair or
graduate admissions chair is the best
approach.

The first step these days is always the web.
Programs put lots of information on their
webpages specifically to save their staff from
having to answer the same questions over and
over. (Kind of like why we’re publishing these
pieces!)
Having said that, here are a couple guidelines:
For general information about the program and
questions about applying, contact the department
office (not the faculty). Contact faculty directly
about their research, opportunities in their lab,
and similar types of questions. Imagine a busy
professor being asked a question that could have
been found on the web in 20 seconds. What will
they think about the applicant’s initiative, drive,
and ability to work independently?
Another good source of information is current graduate students. Sometimes their contact
information is on the webpage, or you may need
to ask departments for some names of students
who are willing to talk with you. Faculty members
are often very willing to have students in their
labs contact you. The information you get from
current students (and alumni, for that matter) can
be useful at all points in the application process.

First, be sure to follow any directions
that the graduate program website
suggests, such as contacting the
graduate secretary or chair of the
admissions committee if you have
more questions about the program or
the application process. Second, it is
good to make contact with the faculty
at the program(s) you are interested
in via email or chatting at a regional
conference, for example. If you can
have an on-site faculty member
advocate for you during meetings of
the graduate admissions committee,
you have a strong ally who greatly
improves your chances of successful
entry into graduate school. You want
to be on the radar screen, but not so
much as to be a pest or a nuisance.
Carefully consider the questions that
you ask—don’t ask a question that
is answered easily by checking the
department website—ask a question
that shows your savvy for the program
and for the challenges of a graduate
education.
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Scott VanderStoep, PhD, previously
served as Psi Chi Midwest Regional
Vice-President from 2002–06 and President
from 2008-09. His educational journey
began in the same place where he currently
works—Hope College—and where he is
associate professor and department chair.
In his 18 years of college teaching, he
has taught introductory, developmental,
social, cognitive, industrial/organizational,
research lab, psychology of religion, and
advanced data analysis.

Mitch Handelsman, PhD, is currently
professor of psychology and a CU
President’s Teaching Scholar at the
University of Colorado Denver, where
he has been on the faculty since 1982. In
2003-04, he was president of the Rocky
Mountain Psychological Association. He is
a licensed psychologist and a fellow of APA.
He currently writes the quarterly column
Ethics Matters for Eye on Psi Chi. His blog,
“The Ethical Professor,” can be found at
psychologytoday.com.

A frequent contributor to Eye on Psi Chi,
R. Eric Landrum, PhD, is outgoing Psi Chi
Rocky Mountain Regional Vice-President
(2009-11). A professor at Boise State
University (ID) and the chapter’s faculty
advisor, Dr. Landrum often give talks about
issues such as graduate school admissions.
He has over 225 professional presentations
at conferences and published over 20 books
or book chapters, and has published over
65 professional articles in scholarly, peerreviewed journals.

What can you do with a master’s vs. a PhD degree?
Dr. Scott W. VanderStoep

Dr. Mitchell M. Handelsman

Dr. R. Eric Landrum

For those interested in the helping
professions, the degree of clinical
privilege that master’s graduates
have varies by state and what a state’s
licensing board will allow. Some
states allow one-on-one therapy as
long as a doctoral level supervisor
(PhD, PsyD, psychiatrist) is also on
staff at the facility. In other states, a
master’s graduate would be allowed
virtually no individual therapy
sessions with clients. In nonclinical
areas, a master’s degree would
prepare you for work in industrial
or applied settings. A master’slevel psychologist may also be able
to teach at a community college
or perhaps part-time at a 4-year
college. A PhD will provide you with
maximum employment flexibility,
but not always a lot more money. For
example, PhD-level persons working
in nonelite liberal arts colleges or
regional public universities will
probably be making about as much
as a master’s-level person working in
industry.

Lots! You likely will not be able to work with the same
variety of people or do the same variety of tasks (e.g.,
assessment, consultation, program evaluation) as you
would with a PhD, but lots of direct service work is done
by master’s level people. After all, they’re cheaper to hire!
A master’s degree can be a good option if (a) you tried
but failed to get into a PhD program, or (b) you are not
exactly sure what you want to do and want to explore
options or get some experience before committing to
a PhD program. If you’re committed to nonclinical,
academic-type jobs, a master’s degree in something like
general psychology may help as a stepping stone.
You would do well to collect some data other than
advice from people like me, who went right from a
bachelor’s program into a PhD program. Talk to volunteer
coordinators and others at mental health centers. Go see
your Career Center on campus.
Another thought: You might consider a degree like a
Master’s of Social Work (MSW). Social workers do a lot of
the same things that psychologists do, and an MSW degree
(and some experience in the field) can look very good on
an application to PsyD, and some PhD, programs.
You can find lots of career information in the
Occupational Outlook Handbook, on the web, on pp. 72–75
of Landrum and Davis (2010), and in Kuther and Morgan
(2010).

This is a great question, and one
that can’t be answered easily in
such a small space. But before
I do, let me add one other
component—I suggest the
question be what can you do
with a master’s degree, PhD, or
PsyD, because the PsyD offers
students a chance to specialize
in skill development for a career
in the helping professions.
Generally speaking, the greater
the educational attainment,
the more versatility acquired
and the more employability
obtained (although sometimes
you will hear that employers
tell job applicants that they
are “over-qualified”). But, to
answer your question, I highly
recommend a search of the
Psi Chi website (www.psichi.
org) for articles that spell out
the differences, and also an
Amazon.com search for books,
too. That question really does
need a book-length answer to
respond properly.

U. S. Bureau of Labor Statistics (2010). Occupational Outlook Handbook, 2010-11 Edition.
Retrieved from http://www.bls.gov/oco.
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Grad School Guide | Scott W. VanderStoep, PhD,
Mitchell M. Handelsman, PhD, and R. Eric Landrum, PhD
What kind of financial aid is available?
Dr. Scott W. VanderStoep

Dr. Mitchell M. Handelsman

Dr. R. Eric Landrum

Most doctoral programs provide tuition
assistance and employment opportunities
for their graduate students. The tuition
assistance is usually a full waiver, and
the employment opportunities would
be either working as a graduate student
teaching assistant or a research assistant.
Such financial assistance in master’s
programs is not as lucrative and not
as common. If it exists, it will be more
competitive; you may have to apply and
compete with your classmates for these
funds. The good news is that the master’s
will be for only 2 or 3 years as opposed to
5 or more years for doctoral programs.
The question of funding is absolutely
a question you need to ask. If 100% of
students are not funded, find out how
many get funded, how much tuition
reduction is offered, how much the
assistantships pay, and how long they last.

Much financial aid is offered through
individual programs:
• Research assistantships (from professors
about whom you’ve expressed interest, or
from assigned assistantships).
• Teaching assistantships
• Traineeships and grants with or without
other strings attached.

Of course this is going to vary by type
of school, type of aid, and a host of
factors, including your own eligibility—
your results may vary. The financial aid
office at your prospective school should
be able to help you seek out possible
sources, and you’ll want to inquire with
your department or program about the
availability of assistantships and
fellowships. An assistantship usually
provides a stipend to the student in
return for service to the department,
such as serving as a research assistant
or a teaching assistant. A fellowship
provides a grant to the student to study
in a certain area, but the money does
not have to be repaid nor does service
need to be provided to the institution.
Just as with your undergraduate
education, financial aid may be needbased or merit-based.

Applications will often include financial
aid portions that hook you into the university’s pipeline. PhD programs often have a lot
more built-in financial aid than MA or PsyD
programs.
Do not let financial issues influence
where you apply. If programs really want you,
they will help. And, of course, you will be
diligent in searching out sources of funding—
such as foundations, community groups, and
fraternal organizations—that you may not
find until after you apply.

Should you make a separate personal statement for each college you apply to?
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Dr. Scott W. VanderStoep

Dr. Mitchell M. Handelsman,

Dr. R. Eric Landrum

Yes, in almost all cases. For one
thing, each school asks slightly
different questions. The more
you can personalize your letter,
the better it will sound to the
screening committee. The body
of each statement will look
similar, so you can use the cutand-paste function. Read each
personal statement carefully!
Nothing is worse than telling
the University of Montego
Bay that you want to study
developmental psychology with
Professor A, and University
of Kingston that you want to
study educational psychology
with Professor B, when, in fact,
it’s the other way around.

Do not start from scratch with each version of your
statement, but do research each program and think
about your own professional identity, goals, etc. How
much your statements vary depends on the type of
program to which you are applying. Research-oriented
programs, in which individual faculty members have
lots to say about who gets accepted, want specifics
about your knowledge of particular research areas.
Many big clinical programs that take the “best available
athlete” are interested in your professional interests
and experiences in more general ways, so there will
be more overlap. Many of your paragraphs—about
your college experiences or long-term goals—will
work for most or all of your applications. This leads
to one note of warning: If you do cut and paste some
standard paragraphs, remember to proof your statements carefully before sending them. Few students will
be admitted to a program if they write a statement that
says, “I really want to go to name of school because of
your unique and excellent program.”

Absolutely yes! One personal statement
does not fit every situation, just as one
size does not fit all. If you read the
instructions carefully for each school you
are applying to, you’ll notice that there
are slight (and sometimes substantial)
differences between what is being asked.
Be absolutely sure to follow instructions.
More articles on the Psi Chi website
(www.psichi.org) can provide helpful
tips in preparing your personal
statement—and you should consult
with your faculty mentor for help and
proofreading during your preparation.
Let me put it this way—if you cannot
follow the directions to apply to graduate
school, what do you think your chances
will be of being admitted to graduate
school?
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When looking at school options, what is the importance of internship matching rates?
Dr. Scott W. VanderStoep

Dr. Mitchell M. Handelsman

Dr. R. Eric Landrum

I have never told an
undergraduate to be concerned
about this. It’s probably
important, but there will be
other clues that you will receive
as you do your homework on
possible graduate programs
in clinical psychology. I tell
students it is more important to
consider other factors. First, is
the program APA accredited?
That is non-negotiable in my
opinion. Second, I tell them to
worry about a different kind
of match—does the research
and clinical experience in the
program match the student’s
interest? A low internship
match rate is likely indicative
of a program that is struggling,
at least temporarily. But there
will be other indicators of a
struggling program—morale of
the current students, research
productivity of the faculty,
competitiveness of the applicant
pool (and accompanying GRE
scores) that will trigger concern
you have about a program’s
quality.

When you make your list of factors (including geography,
research opportunities, practicum placements, financial aid,
etc.) to consider in your graduate school application process,
you might want to categorize them as high, moderate, or
low in their influence on your decision about where to apply
and where to accept. You can also categorize each factor as
relatively proximal or distal. Internship matching rate is a
distal factor because you have a lot to do before an internship.
Let’s talk a bit about locus of control: A lot of the variance
in whether you get matched is accounted for by your own
efforts in excelling in your courses and seeking out the best
educational opportunities and supervision. Many internship
sites base their decisions on the applications they have before
them—not the reputation of the program.
At the same time, internship match rate may be a reasonable proxy measure of the overall quality of clinical training.
If a match rate is not zero, it may mean that good students
who seek out the best sites and supervisors will find a good
internship. However, low match rates may indicate that the
culture or atmosphere of the program regarding clinical
training isn’t what you might want.
Whether the factor of match rates reaches your highimportance category depends to some degree (no pun
intended) on where you stand on the clinical vs. academic
route (I was very committed to doing clinical work in graduate school and wound up a full-time academic.) and the
relative importance of other factors on your list. It’s possible
that matching rate will be more important in your decision
about which offer (out of several!) you accept, rather than
where to apply in the first place.

I’ll be honest here and tell you
that I don’t know a lot about
the APPIC process, other
than that there is a process for
those seeking internships to be
matched with APA-approved
internship sites. It seems that
recently there has been more
demand than supply. Just as
you need to do everything you
can to be competitive to get
into graduate school, you’ll also
need to do your homework on
internship sites and the APPIC
matching process to give yourself
any competitive advantage that
might be available.

Psi Chi Officers at the
University of Wisconsin–Green Bay

From left to right: Amanda Luedtke (president), Caitlin Gurlt
(vice-president), and Jessica Hopp (public relations)

The Psi Chi Chapter of University of Wisconsin–Green
Bay was founded in 2004 by its current adviser Dr. Regan
A. R. Gurung. Since then the chapter’s membership has
increased to over 150 members and routinely inducts
between 30-55 students a year. Each year the chapter
adds to its repertoire by increasing membership and
participating in more community service projects than in
the previous year. All of the activities and projects help to
give its Psi Chi members a well-rounded experience while
attending the University of Wisconsin-Green Bay
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Ethics Matters | Mitchell M. Handelsman, PhD

Two Misconceptions

About Doing Psychotherapy

I

t takes lots of training and a long time to become a competent
therapist (Orlinsky & Rønnestad, 2005). Why is psychotherapy so
difficult to learn? One reason is that the therapeutic relationship
is private. Students have experienced many teachers and professors;
thus, plenty of good models exist for students who aspire to jobs in
academia. However, few students have experienced more than one
or two therapists in their lives, and The Sopranos and old reruns of
The Bob Newhart Show at 2:00 a.m. don’t really count.
Another reason psychotherapy is difficult to learn is that
it is unique. Students begin therapy training with ideas about
relationships based largely on their interactions with family
members, friends, physicians, and others—ideally, not including
parole officers. But these relationships, although similar in
superficial ways, are not at all like psychotherapy in several very
important ways. Thus, many students need to correct some
misconceptions about therapy. As Grater (1985) put it, “To a
significant extent the trainee learns to replace social patterns of
interacting with therapeutic responses” (p. 606).
Today I discuss two misconceptions that many of my students
(and I) had at the beginning of training. These misconceptions seem
to stem from interactions and experiences that are common and
useful in social relationships, and other professional relationships,
but not in psychotherapy. If students approach psychotherapy as if
it were one of these other relationships, they risk both incompetent
and unethical behavior.

Give Up Giving Advice
The first misconception: Psychotherapy involves clients who
relate problems and therapists who tell clients how to solve those
problems. This is what I call the financial planning model of helping:
“I know the best investments for you, and I don’t really need to
know much about you to offer advice.” Physicians and attorneys use
a similar model. These relationships involve high levels of expert
knowledge—about diseases, finances, law—and a lot of specific
advice.
Students are often surprised that psychotherapy does not involve
the same kind of advice, because therapists actually know very little
about how clients should live their lives. Think about it: In an hour a
week, you will never have enough information about your clients to
make decisions or offer specific advice about their lives. The expertise of psychotherapy is about the properties of a growth-producing

You can contact Mitch at
mitchell.handelsman@
UCDenver.edu

16

(therapeutic) relationship and about methods to help clients use
therapy to make their own decisions.
It might be useful to distinguish between process and substantive
advice. “Process advice consists of suggestions for how to go about
solving problems, or how to make the most of therapy,” whereas
“substantive advice consists of suggestions for specific solutions to
the problems, or for how to live” (Anderson & Handelsman, 2010,
p. 102). Process advice is great; too much substantive advice may
indicate that therapists are taking too much responsibility for
clients’ lives.
Some advice sounds substantive, but is actually so general that it
can be given to anybody: For example, “I think you two, as partners,
should learn to communicate better.” Beyond these generalities, how
do we know what’s best for a particular individual?

Personal Experiences Don’t Count as Much as You’d Think
Many beginning (and veteran!) therapists believe that having
endured and solved some life problem gives them a built-in
advantage with clients who have similar problems. I disagree.
Such experience may give therapists a way to empathize. However,
expertise in therapy comes from the integration of theory, researchbased skills, and personality—not simply from personal experience.
Thus, therapists may be less effective with clients who have similar
issues because therapists may: (a) miss important client information
because they assume clients are just like them, (b) be too quick to
give only advice they found useful, and (c) rely too heavily on their
experience—which may be atypical—and not enough on what the
research says. As a professional, the only person you are qualified to
help based only on your own experience is … you!
The bottom line: Too much advice and too much self-disclosure
by therapists may constitute, or lead to, unethical behavior. These
behaviors are examples of “boundary issues” (Gutheil & Gabbard,
1993), which I shall discuss in future columns.
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Defining Diversity | Melanie M. Domenech Rodríguez, PhD
Psi Chi Director of Diversity
Utah State University

Celebrating Diversity Within
and Promoting Diversity Throughout
Human diversity makes tolerance more than a virtue;
it makes it a requirement for survival.
~René J. Dubos

D

ubos’ perspective is no doubt informed by his microbiology background and the fact that genetic variation increases
an organism’s chances of survival. In psychology, there is
a great deal of psychological research that supports embracing
diversity-affirming stances. Variables such as openness to experience, cognitive flexibility, adaptability, general clinical competence,
among many others, have been related to diversity-embracing
attitudes and beliefs. Diversity-affirming stances are productive for
individuals, and also in organizations, showing positive outcomes
in schools and work settings. Our profession has explicitly stated
diversity-affirming values through the ethics code of our major
professional association, the American Psychological Association
(2010), as well as through the Guidelines on Multicultural
Education, Training, Research, Practice, and Organizational Change
for Psychologists (2003).
With the start of the second decade of the 21st century, Psi Chi,
the International Honor Society in Psychology, continued on its trek
towards improved integration of diversity issues with the creation
of a new Director of Diversity post. The vision for this initiative was
summarized in an affirmative commitment: “Psi Chi shall ensure
that the Society reflects the rich diversity of people and perspectives
in psychology.”
Three main goals were articulated for achieving this affirmative
commitment:
Goal 1: Develop infrastructure for attending to diversity issues within
Psi Chi.
Goal 2: Support diversity in the science and practice of psychology.
Goal 3: Develop methods of assessing the degree to which Psi Chi
is meeting its diversity initiatives goals, assess the goals in
a timely manner, and use the resulting data to develop and
implement additional action steps.

The first goal was addressed with the creation of the Director of
Diversity position as well as the Diversity Advisory Committee. The
Psi Chi Board of Directors also put significant financial commitment behind this initiative, approving $7,500 in expenditures for
fiscal year 2012 to ensure the success of their efforts. Goals 2 and 3
will be addressed through actions at many levels. The ball is already
rolling! I attended the National Latina/o Psychological Association
meeting in late fall of 2010, where Psi Chi hosted a student
movie and pizza night. Early this spring, I attended the National
Multicultural Conference & Summit to speak directly to members
and solicit committed volunteers for the Diversity Advisory Board.
I am currently drafting proposals for new awards and grants that
will shine a spotlight on our members’ efforts to promote diversity
in their research.
These are the first steps in a long list of ideas for ensuring that
Psi Chi’s diversity-affirming values are clearly evident to our
members. Consistent with an understanding on the complexities of

recognizing and celebrating diversity, specific initiatives may vary
over time and circumstance. Currently a major focus is addressing
issues of race, culture, ethnicity, gender, sexual orientation, and
physical ability. In order to meet the three main goals, initiatives will
span their reach across areas including diversity in membership,
Central Office staff, elected officers, and programmatic activities,
grants, and awards.
Some specific planned actions include:
• Attendance at specialty conferences where diversity issues
are central
• Establish awards and grants on diversity topics
• Increase diversity of grant reviewers for Psi Chi grant competitions
• Increase number of diversity-focused submissions to the
Eye on Psi Chi and the Journal of Undergraduate Research
• Increase diversity of reviewers for the Journal of Undergraduate
Research
• Support regional psychological associations’ efforts to infuse
diversity in their conference programs
• Develop an on-line resource bank on diversity issues that would be
helpful to our members
• Encourage charter applications from minority-serving institutions
This is a long list, and progress will proceed in stages. However,
the list can grow. I will depend on members’ input as to what you
think needs to be added. I welcome specific ideas as well as global
observations.
Psi Chi has devoted significant time and effort to evaluating and
supporting diversity since 2002, when Dr. Elliott Hammer (Xavier
University of Louisiana) formed and chaired a task force charged
with increasing diversity presence within the Psi Chi. Dr. Carla
Reyes, then Rocky Mountain Regional Vice-President, served as a
liaison to the Board of Directors. In 2004, the Diversity Task Force
submitted a detailed report outlining specific actions that would
incorporate diversity into Psi Chi and show the Society’s commitment to supporting diversity. At the time, the Board of Directors
adopted a motion to add a diversity “sub end” to Psi Chi’s mission
statement, namely, “Recognize and foster the contributions that
diversity makes to the science and practice of psychology.” (Psi Chi,
2011). Later in 2010, Psi Chi approved a budget to support diversity
initiatives at the regional level. That commitment has now reached
a Society-wide level. As a past regional Vice-President for Psi Chi, I
am excited to see this continued evolution toward greater expressed
commitment to diversity. As a member of Psi Chi, I am proud to
be a part of a society that takes affirmative steps toward celebrating
diversity in our membership and in our profession.
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Get Involved

in the Society
Research Grants for Faculty Members
Psi Chi offers two grants for faculty members due on June 1. The
Psi Chi Faculty Advisor Research Grants recognize and reward
faculty advisors who have committed their time and talents to
their Psi Chi chapters by helping to defray the direct costs of a
research project. Twelve grants of $2,000 each are offered for advisors who have served as a chapter advisor for at least one year.
The Psi Chi STP Assessment Resource Grant funds up
to three applicants for up to $2,000 each. Funding supports
projects to develop assessment tests/instruments/processes to
demonstrate student acquisition of goals 2, 4, or 5 of the APA
Guidelines for the Undergraduate Psychology Major. Acceptable
resources developed through this grant will be distributed by STP.
Applicants need to be faculty who are members of both Psi Chi
and STP in order to be eligible.
www.psichi.org/Awards/ | email: awards@psichi.org

990-N Authorization Form
The IRS code changed recently, requiring all non-profit organizations to file a tax return regardless of the amount of income or
revenues received. Psi Chi’s accountants prepared an authorization form that will allow the Psi Chi Central Office to file a 990-N
on behalf of each chapter. As long as someone from the chapter
completes this form, your chapter will not need to file the 990-N
because the Central Office will be authorized to file on your
behalf. Forms must be signed in order to be valid. This form can
be found at www.psichi.org/pdf/990NAuthorization.pdf and
should be submitted to the Central Office.
Chapters can find their EIN and/or charter number by logging
into the Psi Chi website as the chapter administrator or by
emailing psichi@psichi.org. Chapters that choose not to file this
authorization form will be required to file a tax return with the
IRS themselves. Questions about this process can be directed to
Michele Rumpf at
email: michele.rumpf@psichi.org | phone: (423) 756-2044

Complete Chapter Annual and
Financial Reports on Psi Chi Website
Each chapter must complete and submit to the Psi Chi Central
Office a Chapter Annual Report and a Chapter Financial Report
at the end of each school year. You can now fill out these required
forms on the Psi Chi website and send them directly to the
Central Office with the click of a mouse.
The chapter president and treasurer are responsible for ensuring that these reports are submitted to the Central Office by the
end of the school term (or before June 30, 2011). These forms
are intended to record information about your chapter for the
2010–11 year (July 1, 2010–June 30, 2011). While chapters can
still mail a hard copy of these reports to the Central Office, it is
preferred that you complete and submit them online—a chapter
adminstrator login is required.
www.psichi.org/chapteradmin/reports.aspx | phone: (423) 756-2044
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Get Published: Submit Your Research
to the Psi Chi Journal

The Psi Chi Journal of Undergraduate Research invites all Psi Chi
members to submit their research. Under the leadership of
Dr. Randolph Smith (Lamar University, TX; former journal
editor of APA’s Teaching of Psychology), students will gain an
understanding of the review process and learn the steps to
professional publishing. In the coming months, the Journal
will move to an online review process so authors and reviewers
can check the status of the manuscript. To learn more about
publishing your research, go to our website.
www.psichi.org/SignIn.aspx?returnURL=/members/journal.aspx

Order Your International Chapter Supplies
Psi Chi is now the International Honor Society in Psychology.
As with any name change, it take months to a year to update your
chapter supplies. Psi Chi will no longer be offering graduation
regalia in blue and gold. Members will now need to order international honor cords, stoles, and medals with the newly adopted
colors of blue and platinum. In addition to the regalia, a new
international table cover/banner is available. Be sure to check
the Psi Chi website for these new items. Most chapter supplies
require a chapter administrator login, so make sure your chapter
information is up-to-date.

Submit Chapter Activities to Eye on Psi Chi
Psi Chi wants to report the great socials, fund-raisers, and
service projects your chapter conducts. These are submitted online
following these simple steps:

1 Sign in to the Psi Chi website using the chapter
administrator’s username and password.

2 Select “Chapter Reports.”
3 Select “Activities Report.”
4 Complete the online information including an up to
250-word description of your chapter’s event.

5 Upload a photo or photos of the event or your chapter.

Please note that photos have to be of a high enough quality for
print publication, which excludes cell phone photos, webcam
photos, and dark images from candlelight ceremonies.

6 Select “Submit Report.”

Student Discount for Joining APS
The Association for Psychological Science (APS) is pleased to
give undergraduate student members of Psi Chi a discounted
student membership rate of $25 (per year). Join now and your
membership will be good through the end of 2011. Chapter
members are encouraged to apply for membership by completing the online application on APS’s website and use the
promotional code PSCH11.
www.psychologicalscience.org/join

Get Involved

in your chapter
Fall Is Coming—Is Your Chapter Ready?
The fall semester always seems to arrive quicker than anticipated. This summer, chapter
officers should consider organizing your chapter with the guidance of the chapter’s faculty
advisor. Scheduling and setting deadlines during this period will allow the chapter to
accomplish its goals and have an outstanding year. Here are some things to consider:
• When will you recruit members for your fall induction ceremony?
Recruitment often lasts about two weeks. Your chapter should submit the necessary fees
and paperwork to the Central Office for processing. About three weeks later, the induction
ceremony is held. More information about recruiting and inducting members can be
found at
www.psichi.org/chapters/inductmembers.aspx | email: amie.austin@psichi.org

• What chapter service projects will you adopt for the year?
Service is a valuable part of the Psi Chi experience. Service can be to the local or campus
community. Ideas for service projects can be found at
www.psichi.org/chapters/serviceprojects.aspx

• What chapter awards will you submit an application?
Psi Chi offers awards to recognize both great chapters and chapter leaders. More
information about these programs can be found at
www.psichi.org/Awards/ | email: awards@psichi.org

• When will your chapter hold officer meetings and chapter meetings for the year?
Establishing a meeting schedule early in the semester allows members and officers to plan
appropriately for the year. Some commuter campuses have more success with holding
web meetings rather than requiring everyone to be in the same location. Chapters find the
Chapter Member Survey form helpful when attempting to plan meetings and activities for
the year. This form can be found at
www.psichi.org/pdf/membsurv.pdf

At any time, please feel free to contact the Psi Chi Central Office with questions about the
administration of your chapter. We exist to help each chapter thrive, so questions are welcome.
email: psichi@psichi.org | 423-756-2044

Host a Spring 2012 Research Conference
Some chapters find it difficult to attend their regional psychological conferences due to the
location or the expense of travel. Has your chapter considered hosting its own undergraduate
research conference? Each year, the Psi Chi Board of Directors designates $15,000 to help fund
spring conferences with the Psi Chi/Undergraduate Psychology Research Conference Grant
program.
To be eligible, the host must:
• have a Psi Chi chapter
• have at least three schools presenting
Each grant can be for up to $1,000 to pay for speakers, travel, advertising, refreshments, etc.
Applications are submitted online on or before October 1. Along with the application, the
chapter will submit:
• a one-page description of the conference
• a pledge to fulfill the winner responsibilities of the grant
More information about the program can be obtained online at
email: awards@psichi.org | www.psichi.org/awards/completelist_awards.aspx#12

2011 calendar
May 26–29 | APS Convention
l APS National Convention, Washington, DC
June 1 | Deadline
l Faculty Advisor Research Grant
l FBI NCAVC Internship Grants
June 15 | Deadline
l Fall 2011 Eye on Psi Chi submissions
June 30 | Deadline
l Submissions to qualify for Model Chapter
Awards
l Submit Chapter Annual and Financial Reports
l Inform Psi Chi Central Ofﬁce of paper or
poster presentations for Psi Chi Certiﬁcate
Recognition Program
August 4–7 | APA Convention
l APA/Psi Chi Society Annual Convention,
Washington, DC
September 4 | Anniversary
l Psi Chi 82nd Anniversary
October 1 | Deadline
l SuperLab Research Grants
l Thelma Hunt Research Grants
l Undergraduate Psychology Research
Conference Grants
October 11 | Deadline
l Submissions (intent) to
Southeastern Regional Convention*
November 1 | Deadline
Call for Nominations
l Call for nominations for Society ofﬁcers:
President-Elect
Southeastern Regional VP
Southwestern Regional VP
Midwestern Regional VP
November 1 | Deadline
l Graduate Research Grants
l Undergraduate Research Grants
November 2 | Deadline
l Submissions to Midwestern Regional
Convention*
November 10 | Deadline
l Submissions (abstract) to
Southeastern Regional Convention*
November 15 | Deadline
l Submissions to Eastern Regional Convention*
l Submissions to Western Regional
Convention*
November 30 | Deadline
l Submissions to Southwestern Regional
Convention*
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What Are
Your Chances?

New Probabilities of
Admission Into Graduate
Psychology Programs
John C. Norcross, PhD
Barry X. Kuhle, PhD
University of Scranton (PA)

W

hat are the most pressing questions
of any aspiring psychologist? The
first burning question is usually,
What are my chances of getting into graduate
school?, followed quickly by the anxietylaced, And how much will it cost? Fortunately,
the American Psychological Association and
several of its members have collected data to
help you answer these important questions
(APA, 2010; Sayette, Mayne, & Norcross,
2010).

Admission Rates Are Up but Vary
Good news! Not only do today’s applicants
enjoy better odds of acceptance into
graduate school in psychology compared
to applicants from yesteryear, but there are
more programs to which to apply.
In 2008, more than half the applicants to
a given master’s psychology program were
accepted by that program, and acceptance
into a given U.S. doctoral program was 22%
(APA, 2010). That’s twice the acceptance
rate during the 1970s (Norcross, Kohout, &
Wicherski, 2005).
Although the overall picture is positive,
acceptance rates vary widely across psychology’s subfields. As Table 1 indicates,
admission into master’s programs and
non-clinical programs is generally easier
than admission into doctoral and clinical
programs.
Acceptance rates into psychology master’s
programs cluster around 50%. That is,
approximately half of the applicants to any
master’s program will earn admission into
that program. Acceptance rates into nonclinical doctoral programs range from 12%
to 48%. Whether applying to a master’s or
doctoral program, you can enhance your
admission prospect by applying to multiple
programs.
Among the non-clinical disciplines,
only 12% of applicants were accepted in
social and personality psychology doctoral
programs, while 48% of applications to edu-

cational psychology programs were granted
admission. Admission into neuroscience,
experimental psychology, and cognitive psychology doctoral programs is also relatively
challenging with average acceptance rates
around 15 to 16% (see Table 1).

The Peculiar Case of
Clinical Psychology
The toughest subfield in terms of admission
is PhD programs in clinical psychology.
Among APA-accredited PhD programs,
the average acceptance rate in 2008 was a
minuscule 8%. Before aspiring clinicians
despair and transfer into another major, it’s
important to note four things:
• the 8% average acceptance rate refers to
acceptance into a single PhD program,
not the likelihood of getting into any
PhD clinical program.
• as a general rule, acceptance rates for
PsyD programs are much higher (easier)
than PhD clinical programs.

research side are university PhD programs
that are specifically research oriented and
designed to train clinical scientists.
Acceptance rates vary in direct proportion to programs’ placement along this
practice-research continuum. Free-standing
and university-based PsyD programs accept
substantially more applicants (50% and 35%)
than practice-oriented, equal-emphasis, and
research-oriented PhD programs (16%, 14%,
and 7%). Applicants have a 1 in 2 chance of
gaining admission into a freestanding PsyD
program, but only a 1 in 14 chance into a
research-oriented PhD program in clinical
psychology. That’s why Table 1 does not list a
global acceptance rate for doctoral programs
in clinical psychology. Variability, not central
tendency, rules the roost.
Table 1 | Average Acceptance Rates in Master’s and
Doctoral Psychology Programs (% of students who apply
and are accepted to a particular program)
Master’s

Doctoral

37%

(table 2)

---

26%a

Cognitive Psychology

40%

16%

Community Psychology

61%

24%

• there are other, less daunting roads to
become a psychotherapist than through
APA-accredited doctoral programs.

Counseling Psychology

63%

30%

Developmental Psychology

44%

20%

Educational Psychology

a

57%

48%

All clinical programs are not created
equal. Think of APA-accredited doctoral
programs as varying along a practiceresearch continuum, as shown in Table 2.
On the practice side are PsyD programs,
which are explicitly practice-oriented.
Some are housed in freestanding, proprietary (for profit) institutions, while others
are located in conventional univerisities.
In the middle of the continuum are university-based PhD programs that equally
emphasize practice and research and
that train scientist-practitioners. On the

Experimental Psychology

39%

15%

Health Psychology

41%

16%

Industrial/Organizational Psychology

52%

27%

Neuroscience

a

32%

15%

Quantitative Psychology

78%

36%

School Psychology

34%

31%

Social & Personality Psychology

39%

12%

• as with the nonclinical fields, gaining
admission into clinical master’s
programs is considerably easier
(acceptance rate = 37%; Table 1) than
getting into clinical PhD programs.

Area
Clinical Psychology
Clinical Neuropsychology

Sources: American Psychological Association. (2010). Graduate Applications,
Acceptances, Enrollments, and Degrees Awarded to Master’s- and Doctoral-Level
Students in U.S. and Canadian Graduate Departments of Psychology: 2008-2009.
a
Data taken from Norcross, J. C., Kohout, J. L., & Wicherski, M. (2005). Graduate
study in psychology: 1971 to 2004. American Psychologist, 60, 959-975.
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Graduate School
Figure 1. Getting In: Average Acceptance Rates
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Remember, apply widely but wisely. And
financial assistance across the research-practice continuum in clinical psychology programs. Training and Education in Professional Psychology, 4, 99-104.
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Table 2 | Average Acceptance Rates and Financial Assistance by Type of APA-Accredited Program in Clinical Psychology
% of applicants accepted
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Getting Funded:
Toll Roads vs. Interstates
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The ease of acceptance into explicitly
practice-oriented programs comes with a
steep cost. PsyD students are far less likely
than PhD students to receive financial
assistance (Table 2). Figures 1 and 2 depict
the relation between getting in and getting
money in APA-accredited clinical psychology programs. For example, only 1% of
free-standing PsyD programs offer full
financial assistance (full tuition remission
plus stipend) compared to 89% of researchoriented programs that offer both a tuition
waiver and a paid assistantship (Norcross,
Ellis, & Sayette, 2010). You don’t need SPSS
to see that this is a significant difference!
PsyD programs are akin to toll roads; they
may provide an easier, quicker path to your
destination than the free interstate, but it
may cost you more to get there.
Similar to clinical psychology programs,
APA-accredited counseling psychology
programs differ along the practice-research
continuum. However, counseling
psychology has historically endorsed scientist–practitioner training and, with a few
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Free
Standing
PsyD

University
Professor
PsyD

University
Department
PsyD

PracticeOriented
PhD

Equal
Emphasis
PhD

ReseachOriented
PhD

exceptions, actively resisted the practiceoriented PsyD. The result is a truncated
continuum with only a couple of PsyD
programs in counseling psychology.
Within this smaller range you will
find the same systematic acceptance and
funding differences of a counseling program’s position on the practice-research
continuum. Practice-oriented programs
accepted more applicants (29%) than
equal-emphasis or research-oriented
programs (19% and 17%). However, they
offered less full student funding (30%) than
equal-emphasis (72%) or research-oriented
programs (83%; Norcross, Evans, & Ellis,
2010).

Apply Wisely
As with many psychological matters, the
answers to an aspiring psychologist’s two
most pressing questions are, It depends and
It depends. The likelihood of getting into
graduate school depends on numerous
factors, such as your grade point average,
Graduate Record Examination scores,
letters of recommendation, and research
experience. The chance of gaining admission and getting money also depend on
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Professors/authors Feldman and Silvia have mentored many students in
research, given dozens of conference talks, attended countless presentations,
taught courses on speaking, and even wrote a book about public speaking
skills. After seeing nearly everything, including panic attacks, gaffes,
wardrobe malfunctions, and earthquakes during presentations, they have
identified five common mistakes that undergraduates make when giving their
first conference presentation. Their advice: “don’t do these things.”

O

ne of life’s special pleasures is sitting
in the back of the classroom, posting
comments on Facebook and watching
videos of ninja kittens. As professors, we are
technically obligated to chide students for
this behavior, though we confess that we like
it, too.
But even students must sometimes
stand in front, with a crowd of faces staring
blankly at them—or down at their laptops—
as the case may be. Perhaps you are one of
those valiant psychology majors who has
gotten involved in research and will have
an opportunity to present your work at a
conference.
Unfortunately, such presentations
involve more than posting a clever synopsis
on Twitter:“no main effects but big-time
interaction, p < .01, yay!” They involve public
speaking, which can be technically defined as
the art of standing in front of strangers while
trying despirately not to embarrass oneself
(Feldman & Silvia, 2010). Even though
“speaking” and being in “public” aren’t scary
by themselves, when these two words come
together people often fear disaster.
Giving your first talk is hard, and that’s
okay; such is the nature of being a beginner.
But even beginners need not embarrass
themselves. Take heed of the following most
common mistakes, then take heart. With the
right preparation, you can ensure that your
first talk will be at least above average.

Mistake 1: Avoiding Rehearsing
Public speaking can make students nervous.
Sometimes, really nervous. Although students often fear that their anxiety will get
the best of them, we have yet to see a student
vomit or pass out. Most of the time, anxiety
serves a more positive purpose by motivating
people to take action. These actions are usually the right ones, including spending time
preparing the talk, developing PowerPoint
slides, getting feedback, and rehearsing until
roommates shout, “Enough, already!”
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But feeling nervous can trigger avoidance,
too. Often, this is what derails talks. Many
people avoid rehearsing. They may think,
“I’m better off not rehearsing so my talk
will be more spontaneous and interesting.”
When you’re nervous, this reasoning may
be a tempting way to reduce your anxiety in
the short term. But our bet is that you know,
deep down, that this thought is delusional and
ultimately won’t help you to give a good talk.
Confronting feared things makes people
anxious. Even as seasoned presenters, we
dislike developing slides for a new talk and
stumbling through the first few awkward
rehearsals. However, we’re thankful that we
can stumble alone instead of in front of an
audience of strangers and friends.

Mistake 2: Using Your
Notes as a Crutch
Some students cope with anxiety by developing notes that are way too extensive. We’ve
seen students give a 12-minute talk holding a
sheaf of papers that would clog an industrial
shredder. Even more commonly, people
develop PowerPoint slides so detailed that
they resemble architectural blueprints. As
a result, the talk itself does not go well. The
presenter just reads from the slides, and the
audience slowly drifts off to sleep (or finds
another video of ninja kittens). The basic
connection between speaker and audience
has been broken. Moreover, research suggests that people learn less when speakers
simply read from their slides (Kalyuga,
Chandler, & Sweller, 2004; Leahy, Chandler,
& Sweller, 2003).
Experienced presenters can unleash a talk
with nothing but their brains, but beginning presenters shouldn’t feel bad about
using their slides or a set of brief notes to
prompt them. A common mistake, however,
is that these become a crutch or, for some
students, a full-body prosthetic exoskeleton.
You should think of notes—be they a sheet

of paper, note cards, or cues within your
slides—as prompts for memory, not as
things to read aloud. If a random stranger
could give your talk based on your notes or
slides, you have listed too many details.
Instead, choose one of two strategies. If you
use your PowerPoint presentation for cues,
make sure each slide contains no more than
four or five quick bullet points rather than
complete paragraphs. This will reduce the
temptation to simply read from the screen.
Alternatively, if you feel you need separate
notes, create only a brief outline of your talk.
Don’t use complete sentences or long statements; simply write a few words to cue you.
You’ll be able to glance at your notes quickly,
remind yourself of what comes next, and get
back to connecting with your audience.

Mistake 3: Embracing
the Chaos of Time
You have rehearsed, and you are ready, but
you might be too ready. Students often stuff
too much information into their talks, usually for fear of leaving something out or to
preempt questions. But presentations have
time limits, which are typically firm. Talking
too long is the cardinal sin of public speaking. First, you may suffer the moderator
cutting you off. And second, you’ll ratchet
up the anxiety of the other presenters, who
will find themselves with less time to present
than they expected.
There’s an easy solution to this all-toocommon problem: time yourself when
you practice your talk, and don’t consider
yourself ready until you have the timing
down cold. Seasoned presenters use an 80%
rule (Berkun, 2009; Reynolds, 2008). If your
talk is slated for 15 minutes—the typical slot
in regional conferences—then aim for 12
minutes; if your talk is 20 minutes, aim for
16. The remainder is time for questions or a
handy buffer in case you or someone before
you takes too long.
What if your talk is too short? We rarely
see this at conferences, but we see it a lot
in our classes. The answer is simple. Add
stuff. If your talk doesn’t fill 12 minutes,
you’re missing too many details about your
method, results, and the conceptual background of your work. Your research advisor
will have suggestions for things to add.

Mistake 4: Ignoring
Looming Technology Doom
Although the biggest worry of novice pre-
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senters is that the audience will dislike their
talk or ask impossible questions, the biggest
worry of experienced presenters is that the
equipment will fail. Will the crusty LCD
projector belch fire? Will I have to present
using an laser pointer the size of a baguette?
The cruelest fact of giving a talk is that you
rarely give your talk on the same computer
you used to make your slides. Fancy elements like embedded audio and video, huge
images, and flashy backgrounds work well
on your own machine but usually fail in
dazzling, flamboyant ways on someone else’s
computer. That sweet font you downloaded
from the Internet could be your undoing.
Before your talk, develop your slides
to run well on any PC: make them in
PowerPoint (not OpenOffice Impress or
Corel Presentations), use boring sans-serif
fonts that all machines have (e.g., Arial,
Helvetica, and Verdana), and avoid embedded audio and video. On the day of your talk,
bring your slides in three forms: (1) attached
to a message in your e-mail account, (2) on a
friend’s USB drive, and (3) on your own USB
drive, which you should keep on your key
chain or duct tape to your stomach. Before
the talk, show up early to load your slides
on the machine and to make sure they look
right. If they don’t, you’ll have at least a few
minutes to change them.

Mistake 5: Forgetting to
Prepare for Questions
The end of a talk is always a relief. Once
again, humans prevail in the ceaseless
struggle of mankind vs. LCD projectors.
But your task as a presenter isn’t finished—
nearly all audiences have a few questions. A
common mistake is to forget to prepare for
this part of the presentation. Most students
prepare extensively for the talk itself, but
when it comes to the Q&A period, they
throw themselves on the mercy of a fickle
and capricious universe.
Don’t let the Q&A period freak you out.
Students often fear facing hostile questions,
but this rarely happens. There are two
important reasons you won’t get a questioner
who stands up and shouts, “I denounce this!”
First, the audience is on your side. Most
attendees have given talks before, and they
know how hard it is. They’re probably glad
they’re not in your shoes. Second, rude
questions are grave violations of the polite
social norms of psychology conferences.
Instead, you’ll get normal, well-meant

questions. With experience, you’ll even be
able to predict these questions in advance.
You can expect a couple basic kinds
of questions. The first and biggest class
of questions concerns details about the
methodology of your study. Many people
will ask for more information about what
you did in your research; many others
will ask if you think your study would
work if it were done differently (e.g., with
different measures, tasks, or samples). These
questions are generally easy to handle—you
did the study, after all, so you know its
details well. The audience doesn’t really
know your study, so they probably won’t
even notice if your answers are technically
incorrect. To prepare, just review the nuts
and bolts of your research project—the
sample, procedures, methods, and
analyses—the day before giving your talk.
The second class of questions concerns
the implications of your research. People
commonly ask what your work means for
the major theories in your area of study
or how your work could be applied to
social and clinical problems. To prepare,
interrogate your advisor. Ask, “What are the
major applications of this work? What are
the major competing theories? What’s the
most controversial idea in this talk?” Your
advisor’s answers (or evasive hemming and
hawing) will give you direction to begin
crafting your answers.

The Big Picture
Although speaking at a conference may seem
intimidating at first, with basic preparation,
even first-time presenters can give a talk
they’ll be proud of. Every psychologist,
including those in your audience, has had a
first speaking experience. They know you’re
a student and want you to succeed. In fact,
they’re probably sitting there remembering
their own fledgling days.
Or maybe they’re watching ninja kittens.
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Janet Shibley Hyde, PhD
University of Wisconsin–Madison
How did you become
interested in psychology?
I started out at Oberlin College in Ohio as
a chemistry major, but I wasn’t very good
at the labs. So I switched to mathematics. I
didn’t take my first psychology course until
my junior year of college, and I fell in love.
It was too late at that point to change my
major, so I took as many psychology courses
as I could and graduated with a degree
in mathematics. I then went on to graduate school in psychology at University of
California, Berkeley.
Who was your mentor and how did he/she
help your development as a psychologist?
During my undergraduate studies, I actually had two mentors. One was Celeste
McCollough, who taught my Introduction
to Psychology class in 1967. She was the first
female faculty member I had had at that
point. She was a fabulous teacher, and I
really identified with her.
My second mentor during my undergraduate studies was Norman Henderson.

I began to work in the lab with him, doing
mouse behavior genetics research. He took
me under his wing and taught me how to do
lab research, wrote recommendation letters
for me, and more. I even still call him to ask
him questions. Having an undergraduate
mentor is extremely important.
My mentor during graduate school at
UC Berkeley was Bill Meredith, who was a
quantitative psychologist when I was there
from 1969 to 1972. I had a great experience
with him, and he was very supportive.
What made you decide to teach?
I knew I wanted to teach from a pretty early
age and decided to get my PhD to teach
college. Otherwise, I would have to be a
high school teacher and deal with discipline
and hall passes. I was originally attracted
to getting a PhD specifically so that I could
teach. I continue to love teaching and
researching equally.
At the University of Wisconsin–Madison,
I teach two undergraduate courses,
Psychology of Women and Human Sexuality.
I love teaching them both. I care enormously
about both topics and wrote a textbook
on each. I am completely committed to

conveying that information to students.
Do you have any tips for students
planning to attend graduate school?
It’s really important to be involved in faculty
members’ labs. You’ll need letters of recommendation for your grad school applications.
Working in labs will also test the extent you
love research. Some find it great, and others
find it boring. You don’t want to go to graduate school and find out you don’t like doing
research, so you need undergraduate experience with it.
It’s also important, as you search for
graduate schools, to consider what you want
your degree to be in and beyond. There are
many different degrees in psychology that
you can get. If you want a PhD, you need
to find a department with a mentor who
matches your interests.
Being involved in your Psi Chi chapter
gives you an advantage because it provides
leadership opportunities. As you proceed, it’s
important to have leadership skills. Psi Chi
students also have the opportunity to get to
know their professors better.
How did you become interested in the study
of women and gender in particular?
My interests migrated over time. I was first
interested in mouse behavior genetics studies. I actually did my dissertation in graduate
school on this. I was hired at Bowling Green
State University to do that, too. But at that
same time, the [“second wave”] of theWomen’s Movement was getting active while I was
there, and I read a couple of classic books like
Kate Millett’s Sexual Politics. I found it compelling and relevant and then wanted to start
a new course on the psychology of women.
This was one of the first courses like this in
the nation, and students flocked to it. I was
interested, and they were interested. It was a
whole new area that had never been studied
before and had really been ignored.
Where does your inspiration for your
research come from?
My inspiration comes from multiple sources.
Some are social and political interests that
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are important to me. One was former President of Harvard
University Lawrence Summers’ speech about women not
being as good at math as men. I wanted to see if that was true.
I got a grant from the National Science Foundation and studied
this. I mostly think about what is important to study, instead of
doing a fine-grained study. I wanted to study gender differences
in depression in adolescence because twice as many boys are
depressed during adolescence than girls. This can have terrible
repercussions, so I wanted to do something about it.
What kinds of results has your research had in terms
of the media and society in general?
I feel like I keep chipping away at a problem but don’t ever
completely solve it. My study of math differences between
genders has gotten a lot of media attention, but I really want
the word to get out to teachers and parents because they are the
gatekeepers. They are the ones who encourage or discourage
girls to do math. I’ve had people contact me, telling me that my
research has changed how they think about things. Our culture,
though, continues to encourage stereotypes, and we need to chip
away at that before we can solve all the problems. I feel like I’ve
made contributions toward solving the problems.
Specifically, Seventeen magazine in the past has told girls that
appearance is the most important thing. That won’t help them
become physicists, though. Now, Seventeen is trying harder
to publish articles that will really help girls. The concern with
movies and videos is the sexualization of girls and women.
Boys and girls watch them and see girls as sex objects. This is
incompatible with getting a career in math or science. It distracts
girls. I am hoping that the end of these stereotypes will come
soon and that people will get tired of the over-the-top television
shows and movies.
What studies will we see from you in the future?
There is no doubt that there will be more meta-analyses from
me. There are many other important questions that need a
conclusion, such as the question of gender differences in
depression in adolescence. I am working on this with genetic
data and connections to stress.
Janet Shibley Hyde is the Helen Thompson Woolley Professor of Psychology and
Gender and Women’s Studies at the University of Wisconsin. The author of two
textbooks, Half the Human Experience: The Psychology of Women and Understanding
Human Sexuality, she regularly teaches undergraduate courses in both the
psychology of women and human sexuality. One of her research passions is using
meta-analysis to analyze research on psychological gender differences. The other is
discovering the causes of the emergence of the gender difference in depression in
adolescence. She has won numerous awards for her research, including the Heritage
Award from the Society for the Psychology of Women, for lifetime contributions to
research.

Elizabeth Loftus, PhD
University of California, Irvine

How did you become interested in psychology?
I started out as an undergraduate at University of California, Los
Angeles (UCLA), majoring in mathematics. I actually loved mathematics in high school, especially algebra and geometry. I didn’t feel
quite so warm and fuzzy about taking calculus, though, but I still
loved parts of mathematics, so I planned to stick with it. I needed
elective courses, so I took an introduction to psychology course
from Allen Parducci at UCLA and absolutely loved it. I began to
take all my electives in psychology. I actually finished my undergraduate studies with degrees in both mathematics and psychology.
I then decided to go on to graduate school in psychology and chose
Stanford University because of their mathematical psychology program, which sounded perfect for me. However, I soon discovered
that I wasn’t as interested in mathematical psychology as I thought I
would be and developed an interest in the study of memory.
Do you have tips for students planning to attend graduate school?
Students need to be working with professors. Many people will go
to graduate school and be set on one area of research. But if no one
is interested in that topic at your school, then you won’t get as much
attention and training from your professors. Because of this, try
to work on a project that really interests a faculty member at your
school. Look for another school where a professor is working on
the topic and go there to work with that professor. Students should
try to be more open to topics of interest to faculty members, so they
can marry some ideas between their interests and those of their
professors. Many faculty members are going to give students more
time if they’re interested in the same issues.
What advice would you give students who are interested in
becoming a therapist? How can they be ethically responsible?
There are many clinical psychology programs at universities around
the country, where students can get good training to be a therapist.
Try to be aware that there was a major controversy that was raging
in the ‘90s and 2000s about repressed memories. It is worth learning about that controversy so that mistakes aren’t repeated.
How did you become interested in the study of memory?
I was first drawn to doing semantic memory studies with my former professor Jonathan Freedman while I was in graduate school
and continued to publish on this after graduate school. After a
few years of studying semantic memory, I decided I really wanted
to do work that had more obvious social relevance and practical
application. I had a bit of expertise with memory, and I hit upon
the idea of studying witnesses, crimes, and other legally relevant
ideas. Eyewitness testimony work ended up as my focus and still
continued on page 28
is today.
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we have a computerized personal profile generated by our computer
that determined that certain things happened to them as a child
based on the information they provided. We show them a list of
completely made-up things that the computer says happened to
them as children like getting sick from eating a hard-boiled egg.
These made-up experiences, however, were embedded in a list of
general experiences that are true for most kids. We tell them to think
about this (made-up) experience or imagine how it might have happened if they can’t remember. Because they did this questionnaire,
the feedback they are given would seem credible to them. These false
feedback procedures can make people believe they had experiences
that they did not have. Of course, we debrief our subjects at the end
of the experiment, which proper experimentation typically requires.

What are common misconceptions of memory?
There are surveys that reveal many misconceptions people have in
terms of memory. Many people believe that traumatic memories are
registered in the brain like a video recorder, but scientists don’t think
so. There is also a belief by the general public that the correlation
between confidence and accuracy is very strong, which is not
necessarily true. Many people think that massive oppression of
horrific experiences is routine, when there is no credible scientific
evidence of this. These are a few misconceptions of the workings of
memory that segments of the population harbor, and that’s why we
are on the lookout for ways to make decisions on accurate workings
of memories.
Who is most susceptible to manufactured memories?
Some recent work with Chinese collaborators has shown that people
who score high on standard tests of intelligence are more resistant to
memories being tampered with. People with self-reported lapses in
memory are more susceptible to memory contamination, meaning
people who frequently can’t remember if they did something today or
just thought about doing that thing.
What procedures have you used to plant memories?
Some other researchers have used memories that could have been
horrific like being attacked by a vicious animal or nearly drowning
and having to be rescued by a lifeguard. I believe it seems obvious
if these experiences had happened that they would have been traumatic. In my research, we’re not planting innocuous memories.
The first procedure that we developed was the lost-in-the-mall
procedure. This method we used to get participants to believe they
were lost in a shopping mall as a child, frightened, and rescued by
an elderly person. We talked to family members of the adult subjects
and then told the adult subjects that we had learned something that
happened to them as a child. We presented three true experiences
from their actual lives and made up a fourth experience about being
lost in a mall and rescued. We would question these people on
several occasions, and a quarter of the subjects fell for the made-up
experience. This method presents a fairly strong form of suggestion.
We can also get people to develop false methods through guided
imagination and false feedback. We gather a lot of data from subjects
about their personality, thoughts about food, etc. We then tell them
28
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What contributions has your research made in the legal world?
In terms of the legal world, many terrific psychological scientists are
working on problems of eyewitness testimony, or when people are
witness to a crime and have to go to court. There are hundreds or even
thousands of cases of wrongful convictions, and the major cause is
faulty eyewitness testimony. We use science, in conjunction with new
developments in DNA, to show actual innocence of those previously
convicted to put the spotlight on this problem. What these studies
have led to is suggestions of how law enforcement should handle
every phase of a conviction or arrest. A document for eyewitnesses
has been devised by law enforcement to handle questioning, showing
a line-up, and every other phase of the process. That’s one very tangible contribution my research has made to the psychological science.
In another domain, the research others and I have done also put a
spotlight on sets of beliefs that are harming people rather than helping
them. One example is in the area of so-called “repressed memories.”
What will we see from you in the future?
With some of my graduate students, we will be publishing research
on whether it’s harder or easier to plant positive or negative
memories. We will also be researching memory distortion and
the difference between a personal false memory of something that
happened to you versus when you perpetrated in the memory. We
are also studying individual differences of who is more likely to be
susceptible to memory tampering. There is so much more to learn,
which is a good thing since it keeps curious psychologists busy.
I am very excited about finding ways to do false memory studies
online. We can collect data so much more easily and get very promising results of false memories being produced in the mind of a subject
who doesn’t even have to come to our lab. We are converting our
procedures to online running and analysis.
Elizabeth Loftus, PhD, is Distinguished Professor at the University of California–Irvine. She
holds faculty positions in three departments (Psychology & Social Behavior; Criminology,
Law & Society; and Cognitive Sciences), and in the School of Law, and is also a Fellow of the
Center for the Neurobiology of Learning and Memory. She received her PhD in psychology
from Stanford University. Since then, she has published 22 books (including the award
winning Eyewitness Testimony) and close to 500 scientific articles. Loftus’s research of the
last 30 years has focused on the malleability of human memory. She has been recognized
for this research with six honorary doctorates (from universities in the U.S., Sweden, the
Netherlands, Israel, and Britain). She was elected to the Royal Society of Edinburgh, the
American Philosophical Society, and the National Academy of Sciences. She is past president
of the Association for Psychological Science, the Western Psychological Association, and the
American Psychology-Law Society. Perhaps one of the most unusual signs of recognition
of the impact of Loftus’s research came in a study published by the Review of General
Psychology. The study identified the 100 most eminent psychologists of the 20th century, and
not surprisingly Freud, Skinner, and Piaget are at the top of that list. Loftus was #58, and the
top ranked woman on the list.
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Hall “Skip” Beck, PhD
Appalachian State University (NC)

How did you become interested in psychology?
I happened to take a class as an undergraduate and found the subject fascinating. What intrigued me was the idea that you could use
the scientific method to address a lot of questions I’d never considered before—how people process information, how we learn, and
which therapies are effective. I started to consider the world’s great
questions and how they were amendable to psychology. I began
thinking about the environment and how to get people to behave in
a way that is beneficial to humans and the planet. How can we use
psychology to get more equal distribution of food? How do we teach
people to behave in responsible ways in terms of family planning
and modify the education system so that our children experience
a more enlightened world? All these issues came to me in my first
psychology class.
Who was your mentor and how did he/she help
your development as a psychologist?
I really had two mentors. While I was getting my master’s degree
at East Carolina University, my mentor was Jim Higgins. I didn’t
know if I had what it took to be a behavioral scientist. It wasn’t that
I was lacking in confidence; I just didn’t understand what skills were
involved. Jim gave me faith that I would be able to make a contribution to the field. While working on my dissertation at University
of North Carolina, Greensboro, my mentor was John Seta, who
is a social psychologist. From him, I learned what a joy it is to be
engaged in the scientific process and how to frame questions in a
scientific fashion and pursue them.
I owe both of those guys an awful lot. One other thing I learned
from them was that when you get a doctorate, there’s a sense of
obligation. Your duty is to polish psychology and pass it along to the
next generation better than you found it. My mentors took psychology and added to the knowledgebase, and they handed it me. That’s
something I think of every day.
Do you have any tips for students planning
to attend graduate school?
The best thing to do in terms of applying is to follow the guidance of
a professor you trust because applying to graduate school is a much
more complex endeavor than applying to an undergraduate program. You should knock on someone’s door and say, “I need help.”
Find a professor to show you what schools are looking for. You need
a professor to check your letter of intent to see if you’re addressing
issues that are pertinent to those who decide upon your application.
You need to be told what experiences people look for and value. A
dynamite letter of intent can go a long way.
You must demonstrate that you are somebody who did more
than just go to class and get good grades. You have to show promise
and know how to present yourself. Professors are looking to get the
best people who will have chemistry with them and who will fit into
their labs. You need to be told how the GRE is evaluated and how
to assess the likelihood of getting into a particular program before
you apply. Many students fail to get into graduate programs because
they did not apply in a wise fashion. That should never happen.
Unfortunately, you don’t know the rules of the game until you are
past the application process.
One of the things you need is lab experience. Volunteer in a lab

because most people who train psychologists are researchers and
are looking for somebody who has interest in research. Target a
professor at a graduate school—give them a call and discuss their
research. It’s harder for them to turn down a person they know than
a piece of paper. It’s all part of playing the game in the right way.
If you don’t get accepted at first, don’t give up. Try to make an
objective assessment of what could make you more attractive to
graduate programs. Volunteer in labs after graduating because it
shows motivation and dedication. If you have a 3.0 GPA, and you
apply wisely, there is a strong chance that there is a graduate program for you.
What kinds of research did you do while you worked
in the army research labs and how did it benefit you?
During a 10-12 year period, I worked on three main projects. One
focused on increasing the efficiency of military teams. Another was
evaluating the performance of soldiers in new weapons systems
and determining whether a soldier could perform certain tasks
effectively.
My third and most interesting project was trying to decrease
deaths from friendly fire. Fratricide has been with us throughout
military history; 10-25% of American military fatalities since the
beginning of the 20th century have been from friendly fire. What
we’re trying to do is develop procedures that would decrease the
likelihood of firing on your own. Psychology has a lot to bring
to those issues. What we’re talking about is targeting decisions.
Someone looks up on a hill, sees a vehicle, and must decide to shoot
or not shoot. It’s about misidentification. Because of severe time
pressures, mistakes can easily be made.
This work taught me that research skills are transferable. I would
come in and they would say, “Here’s a problem. Can you figure
out how to construct studies to solve these problems?” Once I
learned the literature, I could take research skills from other areas
continued on page 30

Adventures in Our Journey to Watson’s Infant Laboratory
continued on page 30
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and apply them to these problems. Many
behavioral problems can be examined once
you acquire research training. It’s scientific
puzzle solving.
What made you decide to teach?
When I was working on my master’s, I had
the chance to earn money through teaching,
and I didn’t have any money, so that made
teaching attractive. Then, I discovered it was
fulfilling. I had never envisioned being a
college professor. Before this, I thought I
would teach severely mentally challenged
people self-care and social skills. But in the
course of getting my master’s, I got excited
about teaching. It is like sharing something
with a friend except this is a big group of
friends. I was hooked! It quickly became
apparent, though, that I needed to get my
PhD if I wanted to continue teaching.
How did you become interested/
involved in finding Little Albert?
Some of my students came to my office
and wanted me to lead a quest to find Little
Albert. I initially thought it was the worst
idea I had heard in years. How many babies
missing for 90 years are going to be discovered? Also, many diligent investigators had
searched, but there was nothing anyone
knew about him after he left Johns Hopkins.
I didn’t think we had any chance of finding Albert. But, when you do research and
you pursue a dream, you often find things
of value you don’t expect to find. These
students were really emotionally involved
before we began. It was the first meaningful
research experience for many of them in
their lives.
I decided that we’d do what we could to
learn about Watson’s infant studies. A part
of that was the question of Albert’s identity,
and that’s how we got started. The Albert
project took the students beyond lectures
and textbooks and really got them involved
in their field. That was really the most
important thing that came out of the Albert
question. Looking for Albert was like using
a lantern to follow a path. We followed the
clues of what we knew about Albert, and we
started learning more about the infant studies. Then, it all came together, and Albert
suddenly turned and we could see his face.
Why do you think it is important to
involve students in your research?
A good lab is like a good friendship—it’s
symbiotic! In my lab, everybody gives and
receives. When you come in, you may start
30
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off as a data collector, furnishing information for studies, and, in turn, you learn. You
develop skills and get involved with the
underlying concepts. Professors need to get
students involved in lab work because this is
where the new generation of psychologists
is being formed. For many students, lab
experience is the most significant thing that
they will carry from their undergraduate
careers. To me, the lab is the most important
teaching experience I have. Research experience is certainly one of the main things that
will get your students into graduate schools.
It demonstrates that students have a passion
for the field.
What will we see from you in the future?
We just finished a new paper on Watson and
Albert. I did not plan this paper, but some
colleagues made what I believe to be some
rather extraordinary discoveries. Also, we’re
doing more on college student retention.
Schools are concerned with retention, but
often the way they go about handling it has
not been guided by science.
I’m also doing more with friendly fire
research. What we’re trying to do is see if,
on various tasks, we can tell if a person is
going to make a mistake before they make
it. People will perform various tasks, and
as they perform these tasks, we’ll monitor
where their eyes are moving. If we see a
pattern that eye movements follow when
someone is right and when someone is
wrong, then perhaps by looking at eye
movements, we can predict whether he or
she is about to make a mistake.
It’s exciting because usually we learn
through consequences. The problem with
experiencing consequences is that sometimes they’re pretty awful. We would like
to see if these negative consequences that
people experience could be avoided by
studying eye movement. This may seem
futuristic, but that is what psychological
scientists do. We are making the future.
Hall “Skip” Beck received his PhD from the University of
North Carolina, Greensboro in 1983, specializing in social
psychology. He accepted a position in the Psychology
Department at Appalachian State University in 1984 and is
still happily at that university. For the past decade, most of
Dr. Beck’s research has focused upon improving student
retention; he is a codeveloper of the College Persistence
Questionnaire. His other main area of inquiry is humancomputer interaction, especially the use of automated
devices to reduce fratricide in the military. The search for
Little Albert began as a lark, but soon became a passion,
taking Dr. Beck and his students on a historical journey to
John B. Watson’s infant laboratory.

Joseph R. Ferrari, PhD
DePaul University (IL)

How did you become interested
in psychology?
I took a psychology class at my high school as
a senior back in 1973. As part of the class, the
teacher gave us the Minnesota Multiphasic
Personality Inventory (MMPI) to administer to
our relatives. It really got me interested in psychology. When I went to St. Francis College for
my undergraduate studies, however, I wanted
to go into theater, but I knew careers are less
available. I chose to major in psychology and
still did acting on the side.
I then chose to go on to graduate school but
did not get into any PhD programs. I decided
to go into a master’s program instead. At this
time, I wanted to be a school psychologist
until I began teaching at a community college
near Cortland, NY, where I fell in love with
teaching. I decided to continue teaching, and
after a three-year post at a private junior college
(teaching 23 classes a year!), I went back to
graduate school to earn a second master’s and
my PhD.
Who was your mentor?
In graduate school, I did not have a mentor.
However, while I was teaching at Elizabeth
Seton College (now Iona College), I met Dr.
Lenny Jason, who acted as a professional mentor for me. He told me that I needed to get
published and get a PhD. He told me, “No one
will take you seriously if you don’t.” Ten years
later, he told me I needed to learn how to write
grants and that if I came to DePaul University,
where he worked, he would teach me how.
How did your mentor help your
development as a psychologist?
All of the professors I worked with in graduate
school and after showed me how to do the
science aspect of psychology. Dr. Jason at
DePaul taught me how to write grants and
become involved in professional associations.
But most of my mentors were “engaged
teachers,” who taught me how to teach when
I was working at the community college.
What is your favorite course you
teach at DePaul?
I love teaching Introduction to Psychology.
I’ve been teaching this course at 2 and 4-year
public and private colleges (including night
and weekend classes) to a variety of students of
all ages for the last 30 years. I think it is a great
course to teach. I really prefer teaching undergraduates because they are hungry and want to
know more.

Distinguished Lecturer

Do you have any tips for students finishing their undergraduate
studies who are trying to decide what their next step should be?
Publish! And consider where you publish, too. Also, be an officer in
your Psi Chi chapter because a couple of my studies (with Dr. Drew
Appleby, IUPUI) funded by a Thelma Hunt Award show Psi Chi officers are more likely to get accepted into master’s and PhD programs.
In fact, try to become the president because the research indicated
that PhD psychology majors were often their chapter’s president.
Make sure your officer role in Psi Chi is in your personal statement
for graduate school. Mention you were an officer and what skills you
learned from this position.
When choosing a research area to study, try going into an area
where no one else is doing work. Don’t study yourself! If you get an
answer to a question in class, go after it. Take the risk and stand by it.
Try something different.
How did you become interested in procrastination in particular?
When I was in my doctoral program, I was in a research social
psych seminar on self-defeating behavior, where I raised my hand
and said that procrastination sounds like a self-defeating behavior.
My professor said there were probably studies on that, so I wrote
it down and ran to the library to look it up. I found 200 things on
procrastination, but they were all on how to counsel students who
procrastinate or even writers’ block. There was no good science on
it or any cures. I then decided to make this my research focus, with
many collaborators, for over 25 years.
Why do you think so many people are procrastinators?
Are there aspects of society that encourage procrastination?
It should be noted that 20% of adult men and women are chronic
procrastinators. This rate is higher than depression, phobias, behavioral disorders, and substance abuse. And, it is not just in the United
States; it is also England, Australia, Canada, Peru, Venezuela, Spain,
Italy, Austria, Poland, Turkey, Saudi Arabia, and more. Data also
shows that 75% of college students are procrastinators, but this is
entirely different. But academic procrastination is not chronic procrastination. College students put off studying and writing papers,
but if their boss says to be at work, they are there.
Keep in mind that society promotes procrastination. I think what
society needs is to look at prevention—how to prevent problems
before they escalate. We procrastinate, and then problems become
large. For instance, AIDS could have been nipped in the bud if we
had captured it earlier.
Other examples are Christmas shopping and filing for tax day.
People are rewarded for going shopping on Christmas Eve because
they get a discount on Christmas Eve, more than at Thanksgiving.
With tax day, if you owe money, you should pay early, and the
government should give you a percentage off, lowering it every day
closer to the last day. We don’t give the early bird the worm anymore.
We need to reward people for being early.
How has technology, such as social media and email,
affected our procrastination and self-regulation?
People say to me, “Technology is making me procrastinate.” But,
technology has always been there; it’s neutral. The snooze button has been around since the 1950s! It is all about how we use
technology. They are tools. There is technology available for not
procrastinating that can limit your access to email. Technology can
be a curse or cure.

Still Procrastinating? Just Do It »Now!
What are common misconceptions about procrastination?
I like to say everybody procrastinates but not everyone is a procrastinator. Chronic procrastination is not about time or time management.
To tell a chronic procrastinator to just do it is like telling a clinically
depressed person to cheer up. They are great excuse-makers, and it is
never their fault.
Chronic procrastination is not genetic. Parents who are procrastinators can have kids who are not, or vice versa. We learn to be who
we are and can unlearn it, too. You can teach an old dog new tricks.
What are the key steps to overcoming chronic procrastination?
Start by taking ownership of your delays. It is not about time; it is
about managing our lives. Life is too short. Why not do all that you
can as long as you can to improve your life and that of others? You
can whine and complain or just do and do it well. Aim for a goal
of 80%, and it is success. It is okay if you fail. Perfection is pure fiction like I say in my new book, Still Procrastinating? The No Regrets
Guide to Getting It Done. Go for as much as you can. Make a difference in some way.
You say, “Everybody procrastinates but not everyone is a
procrastinator.” Are there times when you struggle with it, too?
I am not a chronic procrastinator. I hope my career achievements
reflect that I get things done. There is truth in the expression
“If you want something done, ask a busy person” because that
person values his/her time and that of others. Still, I occasionally
procrastinate, such as having to cut the grass, but luckily I have a
son who does that.
Joseph (Joe) R. Ferrari, PhD, is Professor of Psychology and Vincent DePaul Distinguished
Professor plus Director of the MS in General Psychology program at DePaul University,
Chicago, IL. He was founding director of the PhD program in Community Psychology. Joe is
a Fellow in the Association for Psychological Science, American Psychological Association,
Eastern and Midwestern Psychological Associations, and the Society for Community Research
and Action. DePaul awarded him in 2001 the Excellence in Research and in 2009 the
Excellence in Public Service awards.
Dr. Ferrari is the author of 232 scholarly research articles, 15 scholarly books, and
488 professional conference presentations. His research interests include community
volunteerism/service, sense of community, and addiction recovery. Within social-personality,
Dr. Ferrari is considered the international research expert on the study of procrastination
because of his work and his new 2010 book, Still Procrastinating? The No Regrets Guide to
Getting It Done (J. Wiley & Sons, Publisher).
Dr. Ferrari was featured in USA Today, New York Times, Wall Street Journal, London Times,
Washington Post, Chicago Tribune, Cranes Business, Money, Forbes, Fitness, Self, Women’s
Health, Men’s Health, Good Housekeeping, ELLE, Cosmopolitan, Psychology Today, Scientific
America, and NPR, ABC, and CBS radio, as well as local and national TV, such as ABC/NEWS–
Good Morning America and several PBS shows (WTTW).

SUMMER 2011 | EYE ON PSI CHI

31

Distinguished Lecturer

ATOP Meaningfulworld One-Year Follow-Up
Ani Kalayjian, PhD
Fordham University at Lincoln Center (NY)
ATOP Team

A

solemn yet celebratory day in Haiti
marks the one-year anniversary of
the January 12, 2010, earthquake. In
this devastating earthquake, 230,000 people
lost their lives, and 2.3 million people are
still missing; over half of the Haitian population found themselves without homes,
and 70% of people’s homes were destroyed.
Although thousands are angry since they
cannot get out of the tent-city, today, on 12
January 2011, the streets of Port au Prince
were flooded with a sea of hundreds of
thousands people dressed in black and
white, with some mournful colors like
blue and purple or bright forbidden colors
sprinkled throughout the crowd.
We began the day with a march to a
variety of town centers, churches, community centers, and streets at large. We went
to the FOKAL Knowledge and Freedom
Foundation where a select group of nongovernmental organizations, artists, poets,
and many other citizens reflected on their
feelings of survival and remembered their
losses while reinforcing their devotion to
hope. “Kanpe Pale” (“Stand up and talk”)
was the theme for the day, which meant
express yourself and discharge, while others
in the audience empathically witnessed.
We then went to pay our respects to
Magalie Marcelin, a prominent figure in the
women’s rights movement. We first cleaned

up the area around the tomb, where human
remains continued to be burned, releasing
a strong toxic odor that was difficult to
inhale. The scent weighed heavily on my
heart because it reminded me of how fragile
people can be. We placed flowers on the
grave, burned candles, planted an avocado
tree, held hands as we prayed, sang, and
then sang and prayed some more.
The afternoon was emotionally moving:
We nurtured our body and soul as we sat on
the terrace to witness the exact time of the
anniversary of the earthquake, 4:47 P.M.,
when everyone stood in unison, vehicles
stopped moving, bicycles and motorbikes
stood still on the roads. Everyone came
out and put their hands up in the air and
chanted “Jesus,” then sang the Haitian
anthem and continued with their marches,
memorials, collective meals, and remembrance plans. The sun set very quickly, and
people began dancing in the streets in the
dark as candles were being lit everywhere.
Driving to Jackmel through the beautiful
mountains on the southeast side of Haiti,
we could not believe the hundreds of thousands of people still in the streets singing,
dancing, celebrating their survival, expressing gratitude to one another and embracing
one another.
We (the ATOP of Meaningfulworld
team) began our work immediately, sur-

ATOP 7-step Biopsychosocial and Eco-Spiritual training for students of social work and psychology from University of Notre Dame.

32

EYE ON PSI CHI | SUMMER 2011

veying Haitians about their feelings and
their continued challenges on the day of
the earthquake anniversary. Haitians call
one another “emotional,” but at the same
time, it is taboo to express one’s emotions
or discharge negative feelings, unless it is
through reactive behaviors. The next day
our ATOP team trained more than 30
students of social work and psychology
from several universities, including the
University of Notre Dame. Initially, an
annual conference was organized to address
the emotional and spiritual impact of the
earthquake, but due to election upheaval as
well as the cholera epidemic, the conference
was cancelled. We decided to go on with
our humanitarian mission and one-year
follow-up evaluation as planned and were
grateful for the local coordination of efforts
by Father Wismick, Jean Yves Valcour, and
Sister Lamercie. Although the roads are still
unpaved and rubble caused by the quake
still blocks many streets, people have the
determination to get to their destinations.
Of course, some streets were unpaved and
difficult to drive or walk through even
before the earthquake, but more deterioration is taking place each day. The majority
of the group expressed how the training
made them feel better physically (headaches
have gone away, body aches transformed,
shoulders feel released of all stress), and

Play therapy with children at Complexe D’orchidee.

Distinguished
International
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to the Earthquake in Haiti [January 12, 2011, Port au Prince, Haiti]
emotionally (frustration is transformed
and hope is strengthened), and plans for
action solidified. Everyone prayed to have
a smooth election without further violence.
Haitians are a fun-loving, honest, sharing,
and caring people who are tired of being
used by opportunistic dictators. I then
invited previous team members Junior
Duplier and “Billy” Carl Prophet, who functioned as our interpreters and coordinators
of transportation in Farahly’s absence.
On day four, we went to the elementary
school in Petionville to teach on the subjects of love, nonviolent communication,
assertiveness, and forgiveness. More than
200 students standing in rows in the courtyard listened attentively; it was extremely
heartwarming to witness their hunger to
hear, their curiosity to observe, and their
commitment to the messages of love. They
were asked to repeat each message after
hearing it, and they did so loudly and with
conviction. At the end the students surrounded me, asking me what my name is,
where I live, and so on! They sang and took
photos in groups. We then met with the
teachers. I observed that the teachers were
using physical punishment (hitting, pinching, slapping) for disciplinary purposes. I
then conducted a class on disciplinary strategies, mindfulness, love, and forgiveness.
On day five, we visited the Community

Students from the elementary school in Petionville.

Hospital that we worked in last year, met
with the directors and physicians, made an
evaluation and comparison, and donated
bags of medicine.
On day six, we visited Complexe
D’orchidee, another primary school, which
is located in the heart of a debilitated
neighborhood, Delmar 2—perhaps the
second-poorest area in Port au Prince. This
school is supported by Rose, a HaitianAmerican who now lives in Boston.
Traveling through the neighborhood, one
would never imagine there is a school in
this area; in fact, the local driver insisted
that we must have been given the wrong
address, as there could be no school in this
neighborhood. Then we turned right and
went through an alley and heard the beautiful voices of the children. When we entered,
we were shocked to see how respectfully
the students stood up in unison and began
singing a welcome song in Creole as well
as in English, which brought tears to our
eyes. We then visited each and every classroom, spoke with the teachers, hugged the
children, and at the end, the team donated
a bag of crayons, paper, and other goods
to the school. ATOP is asking your help
to support a child in Haiti so they can be
educated. Education is the key to the
salvation of the next Haitian generation.
www.meaningfulworld.com

Additional Agencies
Helping With Relief
Efforts in Haiti
American Red Cross
www.redcross.org/haiti
Clinton Bush Haiti Fund
www.clintonbushhaitifund.org/
Habitat for Humanity
www.habitat.org/cd/giving/one/
donate.aspx?link=281
International Rescue Committee
www.theirc.org/crisis-haiti
Doctors Without Borders
www.doctorswithoutborders.org
U.S. Fund for UNICEF
http://www.unicefusa.org/work/
emergencies/Haiti/
World Food Programme
www.wfp.org/countries/hait

Dr. Ani Kalayjian was awarded an Honorary Doctor of
Science degree from Long Island University (NY, 2001),
recognizing 20 years as a pioneering clinical researcher,
professor, humanitarian outreach administrator, community
organizer, and psycho-spiritual facilitator around the globe
and at UN. She is recipient of the 2010 Human Rights
Award from American Nurses Association and Mentoring
Award from APA’s International Division. She is the author
of Disaster and Mass Trauma (1995), chief editor of the
international book Forgiveness & Reconciliation (2009
Springer), and chief editor of Emotional Healing Around the
World: Rituals & Practices for Healing and Meaning-Making.

Dr. Ani Kalayjian with students at Complexe D’orchidee, a primary school located in Delmar 2.

Copyright 2011 by Meaningful World (www.meaningfulworld.com). Adapted with permission. All rights reserved. Photography courtesy of ATOP Haiti Team.
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Awards & Grants

Psi Chi is pleased to offer
over $300,000 in awards and
grants to its members each
year. Don’t miss the exciting
opportunities and funding
these programs provide!
Here are some upcoming
deadlines to add to your
chapter calendar or website:

Regional Faculty Advisor Awards
The Psi Chi Awards Committee is pleased to announce the 2010-11 winners
of the Regional Faculty Advisor Awards. The recipients are presented a $500
check and a plaque to display in their department. Regional Faculty Advisor
Awards are intended to identify outstanding Psi Chi faculty advisors and to
promote the purpose of Psi Chi. The deadline for next year’s competition is
December 1, 2011. Chapter officers are encouraged to consider nominating
the faculty advisor for their chapter.

October 1
SuperLab Research Grants
Thelma Hunt Research Grants
Undergraduate Psychology Research
Conference Grants

November 1
Graduate Research Grants
Undergraduate Research Grants

December 1
Paper/Poster submissions for the APA/
Psi Chi Society Annual Convention
Poster submissions for the APS National
Convention
Denmark Faculty Advisor Award
Regional Chapter Awards
Regional Faculty Advisor Awards
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Timothy Koeltzow, PhD

Timothy Koeltzow, PhD
Bradley University (IL)
Midwestern Region
Dr. Timothy Koeltzow received his
undergraduate degree in psychology
at the University of Colorado,
earned his PhD in neuroscience
from the Chicago Medical School,
and performed post-doctoral
research at the University of
Chicago. As an assistant professor at
Saint Anselm College, he observed
the incredible impact a thriving
Psi Chi chapter can have on its
members and is grateful for the
mentorship of Dr. Paul Finn. He has
been at Bradley University serving
as the faculty advisor for Psi Chi
since 2006. He teaches Research
Methods, Physiological Psychology,
and History of Psychology. His
research interests focus on the
behavioral and neural consequences
of environmental enrichment in
animal models of ADHD and
depression, with an emphasis on
identifying factors that can promote
resistance to addiction. It has been
an honor for him to work with
extraordinary student leaders to
powerfully elevate the student
culture for psychology majors at
Bradley.

Mindy J. Erchull, PhD

Mindy J. Erchull, PhD
University of Mary Washington (VA)
Southeastern Region
Dr. Mindy Erchull received her
MA and PhD in social psychology
from Arizona State University after
receiving her BA in psychology
from Connecticut College. She is
currently an assistant professor at
the University of Mary Washington,
and has served as advisor since
fall of 2006. She has an active
program of research, much of it
undertaken with undergraduate
students, looking at topics related to
feminist identity, objectification, and
menstruation. Much of her research
has been published in Psychology
of Women Quarterly and Sex Roles.
Dr. Erchull is also active in many
different professional organizations.
In addition to her work as a faculty
consultant for Psi Chi, she has
served as a task force member and
award chair for the Society for the
Psychology of Women, an elected
board member for the Society for
Menstrual Cycle Research, and
cocoordinator of the Researchers’
Caucus of the Association for
Women in Psychology.

Shawn R. Charlton, PhD

Shawn R. Charlton, PhD
University of Central Arkansas
Southwestern Region
Dr. Shawn R. Charlton is an
assistant professor of psychology
at the University of Central
Arkansas (UCA). He earned a BA
in psychology from Utah State
University (where he was inducted
into Psi Chi in 2000) and both
a MS and PhD in experimental
psychology from University of
California, San Diego. His primary
teaching assignments include
General Psychology, Psychology of
Learning, Evolutionary Psychology,
Psychology of Judgment and
Decision-Making, and Statistics.
Dr. Charlton’s research interests
focus on the effect of temporal
delay and social distance on
decision-making. He has been
the faculty advisor of the UCA
Chapter of Psi Chi since August
2007. His work with Psi Chi
focuses on developing a “culture”
of professional activity within the
chapter. Whether students choose
to become engaged in research or to
find a hands-on learning experience
in the community, Dr. Charlton
encourages them to act like the
professional they want to become.

Awards & Grants

Regional Research Awards
Psi Chi congratulates all of the Regional Research Award Winners for 2010-11. Each of the winners listed below
received a check for $300 and a certificate recognizing him or her as one of Psi Chi’s award winners.
All Psi Chi members are eligible to compete for these awards each year. All research submitted by a Psi Chi
member for presentation at a Psi Chi program at one of the six regional psychological conventions (Eastern,
Midwestern, Rocky Mountain, Southeastern, Southwestern, and Western) by a first author who is a student and
Psi Chi member, may be considered for an award. The top papers received by the Psi Chi Regional Vice-Presidents
are named as winners in each of the regions. The 2010-11 Regional Research winners are listed below.

Eastern Region

Rocky Mountain Region

Margeaux V. Auslander, Brandeis University (MA)
Miranda E. Bobrowski, Monmouth University (NJ)
Candace C. Corbeil, Central Connecticut State University
Angela G. Darosh, Shippensburg University of
Pennsylvania
Gina M. Gowen, Saint Vincent College (PA)
Eric Hehman, University of Delaware
Jessica M. Legg, Saint Vincent College (PA)
Christina Meagher, Central Connecticut State
University
Lauren E. McGlone, The College of Saint Rose (NY)
Justin K. Mogilski, Albright College (PA)
Elizabeth L. Reichert, University of Rhode Island
Nicole M. Rosa, Brandeis University (MA)
Caressa A. Slocum, The College of New Jersey
Melissa L. Tivnan, Saint Anselm College (NH)
Adam R. Ulmen, The College of Saint Rose (NY)
Coleen R. Williams, University of Hartford (CT)
Suzanne M. Yeager, Moravian College (PA)

Brian Hansen, Brigham Young University (UT)
Lauren Hawthorne, Montana State University–Bozeman
Mark Huff, University of Calgary (AB)
Salif Mahamane, New Mexico Highlands University
Peter Marle, University of Colorado, Colorado Springs
Larissa McGarrity, University of Utah
Laura Porritt, University of Colorado, Denver

Midwestern Region
Brandi Balensiefen, North Central College (IL)
Madeline Black, Aurora University (IL)
Bridgette Bonifas, Wright State University (OH)
Nathan Bowman, University of Missouri–St. Louis
Jordan Constance, Truman State University (MO)
Caitline Cosme, Bradley University (IL)
Tiffany Ducato, Elmhurst College (IL)
Mia Fusco, University of Missouri–Columbia
Brandon Hollister, Nebraska Wesleyan University
Sonya Izadi, University of Missouri–St. Louis
Brittney Klauser, Western Illinois University
Kimberly Klein, Augustana College (IL)
Melissa Knight, Iowa State University
Stephanie Loria, Augustana College (IL)
Brittney Owens, University of Cincinnati (OH)
Deirdre Paulson, University of Wisconsin–River Falls
Suzanne Peterson, University of Iowa
Tara Prine, Central College (IA)
Diandrea Reske, Cardinal Stritch University (WI)
Shannon Sommer, University of Wisconsin–River Falls
Kimberly Suozzi, Truman State University (MO)
Kelsey Thiem, Creighton University (NE)
Lauren Wright, Hope College (MI)
Jessica Young, Southern Illinois University, Carbondale

Southeastern Region
Náthali Blackwell, Christian Brothers University (TN)
Andrea M. Bova, Wheeling Jesuit University (WV)
Sarah E. Crotts, College of Charleston (SC)
Hillary H. Doyle, North Georgia College & State University
Stephanie L. Freeman, Clemson University (SC)
Michelle M. Haddad, Agnes Scott College (GA)
Katie Messier, Winthrop University (SC)
Samantha J. Rance, College of Charleston (SC)
Jasmin C. Sanders, Winthrop University (SC)
Megan E. Sutter, University of South Florida
Laura M. Tarnowski, North Georgia College & State University
Matthew Valente, University of North Florida
Stephanie M. Zeigler, College of Charleston (SC)

Southwestern Region
Brooke Blomquist, Southwestern University (TX)
Shannon Deniece Johnson, Stephen F. Austin State University (TX)
Melissa Brooke Lane, Stephen F. Austin State University (TX)
Jennifer Lilley, Texas State University–San Marcos
Rachel Oates, Stephen F. Austin State University (TX)
Benjamin J. Parker, McNeese State University (LA)
Lori Melissa Parker, University of Central Arkansas
Labria Pritzen, McNeese State University (LA)
Shaw Seyedain-Ardabili, McNeese State University (LA)
Kaylene Patricia Wood, University of Central Arkansas
Catalina Gimenez Zapiola, University of St. Thomas (TX)

Western Region
Inna Ghajoyan, California State University, Northridge
Sean P. Grant, Loyola Marymount University (CA)
Andrea Ippolito, California State University, Northridge
Matt Magill, Whitworth University (WA)
Diem Julie Nguyen, California State University, Long Beach
Amanda N. P. Sanchez, Pacific Union College (CA)

Regional
Chapter Awards
Psi Chi congratulates the
following chapters for winning
this year’s competition for the
Regional Chapter Awards. Listed
alphabetically, the 2009-10 winning
chapters are as follows:
Stephen F. Austin State University (TX)
Southwestern Region
University of Victoria (BC)
Western Region
University of Wisconsin–Green Bay
Midwestern Region
West Virginia University
Southeastern Region

Regional Chapter Awards are
presented annually to chapters
in each of Psi Chi’s six regions.
Psi Chi chapters that best achieve
Psi Chi’s purpose “to encourage,
stimulate, and maintain excellence
in scholarship of the individual
member in all fields, particularly
in psychology, and to advance
the science of psychology” will be
named as winners.
Each winning chapter is
presented a check for $500 and a
plaque to display in its department.
The awards are intended to
perpetuate the chapters, to identify
chapters as role models for others,
and to promote the purpose of
Psi Chi. The criteria for selecting
winners are evidence of effective
chapter activities for the past 3 years,
strict adherence to the application
procedures, and creative and
effective presentation of application
materials.
The deadline for next year’s
Regional Chapter Award
competition is December 1, 2011.
Chapters are encouraged to start
now to prepare applications for this
prestigious Psi Chi award.
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Name of
Award or Grant

Submission
Deadline

Who Can Apply?

Award/Grant Amount

Brief Description

SuperLab
Research Grants

October 1

Graduate
Undergraduate

SuperLab software
Response pad

Two awards for conducting the best computer-based
research.

Thelma Hunt
Research Grants

October 1

Faculty, Graduate,
Undergraduate

Three grants
$3,000 each

Enables members to complete empirical research on a
question directly related to Psi Chi.

Undergraduate Psychology
Research Conference Grants

October 1

Sponsor(s) of local and
regional conference

Up to $1,000 each
(number varies)

Funding to defray cost of sponsoring local/regional
undergraduate psychology conferences. Total grant money
available is $15,000.

Graduate
Research Grants

November 1
February 1

Graduate

Up to $1,500 each
(number varies)

Funding to defray the cost of conducting a research project.
Total grant money available is $20,000.

Undergraduate
Research Grants

November 1
February 1

Undergraduate

Up to $1,500 each
(number varies)

Funding to defray the cost of conducting a research project.
Total grant money available is $35,000.

Regional
Research Awards

Deadlines Vary,
Fall/Winter*

Graduate
Undergraduate

$300 each
(number varies)

Up to 78 awards presented for the best research papers
submitted as Psi Chi posters for the regional conventions.

Denmark Faculty
Advisor Award

December 1

Faculty Advisor
(chapter nomination)

Travel expense to APA + Plaque

To one outstanding faculty advisor who best achieves Psi
Chi’s purpose. Chapter nominates.

Society Annual Convention
Research Awards

December 1

Graduate
Undergraduate

$500 graduate
$300 undergraduate

Up to 16 awards (8 grad, 8 undergrad) presented for the
best research papers submitted for APA/APS conventions.

Regional Chapter Awards

December 1

Chapter

Twelve $500 awards + Plaque

Presented to two chapters in each of six regions that best
achieve Psi Chi’s purpose.

Regional Faculty
Advisor Awards

December 1

Faculty Advisor
(chapter nomination)

Six $500 awards + Plaque

To six outstanding faculty advisors (one per region) who best
achieve Psi Chi’s purpose.

FBI NCAVC
Internship Grants

February 1
June 1

Graduate
Undergraduate

Two grants, up to $7,000 each

14-week unpaid FBI NCAVC internship to conduct research;
grant covers living expenses

Bandura Graduate
Research Award

February 1

Graduate

Travel expense to APS + Plaque
+ 3yr APS Membership

Student submitting best overall empirical study.
Cosponsored by APS.

Cousins Chapter Award

February 1

Chapter

One $3,500 award
+ Travel to APA + Plaque

Presented to one chapter that best achieves Psi Chi’s
purpose.

Newman Graduate
Research Award

February 1

Graduate

Travel expense to APA + Plaque
+ 3yr journal subscription

Student submitting best overall empirical study.
Cosponsored by APA.

Website Awards

February 1

Chapter

Three $200 awards

Presented to chapters with websites that are innovative
aesthetic, and useful, and that advance Psi Chi’s purpose.

APS Summer
Research Grants

March 1

Undergraduate

($3,500/student + $1,500/sponsor)

Six $5,000 grants

Provides opportunities to conduct research during the
summer with sponsors who are APS members.

CUR Summer
Research Grants

March 1

Undergraduate

Two $5,000 grants ($3,500/
student + $1,500/sponsor)

Provides opportunities to conduct research during the
summer with sponsors who are CUR members.

SRCD Summer
Research Grants

March 1

Undergraduate

Two $5,000 grants ($3,500/
student + $1,500/sponsor)

Provides opportunities to conduct research during the
summer with sponsors who are SDRC members.

Summer
Research Grants

March 1

Undergraduate

($3,500/student + $1,500/sponsor)

Fourteen $5,000 grants

Provides opportunities to conduct research during the
summer at recognized research institutions.

Kay Wilson
Leadership Award

April 1

Chapter President
(chapter nomination)

One $500 award + Travel to APA
+ Plaque

Award to one chapter president who demonstrates
excellence in the leadership of the local chapter.

Allyn & Bacon
Psychology Awards

May 1

Undergraduate

1st place—$1,000
2nd place—$650
3rd place—$350

Awards for the best overall empirical study submitted.

Guilford Undergraduate
Research Awards

May 1

Undergraduate

1st place—$1,000
2nd place—$650
3rd place—$350

Awards for the overall best research papers submitted.

Faculty Advisor
Research Grants

June 1

Faculty Advisor

Twelve $2,000 grants

Awards for two faculty advisors per region to conduct
empirical research.

Psi Beta/ Psi Chi
Building Bonds Award

June 1

Chapter

$100 for Psi Beta Chapter
$100 for Psi Chi Chapter

Award to recognize the efforts and outcomes of both
a Psi Beta and a Psi Chi chapter.

STP Assessment
Resource Grant

June 1

Psi Chi Faculty Member

Three $2,000 grants

Supports projects to develop assessment tests,
instruments, and processes.

Model Chapter Awards

June 30

Chapters

$100 each chapter

All chapters meeting the ﬁve criteria will receive $100.
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Faculty Members Provide Essential Support
for Psi Chi Awards,
Regional and National
Programs,and Journal of
Undergraduate Research

Psi Chi’s success simply would not
be possible without the dedication,
expertise, and sacrifice of the many
faculty members who contribute their
time and efforts, on a volunteer basis,
to our honor society. All of us at Psi
Chi would like to say thanks to these
faculty experts who have contributed
so much—thank you for giving your
time and effort, and thank you for
making it possible to provide such
excellent programs and awards to so
many students of psychology.

2011 Steering Committee Members

2009-10 Psi Chi Faculty Consultants

Eastern Region
Carlos A. Escoto, PhD, Eastern Connecticut State University
Katherine Marsland, PhD, Southern Connecticut State University)
Sheila O. Quinn, PhD, Salve Regina Universitiy (RI)
Richard Velayo, PhD, Pace University (NY)

Joanne D. Altman, PhD, Washburn University (KS)
Carolyn M. Barry, PhD, Loyola College in Maryland
Joan Bombace, PhD, Quinnipiac University (CT)
Sheila Brownlow, PhD, Catawba College (NC)
Bernardo J. Carducci, PhD, Indiana University Southeast
Joan C. Chrisler, PhD, Connecticut College
Betty Carter Dorr, PhD, Fort Lewis College (CO)
Susan Dutch, PhD, Westfield State University (MA)
Mindy J. Erchull, PhD, University of Mary Washington (VA)
Joseph Ferrari, PhD, DePaul University (IL)
Christina Frederick-Recascino, PhD, Embry-Riddle Aeronautical Univ (FL)
Kerri A. Goodwin, PhD, Towson University (MD)
Deana L. Julka, PhD, University of Portland (OR)
Bruce G. Klonsky, PhD, SUNY College at Fredonia
David S. Kreiner, PhD, University of Central Missouri
Jane C. Levine, PhD, NYC Board of Education
Marjorie C. Marcotte, EdD, Springfield College (MA)
Rona J. McCall, PhD, Regis University (CO)
Gail Overbey, PhD, Southeast Missouri State University
Jeanne Slattery, PhD, Clarion University (PA)
Patricia Smiley, PhD, Pomona College (CA)
Linda Z. Solomon, PhD, Marymount Manhattan College (NY)
Henry Solomon, PhD, Marymount Manhattan College (NY)
William P. Wallace, PhD, University of Nevada, Reno
Phil D. Wann, PhD, Missouri Western State College
Kenneth A. Weaver, PhD, Emporia State University (KS)
Debra Zellner, PhD, Montclair State University (NJ)
Mark C. Zrull, PhD, Appalachian State University (NC)

Midwest Region
Kari Bailey, Andrews University (MI)
Teddi Deka, PhD, Missouri Western State University
Regan A. R. Gurung, PhD, University of Wisconsin–Green Bay
Karl Kelley, North Central College (IL)
David Kreiner, University of Central Missouri
Rocky Mountain Region
Steve Barney, PhD, Southern Utah University
Leslie Cramblet Alvarez, PhD, Adams State College (CO)
Cade Hulbert, Boise State University (ID)
Southeastern Region
Beth Blickensderfer, PhD, Embry-Riddle Aeronautical University
Tess Hare, Florida Institute of Technology
Linda D. Jones, PhD, Belmont University (TN)
Southwestern Region
Laura Crocker, University of Central Arkansas
Shiela Kennison, PhD, Oklahoma State University
Evan Zucker, PhD, Loyola University (LA)
Western Region
Kristin Beals, PhD, California State University, Fullerton
Amber Gaffney, Claremont Graduate University (CA)
Gregg J. Gold, PhD, Humboldt State University (CA)

2010 Psi Chi Journal of Undergraduate Research Reviewers
Julie A. Allison, Pittsburg State University (KS)
Joanne D. Altman, Washburn University of Topeka (KS)
Patrick A. Ament, University of Central Missouri
Robin A. Anderson, St. Ambrose University (IA)
Carl Bartling, McNeese State University (LA)
Mark E. Basham, Regis University (CO)
Scott Bates, Utah State University
Kristin Beals, California State University, Fullerton
Angela H. Becker, Indiana University Kokomo
Susan E. Becker, Mesa State College (CO)
Joseph J. Benz, University of Nebraska at Kearney
Mukul Bhalla, Argosy University (DC)
Elson M. Bihm, University of Central Arkansas
Kristin D. Biondolillo, Arkansas State University
Michelle Boyer-Pennington, Middle Tennessee State University
Scott Brandhorst, Southeast Missouri State University
Mary M. Brazier, Loyola University New Orleans
Charles Brooks, King’s College (PA)
Sheila E. Brownlow, Catawba College (NC)
Richard Bryan, Saint Leo University (FL)
T. Lee Budesheim, Creighton University (NE)
Kenneth E. Callis, Southeast Missouri State University
Will Canu, Appalachian State University (NC)
Anthony Carboni, Saint Leo University (FL)
Kieth Carlson, Valparaiso University (IN)
Bradley J. Caskey, University of Wisconsin–River Falls
Daniel P. Corts , Augustana College (IL)
Laurie L. Couch, Morehead State University (KY)
Anita A. Davis, Rhodes College (TN)
Stephen F. Davis, Morningside College (IA)
Teddi S. Deka, Missouri Western State University
Daniel DeNeui, Southern Oregon University
Kristen Diliberto-Macaluso, Berry College (GA)
Dennis Doverspike, University of Akron (OH)
Andrew Downs, University of Portland (OR)
Erin C. Dupuis, Loyola University New Orleans
Jorie H. Edwards, Southwest Oklahoma State University
Corinne Enright, University of Wisconsin–Platteville
Mindy J. Erchull, University of Mary Washington (VA)

S. A. Fenwick, Augustana College (IL)
F. Richard Ferraro, University of North Dakota
Renee V. Galliher, Utah State University
Jackie Goldstein, Samford University (AL)
Ray Green, Texas A&M University–Commerce
David Haaga, American University (DC)
Steven J. Haase, Shippensburg University of Pennsylvania
Elizabeth Yost Hammer, Xavier University of Louisiana
Elliott Hammer, Xavier University of Louisiana
Jeffrey L. Helms, Kennesaw State University (GA)
Marie Helweg-Larsen, Dickinson College (PA)
Kimberly L. Henry, Colorado State University
Jennifer Lynn Hughes, Agnes Scott College (GA)
Matthew T. Huss, Creighton University (NE)
Theodore Joseph, Paine College (GA)
Jennifer Katz, SUNY College at Geneseo
Kenneth D. Keith, University of San Diego (CA)
Matthew R. Kelley, Lake Forest College (IL)
Allen Keniston, University of Wisconsin–Eau Claire
Shelia Kennison, Oklahoma State University
Marcel S. Kerr, Texas Wesleyan University
Jackie Kibler, Northwest Missouri State University
Camille Tessitore King, Stetson University (FL)
Mark Krause, Southern Oregon University
Jason P. Kring, Embry-Riddle Aeronautical University (FL)
Bill Lammers, University of Central Arkansas
R. Eric Landrum, Boise State University (ID)
Gary Leak, Creighton University (NE)
Kira Leck, University of Pittsburgh at Bradford (PA)
Steven A. Lloyd, North Georgia College and State University
Todd M. Manson, Indiana University Southeast
Pam Marek, Kennesaw State University (GA)
Julie Guay McIntyre, The Sage Colleges (NY)
Betsy L. Morgan, University of Wisconsin–La Crosse
Robert R. Mowrer, Angelo State University (TX)
Melinda S. Mull, Augustana College (IL)
Elizabeth Nelson, Christian Brothers University (TN)
Edward L. Palmer, Davidson College (NC)
James D. Persinger, Emporia State University (KS)

Jennifer Peszka, Hendrix College (AR)
Catherine Pittman, Saint Mary’s College (IN)
Mark G. Rivardo, Saint Vincent College (PA)
Sharon Roberts, Northeastern State University (OK)
Marcia Rossi, Alabama State University
Steven V. Rouse, Pepperdine University (CA)
Emily B. Russell, Loyola University New Orleans
Michael K. Russell, Washburn University of Topeka (KS)
Emily B. Russell Slife, University of Nevada, Las Vegas
David Saarnio, Arkansas State University
Patricia M. Schacht, North Central College (IL)
Lauren Scharff, United States Air Force Academy (CO)
Brian W. Schrader, Emporia State University (KS)
Pamela Schuetze, Buffalo State College, SUNY
Paul Scott, Rockhurst University (MO)
Rickard A. Sebby, Southeast Missouri State University
Christina S. Sinisi, Charleston Southern University (SC)
Merry J. Sleigh, Winthrop University (SC)
Karen L. Smith, Truman State University (MO)
Janet V. Smith, Pittsburg State University (KS)
Paul C. Smith, Alverno College (WI)
Chris Spatz, Hendrix College (AR)
Bettina Spencer, Saint Mary’s College (IN)
Rebecca Stoddart, Saint Mary’s College (IN)
Alan Swinkels, St. Edward’s University (TX)
Holly E. Tatum, Randolph College (VA)
Andrew Terranova, Stephen F. Austin State University (TX)
Mary Utley, Drury University (MO)
Jennifer Van Reet, Providence College (RI)
Jeffrey R. Vittengl, Truman State University (MO)
Elizabeth Vozzola, Saint Joseph College (CT)
Phillip D. Wann, Missouri Western State University
Diane Wille, Indiana University Southeast
Betty Witcher, Peace College (NC)
Jamie G. Wood, Pittsburg State University (KS)
Randall D. Wight, Ouachita Baptist University (AR)
Dong Xie, University of Central Arkansas
Jason Young, Hunter College, CUNY
Evan Zucker, Loyola University of New Orleans
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Chapter Activities

W

ith over 1,000
chapters, Psi Chi
members can make
a significant impact on their
communities. Let us know
what your chapter has been
doing and share your fundfundraiserideas
raiser
ideaswith
withothers.
others.See
See submission
submission
information
information
listed below.
Submission deadlines*
Fall: June 15
Winter: October 15
Spring: December 15
Summer: February 15
* Reports received (postmarked) after the deadline will
appear in the next issue of Eye on Psi Chi.

Submission specifications
• Only activities that have already occurred
and are submitted in paragraph form will be
published.
• Do not send future plans, calendars, or
summarized lists.
• Limit reports to 250 words. If you wish to
report more extensively on a special activity,
series of programs, etc., contact the Central
Office at psichieye@psichi.org.
• Write your report in the third person rather
than the first person (e.g., “the chapter
sponsored” vs. “we sponsored”).
• Include full names, degrees, and titles of
speakers/leaders, their institutions, and
their topics.
• Report chapter events such as: discussions,
lectures, meetings, socials, fund-raising
fundraising
events, conventions, field trips, and honors
received by students, faculty members, and/
or the chapter.
• Report attempted solutions to chapter
problems—those that were effective and
those not so effective.
• Color photos are welcomed; the number
of photos per chapter is limited to two per
issue. Include accurate, typed captions.
Photos may be mailed (include a selfaddressed, stamped envelope for returned
photos) or emailed to psichieye@psichi.
org. For digital photos, email only highquality resolution images (600KB)
(600K) using
usinga a
5-or-higher megapixel camera. Do not send
digital printouts from a photo quality printer.
• Photographs and chapter reports submitted
to Eye on Psi Chi may be featured on our
website (www.psichi.org).
Abbreviations:
ACHS
Association of College Honor Societies
APA
American Psychological Association
APS
Association for Psychological Science
EPA
Eastern Psychological Association
MPA
Midwestern Psychological Association
NEPA
New England Psychological Association
RMPA Rocky Mountain Psychological Association
SEPA
Southeastern Psychological Association
SWPA Southwestern Psychological Association
WPA
Western Psychological Association
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East
Adelphi University (NY)
In the fall, the chapter invited Dr.
Daniela Jopp from Fordham University
(NY) to speak to their members and
other psychology undergraduates
about her research on successful aging.
Members also created an Adelphi
University Psi Chi T-shirt that they are
very proud of! This spring, the chapter
had a record number of applications
and a large group of inductees at the
ceremony on March 29. Members also
did several fundraising activities and
had a speaker in April.
Baruch College, CUNY
The chapter of Psi Chi had as one of its
goals for this year to continue to grow
as an organization that formally began
last year and expand its involvement
with other programs. Psi Chi held a
number of successful meetings in the fall
semester, which included a speaker on
the psychology of sports, who provided
insightful and in-depth information
about this area because she is currently

practicing in the field. In addition, Psi
Chi invited a unique speaker to talk
about the psychology of love and her
research projects in this area. In an
attempt to take a more proactive role,
the chapter conducted a triumphant
toy drive and collected many toys,
including an Xbox 360, which was
donated to the Child and Adolescent
Psychiatric Unit at Bellevue Hospital.
A group of Psi Chi members visited the
hospital a few days before Christmas
to give the children gifts and spent a
few hours interacting with them. At the
same time, Psi Chi members collected
a large amount of money to donate to
Easter Seals, an organization that works
with children with autism to improve
their quality of life. Lastly, the chapter
launched an official website that serves
as an outlet for members to access
information about past and present
meetings, updates about events and
other opportunities Psi Chi is involved
in, and much more.
University of Massachusetts Amherst
Over the past two months, the chapter
has been busy with service activities.

Members made several visits to the
Grapevine Mental Health Center, where
they decorated for Halloween, helped
with meal preparation and clean-up
for their Halloween party, and made
pies for Thanksgiving. The chapter
celebrated Thanksgiving at Torrance
State Hospital and spent the day with the
patients. The chapter has also collected
several large boxes of items for soldiers
in Afghanistan and had a competitive
food drive among its members to collect
items for local food banks.
Three Psi Chi members trained
to be peer leaders for the Reflection
Body Image Program, directed by Dr.
Jennifer Sanftner. The peer leaders
have led programs across campus,
empowering women to challenge
media-based ideals of appearance. The
chapter selected two representatives for
the upcoming Relay for Life and went
to a kickoff in December. In November,
the chapter sponsored speakers who
addressed school psychology issues
and preparing for a career in mental
health. In addition, two workshops were
held on networking, interviewing, and
resume writing. Fundraising projects

A

B

C
D

Chapter Activities

included raffles and candy bar sales. The
chapter had two holiday social events
for Halloween and Christmas attended
by current/prospective members and
faculty.

Midwest
Bradley University (IL)
The chapter of Psi Chi began the
semester working with faculty on the
creation of a course aimed at adjusting
freshman psychology majors to the
college environment. Also, the chapter
launched a new peer-mentoring
program in which freshman psychology
majors were paired up with Psi Chi
members and then met throughout the
semester for guidance on psychology
opportunities. One of their first events
this year was the annual Pizzapalooza,
where students had the opportunity to
meet peers and faculty.
In regard to fundraisers, Psi Chi
was successful in their endeavors to
raise funds at the annual barbeque and
at Subway night, where they raised
over $200! New events hosted by the

chapter included a fun yet intellectually
stimulating night of Fact or Fiction?—a
psychology research-based game. Also,
the chapter held a peer-advising night,
where students received advisement on
scheduling and signing up for classes.
The chapter also hosted movie nights
each month, where movies including
Magnolia and Mean Girls were shown
and discussed. Additionally, the chapter
hosted notable speakers, such as Dr. Bill
Klipec of Drake University (IA) and
Dr. John Pryor of Illinois State
University, to present at the Meeting
of the Minds series. Service events
this semester included a bake sale
for the Special Olympics of Illinois.
Additionally, over 450 articles of
clothing were raised for Peoria South
Side Mission in a drive that was paired
with a discussion led by procrastination
expert Dr. Joseph Ferrari of DePaul
University (IL). The chapter is optimistic
for another successful semester!
Central Michigan University
The chapter started the semester with
an informational meeting for potential
new members that focused on getting

acquainted and having fun. Water
bottles with Psi Chi’s logo were given
as prizes. Their next meeting featured
a faculty member who spoke on his
use of inkblots. Officers tried to make
each meeting fun as well as informative
through activities such as a scavenger
hunt around the psychology building
and a mock jeopardy game to practice
for the GRE. In addition to chapter
meetings, members supported the
psychology department by assisting
during its advising night. Chapter
officers helped students identify
faculty members whose specialization
matched their area of interest. The
chapter concluded the semester with an
induction ceremony at which 21 new
members were welcomed into Psi Chi.
This semester, the chapter worked
on a volunteer project for Education
in a Box, an organization that provides
educational materials to African villages
without schools. Using a grant awarded
by its university last semester, the
chapter paid travel and lodging expenses
for eight of its members to attend the
MPA convention in Chicago.

Creighton University (NE)
During the fall semester, the chapter
remained very active both within
the chapter itself and in the outside
community. The executive team worked
hard to take large steps toward making
Psi Chi a formalized and self-sustaining
organization. Members made sure that
both the chapter and the executive team
met on a regular basis. They started
to budget their funds more carefully
and also looked for other ways to raise
money without raising membership
dues. The chapter hosted an end-of-theyear Christmas party that all members
and faculty could attend. The party was
held at a recently hired faculty member’s
house. Members also participated in a
philanthropy event, where they provided
Christmas presents for a family in need.
This event was not only for a good cause
but also was a lot of fun for the members
to get together and wrap the gifts.
Finally, they inducted a new class this
last November that is already becoming
heavily involved in the chapter. They
look forward to an equally active year
starting in the fall.

A From left to right, Dr. Katherine Fiori (faculty
advisor), Dr. Daniela Jopp from Fordham University
(NY), Geena DiGuilio (chapter president), and Christina
Marini (chapter secretary) at the Adelphi University
(NY) Psi Chi chapter’s biannual speaker series.
B T-shirt created by Adelphi University (NY) Psi
Chi chapter.
C New inductees of Baruch College, CUNY (NY) at
the chapter’s fall induction ceremony.
D University of Massachusetts–Amherst. Group
photo of the 2011 induction ceremony with the
2009-11 officers and advisor, in the front from left
to right: Jessica Brown (president), Jenny Mello
(publicity), Susan Krauss Whitbourne (faculty advisor),
Brittany Cohen (vice-president), and Melissa Gosian
(treasurer).
E New inductees from Central Michigan University.
F Psi Chi members of Bradley University (IL) get to
know their peers and faculty while enjoying pizza at
the annual Pizzapalooza.

E
F

G

G Psi Chi members of Bradley University (IL) build
a shack as they participate in the annual Shack-AThon event to benefit Habitat for Humanity.

SUMMER 2011 | EYE ON PSI CHI

39

Chapter Activities

DePaul University (IL)
The chapter hosted the Psychology
Concentration Meet & Greet, where
faculty talked about the multitudinous
opportunities for undergraduates
majoring in psychology. At DePaul,
students can choose a B.A. or B.S. in
psychology, each with corresponding
concentrations. For each concentration,
professors discussed their research
relationship with the topic, the
requirements for graduation, and
implications for the future. Dr. Linda
Camras talked about the Human
Development concentration for
B.A. majors and its coursework for
students who want to work with
children or adolescents in a variety of
settings. Dr. Jane Halpert discussed
the Industrial/Organizational
concentration, the psychology of the
workplace, and the 5-year combined
B.A./Master’s program DePaul offers.
Also for the B.A., internship-required
concentrations, such as Human Services
and Community Psychology, were
explained with emphasis on applied
clinical experience. New this past
year for B.S. undergraduates was the

Neuroscience concentration, which is
meant to promote the understanding of
the nervous system and brain function
of individuals. Undergraduates who
attended had the opportunity to talk to
faculty about the concentrations and
their associated research over dinner
and start making connections for their
collegiate experiences and subsequent
career paths. All in all, the event was a
success!

annual faculty/staff auction to raise
money for student members to attend
conferences. The chapter was also
involved in campus events, including
Community Fest and the Homecoming
parade. Once again, Psi Chi/Psychology
Club won the Homecoming float
competition, and chapter member
Star Little was crowned Homecoming
Queen. The chapter also participated
in Cherry Carnival in February; their
theme was surfer dude chili. This
spring, the chapter celebrated its 15th
anniversary with a banquet and candle
light induction ceremony.

Friends University (KS)
The year started with an officers’
retreat planning meeting in August.
Throughout the year, members
sponsored numerous community
service and fundraising events, were
involved with campus activities, and
participated in joint academic projects
with Psychology Club. Community
service activities for the year included
cooking dinner at the Anthony Family
Shelter, sponsoring the annual coat drive
in November, Pack-a-Backpack and
Go-Zone, and Christmas for Kids—all
special projects for low-income and atrisk children.
The chapter also sponsored the

Missouri Western State University
The chapter of Psi Chi had a great
start to the fall semester. The chapter
started the semester with a kickoff
BBQ party, welcoming back returning
members, prospective members, and
faculty. During the fall semester, the
chapter participated in universitysponsored events, including Family
Day and Homecoming. At Family Day,
the chapter set up a mouse race for all
of the students and families to enjoy.
During Homecoming Week, chapter

member Tara Cox was selected as a
candidate for Homecoming Queen,
and the chapter entered a float in the
Homecoming parade, where it received
second place. In the spring semester,
the chapter participated in many
community service projects, including
collecting canned food items for the
local Second Harvest Food Bank in
St. Joseph, Missouri, participating in
Adopt-A-Family during Thanksgiving
and Christmas, and providing the
psychology department with binders for
Senior Seminar, a senior-level capstone
class to assist students in preparation for
the departmental exit exam. The chapter
conducted an induction ceremony in the
fall semester. At the induction,
Dr. Russell Phillips (assistant professor)
gave a presentation on transpersonal
psychology. The chapter inducted
four undergraduate students and
one graduate student. Following the
induction, Dr. Phillip Wann (faculty
advisor) provided a potluck dinner to
celebrate the newly inducted members.
Overall, the chapter had a productive
and rewarding school year.

B

A
A Ripon College (WI) Psi Chi members at the Fall 2010 Fond du Lac County Memory Walk
benefiting the Alzheimer’s Association.
B The Friends University (KS) chapter of Psi Chi induction ceremony on April 18, 2010.
C Members from the chapter of Colorado State University–Pueblo hosted a holiday
gift-wrapping party to wrap their collected donations for a local family in need.
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Ripon College (WI)
During the fall semester, the chapter of
Psi Chi held regular bi-weekly meetings,
ceremonially inducted members, and
fundraised for two organizations. To
support Alzheimer’s research, the
group held a bratwurst cookout at a
local grocery store. Eight members
then walked two miles in the Fond Du
Lac County Memory Walk, donating
$130 to the Alzheimer’s Association. A
gift of apples from two area orchards
made possible a fundraiser for ASTOP,
a local center that assists victims of
sexual abuse. After having the apples
caramelized by a local confectioner, the
group sold them on campus, raising
$300 for the non-profit. Members also
distributed information about ASTOP’s
available services.
Furthermore, the chapter organized
a trip to the Tri-State Undergraduate
Psychology Conference, held in
Dubuque, Iowa. A dozen psychology
students attended, with one presenting
his research on the effects of samesex kissing on attitudes toward
homosexuality. The semester concluded
with the group sponsoring a holiday

party in the department lounge for all
psychology students and faculty, with
plenty of cookies, cake, and candy.
Faculty enjoyed reminiscing about the
struggles of being a student at their
age, having to use typewriters and the
library card catalogue, instead of word
processors and the Internet. The chapter
celebrated its 40th year on campus this
year. A special thanks goes to a founding
member of the group, Dr. Robert H.
Young (psychology professor and
current head of the department).
University of Central Missouri
The Psi Chi chapter had a very active
semester, focusing on recruiting new
members. They were able to induct 28
new members last semester. The chapter
received a total of $1,550 from the
university’s Office of Campus Activities
for Psi Chi Week, a week of activities to
raise awareness of mental health campus
wide, and to send incoming officers to the
Midwestern Psychological Association’s
national convention. They also assigned
Psi Chi representatives to almost every
psychology course offered and made short
announcements related to Psi Chi.

The chapter has also continued an
Outstanding Psi Chi Member Award,
worth $50 a semester, for the member
who is most active (determined by
a point system). Another event the
chapter held was a curriculum vita/
graduate school workshop, where
professors helped students with their
vitae and answered questions related to
graduate school. They have a GRE study
group, where members get together to
study and prepare for the exam. Plus, the
chapter has a tutoring system, assigning
one or two individuals to a particular
course and having those who need help
contact the tutor to set up individual
tutoring sessions. The members were
also active in several community service
activities (e.g., Walk for Lupus and
serving dinner at the local veteran’s
home).

in research! The chapter also volunteered
at a soup kitchen to feed the homeless
in Chicago.

University of Illinois at Chicago
To open up the spring semester, the
chapter sponsored the matchmaker
event to encourage all psychology and
neuroscience majors to participate in
faculty research. With a great turnout,
many students are now actively involved

Colorado State University–Pueblo
The chapter sponsored the first annual
Give Back to Pueblo Celebration.
Members collected donations in efforts
to provide a special holiday for a local
family in need. Over $400 was generated
to purchase winter coats, winter

University of Wisconsin–La Crosse
The chapter sponsored a suicide
prevention training (QPR—question,
persuade, refer) guided by a local
clinician. Over 100 students attended
the 2-hour workshop and received a
certificate. Jeff Reiland, who led the
workshop and represented behavioral
health at one of the local hospitals
(Gundersen/Lutheran), secured a grant
from their foundation to pay for the
materials, and the local chapter secured
funds to provide pizza and beverages for
the attendees.

Rocky Mountain

D

E

F

D New inductees from University of Central Missouri.
E Officers from University of Central Missouri at the fall induction ceremony.
F Members of Utah State University decorated and donated a Christmas tree to
a low-income family.
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clothing, games, toys, and grocery gift
cards. After the gifts were purchased,
the chapter hosted a holiday giftwrapping party with music, cookies, and
plenty of holiday cheer. The gifts were
specially wrapped and picked up by a
community social worker. It was a very
extraordinary day for the chapter and a
perfect way to get in the holiday spirit.
The chapter is looking forward to the
next celebration.
Utah State University
For the second consecutive year, the
Psi Chi chapter decided that a good
way to get in the spirit of Christmas
was to participate in the Festival of
Trees, organized each December by the
university. Groups participating in the
event decorate and donate a Christmas
tree that is put on display for one week in
the International Lounge of the Student
Center. At the end of that week, all the
trees are donated to Bear River Head
Start, an organization committed to
providing opportunities for education
and growth to low-income children
and families. This activity facilitated
one of the goals that the members had

been working toward this year: service.
Crystal Mason (chapter president) said,
“We feel this was an excellent way to
serve our community and hope that
participating in the Festival of Trees can
become a counsel tradition.”

Southeast
Appalachian State University (NC)
The Psi Chi chapter completed many
hours of service this year. Events began
in September with a kickoff celebration, a
meeting to determine what the members
were interested in, and an outdoor picnic
and tie-dying event. Other meetings
focused on personal growth issues. For
example, a representative from OASIS,
the local domestic violence organization,
attended a chapter meeting to speak to
members in order to raise awareness
about healthy and abusive relationships.
At the most recent meeting, Dr. Martz
(psychology faculty member) spoke
to the chapter about stress and stress
management to help members begin
the semester on a good foot. She taught
the members techniques on how to

recognize stressors and respond to them
in healthy ways, so they would be better
able to remain focused and calm.
The chapter has also completed
several service activities. In October,
the members created healthy Halloween
goodie bags and delivered them to the
children of the Western Youth Network,
an afterschool program that serves
at-risk youth in the community. In
November, the chapter officers and the
faculty advisor cooked a Thanksgiving
dinner for the residents of the Hospitality
House, a shelter for people of Boone,
NC, who are homeless. In terms of
philanthropy, the chapter designed
Department of Psychology T-shirts and
sold them to students and faculty as a
fundraiser for OASIS. The donation from
this fundraiser totaled $500. The funds
were used for an ongoing renovation of
the facility.
Davidson College (NC)
The fall semester and the first few weeks
of the spring semester were busy and
exciting for the members of the Psi Chi
chapter. The chapter continued their
involvement with Loaves and Fishes, an

A

B
A Psi Chi officers of the University of Louisville (KY)
Samantha Yung (president) and Whitney Gesler (vice-president)
organize 520 cans collected for the Dare to Care Food Bank
during the Martin Luther King Day of Service event.
B Chapter officers of University of Louisville (KY) Samantha
Yung (president) and Ashley Payne (treasurer) tour the Louisville
Dare to Care Food Bank.
C Members of the University of Louisville (KY)’s Psi Chi
Chapter participated in the Out of the Darkness Walk benefiting
the American Foundation for Suicide Prevention.
D University of North Carolina, Charlotte Psi Chi members
at Country Days Corn Maze social event.
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emergency pantry at the Ada Jenkins
Center that provides families in need
with food and other household products.
The Psi Chi mentoring program was in
full swing, serving to pair underclassman
psychology students with Psi Chi
members to provide them with guidance
and advice. Additionally, two Davidson
College psychology professors received
exciting honors this past month. Dr. Julio
Ramirez (R. Stuart Dickson Professor of
Psychology) was one of 15 recipients of
the Presidential Award for Excellence in
Science, Mathematics, and Engineering
Mentoring. Dr. John Kello was honored
as a Fellow of the Association for
Psychological Science. Congratulations
to Dr. Ramirez and Dr. Kello!
Embry-Riddle Aeronautical University (FL)
This past December, a member from
the Psi Chi chapter participated in
a psychology awareness program at
a local high school. Robert Malony
(chapter president) went to his alma
mater and talked to the high school’s
psychology classes about Human Factors
and Industrial and Organizational
psychology. An interactive presentation
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informed the students of what
professionals study and possible career
opportunities in the field.
The Human Factors and Applied
Psychology Conference held annually
at Embry-Riddle and sponsored by the
chapter featured a keynote speaker. Dr.
Frank Durso is professor of psychology
at the Georgia Institute of Technology
and coordinator of its engineering
psychology program. The chapter was
able to fund the keynote speaker and
purchase required resources thanks to a
grant given by Psi Chi.
Milligan College (TN)
The chapter participated in Trunk-orTreat, an event at the college in the fall,
and organized a GRE preparation event
in the spring.
University of Louisville (KY)
The chapter held its annual Fall Food
Drive in October, benefiting the
Louisville Dare to Care Food Bank. For
two weeks, Psi Chi members collected
cans from psychology classes and
resident halls throughout campus. A
total of 648 pounds of canned goods

was collected. This was a great way to
contribute to the community during
the holiday season. Two of the chapter’s
officers and the faculty advisor toured
the food bank and experienced firsthand
the time and effort that goes into
organizing a food bank.
The chapter participated in the
Out of the Darkness Community Walk
on November 6 at Waterfront Park
in downtown Louisville, benefiting
the American Foundation for Suicide
Prevention (AFSP). The purpose of
the walk is to raise money for AFSP’s
research and educational programs to
prevent suicide and increase awareness.
The chapter was able to raise and donate
$180 to AFSP.
The chapter was busy in January
promoting Psi Chi on campus by
participating in the university’s
Recognized Student Organization Fair.
They were able to gain visibility and
promote Psi Chi to future members by
providing information and welcoming
interested students!
The chapter participated in the
Martin Luther King Day of Service.
Since 1994, students have been

encouraged to make this a “day on” by
volunteering in the community, rather
than a day off from classes. Members
were encouraged to collect cans for Dare
to Care Food Bank and to volunteer in
the community. Psi Chi collected a total
of 520 cans for the food bank and had
members volunteer at organizations
throughout Louisville.
University of Mary Washington (VA)
In order to keep the psychology
department warm during the cold winter
months, the chapter continued to host
its daily coffee fundraiser. This year, the
chapter added an urn full of hot water
and tea bags alongside the coffee in order
to serve a larger variety to the student
body. All proceeds from the fundraiser
go towards student travel to regional and
national conferences. The chapter had
two all-member meetings, where plans
for selling the new 2011 Power Card, the
upcoming career forum, and committees
for the annual Psi Chi Symposium in
April were discussed. The card features
discounts to 13 places in Fredericksburg,
VA. The chapter had a lot of success
selling them to students, faculty, and

members of the community. The newest
members have been recently tapped for
induction into Psi Chi.
University of North Carolina, Chapel Hill
The chapter of Psi Chi has always
made efforts to unite student groups
on campus, but the Fall 2010 semester
brought about exceptional results. In
October, Psi Chi partnered with the
Active Minds chapter on campus and
the psychology department’s Peer Lab
Group to bring awareness to the student
body about suicide and its prevention.
Members of each group spent time
advertising the American Foundation
for Suicide Prevention (AFSP) Walk
in Raleigh, NC, by sitting in the heart
of campus all hours of the school day
with other groups advertising their own
activities.
All three groups held a respectful
moment of silence along with a luminary
at the school’s iconic Old Well in honor
of anyone that students may have lost
to suicide. The Triangle Consortium for
Suicide Prevention (TCSP) also joined
Psi Chi, Active Minds, and the Peer Lab
Group at the luminary and the AFSP

D
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Walk, creating a record of partnering
groups for the chapter. Members were
also able to recruit the school’s step team
to perform in the heart of campus the
week of Mental Health Awareness in an
effort to stomp out the stigma of mental
health disorders. Throughout the fall
semester, the chapter was able to gain the
participation and commitment of several
other groups, both on campus and off,
to create a more whole experience for
the student body and better serve the
community.
University of North Carolina, Charlotte
This year, the chapter held a variety
of scholastic and stimulating events
designed to truly embrace the
fundamental essence of Psi Chi. The
chapter launched the Psi Chi Colloquia
Series, featuring free lectures by
faculty from various universities and
colleges. The chapter welcomes both
graduate and undergraduate students
to attend these events to network
and learn about the latest research in
various areas of psychology. Thus far,
the chapter has been honored to host
a variety of distinguished researchers

including Dr. Chad Betters (WinstonSalem State University) on Obesity and
Disability: A Paradigm Shift in Workers’
Compensation Rehabilitation; Dr.
Timothy Strauman (Duke University)
on A Self-Regulation Perspective
on Depression; Dr. Melanie Bonner
(Duke University) on Neurocognitive
and Social Functioning in Survivors
of Childhood Cancer; Dr. Keith
Whitfield (Duke University) on Genetic
and Environmental Influences on
Psychological Functioning in African
Americans.
The chapter branched out beyond
its campus in community service. Last
year, the members took part in the
Second Harvest Food Bank of Metrolina,
the largest food drive within the area.
During the winter, members spent their
spare time raising money for the Second
Harvest Food Bank. Money raised went
toward purchasing food for the homeless
in their city.
Additionally, Psi Chi embarked upon
a mission through Oxfam International,
a group of 14 organizations working
together in 98 countries to find solutions
to poverty and injustice. Thus far, the

chapter has raised $1000 for building a
school in an impoverished country with
only $500 more to raise!
West Virginia University
Ending the fall semester, Psi Chi
held a booth at the Department of
Psychology’s Capstone Poster Session.
All graduating psychology students
present their capstone experiences at
this poster session, which is attended
by faculty, graduate students, and
pre-major students in the Psychology
as a Profession course. The chapter
also invited Psi Chi and Psychology
Club members to attend to learn more
about poster presentations, research
in the department, and internship
opportunities. The poster session also
provided an opportunity for the chapter
to recruit new members by answering
questions and distributing membership
applications at the booth. In January, the
chapter held its first Analyze This event
of the new semester, which is a monthly
dinner sponsored by the chapter at
which one or two graduate students are
invited to discuss any questions about
graduate school, a certain area of focus

B
A
A University of North Carolina, Charlotte Psi Chi members with Dr. Timothy Strauman (Duke University,
NC) for the UNCC Psi Chi Colloquia Series.
B West Virginia University Psi Chi members Andrew Craig and Grant Shulman and student Casey Kanala,
along with Dr. Dan McNeil (faculty advisor), at Undergraduate Research Day at the Capitol in Charleston, WV.
From left to right: Dr. Dan McNeil, Grant Shulman, Andrew Craig, and Casey Kanala.
C West Virginia State Senator Bob Beach visits West Virginia University Psi Chi member Grant Shulman’s
poster at Undergraduate Research Day at the Capitol in the rotunda of the state capitol in Charleston, WV.
From left to right: Senator Beach, Grant Shulman, and Dr. Dan McNeil (faculty advisor).
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in psychology, or any other psychologyrelated subjects. This informal activity at
a local restaurant gives members a great
setting to gain advice from graduate
students and enjoy good food as well!
Also in January, two members, Grant
Shulman and Andrew Craig, along
with Dr. Dan McNeil (faculty advisor),
presented research in a poster session
at Undergraduate Research Day at the
Capitol in Charleston, WV. At this event,
students and their mentors present
research to state legislators and others
involved in state government in the
rotunda of the gold-domed state capitol.

Southwest
Arkansas Tech University
The chapter of Psi Chi inducted 21
new members on November 17, with
a reception that followed. Members
participated in picking up the Psi Chi
Adopt-A-Mile on October 25 and then
met for a social dinner afterwards.
Members also picked up the mile again
on December 6. The week of November
15 to 19, Psi Chi cohosted a Behavioral
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Sciences Week with the Behavioral
Sciences Club. Speakers included
Jenny Huss, an Ombudsman for Area
Agency on Aging, who discussed career
opportunities in the field of gerontology,
expectations of future employers, and
the importance of volunteering; Dr. Don
Ott, who has his own private practice;
Christian Psychological Resources
spoke about what psychology and a
psychologist are, kinds of psychologists,
typical work settings, typical educational
and professional requirements,
approximate annual salary ranges in
Arkansas, and provided students with
helpful websites; and professors Dr. Mark
Peacock (clinical psychology), Dr. Penny
Wilmering (sociology), and Dr. Sean
Huss (sociology) held a question-andanswer session about going to graduate
school and different career opportunities
within the disciplines of behavioral
sciences.
Regular meetings were held weekly
during the fall semester, and at the last
meeting of the semester, the following
spring officers for 2011 were named:
Janna Holmes (president), Johnathan
Kirk (vice-president), Courtney Howard

(secretary), Amy Johnson (treasurer),
Alissa Hopkins (reporter), Allison Sims
(historian), and Bryan Mader (recruiter).
Rogers State University (OK)
The Psi Chi chapter continued in their
academic and community service. They
kicked off the year with an August
blood drive and another in October
for the Oklahoma Blood Institute
(OBI). A total of 35 pints of blood were
collected for use by OBI to save lives
in Oklahoma in August, and 87 were
collected in October. Also, in October,
the chapter assisted the university’s
Office of Counseling Services with
National Depression Screening Day,
where more than 150 students were
screened and served. In conjunction
with the new Community Counseling
Student Association, the chapter helped
bring a Mental Wealth Day to the
Claremore campus, which highlighted
local counseling centers, psychological
services, and area graduate programs.
Both students and area residents alike
benefited from the daylong event that
also brought in expert speakers from the
area to discuss relevant counseling issues.

D

Throughout the semester, the
chapter collected food and clothing
donations for Safenet, the local women
and children’s abuse shelter, providing
them with hundreds of cans of food and
clothing items. The chapter lightened the
workload by having a Bowl-A-Thon that
raised over $300 for the ongoing Psi Chi
Scholarship program at their school that
has purchased the academic regalia for
every new inductee for the past 2 years.
Finally, Dr. Kevin M. P. Woller (faculty
advisor) conducted How to Create a
Vita, a presentation/seminar covering
the basics of how best to construct an
academic vita to help students get into
graduate school or find employment.
Southeastern Louisiana University
The chapter held a meeting on
February 7. Before each meeting, the
chapter invites a guest speaker to come
and give a presentation to the members
to promote further knowledge of the
psychology field. The guest speaker
was Dr. Matthew Rossano (head of
the psychology department). His
presentation, Larger Than Life: Evolution
of Ritual and Make of Humanity, gave

insight on how ritual was formed and
established throughout history.
Stephen F. Austin State University (TX)
The chapter had a large number of
people in attendance at the general
membership meeting last semester on
September 9. Several students who
attended the meeting joined and became
active members of the chapter. Members
held several fundraisers last semester,
including selling snow cones when it
was warm outside and holding a garage
sale to earn funds toward the chapter’s
upcoming trip to the Southwestern
Psychological Association Conference.
Furthermore, the chapter went on
several psychologically oriented field
trips, which included taking a tour of
the Rusk State Mental Hospital. During
the tour, members of the chapter were
able to interview a clinical psychologist,
an occupational therapist, and a nurse
who work at the facility. The chapter
also took a tour of Skyview Prison,
which is for people who have mental
illnesses. In addition, the chapter’s
vice-president of graduate school
preparation hosted a workshop to

E
F
F

D The chapter of Arkansas Tech University cleaned up
their Psi Chi Adopt-A-Mile.
E Psi Chi members of the University of Victoria (BC).
F Members from the chapter of Rogers State
University (OK) collected food and clothing donations for
a local women and children’s abuse shelter.
G Psi Chi members of the University of Victoria (BC).
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provide information to undergraduate
students on how to prepare for the
GRE and how to prepare a curriculum
vita. A second graduate preparation
workshop provided information about
writing personal statements and asking
for letters of recommendation. Lastly,
undergraduate students were provided
with an opportunity to interview several
psychology professors about the process
of applying to graduate school as well
as hear about some of their experiences.
During the last week of the semester,
chapter officers made holiday cards
and gave them to all of the psychology
professors.
Texas A & M University–Kingsville
The chapter attended the campus music
festival and sold flavored popcorn
to fundraise for the Southwestern
Psychological Association Convention.
University of Houston–Downtown (TX)
The Psi Chi chapter participated in
the National Adopt-A-Shelter Service
Project during the spring. As a chapter,
members volunteer once a month at

The Beacon, located in the downtown
area. The Beacon is a day center that
has been providing hot meals, clothing,
private shower and lavatory facilities,
laundry services, and case management
to people without homes in Houston
since January 2007. More than 85% of
The Beacon’s services are operated by
volunteers. It helps approximately 600
clients daily and, some days, up to 750
clients. In addition, throughout the
semester, the chapter did a collection
drive to bring together items, such
as hats, gloves, and personal hygiene
products, for the clients at The Beacon.

West
Hawaii Pacific University
Now in their eighth year, the monthly
Hawaii Pacific University (HPU)
Psychology Symposium Series, held
by the department, Psi Chi, and the
Psychology Club, continues to draw
large numbers of students and faculty.
The chapter kicked off the spring
semester with their first symposium on

February 18 by welcoming Dr. Stephen
Fox, who gave a talk entitled, Creating
Ourselves: Importance and Benefits of
Traditional Ethno-Cultural Arts (TEA)
in a Changing World. The symposium
series highlights one or more
prominent guest speakers from other
area universities or the community
each month to speak to students and
faculty of the psychology department.
Following program announcements
and updates by students and faculty,
each talk concludes with socializing,
networking, and free food and drinks.
Approximately 50-100 attended each
event.
University of Nevada, Las Vegas
Psi Chi members, in conjunction with
Psychology Club, made large strides
toward distinguishing their chapter
and club as an active organization
in community service. With the
collaboration of the officer team and
members, they were successfully
involved in numerous community
service projects. In the fall, they raised
money and participated in a walk for

Alzheimer’s research and participated
in the Cotton Cove Clean-Up Project,
where they picked up trash around Lake
Mead. Both of these events promoted
awareness within the chapter, and
members were excited to continue their
involvement during the spring semester.
Most recently, Psi Chi and
Psychology Club members teamed
up with DASH to prepare and pack
meals to be given to homeless shelters
within the Las Vegas community. Two
weeks prior, they organized a team to
participate in the Out of the Darkness
Suicide Prevention Walk, where they
raised over $450 for the cause. Thanks
to a great number of volunteers, they
received recognition as one of the top
five teams at the event. Some officers
were even featured on a local news
broadcast for their participation! Being
involved in community service has
not only unified the chapter but has
encouraged and strengthened their
knowledge and interest beyond their
campus and into the local community.

B
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A Members of University of Nevada, Las Vegas
participated in the Out of the Darkness Suicide Prevention
Walk and were recognized as one of the top five teams.
B Tabitha Carreira-Halliwell (president) of Hawaii
Pacific University makes announcements and introduces
the guest speaker at the first Spring 2011 Psychology
Symposium Series event.
C Dr. Stephen Fox presents a talk entitled “Creating
Ourselves: Importance and Benefits of Traditional
Ethno-Cultural Arts (TEA) in a Changing World” at the first
Spring 2011 Hawaii Pacific University’s Psychology
Symposium Series event.
D Hawaii Pacific University Alyssa Nuno (chapter
vice-president and Psychology Club president) makes
announcements at the first Spring 2011 Psychology
Symposium Series event.
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isplay your chapter name
on these new customizable
banners. Whether you’re
participating in an outdoor
event or hosting an induction
ceremony, these versatile banners
are great for taking to activities
of all kinds, hanging at chapter
meetings, and more.

• 24 inches wide by 36 inches long
• Flexible vinyl
• One-sided
• Choice of velcro or grommets
for attachment
• Can be customized with chapter
name (i.e., school name); colors
and design cannot be customized
• Fade-resistant (up to two years)
• Cleans with mild detergent
Only

36

$

Allow 2-3 weeks to
receive your banner.
Available online at www.psichi.org
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These genuine leather ID wallets are
embossed with the Psi Chi international
seal, come in five fabulous colors, and
are perfect for carrying your keys, ID, and
debit card to the pool.

This stainless steel, 17 ounce
water bottle will be a must-have
accessory on those hot summer days.

Choose from a variety of shirts
so you can show your Psi Chi spirit
even during the summer—check
them out online!

